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ABSTRACT OF CAPSTONE
MOREHEAD STATE UNIVERSITY’S CAEP ACCREDITATION HANDBOOK

The crux of this project involved creating an accreditation handbook for the
Council for the Accreditation of Educator Preparation (CAEP) accreditation process
for the Educator Preparation Program (EPP) at Morehead State University (MSU).
CAEP is a nationally recognized accrediting body that reviews and ensures quality in
teacher education programs. The EPP at MSU has received accreditation for many
years, including the latest from CAEP in 2019.

Often, faculty and staff feel underprepared and without appropriate resources
to fully participate in the accreditation process. Indeed, inaccurate information
regarding course activities used in various aspects of the accreditation process are the
only resource available. With the increase in employment turnover, changes in
processes and requirements, along with the employment of adjunct faculty and
lecturers, it is difficult to ensure everyone has the necessary, updated accreditation
information (Danley-Scott & Scott, 2017; Scott & Danley-Scott, 2015; Zubrow,
2012).

A review of the literature was conducted to understand the many facets of
accreditation. This literature review took a deep examination of accreditation,
analyzed new developments with assessments and program evaluations, investigated
faculty’s thoughts, feelings and concerns about accreditation, and searched for
possible improvements to the process (Danley-Scott & Scott, 2017; Hogan et al.,

2017; Scott & Danley-Scott, 2015; Zubrow, 2012). The researcher used the existing
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aggregate of information to develop a CAEP accreditation handbook for the EPP at
MSU. This handbook provides policies and procedures, as well as background
information to make the accreditation process more familiar and manageable. CAEP
standards for initial programs are encompassed in the handbook. In addition, lists of
key assessment and field experience courses, guides and instructions for course and
associated assessments, along with data and reporting information make up the
content of the handbook.

The handbook provides a more comprehensive picture of accreditation and
how each component fits within the process. An online version will be available on
the Volgenau College of Education webpage,
https://moreheadstate.edu/academics/colleges/education/. There will also be an option
for a printed format, available to those that request it.

KEYWORDS: (CAEP, accreditation, teacher education, assessment, educator

preparation)
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DEDICATION

This capstone is dedicated to my niece, nephew, and grandson. Zoey, Bub,
and Kai — you were a main source of motivation and inspiration during this journey.
You were the three faces I focused on when thing got tough, and I wondered if [
would even finish. [ want to show you that you can achieve anything and that is why |
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to see that growing up in a small town in eastern Kentucky in a family where many
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and Kai — I want you to know that the sky is the limit. Hard work and perseverance
pay off. If I can do it, so can you!

I also dedicate this work to the rest of my family. My husband, parents and
sisters have been so supportive during this process. They have been especially
understanding when plans were cancelled or changed; and I have not been around as

much. You were all there when I needed you, cheering me on. Thank you.



MSU’S CAEP ACCREDITATION HANDBOOK 10

ACKNOWLEDGEMENTS

I must first thank my husband, Matt Williams, for always being the support |
needed during this doctoral journey. It was not easy these last 3 years, watching me
experience every emotion from sadness and doubt to joy and happiness. You have
been patient when I have chosen homework and writing papers over trips and time
together. You have listened to me complain and cry when things were tough, but you
always stood by me and told me I could do it. Thank you. I love you.

Next, [ want to thank my sister, Becky Jenkins. Officially, you have been my
editor, but you are so much more. You have been a cheerleader when I needed it
most. You celebrated when I finished a paper or got an A in a tough class. You
always reminded me that I could do it.

I also want to thank Dr. Jeannie Justice. You have talked me off the ledge
more times than I can count. When I was ready to give up and throw in the towel, you
were there to tell me how far I had come and how close I was getting to the end. You
have helped me make sense of things when I could not. You were a shoulder to cry on
when I desperately needed it. I cannot thank you enough for all the times you have
been there for me. You have made this journey an easier mountain to climb.

I also want to thank my committee members, Dr. Michael Kessinger and Dr.
Melinda Willis. We have been colleagues for years, but your guidance and inspiration
through this process have been invaluable. Thank you for helping me achieve this

huge milestone.



MSU’S CAEP ACCREDITATION HANDBOOK 11

Last, but certainly not least, I want to thank Dr. Daryl R. Privott, my
committee chair. Many times, I never understood the methods of your madness, but
as promised, you got me through. Thank you for believing in me, pushing me and
providing your guidance and support. It feels like a long time coming, but we made

it!



MSU’S CAEP ACCREDITATION HANDBOOK

TABLE OF CONTENTS
Page
EXECULIVE SUMMATY ...cotiiiiiiiieiieeieece ettt ettt ettt ae e e 14
TEIMINOLOZY ... eevieeiieeie ettt e 14
What is the core of the capstone? ..........ccceeveveiiiiiiieiieiiecieee e 17
What is CAEP Accreditation? .........cccceeevevieenienienennienieneeieseene 19
History of CAEP Accreditation? ...........cccceevvveviieniieniienieeiieee 21
Literature REeVIEW.......cocueviiiiiiiiiiieiiiieceeieeetee e 22
What is Accreditation? ..........ccoeeevevieninnenieneeieneneen 24
Faculty Perceptions ..........cccceevvieeiiienieeiieniecieeee e 26
POSIEIVES ..ot 27
NEZALIVES...eeuvieeiiieiieeieeriie ettt ettt 27
Promoting Faculty Involvement............ccccevvevieieniencnnene. 29
SUMMATY ..o e 32
Who is the capstone meant to ImpPact?.........ccceceerieeriieniieenienieeiie e 34
How will the capstone project be implemented? ...........ccccecevieveniineennens 35
Why were this capstone and related strategies selected?..........cccocevuennens 36
When was the capstone implemented? ............ccoeeveevieriiiinieniiieniecieeene 39
Impact of the CAPSLONE ........cccvieiiiiiieiiciiee e 40

Limitations of the study ........cccocciieiiiiiiiiiii e 41

12



MSU’S CAEP ACCREDITATION HANDBOOK
RETTECTIONS ettt e e et e e e e e e e e e e e e e aeeeeeeenaens 41
RETEIEINCE LLIST .. oo e e e e e e e e e e e e e aaaeeeeas 44

Appendix A: Morehead State University’s CAEP Accreditation Handbook ........ 51

Appendix B: Accreditation Handbook Survey ...........ccceveivevciieeciiieie e, 204

13



MSU’S CAEP ACCREDITATION HANDBOOK 14

Executive Summary
Terminology

o Assessment Administrator — a staff position in the Office of Quality

Assurance and Accreditation responsible for collecting and distributing
accreditation data, aiding faculty and staff in the process of completing
evaluations and assessments, works with student on key assessment and field
experience submissions, and administers Taskstream.

e Candidate — a learner in an educator preparation program (EPP) (Council for
the Accreditation of Education Preparation, 2020b).

e Council for the Accreditation of Educator Preparation (CAEP) —a

professional organization that reviews teacher preparation programs to ensure
the program meets the guidelines set by the organization that represents the
academic community, education professionals and other stakeholders (Council
for the Accreditation of Educator Preparation, 2020f).

e (Clinical Practice — also known as student teaching and the culminating

experience for most teacher education programs. Students are placed with a
mentor teacher for in-school placements and are supervised by university
personnel (Morehead State University Office of Quality Assurance and

Accreditation, 2022).

e Clinical Experience — also known as field experience. A vital part of the

teacher education program designed so students observe and participate in
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classroom learning prior to clinical practice under the supervision of the
classroom teacher and course instructor (Morehead State University Office of
Quality Assurance and Accreditation, 2022).

e Dispositions — how values, commitments, and professional ethics manifest
themselves in professional practice (Morehead State University Office of
Quality Assurance and Accreditation, 2022).

e Education Preparation Program (EPP) — any program preparing students

for teacher certification or licensure (Council for the Accreditation of
Educator Preparation, 2020f).

e Education Professional Standards Board (EPSB) — Kentucky’s official

governing body responsible for determining standards of performance for
preparation programs and practitioners; approving and accrediting educator
preparation programs; selecting assessments for education preparation
programs; managing internships for new teachers and principals;
administering certification for Kentucky’s National Board for Professional
Standards certification; and issuing, renewing, suspending and revoking
Kentucky teaching certificates (Education Professional Standards Board, n.d.).

e Field Experience — also known as clinical experience. A vital part of the

teacher education program designed so students observe and participate in

classroom learning prior to clinical practice under the supervision of the
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classroom teacher and course instructor (Morehead State University Office of
Quality Assurance and Accreditation, 2022).

o Key Assessments — evaluations that mark candidate progress throughout the

program. These assessments inform both the candidate and the EPP the level
of preparedness achieved and the likelihood of candidates having a positive
impact on the growth of P-12 students (Morehead State University Office of
Quality Assurance and Accreditation, 2022).

e Student —a P-12 school learner, not a learning in an educator preparation
program (Council for the Accreditation of Educator Preparation, 2020b).

e Taskstream — The EPP’s online assessment system used to collect and report
accreditation data (Morehead State University Office of Quality Assurance
and Accreditation, 2022).

e The Office of Educator Licensure and Effectiveness (OELE — an

organization that is part of the Kentucky Department of Education, created to
support the EPSB in carrying out its daily functions (Kentucky Department of

Education, 2020).

e Teacher Education Program (TEP) — an educator preparation program

offered at an institution of higher education (Morehead State University

Office of Quality Assurance and Accreditation, 2022).
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e Quality Assurance and Accreditation (QUAA) — an administrative office in

the Volgenau College of Education responsible for clinical experience,

clinical practice, Taskstream, data collection and analysis, and accreditation.
What is the core of the capstone?

Morehead State University (MSU) has a long, rich history of preparing the
region’s top teachers. This history began with Cora Wilson in a one-room teacher
college, a legacy that has continued (Flatt, 1997). Today, Morehead State University
boasts a top-rated teacher education program with more than 100 degrees conferred
each year with 62% of these graduates employed five years after graduation (Council
on Postsecondary Education, 2021). The teacher education programs at MSU are
accredited at the national and state levels by the Council for the Accreditation of
Educator Preparation (CAEP) and the Educational Professional Standards Board
(EPSB) respectively.

CAEP (2020f, para. 2) defines accreditation as “quality assurance through
external peer review.” The definition sounds simple; however, the process is a
monumental task. The Educator Preparation Program (EPP) at MSU strives to meet
CAEP and EPSB standards to maintain quality teacher education programs.
Accreditation is an important part of an EPP. Obtaining accreditation signifies the
program has met these standards and is providing quality program for teacher
candidates. CAEP is one of the top leading accrediting agencies in the country,

according to the Council for the Accreditation of Educator Preparation (2020a). As
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with any accreditation system, continuous improvement is the major benefit of the
process. Insight gained from writing reports, working with other faculty throughout
the programs, and receiving feedback from the accreditation team allow EPPs to
make critical program improvements. These improvements are pivotal in an era when
teacher education programs are being scrutinized so heavily (Aronson & Anderson,
2013; Cochran-Smith, 2021).

This scrutiny includes the effectiveness of many teacher education programs
being called into question. Policymakers and lawmakers are using this question of
effectiveness to add additional regulations and requirements, usually without the
input of any stakeholders. This creates a cycle of more being asked of teacher
educators, teacher educator programs and teacher candidates (Cochran-Smith, 2021).

Faculty are an essential part of the accreditation process. Many factors lead to
low or poor faculty participation in the accreditation process. These determinants
include lack of motivation, shortage of time to devote to the process, and scarcity of
information about the process (Danley-Scott & Scott, 2017; Scott & Danley-Scott,
2015, Zubrow, 2012). Muljana et al. (2020) indicate faculty are not receiving clear
communication. Faculty in this research revealed they want and need information and
to be provided with feedback on things ranging from student and program progress to
student and employer satisfaction. Another vital piece of the accreditation puzzle
missing for faculty is improved resources (Muljana et al., 2020).

It is important that EPPs find means to improve faculty involvement so

maximum benefits can be fostered from the accreditation process. Professional
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development, inclusion, information sharing, and supportive leadership are all
suggestions found from research to augment faculty involvement (Hail et al., 2019;
Germaine & Spencer, 2016).

What is CAEP Accreditation?

CAEP accreditation is the nationally recognized process of review for an
institution of higher education to provide evidence the EPPs they provide are meeting
standards and are of excellent quality. CAEP (2020f, para. 2) has the following
mission: “CAEP advances equity and excellence in educator preparation through
evidence-based accreditation that assures quality and supports continuous
improvement to strengthen P-12 student learning.” MSU pursues CAEP accreditation
because our state regulatory agency, EPSB, has a state partnership with this
accrediting body. This allows the continued pursuit of quality in educator preparation
and eradicates duplication of efforts for EPPs (Council for the Accreditation of
Educator Preparation, 2020d).

CAEP accreditation is a rigorous process that includes a peer review every
seven years. This review entails EPPs providing evidence of meeting the seven CAEP
standards, writing reports, and completing an onsite review (Council for the
Accreditation of Educator Preparation, 2020c).

The seven CAEP standards include the following:

Standard 1: Content and Pedagogical Knowledge

Standard 2: Clinical Partnerships and Practice

Standard 3: Candidate Recruitment, Progression, and Support
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Standard 4: Program Impact

Standard 5: Quality Assurance System and Continuous Improvement

Standard 6: Fiscal and Administrative Capacity

Standard 7: Record of Compliance with Title IV of the Higher Education Act

Changes to the standards were made in 2022 for clarification and
consolidation purposes. Standards were also added to address technology since online
learning has seen a robust increase in recent years (Council for the Accreditation of
Educator Preparation, 2020; Aguilera-Hermida, 2020). Furthermore, the standard
directed toward equity and diversity was removed and redirected to throughout the
components of all the standards. This allowed EPPs to demonstrate the recruitment
and graduation of candidates that more closely represent the P-12 students within
their service region or area. It also creates additional flexibility in detailing content
knowledge and teacher candidate impact on student learning (Council for the
Accreditation of Education Preparation, 2020c).

Currently, CAEP has granted accreditation to approximately 700 EPPs across
the United States and Puerto Rico (Council for the Accreditation of Educator
Preparation, 2021). The MSU EPP received accreditation in 2019 (Council for the
Accreditation of Educator Preparation, 2019). Receiving accreditation is based on
passing a review on the now five CAEP standards, which are based on two principles.
The first principle is, “Solid evidence that the provider’s graduates are competent and
caring educators.” The second is, “Solid evidence that the provider’s educator staff

have the capacity to create a culture of evidence and use it to maintain and enhance
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the quality of the professional programs they offer” (Council for the Accreditation of
Educator Preparation, 2021, para. 5).

There are consequences for failing to meet CAEP standards. An institution
may be cited with an area for improvement or a stipulation, both are identified
weaknesses in the evidence of one or more standards. However, the EPP will have up
to two years to make necessary improvements to retain accreditation (Council for the
Accreditation of Educator Preparation, 2020b). If an EPP falls short of the
expectations of CAEP and does not meet even one of the standards, it is placed on a
two-year probationary period. This probationary status allows the EPP to rectify any
issues and meet all standards. During this period, institutions are still considered
accredited, but will lose that status if necessary changes are not made, and evidence
presented to meet the failed standards (Council for the Accreditation of Educator
Preparation, 2021).

History of CAEP Accreditation

Accreditation has a long history in higher education. The accrediting body
began as the National Council for Accreditation for Teacher Education (NCATE) in
1954. It was a non-profit, non-governmental accrediting body (Council for the
Accreditation of Educator Preparation, 2020c). After being recognized by the U.S.
Department of Education, the value of having a neutral third-party assess the quality
of teacher education in the United States was realized. This instigated NCATE to
adopt the motto: “The Standard of Excellence in Teacher Preparation” (Y oungstown

State University, 2020, para. 2).
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Then, in 1997, the Teacher Education Accreditation Council (TEAC) was
formed, dedicated to improving academic degree programs for professional educators
in schools, pre-K through 12. In 2010, the boards of NCATE and TEAC accepted a
report by the Design Team recommending the formation of CAEP. New accreditation
standards were approved in 2013 and in 2016 CAEP accreditation standards were
fully implemented. Both TEAC and NCATE legacy standards are no longer used for
accreditation. Now there is a singular goal: to improve teacher education degree
programs and create competent, qualified, caring professional educators (Council for
the Accreditation of Educator Preparation, 2020c¢).

The core of the capstone is accreditation in higher education. Specifically, the
project focused on the creation of an accreditation handbook for the CAEP
accreditation process for the EPP at Morehead State University. This handbook
provides information on accreditation, guides and instructions for courses and
associated assessments, and data and reporting information. It also contains resources
to help those faculty and staff involved in the accreditation process complete their
portion of the puzzle and provides insight into how it fits into the larger picture.
Literature Review

Accreditation is a process most higher education institutions face with
trepidation. Nearly all institutions participate in some form of accreditation process,
whether at the level of the entire institution, college, or individual program.
Accreditation is predominantly awarded by a nationally recognized organization, such

as the Council for the Accreditation of Educator Preparation (CAEP) or the Southern



MSU’S CAEP ACCREDITATION HANDBOOK 23

Association of Colleges and Schools Commission on Colleges (SACSCOC, also
known as SACS). A governing agency, such as the Kentucky Department of
Education or the Education Professional Standards Board (EPSB), may also endow
accreditation. At Morehead State University, the entire institution has been granted
accreditation by SACSCOC. The Educator Preparation Program (EPP) has received
accreditation from CAEP for all teacher education programs. EPSB has also approved
all programs within the MSU EPP.

The progression of work to ready a college or program for an accreditation
review/visit can be overwhelming. These steps involve administrators, faculty and
staff, as well as students. Through various changes in higher education, promotions,
and normal job vacancies, keeping all the participants informed and engaged about
the process of accreditation can be challenging. The creation of an accreditation
handbook can alleviate some of the problems and frustrations by having all the
information readily available.

This literature review takes a deep examination of accreditation, analyzes new
developments with assessments and program evaluations, investigates faculty’s
thoughts, feelings and concerns about accreditations, and looks for possible
improvements to the process (Danley-Scott & Scott, 2017; Hogan et al., 2017; Scott
& Danley-Scott, 2015; Zubrow, 2012). The researcher used the existing aggregate of
information in the development of the accreditation handbook, specific to Morehead

State University’s EPP to provide policies, procedures, background information,
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standards and accreditation details specific to courses to make the accreditation
process more familiar and manageable.

What is Accreditation? Accreditation is a process whereby institutions
receive official authorization or approval recognizing the EPP is maintaining
standards that qualify graduates for professional practice (Merriam-Webster, 2022).
More specifically, the Council for the Accreditation of Educator Preparation (CAEP,
2020f, para. 1) defines accreditation as “quality assurance through external peer
review”. For Colleges of Education, accreditation indicates programs that prepare
teachers are scrutinized and approved as capable of preparing quality educators. This
process routinely consists of reviewing policies, procedures, student assessments,
field experience, and clinical practice information (Council for the Accreditation of
Educator Preparation, 2020).

In their pursuit to determine of teacher education, through accreditation is
preparing teachers to face today’s classrooms, Aronson and Anderson (2013) and
Cochran-Smith (2021) discovered these programs are unquestionably falling short.
Accreditation is the process that identifies these shortcomings and labor with the
institution to propel the college and/or program into functioning well again. While a
portion of most accreditation agencies’ focus is diversity, this research found
insufficiencies within teacher education that rendered educators unsuccessful in
facing the global and multicultural classrooms of today and the future (Aronson &

Anderson, 2013; Cochran-Smith, 2021).
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In addition to being eligible to continue preparing teachers, one of the major
purposes of accreditation is receiving feedback that encourages and influences
program and teaching changes (Council for the Accreditation of Educator
Preparation, 2020f). Research conducted regarding accreditation in higher education
establishes the invaluable knowledge gained by institutions and subsequent avenues
for improvement during the process (Holzweiss et al., 2016; Cheng, 2015; Powell,
2013; Stensaker et al., 2011). In addition, it was revealed that an aspirational
approach to accreditation is more focused on useful feedback and program
enhancement, as well as continuous improvement. Other approaches center more on
“checking boxes” or doing the minimum to barely meet standards and exercise
minimal effort in order to simply complete the process (Davis & Peck, 2020; Cheng,
2015).

One means of improving programs and ensuring the creation of quality
teachers (which, in theory, should meet accreditation standards) is to elevate student
experiences. This requires constant program analysis and revision. Volkwein et al.
(2007, as cited in Kumar et al., 2020) found that through program improvements
influenced by accreditation, students’ learning outcomes were strengthened. These
developments included more ways for student to be engaged in learning, which
resulted in increased learning and better student outcomes all around.

Along with reaffirming accreditation as a key element for continuous
improvement for many educator preparation programs, Hasbun and Rudolph (2016)

identify must haves for accreditation. An effective assessment system, a focus toward
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a culture of accountability, and buy-in from invested, supported relationships are all
integral components of a successful accreditation process. They found an assessment
system needs to be established and in use long before the actual accreditation process
begins. Dedicated faculty or staff that monitors and manages this system is key, as
they aid faculty and staff in its use. A culture of accountability and buy-in are very
congruent ideas. In order to maintain a culture of accountability wherein programs
and assessments are evaluated for efficiency, buy-in from faculty is required. Without
their active participation, no real, accurate data can be collected for analysis. To
facilitate buy-in faculty need support. Information should be shared, monetary
support should be provided, and collective participation engaged in order to develop
or revise programs (Hasbun & Rudolph, 2016).

Faculty Perceptions. Faculty are major contributors to the accreditation
process in higher education. Through student assessments, writing reports, changing
curriculum, and a host of other activities, faculty have a large influence on the culture
of assessment at an institution. Faculty perspectives on the accreditation process
proves vitally important to its success (Hail et al., 2019).

Faculty recognize both positive and negative implications of accreditation.
The positives include added and improved professional development, worthwhile
program improvements and increased faculty collaboration (Hail et al., 2019;
Germaine & Spencer, 2016). Faculty see the accreditation process as difficult, but not
without advantages. Faculty simply want the time and effort put into accreditation to

be well worth the cost (Germaine & Spencer, 2016).
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Positives. One positive aspect of accreditation is giving faculty additional
opportunities to work together to make changes to programs and curriculum. Often,
these changes are recognized as needed, but do not have the occasion to come into
fruition (Germain & Spencer, 2016). Working together on these enhancements builds
trust and ensures everyone can provide feedback. These are important for the success
of accreditation efforts. Building trust establishes a sense of equitable work and input
of ideas. With everyone feeling on the same level, more sincere communication
happens, and more work is completed.

An additional advantage faculty perceive for completing the accreditation
process, according to research completed by Hail et al., (2019) is a good reputation.
An institution or program can recognize an increase in their prominence and prestige
among peers, prospective faculty and staff, and, most importantly, prospective
students. Accreditation may be a deciding factor for students when choosing a college
or university to attend. It may also attract faculty and staff looking for an exceptional
teacher education program with which to work (Hail et al., 2019).

Negatives. The negatives, or areas needing work, encompass attempts at
associating accreditation standards with the day-to-day work of faculty, creating time
for face-to-face meetings and making time accommodations for faculty to complete
the necessary work. Some faculty have noted accreditation standards are not always
readily linked to the typical work completed by faculty. Indeed, it is difficult to make
change to show this alignment of standards to faculty’s everyday work (Hail et al.,

2019; Germaine & Spencer, 2016). The MSU CAEP Accreditation Handbook will
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show the faculty of the EPP how their work relates to the standards to complete the
accreditation narrative.

Time is always an area of concern with the accreditation process. Not only
when to begin the process, but the amount of time accreditation takes is also a source
of apprehension. Faculty must spend a lot of their time in meetings, writing reports
and doing other tasks during this process (MacDonald et al., 2014). Often, this is
overlooked and deemed “normal” activities for faculty. Nevertheless, they are not
(MacDonald et al., 2014).

Faculty also cite interference with academic freedom as another negative
implication for accreditation (Bahous & Nabhani, 2015). Academic freedom is the
faculty’s ability to decide what and how to teach without outside intrusion.
Accreditation and the subsequent standards, guidelines and assessments often lead
faculty to feel that their ability to decide how their course should be taught is
diminished. This lack of control can lead to a push back against the accreditation
process and poorer performing programs and students (Bahous & Nabhani, 2015).

The research of Bahous and Nabhani (2015) also found another negative
aspect of accreditation by faculty is change itself. Accreditation means change to
most faculty, many of whom oppose change. This resistance to change
characteristically slows progress. This is specifically present with change regarding
improvements to programs. Even though changes to augment programs could
increase the ability of an institution to educate better teachers for tomorrow, some

faculty are still resistant (Balhous & Nabhani, 2015).
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Promoting Faculty Involvement. The perceptions of faculty can change
drastically, given the appropriate evidence, as demonstrated by research conducted by
Hogan et al., (2017). Their research followed one university’s process of data
analysis, problem recognition, efforts to solve the problem, implementation of a
solution and re-evaluation. This case study demonstrated how much faculty can
embrace a process once they are adequately informed, involved in the process of
discovering solutions and employing change (Hogan, et al., 2017).

Several other studies have explored faculty perceptions of accreditation. The
research has shown both positive and negative attitudes toward accreditation. The
information also identified methods for improving these negative attitudes and
perceptions. Training about accreditation, better resources, faculty rewards and
improved communications were these found withing much of the research (Graves,
2021; Hail et al., 2019; Germaine & Spencer, 2016).

The accreditation process relies heavily on the work of faculty (Hail et al.,
2019). At many institutions, MSU included, few staff positions are dedicated or even
remotely involved in accreditation. Therefore, faculty are given much of the
responsibility of this process.

The faculty mentioned are not only full-time, tenured faculty, but also include
adjunct instructors, lecturers and non-tenure track faculty. As budgetary constraints
push colleges and universities to reduce expenditures, more part-time instructors are
being hired to teach courses that are part of accreditation analysis and study (Danley-

Scott & Scott, 2017). Unfortunately, many of these part-time instructors are not
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included in the larger discussions regarding accreditation, nor are they asked for input
regarding assessments or evaluations of students (Danley-Scott & Scott, 2017; Scott
& Danley-Scott, 2015; Zubrow, 2012).

Creating a role in accreditation for part-time instructors would open a world of
possibilities. Primarily, buy-in for the process would certainly increase (Danley-Scott
& Scott, 2017). Additional assessments and evaluations would be completed, creating
supplemental data to analyze for a more in-depth view of the efficacy of programs
and curriculum. Inclusion of part-time instructors would also provide additional
opinions and thoughts on current processes and subsequent revisions that may be
needed. These instructors are a large bracket of the faculty, one that has potential to
provide great benefits to the accreditation process (Scott & Danley-Scott, 2015;
Zubrow, 2012). According to the National Center for Educational Statistics (2019),
the latest data shows 54% of faculty in higher education were full-time and 46% as
part-time. At MSU, full-time faculty are 76% of the employed population, with 24%
being part-time. Specifically, within the Volgenau College of Education, 78% are
full-time faculty and 22% are part-time faculty (Morehead State University, 2022).

In addition, another means of promoting faculty involvement in accreditation
procedures is inclusion. Faculty want to be involved, but they want to be included in a
process they understand and believe in. One way of facilitating this is by sharing the
benefits directly related to their work; specifically, student assessments (MacDonald
et al., 2014; Grunwald & Peterson, 2003). The main job responsibility of faculty is to

teach students, which often includes completing various assessments and evaluations.
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Revealing the culmination of their efforts — or that additional revision could help —
would certainly strengthen the relationship between faculty and their accreditation
related work.

The sharing of information is another means for increasing faculty
involvement in the accreditation process. Faculty want to be informed. They want to
know that their academic efforts are what is needed and are correct (MacDonald et
al., 2014; Graves, 2021; Hail et al., 2019). Administrators and others responsible for
accreditation efforts need to focus on providing more information than simple
standards and guidelines. An overview of the entire process should be shared so
everyone understands the broader view of accreditation, as well as, how everyone can
benefit from the process (MacDonald et al., 2014). The MSU CAEP Accreditation
Handbook delves into the specifics for EPP courses.

Institutions need to provide additional training for assessment (Marrs, 2009;
Peterson, 2022). Training will ensure more faculty are assessing students in the same
manner, regardless of course or program. While faculty may be considered experts in
their respective fields, their training may not have included specifics about pedagogy
(Marrs, 2009; Peterson, 2022). Training could allow faculty to learn about aspects of
teaching for which they were never professionally educated. It could also grant
faculty, tenured and non-tenured alike, readily available information.

Along with training, professional development opportunities also need to be
provided to faculty. They have indicated such opportunities are one of the benefits

they recognize and appreciate (Hail et al., 2019; Germain & Spencer, 2016). This
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type of development allows faculty members to continue learning and to stay current
in their areas of specialty (MacDonald et al., 2014; Grunwald & Peterson, 2003).

According to McCullough and Jones (2014), another way to facilitate the
accreditation process more willingly with faculty include stronger leadership.
According to the research, faculty “think of leadership in evaluation and assessment
as an effort by all concerned to create, sustain, ad improve the systems we use to
determine merit and worth” (McCullough & Jones, 2014, p.99). This type of
leadership would supervise the accreditation process; one department/office or
individual coordinating all efforts (McCullough & Jones, 2014).

An additional suggestion was an assessment office that would be the central
hub for accreditation efforts. This office could be the principle location for faculty to
seek information, training or additional resources to successfully complete
accreditation tasks (McCullough & Jones, 2014; Zubrow, 2012). Peterson (2022) is
an assessment professional that researched how to better support faculty with her
institution’s Assessment and Accreditation Office. The research found that many
faculty have limited understandings of how their daily assessment of students fit into
the larger accreditation process. However, creating leadership with this office was a
suggestion for combating this issue (Peterson, 2022).

Summary. The findings from this review indicate a need for additional
resources available to faculty for accreditation purposes. Faculty are an integral part
of the accreditation process (Danley-Scott & Scott, 2017; Peterson, 2022). They

teach, evaluate, analyze data, and write reports during the review process. Some do
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these things without adequate information to understand the full scope of the process
and therefore are not fully invested. Sharing information and providing resources are
critical to this ever-present process.

An accreditation handbook could be an extremely useful resource for faculty.
This handbook contains written documentation of this accreditation process. This
includes standards, policies, the specific institutional plan, assessments, rubrics, and
instructions. This handbook is an initial step for anyone seeking information about the
accreditation process. It contains specific information for each course, as well as,
general information for the entire EPP. MSU faculty, both full-time and part-time,
will be able to view assessment requirements for their course in one document.

It also serves another need that is not currently addressed at MSU: part-time
instructors and accreditation. While many adjunct and part-time professors are
experts on the subject matter of their courses, there is not a formal process or
document to share assessment or accreditation requirements for these courses.
Specifics concerning accreditation, such as key assessment, field experience, and
disposition information, are not shared (T. Simpson, personal communication,
November 2, 2022). Also, the researcher currently holds the position of Assessment
Administrator within the EPP at MSU. She is responsible for the electronic
assessment system where date from key assessments, dispositions and field
experiences are submitted, assessed, and maintained. Often, adjunct and part-time

faculty contact the researcher for specifics about what is required within their course.
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An accreditation handbook can provide the basic material to familiarize adjunct and
part-time faculty with accreditation procedures.
Who is the capstone meant to impact?

The accreditation handbook has an intended audience within all faculty and
staff affiliated with the EPP at MSU. Everyone that is a part of the EPP will be ale to
draw information from the handbook. However, the group that will find the
accreditation handbook that most helpful will be faculty. This will include adjunct
and part-time faculty as well.

As the trend of the employment of lecturers and adjunct faculty grows, this
handbook will receive much beneficial use (Danley-Scott & Scott, 2017).
Unfortunately, there is not a systematic approach to sharing course information with
lecturers and adjunct faculty in the EPP at MSU. The Associate Dean of the Volgenau
College of Education shared his process for orienting lecturers and adjunct faculty.
He meets with the new hire to familiarize them with the course, program and MSU,
discussing the role and purpose of the course and sharing previous syllabi. The
syllabus is discussed, paying close attention to student learning outcomes, books and
other student-specific information. It is then suggested the new hire speak to the
program coordinator or a faculty member from the program to discuss specific
assessments and other items collected for accreditation and reporting. However, there
is no formal collection of course information currently available for new hires, either

part-time or full-time (T. Simpson, personal communication November 2, 2022).
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The MSU CAEP Accreditation Handbook will be a valuable resource
available to all new hires, but adjunct and part-time faculty will find a tremendous
benefit within it. Assessment and evaluation information for accreditation and
program reviews will be in one location, accessible at any time. These part-time
instructors will now have a handbook full of the accreditation information they need,
instead of relying on other faculty within the program or department. The information
they need will be readily available.

How will the capstone project be implemented?

The implementation process of the accreditation handbook will consist of
approval by the Volgenau College of Education Dean and Associate Dean, along with
the Director of Quality Assurance and Accreditation. Though the MSU CAEP
Accreditation Handbook will have an overall impact on the entire EPP, it will not
need approval by the Teacher Education Council (TEC), the governing body of the
EPP. The approval process will be an informal review by the Deans and Director.
Once the handbook is approved, it will be available for use.

A successful implementation of the handbook could lead to a less complicated
accreditation process. The information presented in the handbook has the potential to
educate faculty on course assessment specifically. This could create additional
beneficial data and a better informed EPP. The culmination could consist of a
successful visit, less stress for administrators, faculty and staff involved in the

process, and improvement within our programs. The overall goal of accreditation,
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whether the focus is the entire institution, college or program, is program
improvement for preparing candidates.

Once the MSU CAEP Accreditation Handbook is available, a follow up study
will be completed. This study will investigate faculty thoughts on the handbook,
suggested edits, and other general areas for improvement. With these results,
modifications will be made to increase the use and efficacy of the handbook.

Why were this capstone and related strategies selected?

CAEP accreditation is a rigorous process. Having gone through two prior
accreditation processes, the researcher has firsthand knowledge of the labor required
for its successful completion. As the Assessment Administrator with the EPP at MSU,
the researcher holds the staff position in the Office of Quality Assurance and
Accreditation responsible for collecting and distributing accreditation data, aid faculty
and staff in the process of completing evaluations and assessments, works with
students on key assessment and field experience submissions and administers
Taskstream. The position works with data collection daily, specifically working with
faculty and students on course-based assessments. The frustration is evident with
faculty when they are not provided adequate information to complete the
accreditation related processes in their courses. It is also recognized when lecturers
and adjunct faculty are hired to teach courses with these activities but often do not
receive the same information as their full-time counterparts.

An accreditation handbook is essential to an accreditation process. In the 2018

accreditation process, the preparation was difficult. Many times, faculty were
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completing assessments and other accreditation activities without understanding how
they fit into the overall process. This accreditation handbook fulfills the need for
complete and correct assessment and accreditation information to be readily available
for faculty. The handbook provides information, clarification, and instructions to help
give everyone equal footing, making the accreditation process easier. Having the
correct information for key assessments, field experiences, and dispositions will allow
faculty to understand what the accreditation expectations are associated with their
courses. This will help make data collection easier, and in turn, will help writing
accreditation reports and providing evidence that much easier.

As the researcher considered a topic for the capstone project, a conversation
with former Volgenau College of Education and current MSU Provost, Dr. Antony
Norman occurred. He expressed the need for an accreditation handbook. Dr. Normal
oversaw many processes and assessments during the year he served as the Volgenau
College of Education Dean. He also had been the CAEP Coordinator at his previous
institution, Western Kentucky University. He recognized the lack of congruent
information to share with faculty and staff regarding the accreditation activities (A.
Norman, personal communication, July 24, 2020).

Once the researcher realized the great need for an accreditation handbook and
work began, a survey was designed to gather information from faculty and staff. The
Accreditation Handbook Survey (Appendix B) was designed to get the opinion of the
EPP members at Morehead State University. The researcher wanted to find out the

thoughts and perceptions toward the CAEP accreditation process. Thoughts on the
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benefits or lack thereof of a handbook was also researched. The survey gathered
demographic date to reflect years of service and previous participation in CAEP
accreditation. The EPP members are the faculty and staff that work each day with
teacher candidates and come together to complete the accreditation process. Their
opinions on these matters were invaluable.

The Accreditation Handbook Survey was created in SurveyMonkey, and a
link was emailed to 71 EPP members. This occurred on October 12, 2021, and the
survey remained open for 16 days. The researcher received 37 complete responses,
51%, revealing EPP members with nearly 500 years of educational experience and
over 130 years of that being with MSU.

The researcher found 73% of the faculty and staff of the EPP at MSU have
been involved with the CAEP accreditation process. Of those responding to the
survey, 59% indicated they viewed CAEP as being helpful to the EPP. They reflected
the following positive thoughts: streamlines curriculum, provides opportunities for
program improvement, shows value to current and future students and faculty, and
develops and strengthens partnerships with local schools. These same participants
identified several barriers to their participation in the accreditation process. The most
prominent was lack of time. Other barriers included deficiency of appropriate
support, disbelief in the process, shortage of experience and misunderstanding the
accreditation process. Thoughts were shared to overcome these barriers that included:
release time, providing information and training, better communication, and better

organization.
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The final few survey questions asked if an accreditation handbook would aid
in overcoming these barriers to engagement and what aspects of the process should be
covered in the handbook. An overwhelming 89% of respondents thought a handbook
would be beneficial. The aspects of CAEP accreditation requested to become part of a
handbook included: defined standards, rubrics, timelines, requirements and how
standards are met.

The handbook addresses many of the concerns found by the survey. Having
the course accreditation and assessment requirements compiled into one handbook
will save time and effort for the faculty. The handbook also provides general
information about the overall CAEP accreditation process. While the handbook
cannot address every barrier to faculty participation in the CAEP process, it is a step
toward making the process less daunting.

Research supports the notion that faculty want to participate in the
accreditation process. They desire this participation to result from being well
informed and knowing their efforts are essential and accurate (MacDonald et al.,
2014; Muljana et al., 2020). The handbook that has been created contains information
that will aid all EPP faculty in participation, providing useful resources in an
organized fashion. Indeed, an overwhelming 89.2% of the survey respondents felt a
handbook could be a pragmatic force to prevail over these impediments.

When will the capstone be implemented?
The MSU CAEP Accreditation Handbook will be implemented in the Fall

2023 semester. Upon review and approval, the handbook will be available online to
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all EPP faculty and staff on the QUAA website. The researcher will also send an
email with a link to the handbook to faculty and staff with a brief description. The
MSU CAEP Accreditation Handbook will be updated each summer for the upcoming
academic year. The updated book will be available online at the beginning of each
fall semester. An email will be sent to all EPP faculty and staff at the beginning of
each academic year, reminding them of the existence and location of the handbook.
Impact of the capstone

The MSU CAEP Accreditation Handbook will have a comprehensive impact
on the entire EPP. A successful implementation of the handbook would include a
smoother, less complicated accreditation process, including a successful visit, less
stress for administrators, faculty and staff involved in the process, and improvement
within our programs. With the handbook information available to all, more data
should be available for analysis and more faculty should be available to analyze this
data and take part in writing accreditation reports. The ultimate goal of accreditation,
whether the focus is entire institution, college or program, is program improvement
for preparing students (Muljana et al., 2020; Peterson, 2022). Our students will also
benefit with programs that will ready them for successful careers in teaching.

Specific impacts will be observable with faculty. Information pertaining to
accreditation items located in courses will be readily available. No longer will newly
hired faculty be fully reliant upon program coordinators or other faculty that have

previously taught their courses. The information will be available when they need it,



MSU’S CAEP ACCREDITATION HANDBOOK 41

in a format that will be easily understood. To ensure this, during the development of
the handbook, the researcher sought the opinion of several current faculty.
Limitations of the study

The limitations of developing this MSU CAEP Accreditation Handbook
focuses on the project being designed specifically for the EPP at MSU. The handbook
contains information that is particular to assessments, data collection, standards, and
other aspects of the accreditation process in educator preparation at MSU. Therefore,
the MSU CAEP Accreditation Handbook cannot be used at other institutions.
Because the handbook was generated to provide guidance and documentation of the
accreditation process, which relies on current CAEP standards and requirements,
along with current assessments and evaluative methods, maintenance of the handbook
creates another limitation. As indicated previously, maintenance and/or edits of the
handbook will occur over the summer months in preparation for the beginning of the
new school year in the fall semester. Some alterations to CAEP or state standards or
regulations may not be reflected until the next update of the handbook.
Reflections

The creation of the MSU CAEP Accreditation Handbook has been in
incredibly eye-opening experience. Toward the beginning of the process, I viewed the
handbook simply as a resource to help new faculty with the questions surrounding
accreditation activities, a reference for faculty and staff directly involved in
accreditation work. I quickly realized this handbook encompassed the potential to be

so much more. This handbook could be the beginning of the inclusion of all faculty
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and staff in the process, as well as, finding ways to make the process more attractive
and less daunting. With research illuminating specific problems faculty experience
with accreditation work, the MSU CAEP Accreditation Handbook could be a means
to overcome some of these obstacles.

Not only has the handbook evolved into more than a solitary resource, it has
also established a sense of renewal and reinvestment into accreditation on my behalf.
The survey results and additional research conducted to support this project has
enlightened me on the attitudes and beliefs of faculty and staff regarding
accreditation. It has revealed faculty have serious issues that prohibit them from
participating in an effective way in the accreditation process. These issues include
lack of time and information, which the handbook can help alleviate to a degree. It is
much more than dodging additional duties. This, in turn, has refocused my efforts in
my work with faculty. This new knowledge has invigorated me to find additional
ways to be of assistance and help faculty understand accreditation and contribute to
the process. Overall, this will make the accreditation process a more productive and
efficient process, which would be a factor in the success and value of MSU’s teacher
education programs.

Having completed this project, I look back and consider how things could
have been done differently. The thoughts and attitudes of MSU faculty and staff were
largely neglected. I completed a survey, the Accreditation Handbook Survey, which
barely scratched the surface of these attitudes and beliefs. If I were beginning this

project again, I would choose to interview more individuals than only the Volgenau
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College of Education Dean and Associate Dean and the Director of Quality
Assurance and Accreditation. These interviews provided beneficial information, but
faculty interviews would have allowed a more substantial look into the additional
resources and assistance faculty need for involvement in the accreditation process.
This project has allowed me to grow, not only as a student, but as a
professional in the education field. I have a better understanding of the accreditation
process, which the EPP should recognize, growing their trust in my professional
abilities. I have been forced to step outside my routine and preconceived ideas and
consider opinions and ideas from all sides of the accreditation issue. I have been able
to develop skills to understand one project will not change the world, but it can be a
start. My work on accreditation and the provision of resources and assistance to those
involved will ensure the teacher education programs at Morehead State University

continue to be exceptional.



MSU’S CAEP ACCREDITATION HANDBOOK 44

References

Aguilera-Hermida, A. (2020). College students’ use and acceptance of emergency
online learning due to COVID-19. International Journal of Educational
Research Open, 1, 100011. https://doi.org/10.1016/j.ijjedro.2020.100011

Aronson, B., & Anderson, A. (2013). Critical teacher education and the policies of
teacher accreditation: Are we practicing what we preach? Journal for Critical
Education Policy Studies, 11(3), 244-262.

Bahous, R., & Nabhani, M. (2015). Faculty views on developing and assessing
learning outcomes at the tertiary level. The Journal of General Education,
64(4), 294-309.

Cheng, N.S. (2015). A comparison of compliance and aspirational accreditation
models: Recounting a university’s experience with both a Taiwanese and an
American accreditation body. Higher Education, 70(6), 1017-1032.

Cochran-Smith, M. (2021). Rethinking teacher education: The trouble with
accountability. Oxford Review of Education, 47(1), 8-24.
https://doi.org/10.1080/03054985.200.1842181

Council for the Accreditation of Educator Preparation. (2019). Accreditation action
report. https://caepnet.org/provider-
details/caep?i=Morehead+State+University&c=Morehead&s=KY

Council for the Accreditation of Educator Preparation. (2020a). Introduction. CAEP.
Retrieved July 18, 2022, from http://caepnet.org/standards/2022-

itp/introduction.



MSU’S CAEP ACCREDITATION HANDBOOK 45

Council for the Accreditation of Educator Preparation. (2020b). Glossary. CAEP.
Retrieved October 25, 2022, from https://caepnet.org/glossary

Council for the Accreditation of Educator Preparation. (2020c). History. CAEP.
Retrieved July 18, 2022, from https://caepnet.org/about/history

Council for the Accreditation of Educator Preparation. (2020d). State Partners,
CAEP. Retrieved February 2, 2023, from http://cms.caepnet.org/working-
together/state-partners

Council for the Accreditation of Educator Preparation. (2020e). Vision Mission
Goals. CAEP. Retrieved July 18, 2022, from http://caepnet.org/about/vision-
mission-goals

Council for the Accreditation of Educator Preparation. (2020f). What is accreditation.
CAEP. Retrieved October 24, 2022, from
https://caepnet.org/acceditation/about-accreditation/what-is-accreditation

Council for the Accreditation of Educator Preparation. (2020g). Why it matters.
CAEP. Retrieved October 18, 2022, from
https://caepnet.org/accreditation/about-accreditation/why-it-matters

Council for the Accreditation of Educator Preparation. (2021, June 2). 60 Schools
from 26 States Recognized for National Excellence in Educator Prep. CAEP.
Retrieved July 18, 2022, from http://caepnet.org/about/news-room/60-schools-

from-26-states-recognized



MSU’S CAEP ACCREDITATION HANDBOOK 46

Council on Postsecondary Education. (2021, December). Postsecondary Feedback
Report. KYSTATS. Retrieved October 26, 2022, from
https://kystats.ky.gov/Latest/PSFR

Danley-Scott, J., & Scott, G. (2017). Why all faculty should have a seat at the
assessment table. Journal of Assessment and Institutional Effectiveness, 7(1-2)
20-40.

Davis, S., & Peck, C.A. (2020). Using data for program improvement in teacher
education: A study of promising practices. Teacher College Record, 122(3),
2-48

Education Professional Standards Board. (n.d.). Education Professional Standards
Board. Retrieved October 24, 2022, from http://www.epsb.ky.gov/

Flatt, D. F. (1997). A light to the mountains: Morehead State University, 1887-1997.
J. Stuart Foundation.

Germaine, R., & Spencer, L. (2016). Faculty perceptions of a seven-year
accreditation process. Journal of Assessment and Institutional Effectiveness,
6(1), 67-98.

Graves, L.B. (2021). Faculty perceptions of accreditation in the field of educator
preparation (Doctoral dissertation). Educational Policy Studies and Evaluation
at UKnowledge, Lexington, KY.

Grunwald, H., & Peterson, M. (2003). Factors that promote faculty involvement in
and satisfaction with institutional and classroom student assessment. Research

in Higher Education, 44(2), 173-204.



MSU’S CAEP ACCREDITATION HANDBOOK 47

Hail, C., Hurst, B., Chang, C. W., & Cooper, W. (2019). Accreditation in education:
One institution’s examination of faculty perceptions. Critical Questions in
Education, 101), 17-28.

Hasbun, T.C., & Rudolph, A. (2016). Navigating the waters of accreditation: Best
practices, challenges and lessons learned from one institution. Sage Open, 1-
10. https://doi.org/10.1177/2158244016656719

Hogan, E., Maskulka, T., Kaminski, K., Riley, S. (2017). Drilling down: A process to
enhance faculty engagement in effective assessment. The Journal of Research
in Business Education, 58(1), 16-30.

Holzweiss, R.B., Bustamante, R., & Fuller, M. (2016). Institutional cultures of
assessment: A qualitative study of administrator perspectives. Journal of
Assessment and Institutional Effectiveness, 6(1), 1-27.

Kentucky Department of Education. (2020). Certification. Certification-Kentucky
Department of Education. Retrieved October 25, 2022, from
https://education.ky.gov/teachers/NxGenProf/pages/certification.aspx

Kumar, P., Shukla, B., & Passey, D. (2020). Impact of accreditation on quality and
excellence of higher education institutions. Revista Investigacion
Operacional, 41(2). Pp.151-167.

MacDonald, S., Williams, L., Lazowski, R., Horst, S.J., Barron, K. (2014). Faculty
attitudes toward general education assessment: A qualitative study about their

motivation. Research & Practice in Assessment, 9, 74-90.



MSU’S CAEP ACCREDITATION HANDBOOK 48

Marrs, H. (2009). Perceptions of college faculty regarding outcomes assessment.
International Electronic Journal of Leadership in Learning, 13(2), 1-9.

McCullough, C., & Jones, E. (2014). Creating a culture of faculty participation in
assessment. Journal of Assessment and Institutional Effectiveness, 4(1), 85-
101.

Merriam-Webster. (2022). Accredit definition & meaning. Merriam-Webster.
Retrieved October 18, 2022, from https://www.merriam-
webster.com/dictionary/accredit

Morehead State University Office of Quality Assurance and Accreditation. (2022).
Volgenau College of Education Professional Educator Preparation Guide.
https://moreheadstate.edu/academics/colleges/education

Morehead State University. (2022). Morehead State University 2021-22 Profile.
Public.tableau.com Retrieved February 3, 2023, from
https://public.tbleau.com/app/profile/morehead.state.university.oira/viz/2021-
22PROFILE/CoverPage

Muljana, P. S., Nissenson, P. M., & Luo, T. (2020). Examining factors influencing
faculty buy-in and involvement in the accreditation process: A case analysis
grounded in systems thinking. TechTrends, 64(5), 730-739.
https://doi.org/10.1007/s11528-020-00526-z

National Center for Education Statistics (NCES). 2019). Digest of Education

Statistics, 2019. National Center for Education Statistics (NCES) Home Page,



MSU’S CAEP ACCREDITATION HANDBOOK 49

a part of the U.S. Department of Education. Retrieved February 3, 2023, from
https://nces.ed.gov/programs/digest/d19/tables/dt19 315.10.asp

Peterson, L. M. (2022). Early career education faculty perceptions of assessment and
accreditation: A look into individual needs and earlier involvement (Doctoral
dissertation). University of South Carolina.

Powell, C. (2013). Accreditation, assessment, and compliance: Addressing the
cyclical challenges of public confidence in American education. Journal of
Assessment and Institutional Effectiveness, 3(1), 54-74.

Scott, G., & Danley-Scott, J. (2015). Two loops that need closing: Contingent faculty
perceptions of outcomes assessment. The Journal of General Education,
64(1), 30-55.

Stensaker, B., Langfeldt, L., Harvey, L., Huisman, J., & Westerheijden, D. (2011).
An in-depth study on the impact of external quality assurance. Assessment &
Evaluation on Higher Education, 36(4), 465-478.
https://doi.org/10.1080/02602930903432074

Volkwein, J. F., Lattuca, L. R., Harper, B. J., & Dominao, R. J. (2007). Measuring the
impact of professional accreditation on student experiences and learning
outcomes. Research in Higher Education, 48(2), 251-283.
https://doi.org/10.1007/s11162-006-9039-y

Youngstown State University. (2020, December 6). What is CAEP accreditation? —
Youngstown. YSU. Retrieved September 21, 2022, from

https://online.ysu.edu/degrees/education/what-is-caep-accreditation/



MSU’S CAEP ACCREDITATION HANDBOOK

Zubrow, J. (2012). Case study: Engaging adjunct faculty in program assessment.

Journal of Assessment and Institutional Effectiveness, 2(1), 77-102.

50



MSU’S CAEP ACCREDITATION HANDBOOK 51

Appendix A

Morehead State University’s
Councilfor Accreditation of

Educator Preparation
Handbook

/\ r Council for the
LB Accreditation of
‘LJ Educator Preparation

<Page 1>



MSU’S CAEP ACCREDITATION HANDBOOK
TABLE OF CONTENTS

Page
FOT@WOTA ...t sttt sttt 4
CAEP Accreditation Process Timeline..........ccceoeeverienienenienienieeieniceiceeesieeen 6
Morehead State University’s CAEP Timeline............ccccoeviieiienieniiieieeieeieee, 7
Undergraduate Initial Certification Programs Standards..........c..ccoceeverienvnnennenne. 8
Summary of Updated INTASC Core Teaching Standards ..........c.ccccevvveneenennenne. 14
How the MSU EPP Meets CAEP Standards..........c.ccooeeverienennienienenicnienieeene 17
MSU Undergraduate Initial Certification Programs Data Collection Points......... 18
Field Experience (Also called Clinical Experience).........cccceceevuienvennnnnn. 19
Key ASSESSIMENLS .....eeeiiiiieiiieiiiieeiie ettt ettt e e e 21
DISPOSILIONS. ....veeitieiieeiieiie et eeite et eetteeteesteeebeesiaeesbeessseeseesnseenseessseeseens 23
MSU Course Specific ASSESSMENLS......cccuverrieriieriieetieeieeiieeieeieesreeeeeseeeseesenes 26
MSU Undergraduate Initial Certification Key Assessment Rubrics ..................... 53
MSU CHNICAL PTACLICE ...ouveeuviiiiiiiiiiiiieieeteetee et 62
MSU Clinical Practice Assessment RUDIICS ........ccocueviiviinieniniinieecieieice 63
ODSEIVALION ...ttt sttt 64
DISPOSIEIONS. ....veeitieniieeiiieiieeteeeiteeteestteebeesteeeteessaeenseesssesseesaseenseessseeseens 70
Summary of Kentucky Teacher Standards ............ccoecuveriiiiiieniiniiieieeen. 71
MSU Data ANALYSIS ...ccveeiiieiieiieeieeeiie ettt ettt et eae et r e ebeesaaeenbeeennas 73
Key Assessment — Assessment Plan............ccooceeviieiiiniiininiiicnienieeee 73

<Page 2>

52



MSU’S CAEP ACCREDITATION HANDBOOK
DISPOSTLIONS. ..eeevveeeiieeeiieeeiieeeieeeeteeeereeestaeeetbeesaeeessbaeesseeessseeessseesnsseeens 75
PRAXIS TL..c ettt ettt 76
Content GPA ... 79
MSU Data Paths........cooouiiiiiiiieeeee e 80
RETEIENICES ...t 82
Appendix A: CAEP Revised Initial Standards Details...........cccceecvvveniiiienciinennenns 84

Appendix B: MSU Field Exp. Courses with Required Hours and Categories ....121
Appendix C: MSU Courses with Required Key Assessments............cccceeveennee. 124
Appendix D: TaskStream .........c.ccoccueeeiiiieiiieeiiee et e e 126

Appendix E: MSU Undergrad. Initial Cert. Programs Taskstream Instructions .127

Students — Submitting DOCUMENLS..........ceeeveviiiriiiieeiie e 128
Students — Niagara DiSPOSItIONS .......c.eeeeeueeeriuieeriiieeeieeeeieeesieeeereeesiveeens 132
Students — Key ASSESSMENLS.......c.ueeeeuieeriiieeeiieeeiieeeieeeereeesveeesaeeesaveeens 135
Students — Field EXPerience. ........ccceecvveeiieeeiiieniieeeee e 138
Students — Clinical Practice Application ............cceevevveerciieercieeenieeeeienne 143
Evaluators — ASSESSINENTS .......cecuiiiiiiiieniieiieeie ettt 146
Evaluators = Clinical Practice ASSESSMENtS ..........ccccueevueenieesieeneeenieennnn. 150

<Page 3>

53



MSU’S CAEP ACCREDITATION HANDBOOK 54

Foreword
What is accreditation?

The Council for the Accreditation of Educator Preparation (CAEP) (2020a) defines

accreditation as “quality assurance through external peer review”. This peer review

evaluates educator preparation programs at the bachelor, masters, doctoral and post-
baccalaureate levels. This includes any programs that lead to a certificate, license or
endorsement for teacher certification.

The review process assesses educator preparation programs based on evidence
showing how standards have been met. The standards set forth by CAEP are
representative of the academic community, educational professional and other
stakeholders. The review process typically happens for institutions every seven (7)
years (Council for the Accreditation of Educator Preparation, 2020a).

Why is Accreditation important?

CAEP accreditation is a symbol that indicates a quality educator preparation program.
Accreditation illustrates distinction for all stakeholders, including students, faculty
and staff and community members. CAEP (2020b, para. 2) indicates, “accreditation is
a seal of approval that assures quality in educator preparation, ensuring new teachers
know their subjects, their students, and have the clinical training that allows them to
enter the classroom ready to teach effectively”.

Accreditation provides a structure that requires educator preparation programs to
conduct self-analysis of the effectiveness of their programs. These self-analyses are
required to be evidence-based, focusing on continuous improvement. The goal of
CAEP accreditation is to produce good quality, effective teachers (Council for the
Accreditation of Educator Preparation, 2020b).

Accreditation and SACSCOC

CAEP accreditation is a part of the University’s overall accreditation. Morehead State
University is accredited by the Commission on Colleges of the Southern Association
of Colleges and Schools (SACSCOC). Program reviews, Educator Preparation
Programs accreditation, and a collection of other variables from across the campus
community, figure into the formula used by SACSCOC to grant accreditation to MSU
at large (Quality Assurance and Accreditation, 2022).

< Page 4 >



MSU’S CAEP ACCREDITATION HANDBOOK 55

Handbook Purpose

The CAEP Accreditation Handbook was created to provide an additional resource to
faculty. A need was observed for a document that housed information regarding the
accreditation process, how the Educator Preparation Program (EPP) met the standards
set forth by the accrediting body, and the requirements of faculty on how their work
firs into the accreditation process. The handbook is meant to be a tool used in addition
to the diligent work of the faculty, staff and administrators of the MSU EPP.

Portions of this handbook contain materials adapted or reproduced with permission
from the CAEP resources. All such materials are used in accordance with the terms
and conditions outlined by CAEP, and proper attribution has been provided where
applicable.

No part of this handbook may be reproduced, stored in a retrieval system, or
transmitted, in any form or by any means, electronic, mechanical, photocopying,
recording, or otherwise, without the prior written permission of the author or CAEP
when applicable.
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CAEP Accreditation Process Timeline

This timeline is proposed by CAEP to give institutions a projection of the timing of
the different aspects of the accreditation process.

18 Months prior to site review
s EPP and CAEP schedule site visit
date
s CAEP activates self-study report
template 9 Months prior to site review
+ EPP submits self-study report (SSR)
s EPP receives evaluation team assignment

6 Months prior to site review
» Evaluation team holds formative
meeting

5 Months prior to site review
o EPP receives formative feedback report (FFR)

4 Months prior to site review
e EPP solicit third-party comments

60 Days after Formative Feedback Report
s EPP submits self-study addendum

The Site Review

1 Month after site review
+ EPP receives site review report

30 Days after site review report
» EPP submits rejoinder

30 Days after rejoinder
# Team lead submits rejoinder response

RALAAAY

Following the submission of the rejoinder response, the Accreditation Council will
meet in either the Fall or Spring semester after the site review.
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Morehead State University’s CAEP Timeline

This timeline is a brief description of the MSU EPP CAEP schedule, including data
collection, reporting deadlines and site visit predictions.

2022-2023
Fall 2022 Cycle 1 Data Collection
Spring 2023 Cycle 2 Data Collection

2022-2023 CAEP /AIMS Report

2023-2024
Fall 2023 Cycle 3 Data Collection
January 2024 Self-Study report template opens: Contirm with CAEP to
go through accreditation Process
2023-2024 CAEP Aims Report
2024-2025
Spring 2025
2025-2026
Fall 2025 Site visit
Spring 2026 Receive Accreditation Decision

<Page 7>



MSU’S CAEP ACCREDITATION HANDBOOK 58

MSU
Undergraduate
Initial Certification

Programs
CAEP Standards
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(AL
A\ CAEP Revised

Council for the

Accreditation of Initial Standards

Educator Preparation

Standard 1: Content and Pedagogical Knowledge
The provider ensures that candidates develop an understanding of the critical
concepts and principles of their discipline and facilitates candidates’ reflection of
their personal biases to increase their understanding and practice of equity, diversity,
and inclusion. The provider is intentional in the development of their curriculum and
clinical experiences for candidates to demonstrate their ability to effectively work
with diverse P-12 students and their families.
R1.1 The Learner and Learning
The provider ensures candidates are able to apply their knowledge of the learner
and learning at the appropriate progression levels. Evidence provided should
demonstrate that candidates are able to apply critical concepts and principles of
learner development (InTASC Standard 1), learning differences (InTASC
Standard 2), and creating safe and supportive learning environments (InTASC
Standard 3) in order to work effectively with diverse P-12 students and their
families.
R1.2 Content
The provider ensures candidates are able to apply their knowledge of content at
the appropriate progression levels. Evidence provided demonstrates candidates
know central concepts of their content area (InTASC Standard 4) and are able to
apply the content in developing equitable and inclusive learning experiences
(InTASC Standard 5) for diverse P-12 students. Outcome data can be provided
from a Specialized Professional Associations (SPA) process, a state review
process, or an evidence review of Standard 1.
R1.3 Instructional Practice
The provider ensures that candidates are able to apply their knowledge of
InTASC standards relating to instructional practice at the appropriate progression
level. Evidence demonstrates how candidates are able to assess (InNTASC
Standard 6), plan for instruction (INTASC Standard 7), and utilize a variety of
instructional strategies (INTASC Standard 8) to provide equitable and inclusive
learning experiences for diverse P-12 students. Providers ensure candidates
model and apply national or state approved technology standards to engage and
improve learning for all students.
R1.4 Professional Responsibility
The provider ensures candidates are able to apply their knowledge of
professional responsibility at the appropriate progression levels. Evidence
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provided should demonstrate candidates engage in professional learning, act
ethically (InTASC Standard 9), take responsibility for student learning, and
collaborate with others (INTASC Standard 10) to work effectively with diverse
P-12 students and their families.

Standard 2: Clinical Partnerships and Practice
The provider ensures effective partnerships and high-quality clinical practice are
central to candidate preparation. These experiences should be designed to develop
candidate’s knowledge, skills and professional dispositions to demonstrate positive
impact on diverse students’ learning and development. High quality clinical practice
offers candidates experiences in different settings and modalities, as well as with
diverse P-12 students, schools, families, and communities. Partners share
responsibility to identify and address real problems of practice candidates experience
in their engagement with P-12 students.
R2.1 Partnerships for Clinical Preparation
Partners co-construct mutually beneficial P-12 school and community
arrangements for clinical preparation and share responsibility for continuous
improvement of candidate preparation.
R2.2 Clinical Educators
Partners co-select, prepare, evaluate and support high-quality clinical educators,
both provider- and school- based, who demonstrate a positive impact on
candidates’ development and diverse P-12 student learning and development.
R2.3 Clinical Experiences
The provider works with partners to design and implement clinical experiences,
utilizing various modalities, of sufficient depth, breadth, diversity, coherence,
and duration to ensure candidates demonstrate their developing effectiveness and
positive impact on diverse P-12 students’ learning and development as presented
in Standard R1.

Standard 3: Candidate Recruitment, Progression, and Support
The provider demonstrates the quality of candidates is a continuous and purposeful
focus from recruitment through completion. The provider demonstrates that
development of candidate quality is the goal of educator preparation and that the EPP
provides support services (such as advising, remediation, and mentoring) in all phases
of the program so candidates will be successful.
R3.1 Recruitment
The provider presents goals and progress evidence for recruitment of high-
quality candidates from a broad range of backgrounds and diverse populations
that align with their mission. The provider demonstrates efforts to know and
address local, state, regional or national needs for hard-to-staff schools and
shortage fields. The goals and evidence should address progress towards a
candidate pool which reflects the diversity of America’s P-12 students.
R3.2 Monitoring and Supporting Candidate Progression
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The provider creates and monitors transition points from admission through
completion that indicate candidates’ developing content knowledge, pedagogical
knowledge, pedagogical skills, critical dispositions, professional responsibilities,
and the ability to integrate technology effectively in their practice. The provider
identifies a transition point at any point in the program when a cohort grade point
average of 3.0 is achieved and monitors this data. The provider ensures
knowledge of and progression through transition points are transparent to
candidates. The provider plans and documents the need for candidate support, as
identified in disaggregated data by race and ethnicity and such other categories
as may be relevant for the EPP’s mission, so candidates meet milestones. The
provider has a system for effectively maintaining records of candidate
complaints, including complaints made to CAEP, and documents the resolution.
R3.3 Competency at Completion

The provider ensures candidates possess academic competency to teach
effectively with positive impacts on diverse P-12 student learning and
development through application of content knowledge, foundational
pedagogical skills, and technology integration in the field(s) where certification
is sought. Multiple measures are provided, and data are disaggregated and
analyzed based on race, ethnicity, and such other categories as may be relevant
for the EPP’s mission.

Standard 4: Program Impact
The provider demonstrates the effectiveness of its completers’ instruction on P-12
student learning and development, and completer and employer satisfaction with the
relevance and effectiveness of preparation.
R4.1 Completer Effectiveness
The provider demonstrates that program completers:
+ Effectively contribute to P-12 student learning growth AND
* Apply in P-12 classrooms the professional knowledge, skills, and dispositions
that the preparation experiences were designed to achieve. In addition, the
provider includes a rationale for the data elements provided.
R4.2 Satisfaction of Employers
The provider demonstrates employers are satisfied with the completers’
preparation for their assigned responsibilities in working with diverse P-12
students and their families.
R4.3 Satisfaction of Completers
The provider demonstrates program completers perceive their preparation as
relevant to the responsibilities they encounter on the job, and their preparations
are effective.

Standard 5: Quality Assurance System and Continuous Improvement
The provider maintains a quality assurance system that consists of valid data from
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multiple measures and supports continuous improvement that is sustained, and
evidence based. The system is developed and maintained with input
from internal and external stakeholders. The provider uses results of inquiry and data
collection to establish priorities, enhance program elements, and highlight
innovations.
RS5.1 Quality Assurance System
The provider has developed, implemented, and modified, as needed, a
functioning quality assurance system that ensures a sustainable process to
document operational effectiveness. The provider documents how data enter the
system, how data are reported and used in decision making, and how the
outcomes of those decisions inform programmatic improvement.
RS5.2 Data Quality
The provider’s quality assurance system from R5.1 relies on relevant, verifiable,
representative, cumulative, and actionable measures to ensure interpretations of
data are valid and consistent.
R5.3 Stakeholder Involvement
The provider includes relevant internal (e.g., EPP administrators, faculty, staff,
candidates) and external (e.g., alumni, practitioners, school and community
partners, employers) stakeholders in program design, evaluation and continuous
improvement processes.
R5.4 Continuous Improvement
The provider regularly, systematically, and continuously assesses performance
against its goal and relevant standards, tracks results over time, documents
modifications and/or innovations and their effects on EPP outcomes.

Standard 6: Fiscal and Administrative Capacity
The EPP has the fiscal and administrative capacity, faculty, infrastructure (facilities,
equipment, and supplies) and other resources as appropriate to the scale of its
operations and as necessary for the preparation of candidates to meet professional,
state, and institutional standards. For EPPs whose institution is accredited by an
accreditor recognized by the U.S. Secretary of Education (e.g., SACSCOC, HLC),
such accreditation will be considered sufficient evidence of compliance with Standard
6. If an EPP’s institution is not accredited by an accreditor recognized by the
U.S. Secretary of Education, the EPP must address each component of ST 6 in
narrative support by evidence.
R6.1 Fiscal Resources
The EPP has the fiscal capacity as appropriate to the scale of its operations. The
budget for curriculum, instruction, faculty, clinical work, scholarship, etc.,
supports high-quality work within the EPP and its school partners for the
preparation of professional educators.
R6.2 Administrative Capacity
The EPP has administrative capacity as appropriate to the scale of its operations,
including leadership and authority to plan, deliver, and operate coherent
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programs of study so that their candidates are prepared to meet all standards.
Academic calendars, catalogs, publications, grading policies, and advertising are
current, accurate, and transparent.

R6.3 Faculty Resources

The EPP has professional education faculty that have earned doctorates or
equivalent P-12 teaching experience that qualifies them for their assignments.
The EPP provides adequate resources and opportunities for professional
development of faculty, including training in the use of technology.

R6.4 Infrastructure

The EPP has adequate campus and school facilities, equipment, and supplies to
support candidates in meeting standards. The infrastructure supports faculty and
candidate use of information technology in instruction.

(Council for the Accreditation of Educator Preparation, 2020a).
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Updated INTASC (Interstate New Teacher
Assessment and Support Consortium) Core
Teaching Standards

InTASC Standards are presented because of their close association with CAEP
Standards.

The standards have been grouped into four general categories to help users organize
their thinking about the standards.

The Learner and Learning
Teaching begins with the learner. To ensure that each student learns new knowledge
and skills, teachers must understand that learning and developmental patterns vary
among individuals, that learners bring unique individual differences to the learning
process, and that learners need supportive and safe learning environments to thrive.
Effective teachers have high expectations for each and every learner and implement
developmentally appropriate, challenging learning experiences within a variety of
learning environments that help all learners meet high standards and reach their full
potential. Teachers do this by combining a base of professional knowledge, including
an understanding of how cognitive, linguistic, social, emotional, and physical
development occurs, with the recognition that learners are individuals who bring
differing personal and family backgrounds, skills, abilities, perspectives, talents and
interests. Teachers collaborate with learners, colleagues, school leaders, families,
members of the learners’ communities, and community organizations to better
understand their students and maximize their earning. Teachers promote learners’
acceptance of responsibility for their own learning and collaborate with them to
ensure the effective design and implementation of both self-directed and collaborative
learning.

Standard #1: Learner Development.

The teacher understands how learners grow and develop, recognizing that

patterns of learning and development vary individually within and across the

cognitive, linguistic, social, emotional, and physical areas, and designs and

implements developmentally appropriate and challenging learning experiences.

Standard #2: Learning Differences.

The teacher uses understanding of individual differences and diverse cultures and

communities to ensure inclusive learning environments that enable each learner

to meet high standards.

Standard #3: Learning Environments.

The teacher works with others to create environments that support individual and

collaborative learning, and that encourage positive social interaction, active

engagement in learning, and self- motivation.
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Content
Teachers must have a deep and flexible understanding of their content areas and be
able to draw upon content knowledge as they work with learners to access
information, apply knowledge in real world settings, and address meaningful issues to
assure learner mastery of the content. Today’s teachers make content knowledge
accessible to learners by using multiple means of communication, including digital
media and information technology. They integrate cross-disciplinary skills (e.g.,
critical thinking, problem solving, creativity, communication) to help learners use
content to propose solutions, forge new understandings, solve problems, and imagine
possibilities. Finally, teachers make content knowledge relevant to learners by
connecting it to local, state, national, and global issues.

Standard #4: Content Knowledge.

The teacher understands the central concepts, tools of inquiry, and structures of

the discipline(s) he or she teaches and creates learning experiences that make the

discipline accessible and meaningful for learners to assure mastery of the

content.

Standard #5: Application of Content.

The teacher understands how to connect concepts and use differing perspectives

to engage learners in critical thinking, creativity, and collaborative problem

solving related to authentic local and global issues.

Instructional Practice
Effective instructional practice requires that teachers understand and integrate
assessment, planning, and instructional strategies in coordinated and engaging ways.
Beginning with their end or goal, teachers first identify student learning objectives
and content standards and align assessments to those objectives. Teachers understand
how to design, implement and interpret results from a range of formative and
summative assessments. This knowledge is integrated into instructional practice so
that teachers have access to information that can be used to provide immediate
feedback to reinforce student learning and to modify instruction. Planning focuses on
using a variety of appropriate and targeted instructional strategies to address diverse
ways of learning, to incorporate new technologies to maximize and individualize
learning, and to allow learners to take charge of their own learning and do it in
creative ways.

Standard #6: Assessment.

The teacher understands and uses multiple methods of assessment to engage

learners in their own growth, to monitor learner progress, and to guide the

teacher’s and learner’s decision making.

Standard #7: Planning for Instruction.

The teacher plans instruction that supports every student in meeting rigorous

learning goals by drawing upon knowledge of content areas, curriculum, cross-

disciplinary skills, and pedagogy, as well as knowledge of learners and the

community context.
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Standard #8: Instructional Strategies.

The teacher understands and uses a variety of instructional strategies to

encourage learners to develop deep understanding of content areas and their

connections, and to build skills to apply knowledge in meaningful ways.
Professional Responsibility
Creating and supporting safe, productive learning environments that result in learners
achieving at the highest levels is a teacher’s primary responsibility. To do this well,
teachers must engage in meaningful and intensive professional learning and self-
renewal by regularly examining practice through ongoing study, self-reflection, and
collaboration. A cycle of continuous self-improvement is enhanced by leadership,
collegial support, and collaboration. Active engagement in professional learning and
collaboration results in the discovery and implementation of better practice for the
purpose of improved teaching and learning. Teachers also contribute to improving
instructional practices that meet learners’ needs and accomplish their school’s
mission and goals. Teachers benefit from and participate in collaboration with
learners, families, colleagues, other school professionals, and community members.
Teachers demonstrate leadership by modeling ethical behavior, contributing to
positive changes in practice, and advancing their profession.

Standard #9: Professional Learning and Ethical Practice.

The teacher engages in ongoing professional learning and uses evidence to

continually evaluate his/her practice, particularly the effects of his/her choices

and actions on others (learners, families, other professionals, and the

community), and adapts practice to meet the needs of each learner.

Standard #10: Leadership and Collaboration.

The teacher seeks appropriate leadership roles and opportunities to take

responsibility for student learning, to collaborate with learners, families,

colleagues, other school professionals, and community members to ensure

learner growth, and to advance the profession.

(COCSSO0, 2013)
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How the MSU EPP Meets CAEP Standards

Assessments, Reports, Surveys and other documentation used to meet standards

Standard 1:

Key Assessments EdATPA

Clinical Practice Observations Content GPA

Administrative Information/Reports - Program Reviews, SPA reports, and other
documentation of the work completed by the EPP.

Standard 2:

Key Assessments

Clinical Practice Application, Placements, and semester assessments (Observations,
Dispositions, Timecard info, Summary of KY Teacher Standards Assessment)

Field Experience Placements and Reporting Information

Administrative Information/Reports — Teacher Education Academic and Professional
Standards Committee Records

Standard 3:

Key Assessments Field Experience Disposition

Administrative Information/Reports -Support office information, TEP Admissions
data, Advising/Mentoring Information, Program Completion Data

Standard 4:

EdTPA

Administrative Information/Reports — Surveys (New Teacher, Exit, Clinical Practice,
KCEWS, Employer Satisfaction)

Standard 5:
Key Assessments Dispositions

Administrative Information/Reports — Program Reviews, Focus Groups, Surveys,
WEAVE data
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MSU Undergraduate
Initial Certification
Programs
Data Collection Points

(Key Assessments, Field Experience and Dispositions)
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Field Experience (Clinical Experience)

Clinical Experiences, also known as Field Experiences, are a vital part of the teaching
curriculum established by Morehead State University and the Kentucky Department
of Education.Field Experience is an integral part of each course in which it is
assigned. To receive field experience credit for hours and categories, candidates must
pass field experience courses with a grade of C or higher. Candidates who receive a D
or E in a field experience course must repeat the course and the field experience.

Planned Field Experience Sequence

Clinical

Experience | Courses Primary Activity

Level

Level I Education/Theory Classes General observations, tutoring, aiding, grading, attending

school board meeting and site-based council meeting

Level II Applied Theory Classes Content specific observation, tutor small groups, whole
and Introductory Pedagogy | class instruction
Classes

Level 11 Advanced and Content- Guided observation, tutoring, working with small groups,
Based Methods Courses whole class and large group teaching, teaching full period

Level IV Clinical Practice Semester | Full responsibility for the classroom

The MSU Instructors for Level II and Level III Courses are to:

Contact the teacher(s) with whom they partner to plan clinical experiences. Arrange
the specific activities, dates, and times for their students.

Communicate to the public-school teachers very clearly the clinical experience
activity. Clinical Experiences should be meaningful for our MSU candidates while
meeting the instructional needs of the students in the public school (Morehead State
University - QUAA, 2022).

Each candidate is required to complete 200 field experience hours and specified
categories as indicated by KAR 5:040 Admission, Placement, and Supervision in
Student Teaching.
Prior to admission to student teaching, each teacher candidate shall complete a
minimum of 200 clock hours of field experiences in a variety of primary through
grade 12 (P-12) school settings which allow the candidate to participate in the

following:

(a) Engagement with diverse populations of students which include:
1. Students from a minimum of two (2) different ethnic or cultural groups of
which the candidate would not be considered a member;
2. Students from different socioeconomic groups;
3. English language learners;

4. Students with disabilities; and
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5. Students from across elementary, middle school, and secondary grade
levels;
(b) Observation in schools and related agencies, including:
1. Family Resource Centers; or
2. Youth Service Centers;
(c) Student tutoring;
(d) Interaction with families of students;
(e) Attendance at school board and school-based council meetings;
(f) Participation in a school-based professional learning community; and
(g) Opportunities to assist teachers or other school professionals

(Kentucky General Assembly, 2021).
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Key Assessments

The Initial Teacher Education Programs have embarked on a familiar but new
journey, beginning Fall semester 2018. Candidates participating in the Clinical
Practice or Student Teaching semester will participate in the EdTPA summative
assessment as a measurement of their knowledge, skills, and dispositions. Candidates
will still be measured on their abilities to plan, implement, and analyze an
instructional sequence. EdTPA utilizes its own set of rubrics and is graded by content
experts from all over the country.

As a result, adjustments have been made to the Key Assessments that mark candidate
progress. These assessments are part of an accountability system that includes
entrance into the Teacher Education Program through the methods courses and the
Clinical Practice semester. These Key Assessments provide data, both to the
candidates and to the programs, about the preparedness and likelihood that our
student teachers will be successful with the EdATPA and thus positively impact the
growth of the P-12 students with whom they interact.
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Table 1 below shows our (MSU) Key Assessments along with the EdATPA tasks. They

are presented in their assessment cycle(s) and alignment with the Interstate Teacher

Support and Assessment Consortium (InTASC) Standards for measuring teachers’
knowledge, skills, and dispositions and KY Teacher Performance Standards.

Singular Key On-Going EdTPA Tasks Cycle 3 InTASC *KTF
Assessments Key Clinical Practice EdATPA Standards
Assessments
Rubrics by TASK 1- | 4- | 6- | 9- | Domains
3 5 8 |10
1ePlanning for Content 23 4 |78 1A, 1E
Understanding
2ePlanning to support varied 121 4 |78 1B, 1D
student needs
Praxis Content Lesson Plap & 30Using knowle;dge of studepts 1,2 4 7 1B
& GPA Contegtuahzed PLANNING to inform teaching and learning
Learning Plan 4eldentifying and supporting 1,2145] 8
language demands
SePlanning assessments to 1 6,8 1C, 1F
monitor and support student
learning
6elcarning environment 2,3 8 2A, 2B,
2C, 2D,
) 2E
Obser\ia(gon 7eEngaging student in learning 23 (145]| 8 3A, 3B,
Praxis PLT COH{;&MHR 4 | INSTRUCTION . . 3C
; 8eDeepening student learning 3 145 8 3D
Learning Plan 9eSubject-specific pedagogy 3 145 8 1A
10eAnalyzing teaching 9 3E, 4A
effectiveness
11eAnalysis of student learning 6 1C3, 1F,
D
12eProviding feedback to guide 6 3D
Assessment learning
Literacy Plan & 13eStudent use of feedback 6 1B, 2B
Proficiency Contextualized ASSESSMENT 14eAnalyzing students’ language | 1,2 | 4,5 1A, 3D,
Learning use and content learning 4A
15eUsing assessment to inform 6, 3D, IF
instruction Zg,

(Morehead State University - QUAA, 2022).
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Dispositions

It is the responsibility of the Educator Preparation Program at Morehead State
University to successfully prepare candidates to become effective teachers. The initial
licensure program requires candidates to demonstrate the knowledge, skills, and
dispositions outlined in the conceptual framework of the Volgenau College of
Education as they align with the expected behaviors of beginning teachers. Each
candidate will be evaluated on these dispositions by faculty and school personnel and
provided with feedback to assist with their progress.

Dispositions are defined as how values, commitments, and professional ethics manifest
themselves in professional practice. According to InTASC (2013) dispositions
“indicates that habits of professional action and moral commitments that underlie the
performances play a key role in how teachers do, in fact, act in practice.”

Dispositions evaluated below the acceptable scores generate consequences.
Consequences range from letters of warning to meetings with the Teacher Education
Academic and Professional Standards Committee. Complete information regarding
consequences can be found in the Teacher Education Handbook.

The following courses require dispositions:

ART 121 EDF 207 EDSP 360 MUSE 207
ART 300 EDF 211 EDSP 363 MUSE 215
ART 301 EDF 311 EDSP 365 MUSE 222
ART 321 EDMG 306 EDSP 367 MUSE 325
BIS 499C EDMG 330 EDSP 371 MUSE 375
CTE 207 EDMG 332 EDSP 372 MUSE 376
CTE 388 EDMG 341 EDSP 373 SCI 490
CTE 392 EDMG 342 EDSP 374 SCI 491
CTE 470 EDMG 343 EDSP 375 THEA 370
CTE 496 EDMG 347 EDUC 476 THEA 375
EDEC 253 EDSE 312 EDUC 482 THEA 475
EDEC 254 EDSE 451 ENG 381 UTCH 100
EDEC 255 EDSE 483 ENG 382 UTCH 150
EDEC 412 EDSE 499D ENG 400 UTCH 300
EDEE 305 EDSP 230 HLTH 301 UTCH 410
EDEE 321 EDSP 320 IECE 301

EDEE 322 EDSP 350 IECE 311

EDEE 323 EDSP 353 IECE 345

EDEE 327 EDSP 355 IECE 360

EDEE 331 EDSP 356 IECE 361

EDEL 302 EDSP 357 IECE 416

EDEM 330 EDSP 359 IECE 418

(Morehead State University - QUAA, 2022).
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EDEL — Elementary

ART - ART . ENG — English THEA — Theatre
Education
EDEM - Early
BIS — Business Elementary and
Information Systems Middle Grades HLTH - Health UTCH - MSUTeach
Education
CTE - Career and EDF — Education } H.EC.E B
Technical Ed Foundations Interdisciplinary Early
’ Childhood Education
EDEC - Early EDMG — Middle MUSE — Music
Childhood Education Grades Education Education
EDEE — Early EDUC - Education .
Elementary/P-5 . SCI - Science
. Professional
Education
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—_—— e e e e e
Candidate Disposition Inventory

Dispositions are operationally defined as tendencies or beliefs that are conveyed or made public through observable behaviors.
Identify your choice by selecting the appropriate level. Complete the following inventory using the excel sheet provided in
accord with the following scale as a means to describe the manner in which each behavior has been exemplified. Please
remember that students are graded with respect to their level of acceptable behavior or their deviation from it. A score of 3 is
given to students for whom you have not cbserved any behaviors that would lead you to believe that their dispositions are
anything other than acceptable. Scores that approach 1 should be given to students whom exhibit less than acceptable
behaviors and scores that approach 5 should be reserved for studenrts who exhibit exceptional behaviors.

Strongly Disagree

Somewhat Disagree

No evidence to believe otherwise
Agree

Strongly Agree

O WK —

Professional Commitment and Responsibility: The candidate demonstrates a commitment to the
profession and adheres to the legal and ethical standards set forth by it. The student:

1. Maintains appropriate confidentiality 123 45
2 Demonstrates compliance with laws/regulations/ policies/standards 123 45
3. Maintains professional appearance 123 45
4. Is prepared for class or appointments 123 45
5. Is punctual for class or appointments 123 45
6. Demonstrates honesty/academic integrity 123 45

Professional Relationships: The candidate develops, maintains, and models appropriate
relationships within the workplace, community, and larger society. The student:

7. Demonstrates high expectations for others 123 45
8. Demonstrates respect for the beliefs of others 123 45
9 Demonstrates and/or promotes effective collaboration skills (e.9., with

colleagues, instructors, students) 123 45
10.  Demonstrates respect for cultural differences 123 45
11.  Demonstrates Patience with and/or compassion for those experiencing

difficulty in the learning process 123 45
12.  Demonstrates flexibility during the learning process 123 45

Critical Thinking and Reflective Practice: The candidate demonstrates a commitment to continuous
development within the profession. The student:

13. Demonstrates critical thinking in written or verbal form 123 45
14.  Addresses issues of concern professionally (with instructors/colleagues/

students) 123 45
15.  Responds positively to constructive criticism 123 45
16.  Takes responsibility for his or her learning by actively seeking out new

information 123 45
17.  Demonstrates personal progress through professional development to

improve content and pedagegical knowledge 123 45
18. Demonstrates reflective practice in written or verbal form 123 45

(Morehead State University - QUAA, 2022)
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MSU Course Specific Assessments

ART 121 — School Art 1

Introduction to art and to the teaching of art in the lower (1-3) elementary grades. Field
experience required.

Field Experience Requirements:

Hours: Categories:

4 hours No specific categories

Dispositions Required

Key Assessments

No requirements

ART 300 — Teaching Elementary and Middle School Art

Philosophical and curricular aspects of art for elementary and middle school. This
course includes field experience.

Field Experience Requirements

Hours: Categories:

30 hours Middle Grades, High School, Students with Disabilities, Assisting School
Personnel, Ethnic/Cultural Group 1, Ethnic/Cultural Group 2

Dispositions Required

Key Assessments

Contextual Factors — Rubric on page 54.

ART 301 — Field Experience in Art Education

Admission to TEP is required. Clinical and field experiences required in the P-12
setting. Two full days of weekly field experiences in public schools in nearby

communities.

Field Experience Requirements

Hours: Categories:

30 hours Middle Grades, High School, Students with Disabilities, Student
Tutoring, Assisting School Personnel

Dispositions Required

Key Assessments

No Requirements
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ART 321 — Materials and Methods for Secondary Art

Admission to TEP is required. Presentation of the background, philosophy, and
techniques for the teaching of art in the secondary school. Field experience is required.

Field Experience Requirements

Hours: Categories:

20 hours Middle Grades, High School, Students with Disabilities, Student
Tutoring, Assisting School Personnel

Dispositions Required

Key Assessments

Assessment Analysis — Rubric on page 58.

CTE 207 — Foundations of Career and Technical Education

Orientation for students enrolled in a career and technical teaching program in
agricultural education or industrial education. Course will provide an overview of
career and technical education. Field experience required.

Field Experience Requirements

Hours: Categories:

32 hours Elementary, Middle Grades, High School, ELL, Family
Resource/Youth Service

Center, School Board, Site Based Council, Professional Learning
Community (PLC), Ethic/Cultural Group 1, and Ethic/Cultural Group
2

Dispositions Required

Key Assessments

No requirement

CTE 388 — Methods of Curriculum Development

A comprehensive study of current curriculum content in career and technical education.
Emphasis on modifying and developing new curricula. Field experience required.

Field Experience Requirements

Hours: Categories:
40 hours Interactions with Families, Student Tutoring and Assisting School
Personnel

Dispositions Required

Key Assessments

Assessment Analysis — Rubric on page 58 and Contextual Factors — Rubric on page 54.
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CTE 392 — Methods of Instructional Technology

Holistic approach to curriculum development with an introduction to the use of
technology to develop and enhance curriculum and instruction. Field experience

required.

Field Experience Requirements

Hours: Categories:

40 hours Student Tutoring and Assisting School Personnel

Dispositions Required

Key Assessments

No requirements

CTE 470 — Methods of Instruction

The principles of instructional methods which apply to the teaching of career and
technical education subject matter. Field experience required.

Field Experience Requirements

Hours:

Categories:

20 hours

Interactions with Families, Student Tutoring and Assisting School
Personnel

Dispositions Required

Key Assessments

Observation — Rubric on page 110 and Lesson Plan — Rubric on page 56.

CTE 496 — Organization and Management of the Laboratory

Principles of shop and class organization and management, including program
planning and development of shops and laboratories; selecting and purchasing
equipment and supplies; and organizing and administering the instructional program.
Field experience required.

Field Experience Requirements

Hours:

Categories:

40 hours

Student Tutoring and Assisting School Personnel

Dispositions Required

Key Assessments

No requirement
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EDEC 253 — Child Growth and Development

Behavioral characteristics in growth and development; positive approach to child
guidance; importance of the role of parents and childcare givers. Directed practicum
in observation of preschool children.

Field Experience Requirements

Hours: Categories:

8 hours Elementary, Middle Grades

Dispositions Required

Key Assessments

No requirement

EDEC 254 — Preschool Administration

The study of the organization and administration of preschool programs; role of
parenthood education; supervised experiences in planning and guiding children's
activities in a preschool program. Completion of the required field experience is an
integral part of this course.

Field Experience Requirements

Hours: Categories:

10 hours Professional Learning Community (PLC) and Student Tutoring

Dispositions Required

Key Assessments

No requirement

EDEC 255 — Assessment of Young Children

An introduction to formal and informal assessment techniques to be used with young
children (0-5). This course includes assessment of all developmental domains for
children with and without disabilities. Completion of the required field experience is
an integral part of this course.

Field Experience Requirements

Hours: Categories:

10 hours Students with Disabilities

Dispositions Required

Key Assessments

Assessment Analysis — Rubric on page 58.
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EDEC 412 — Kindergarten Curriculum

This course investigates educational needs and interests of kindergarten children and
provides optimal learning experiences through a variety of context. Designing and
implementing an authentic kindergarten curriculum that utilizes KY Core Academic
Standards for Kindergarten children through developmentally appropriate activities
(best practices) are integral parts of the course. Completion of

the field experience hours at kindergarten is required.

Field Experience Requirements

Hours: Categories:

15 hours Elementary and Student Tutoring

Dispositions Required

Key Assessments

No Requirement

EDEE 321 — Teaching Math in Early Elementary Grades

Admission to TEP is required. An exploration of elementary mathematics instruction
methods, assessment and materials. Emphasis is on connecting physical models,
appropriate spoken dialog and mathematics symbols to help children construct an
understanding of essential number concepts. Fifteen hours of field experiences in P-5
are an integral part of this course.

Field Experience Requirements

Hours: Categories:
15 hours Interactions with Families, Student Tutoring and Assisting School
Personnel

Dispositions Required

Key Assessments

Assessment Analysis — Rubric on page 58.

EDEE 322 — Teaching Social Studies in Early Elementary Grades

Admission to TEP is required. This course will explore the scope and sequence of
understandings, attitudes, and skills taught in early elementary social studies programs;
and will examine various methodologies used in the early elementary grades of P-5.
Field experiences in P-5 are an integral part of this course.

Field Experience Requirements

Hours: Categories:

16 hours Assisting School Personnel

Dispositions Required

Key Assessments

No Requirement
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EDEE 323 — Language Arts for Early Elementary Grades

Admission to TEP is required. Role of language arts in the ecarly elementary
curriculum. Diagnosis of children's communication skills, needs, and subsequent
teaching techniques are central to the course. Areas of emphasis include language
development, listening and thinking skills, speaking, written expression, spelling and
handwriting. Field experience is an integral part of this course.

Field Experience Requirements

Hours: Categories:

15 hours ELL, Ethnic/Cultural Group 1, and Ethnic/Cultural Group 2

Dispositions Required

Key Assessments

No Requirement

EDEE 327 — Literature and Materials for Young Readers

A survey of children's literature from oral tradition through contemporary times,
including all types of literature and media appropriate for early elementary P-5.
Emphasis is on criteria for evaluation, selection and use of books and materials as
related to the developmental needs and interests of children.

Completion of the required field experience is an integral part of this course.

Field Experience Requirements

Hours: Categories:

5 hours No Requirement

Dispositions Required

Key Assessments

No Requirement

EDEE 331 — Reading for Early Elementary Grades

Admission to TEP is required. Material and methods of teaching basic reading skills
in grades P-5. Students are taught how to teach subskills of reading readiness,
vocabulary development, comprehension, and study skills. Assessment and
interpretation of reading abilities will be utilized in designing classroom instruction.
Field experiences in P-5 are an integral part of this course.

Field Experience Requirements

Hours: Categories:

15 hours Elementary and Interactions with Families

Dispositions Required

Key Assessments

No Requirement
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EDEL 302 — Integrating Technology into the Classroom

Focus on the principles of instructional technology and the appropriate integration of
technology into the classroom for both teaching and learning. Production projects will
be required. Completion of the required field experience is an integral part of this
course.

Field Experience Requirements

Hours: Categories:

5 hours No Requirement

Dispositions Required

Key Assessments

No Requirement

EDEM 330 — Foundations of Reading

An explanation of the developmental aspects of the reading process in grades P-9 in
terms of instruction, assessment, materials, and classroom organization. Completion
of the required field experience is an integral part of this course.

Field Experience Requirements

Hours: Categories:

10 hours No Requirement

Dispositions Required

Key Assessments

Observation — Rubric on page 110.

EDF 207 — Foundations of Education

Orientation for students considering teaching as a career. Course will survey the
scientific, historic, philosophic, political and social foundations of the teaching
profession. Field experiences are an integral part of the course. This course satisfies
the Level 2 Knowledge SBS requirement for general

education.

Field Experience Requirements

Hours: Categories:

16 hours Elementary, Middle Grades, High School, Family Resource/Y outh
Service Center, School Board, and Site Based Council

Dispositions Required

Key Assessments

No Requirement
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EDF 211 — Human Growth and Development

Survey of developmental patterns from birth to adolescence and their implications for
improving the quality of life for the community of lifelong learners. Eight hours of field
experience (observation and

participation) is required and is a foundational element of the course.

Field Experience Requirements

Hours: Categories:

8 hours Elementary and High School

Dispositions Required

Key Assessments

No Requirement

EDF 311 — Learning Theories, Assessment, and Diversity

Admission to TEP is required. This course considers the principles of learning and
cognition, motivation, individual differences and adjustment of students, especially as
they are applied to the classroom. This course includes study related to culturally
diverse and exceptional populations, including significant study of theoretical
frameworks and examples of ways in which schools and societies maintain
oppression of particular learner groups while privileging others. Theories, principles
and concepts of human development, learning, motivation, and assessment are
presented and applied to the interpretation and explanation of human behavior in
relation to classroom practices and the teaching profession, focusing on ways in
which educators can advocate for equity in education via effective use of principles of
learning and assessment. Field experiences in varied school settings are required and
considered to be a foundational element of the course, as this advances candidates'
applied

and reflective understanding of the rich diversity represented in social groups and
school organizations in America.

Field Experience Requirements

Hours: Categories:

12 hours Ethnic/Cultural Group 1

Dispositions Required

Key Assessments

Contextual Factors — Rubric on page 54.
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EDMG 306 — Development and Learning in Middle Grades

A study of the principles of learning and motivation as they are applied in the middle
grades. Completion of the required field experience is an integral part of this course.

Field Experience Requirements

Hours: Categories:
24 hours Middle Grades, Family Resource/Y outh Service Center, Student
Tutoring, and Assisting School Personnel

Dispositions Required

Key Assessments

No Requirement

EDMG 330 — Foundations of Reading for Middle Grades

An explanation of the developmental aspects of the reading process with particular
emphasis on grades 5-9 skills and strategies needed for school and lifelong reading and
learning. Included are instructional, assessment, materials, and management as they
pertain to middle grades reading instruction.

Completion of the required field experience is an integral part of this course.

Field Experience Requirements

Hours: Categories:

24 hours Middle Grades, Student Tutoring, and Assisting School Personnel

Dispositions Required

Key Assessments

Contextual Factors — Rubric on page 54.

EDMG 332 — Teaching Reading in the Middle Grades Content Area

Admission to TEP is required. (Orientation/exploration, preparation level industrial
education and vocational family and consumer science students are exempt from
prerequisites not required in their program. EDMG 330 is a prerequisite for all
students.) An explanation and evaluation of materials and methods of teaching the
advanced reading skills in grades 5-9. The students are taught how to teach the skills
needed for comprehension, study skills and content area reading. Assessment and
interpretation of reading abilities will be utilized to design classroom instruction.
Completion of the required field experience is an integral part of this course.

Field Experience Requirements

Hours: Categories:
24 hours Middle Grades, Interactions with Families, Professional Learning
Community (PLC), Student Tutoring, and Assisting School Personnel

Dispositions Required

Key Assessments

Observation — Rubric on page 110.
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EDMG 341 — Teaching Math in Middle Grades

Admission to TEP is required. Presentation of essential number concepts for middle
grade learners with emphasis upon functional arithmetic and its application. The
course will examine various methodologies used in the middle grades. Completion of
the required field experience is an integral

part of this course.

Field Experience Requirements

Hours: Categories:
24 hours Middle Grades, Student Tutoring, Assisting School Personnel,
Ethnic/Cultural Group 2

Dispositions Required

Key Assessments

Lesson Plan — Rubric on page 56.

EDMG 342 — Teaching Social Studies in Middle Grades

Admission to TEP is required. Course will explore the scope and sequence of
understandings, attitudes and skills taught in middle grade social studies programs; and
will examine various methodologies used in grades 5-9. Completion of the required
field experience is an integral part of this course.

Field Experience Requirements

Hours: Categories:

24 hours Middle Grades, Student Tutoring, Assisting School Personnel,
Ethnic/Cultural Group 2

Dispositions Required

Key Assessments

Lesson Plan — Rubric on page 56.

EDMG 343 — Teaching Language Arts in Middle Grades

Admission to TEP is required. Course will explore the scope and sequence of
understandings, attitudes and skills taught in middle grade social studies programs; and
will examine various methodologies used in grades 5-9. Completion of the required
field experience is an integral part of this course.

Field Experience Requirements

Hours: Categories:

24 hours Middle Grades, Student Tutoring, Assisting School Personnel,
Ethnic/Cultural Group 2

Dispositions Required

Key Assessments

Lesson Plan — Rubric on page 56.
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EDMG 347 — Literature and Materials for the Middle Grades

A survey of literature for the middle grades in which students will examine materials
across the different genres, as well as various types of media appropriate for levels of
certification in grades 5-9. Emphasis on criteria for evaluation and selection of
materials, reading interest, needs and abilities of

preadolescence. Completion of the required field experience is an integral part of this
course.

Field Experience Requirements

Hours: Categories:

24 hours Middle Grades, ELL, Ethnic/Cultural Group 1

Dispositions Required

Key Assessments

Lesson Plan - Rubric on page 56.

EDSE 312 — Educational Methods and Technology

Admission to TEP is required. Introduction to classroom teaching skills and methods.
The instructional process is covered with emphasis upon lesson preparation and
presentation, including mediation of instruction; long-term and short-term instructional
planning; human interaction skills. Completion of

the required field experience is an integral part of this course.

Field Experience Requirements

Hours: Categories:
33 hours Family Resource/Youth Service Center, Professional Learning
Community (PLC), Student Tutoring and Assisting School Personnel

Dispositions Required

Key Assessments

Lesson Plan - Rubric on page 56.

EDSE 451 — Educational Methods and Technology

Admission to TEP is required. Immerses students in social studies curriculum and
instruction in preparation for the professional semester. Paired with EDSE 499D, this
course provides intense emphasis and preparation for teaching core content and
implementation of content teaching skills. Fifteen field hours required at Rowan
County Senior High School, including at least two hours of

whole class teaching. Credits not applied to history major or minor.

Field Experience Requirements

Hours: Categories:

23 hours No Requirement

Dispositions Required

Key Assessments

Observation — Rubric on page 110 and Assessment Analysis — Rubric on page 58.
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EDSE 483 — Classroom Organization and Management for Secondary Teachers

Admission to TEP is required. Designed to provide assistance in establishing
organized, well managed regular classrooms, labs and other settings in secondary
schools (8-12). Emphasis is placed upon developing procedures, adaptations, and
rules for class organization and management. Various models of classroom
management will be studied and options for dealing with disruptive students will be
described. Completion of the required field experience is an integral part of this course.

Field Experience Requirements

Hours: Categories:

23 hours No Requirement

Dispositions Required

Key Assessments

Observation — Rubric on page 110 and Assessment Analysis — Rubric on page 58.

EDSE 499D — Teaching Social Studies

Admission to TEP is required. Analysis of contemporary strategies and methods for
secondary social studies instruction. Course will emphasize KDE standards and
education reform. Teaching portfolio initiated with 15 hours spent in collaboration with
a secondary school teacher. At least three field hours will be spent in whole class
instruction. Completion of the field experience requirement is an integral

part of this course. Credits are not applied to history major or minor.

Field Experience Requirements

Hours: Categories:

30 hours Ethnic/Cultural Group

Dispositions Required

Key Assessments

No Requirement

EDSP 230 — Education of Exceptional Children

Procedures for identification, education, and treatment of exceptional children - the
gifted, those with low intelligence, and handicapped - including behavioral deviations.
Completion of the required field

experience is an integral part of this course.

Field Experience Requirements

Hours: Categories:

16 hours Students with Disabilities

Dispositions Required

Key Assessments

No Requirement
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EDSP 320 — Language Development and Intervention for Young Children

Introductory course in language development for educators working with young
children. Completion of the required field experience is an integral part of this
course.

Field Experience Requirements

Hours: Categories:
10 hours Elementary, ELL, Assisting School Personnel, and Ethnic/Cultural
Group 1

Dispositions Required

Key Assessments

No Requirement

EDSP 350 — Intellectual and Developmental Disabilities

Biological, physical, etiological, psychological, and educational characteristics of
individuals with intellectual and developmental disabilities. The likely needs of these
individuals discussed in light of their underlying conditions. Completion of the
required field experience is an integral part of this course.

Field Experience Requirements

Hours: Categories:

10 hours Students with Disabilities, Assisting School Personnel

Dispositions Required

Key Assessments

No Requirement

EDSP 353 — Language Art Teaching LBD

Admission to TEP is required. Designed to prepare the teacher of students with
learning and behavior disorders in curriculum development and specialized
procedures for teaching language arts, including reading, spelling, handwriting,
language and written composition. Level 111 field experience is integral to this course.

Field Experience Requirements

Hours: Categories:
10 hours Students with Disabilities, Student Tutoring, and Assisting School
Personnel

Dispositions Required

Key Assessments

No Requirement
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EDSP 355 — Teaching Students with LBD

Admission to TEP is required. This course is designed to train teachers in instructional
planning, management, and delivery of instruction. It includes strategic program
planning incorporating due process procedures as specified in federal legislation, as
well as systematic teaching methodology in learning disabilities, behavioral disorders
and mild disabilities in public schools. The course also addresses classroom
management and organization practices as they pertain to establishing optimal
learning environments for all students. Level III field experience for this course
completed in corequisite practicum.

Field Experience Requirements

Hours: Categories:
10 hours Students with Disabilities, Student Tutoring, and Assisting School
Personnel

Dispositions Required

Key Assessments

Lesson Plans — Rubric on page 56.

EDSP 356 — Applied Behavior Analysis

Provides students with an introduction to applied behavior analysis procedures. The
design and implementation of specific strategies that will support the establishment of
effective instructional environments will be examined. Topics will include behavior
management and training strategies, data- based programming, and field-based teacher
research methods. Completion of the required field

experience is an integral part of this course.

Field Experience Requirements

Hours: Categories:
20 hours Students with Disabilities, Student Tutoring, and Assisting School
Personnel

Dispositions Required

Key Assessments

No Requirement

< Page 39 >



MSU’S CAEP ACCREDITATION HANDBOOK

EDSP 357 — Math and Content Teaching LBD

Admission to TEP is required. This course is designed to train teachers in the areas of
learning disabilities and behavior disorders in curriculum development and
modification, and in the planning, implementation, and evaluation of specially designed
instruction, as required on a students' Individual Education Program, in mathematics,
content areas and social-emotional skills. Level III field experience is integral to this
course.

Field Experience Requirements

Hours: Categories:
10 hours Students with Disabilities, Student Tutoring, and Assisting School
Personnel

Dispositions Required

Key Assessments

No Requirement

EDSP 359 — Practicum in Teaching for Students with LBD

Admission to TEP is required. This practicum is designed to provide trainee teachers
with supervised experience in instructional planning, management and systematic
delivery of specially designed instruction for individuals with learning disabilities,
behavior disorders and mild mental disabilities in public schools.

Field Experience Requirements

Hours: Categories:
20 hours Students with Disabilities, Student Tutoring, and Assisting School
Personnel

Dispositions Required

Key Assessments

Observation — Rubric on page 110.

EDSP 360 — Characteristics of Individuals with Learning Disabilities and
Behavior Disorders

Biological, physical, etiological, psychological, and educational characteristics of
individuals demonstrating significant deviations in learning and behavior disorders.
The likely needs of learning disabled and behavior disordered individuals discussed in
light of their presenting problems.

Completion of the required field experience is an integral part of this course.

Field Experience Requirements

Hours: Categories:

10 hours Students with Disabilities

Dispositions Required

Key Assessments

No Requirement
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EDSP 363 — Assistive Technology

This course develops basic knowledge and skills using assistive technology as a
fundamental resource and support for people with disabilities. It is focused on the
needs of the beginning professional in education or other human service fields. Legal
mandates, funding sources, information resources, the range of available devices and
software will be examined. Completion of the required field experience is an integral
part of this course.

Field Experience Requirements

Hours: Categories:
10 hours Students with Disabilities, Student Tutoring, and Assisting School
Personnel

Dispositions Required

Key Assessments

No Requirement

EDSP 365 — Including Students with Diverse Needs in the Classroom

Admission to TEP is required. This course will develop the skills and information
needed by teachers to build inclusive learning communities within the schools. Crucial
to achieving this end is: 1) the development of the skills needed to work with
colleagues to create a classroom environment that accommodates the full range of
diversity found in today's schools, and 2) a working knowledge of the legal
requirements related to meeting the needs of diverse students. Completion of the
required field experience is an integral part of this course.

Field Experience Requirements

Hours: Categories:

10 hours Students with Disabilities, Professional Learning Community
(PLC), Student Tutoring, Assisting School Personnel, and
Ethnic/Cultural Group 2

Dispositions Required

Key Assessments

Contextual Factors — Rubric on page 54.
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EDSP 367 — Educational Assessment

The purpose of the course is to train teachers to appropriately select, use, and
interpret a variety of valid educational assessment instruments, both standardized and
informal, in the following areas: initial identification of individuals with disabilities,
instructional planning, monitoring of student progress, and in the evaluation of
student performance and program effectiveness. Completion of the required

field experience is an integral part of this course.

Field Experience Requirements

Hours: Categories:
10 hours Students with Disabilities, Student Tutoring, and Assisting School
Personnel

Dispositions Required

Key Assessments

Contextual Factors — Rubric on page 54.

EDSP 371 — Field Experiences in Transdisciplinary Assessment and Services for
Students with Moderate and Severe Disabilities

This field placement in programs serving students with moderate and severe
disabilities will provide the student with an opportunity to understand the relevant
characteristics of this group, understand the roles of various personnel working with
these students, and apply the assessment strategies being studied in the corequisite
course.

Field Experience Requirements

Hours: Categories:
20 hours Students with Disabilities, Interactions with Families, and Assisting
School Personnel

Dispositions Required

Key Assessments

No Requirement

EDSP 372 — Transition to Adult Life

Prepares teachers of students with moderate and severe disabilities to effectively plan
for and support students moving from school to adult life. This entails skill
development in the area of planning processes, vocational training, support
development, developing functional skills and preparation of Individualized Transition
Plans (ITPs). Completion of the required field experience is an integral part of this
course.

Field Experience Requirements

Hours: Categories:

10 hours No Requirement

Dispositions Required

Key Assessments

Contextual Factors — Rubric on page 54.
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EDSP 375 — Practicum in Education of Students with Moderate and Severe
Disabilities

Admission to TEP is required. Field placement in programs serving students with
moderate and severe disabilities will provide the student with an opportunity to
understand the physically, behaviorally and educationally relevant characteristics of
this group and apply planning and teaching strategies being studied in the corequisite
course.

Field Experience Requirements

Hours: Categories:

60 hours Students with Disabilities and Assisting School Personnel

Dispositions Required

Key Assessments

Observation — Rubric on page 110.

EDUC 476 — Content Area Literacy

Admission to TEP is required. Effective practices for addressing the literacy needs of
elementary through high school students will be addressed in this course and will
include reading and writing across the content areas, listening, speaking, visual
literacy, and other related topics. Field experiences

are an integral part of this course.

Field Experience Requirements

Hours: Categories:

32 hours ELL

Dispositions Required

Key Assessments

No Requirement

EDUC 482 — Classroom Management and Assessment

Admission to TEP is required. Designed to provide assistance in establishing an
organized, well managed classroom in grades P-9 and to develop an understanding of
educational assessment terms and methods. Field experience in P-5 is an integral part
of this course and is required.

Field Experience Requirements

Hours: Categories:
25 hours Students with Disabilities, Student Tutoring and Assisting School
Personnel

Dispositions Required

Key Assessments

Assessment Analysis — Rubric on page 58.
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ENG 381 — Teaching Literature in Secondary Schools

This course focuses on preparing secondary English teaching candidates to teach
literature in the high school classroom. Field experience required.

Field Experience Requirements

Hours: Categories:

28 hours No Requirement

Dispositions Required

Key Assessments

No Requirement

ENG 382 — Teaching Writing in Secondary Schools

A study of composition theory, research, and practice in a context of a student's own
writing. Through workshops and classroom demonstrations, students learn to apply
sound writing-based instructional techniques in their secondary classrooms. The course
focuses on issues related to how older adolescents develop their writing abilities and
the classroom practices which facilitate that development. Field experience required.

Field Experience Requirements

Hours: Categories:

28 hours No Requirement

Dispositions Required

Key Assessments

Assessment Analysis — Rubric on page 58.

ENG 400 — Studies in English for Teachers

English 400 is designed to meet National Council of Teachers of English and Kentucky
Department of Education guidelines to prepare candidates for the clinical semester in
the areas of dispositions, content knowledge, pedagogy, curriculum and assessment.
Field experience required.

Field Experience Requirements

Hours: Categories:

29 hours ELL

Dispositions Required

Key Assessments

Observation — Rubric on page 110.
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HLTH 301 — Health, Safety and Nutrition for Early Elementary

Educational theory and methods as applied to teaching health education to young
children. Focuses upon content, resources, and methodologies. Laboratory
experiences are an integral part of the course.

Field Experience Requirements

Hours: Categories:

6 hours No Requirement

Dispositions Required

Key Assessments

No Requirement

IECE 301 — At-Risk Infants and Toddlers

Admission to TEP is required. Development and causes of difficulties experienced by
at-risk infants and toddlers, as well as early intervention approaches to be used with
these children and their families. Completion of the required field experience is an
integral part of this course.

Field Experience Requirements

Hours: Categories:
10 hours Students with Disabilities, Interactions with Families, and Assisting
School Personnel

Dispositions Required

Key Assessments

Observation — Rubric on page 110.

IECE 311 - Introduction to Early Childhood

How the learning environment is established to provide optimal learning experiences
and to guide children in developing responsible behavior. Completion of the required
field experience is an integral part of this course.

Field Experience Requirements

Hours: Categories:

10 hours Assisting School Personnel and Ethnic/Cultural Group 2

Dispositions Required

Key Assessments

Observation — Rubric on page 110.
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IECE 345 — Preschoolers with Special Needs

Admission to TEP is required. This course will encompass the characteristics, needs
and assessment of exceptional children during the preschool years. Needs and
involvement of families will be an important emphasis. Completion of the required
field experience is an integral part of this course.

Field Experience Requirements

Hours: Categories:
15 hours Elementary, Students with Disabilities, Interactions with Families,
School Board,

Professional Learning Community (PLC), Student Tutoring,
Assisting School Personnel and Ethnic/Cultural Group 1

Dispositions Required

Key Assessments

Lesson Plans — Rubric on page 56.

IECE 360 — Families in Early Childhood Education

This course provides theoretical and practical approaches to working with families in
early childhood education programs, including families of at-risk and special needs
children. Completion of the

required field experience is an integral part of this course.

Field Experience Requirements

Hours: Categories:

10 hours Elementary, Interactions with Families, and Ethnic/Cultural Group 2

Dispositions Required

Key Assessments

No Requirement

IECE 361 — Positive Child Guidance

This course provides positive strategies for guiding the behavior of young children.
Candidates will learn both preventive and corrective discipline measures. Completion
of the required field experience is an integral part of this course.

Field Experience Requirements

Hours: Categories:

10 hours Students with Disabilities

Dispositions Required

Key Assessments

No Requirement
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IECE 416 — Infant/Toddler Program Planning

Admission to TEP is required. This course investigates the needs and interests of
infant and toddlers and develops professional views in selecting, implementing and
designing appropriate teaching materials as well as instruction that can foster
children's growth in each developmental area-cognitive, aesthetic, emotional, social,
and physical. Laboratory experiences are an integral part of this course.

Field Experience Requirements

Hours: Categories:
15 hours Interactions with Families, Student Tutoring and Assisting School
Personnel

Dispositions Required

Key Assessments

No Requirement

IECE 418 — Preschool Program Planning

Admission to TEP is required. Investigates needs and interests of early childhood and
provides opportunities to explore objectives, materials and techniques of instruction for
this age group. Laboratory experiences are integral parts of this course.

Field Experience Requirements

Hours: Categories:

15 hours Students with Disabilities, Professional Learning Community (PLC),
Student Tutoring and Assisting School Personnel

Dispositions Required

Key Assessments

Contextual Factors — Rubric on page 54.

MUSE 207 — Foundations of Music Education

Orientation for students considering music teaching as a career. Course will introduce
the history of music education in the public schools while including the philosophic,
political and social foundations of teaching in the public schools. Field experiences
are an integral part of the course. Required for admission into the Teacher Education
Program (TEP).

Field Experience Requirements

Hours: Categories:

15 hours Students with Disabilities, Professional Learning Community (PLC),
Student Tutoring and Assisting School Personnel

Dispositions Required

Key Assessments

No Requirement
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MUSE 215 — Microcomputers and Music

Students must be able to read music in all clefs. Applications of microcomputers in
music. An introduction to the current usage, implementation and software.

Field Experience Requirements

Hours: Categories:

20 hours Ethnic/Cultural Group 1 and Ethnic/Cultural Group 2

Dispositions Required

Key Assessments

No Requirement

MUSE 222 — Music for the Elementary Teachers

Rudiments of music theory and methods for teaching music to elementary school
children.

Field Experience Requirements

Hours: Categories:

3 hours No Requirement

Dispositions Required

Key Assessments

No Requirement

MUSE 325 — Materials and Methods for Elementary Grades

Materials and methods for the elementary school with emphasis on the teaching of
musical concepts through developmental techniques.

Field Experience Requirements

Hours: Categories:

50 hours Student Tutoring and Assisting School Personnel

Dispositions Required

Key Assessments

Observation — Rubric on page 110 and Contextual Factors — Rubric on page 54.

MUSE 375 — Vocal Materials and Methods

Instructional procedures and materials used in vocal teaching from the elementary
grades through high school.

Field Experience Requirements

Hours: Categories:

50 hours ELL, Interactions with Families

Dispositions Required

Key Assessments

Assessment Analysis — Rubric on page 58 and Lesson Plans — Rubric on page 56.
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MUSE 376 — Instrumental Materials and Methods

Instructional procedures and materials used in instrumental teaching from the
elementary grades through high school.

Field Experience Requirements

Hours: Categories:

50 hours ELL, Interactions with Families

Dispositions Required

Key Assessments

Assessment Analysis — Rubric on page 58 and Lesson Plans — Rubric on page 56.

SCI 490 — Science for the Elementary Teacher

This course focuses on the development of competencies in materials and methods for
teaching science to elementary children. Emphasis is placed on writing curriculum,
learning the elementary science theory base, questioning strategies, best practices,
science process skills, cooperative learning,

technology and assessment. Fifteen hours of field experiences are an integral part of
this course.

Field Experience Requirements

Hours: Categories:

15 hours No Requirement

Dispositions Required

Key Assessments

Lesson Plans — Rubric on page 56.

SCI 491 — Science for the Middle School Teacher

A study of pedagogy, science content and techniques applicable to the teaching of
science to middle school or junior high children.

Field Experience Requirements

Hours: Categories:

24 hours Middle Grades

Dispositions Required

Key Assessments

Lesson Plans — Rubric on page 56.
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THEA 370 — Children’s Theatre

A concentrated study of the problems involved in the organization and production of
plays for and with children.

Field Experience Requirements

Hours: Categories:

17 hours Ethnic/Cultural Group 2

Dispositions Required

Key Assessments

Lesson Plans — Rubric on page 56.

THEA 375 — Creative Dramatics

An analysis and application of principles of creative dramatics as applied to classroom
curricular activities. Field experience required for theatre majors pursuing the teaching

option.

Field Experience Requirements
Hours: Categories:

35 hours No Requirement

Dispositions Required
Key Assessments
Observation — Rubric on page 110 and Assessment Analysis — Rubric on page 58.

THEA 475 — Theatre Education Secondary Methods

Restriction: TEP Admission. This course will prepare students who plan to pursue a
career in teaching theatre at the K-12 level. Specifically, this course will target best
practices and methods for teaching, assessing, coordinating theatre classes, and
coordinating theatre programs at the secondary level. It is recommended that a student
have completed one of the following: THEA 321, THEA 322, or THEA 326.

Field Experience Requirements

Hours: Categories:

10 hours No Requirement

Dispositions Required

Key Assessments

Contextual Factors — Rubric on page 54.
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UTCH 100 — Step 1: Inquiry Approaches to Teaching

Students who want to explore teaching careers become familiar with lesson plan
development by writing, teaching, and observing lessons in an elementary school
class. While students build and practice inquiry-based lesson design skills, they also
become familiar with and practice classroom management in the elementary school
setting. As a result of the Step 1 experiences, students are able to decide to continue to
explore teaching as a career by registering for Step 2, and ultimately, the remainder of
the MSUTeach curriculum leading to teacher certification. Clinical experiences are
integral to this class.

Field Experience Requirements

Hours: Categories:
39 hours Elementary, Student Tutoring, Assisting School Personnel,
Ethnic/Cultural Group 1

Dispositions Required
Key Assessments
No Requirement

UTCH 150 — Step 2: Inquiry-Based Lesson Design

In Step 2, students who want to explore teaching careers become familiar with the
middle school setting by observing and discussing the middle school environment,
and by teaching lessons to middle school students. Step 2 students build upon and
practice inquiry-based lesson design and questioning skills that were developed in
Step 1. The focus shifts to middle school (rather than elementary school) curricula
and students. Step 2 students will experience teaching with technology. Step 2
students, generally team-teaching with a partner, are assigned to either a mathematics
or science Mentor Teacher in a local middle school to observe and teach inquiry-
based lessons. Field experiences are integral to

this course.

Field Experience Requirements

Hours: Categories:

45 hours Middle Grades, Students with Disabilities, Interactions with Families,
Student
Tutoring, Assisting School Personnel, Ethnic/Cultural Group 1

Dispositions Required
Key Assessments
Assessment Analysis — Rubric on page 58.
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UTCH 300 — Classroom Interactions

Restriction: Admission to TEP. Classroom Interactions continues the process of
preparing you to teach mathematics, science, and engineering by providing
opportunities to apply theories of learning developed in Knowing and Learning in
instructional settings. You will design and implement instructional activities informed
by your own understanding of what it means to know and learn mathematics and
science, and then evaluate the outcomes of those activities on the basis of student
artifacts (i.e. what students say, do, or create). An important focus of the course is on
building your awareness and understanding of equity issues and their effects on
student learning. Providing accommodations to meet the needs of all students is the
heart of good teaching. Classroom Interactions is centered on a close examination of
the interplay between teachers, students, content, and the world beyond schools, and
how such interactions enable students to develop deep conceptual understanding.

You will learn how content and pedagogy combine to make effective teaching.

Field Experience Requirements

Hours: Categories:

54 hours High School, ELL, Students with Disabilities, Family Resource/Youth
Service Center, School Board, Site Based Council Meeting,
Professional Learning Community (PLC), Student Tutoring, Assisting
School Personnel, Ethnic/Cultural Group 1

Dispositions Required

Key Assessments

Contextual Factors — Rubric on page 54 and Lesson Plans — Rubric on page 56.

UTCH 410 — Apprentice Teaching

Restriction: TEP Admission. Registration is limited to MSUTeach students who have
met the MSUTeach Program requirements. Apprentice Teaching course is a
culminating experience for MSUTeach students that provides them with the tools
needed for their first teaching position. In Apprentice Teaching, students are
immersed in the expectations, processes, and rewards of teaching. Apprentice
Teaching is comprised of teaching in local public secondary schools and a weekly
seminar (that meets once every three weeks on campus and all other meetings are
online), which brings apprentice teachers together with university master teachers to
share experiences and work on solutions to problems they encounter in the field.
Field Experience Requirements

Hours: Categories:
80 hours High School, Student Tutoring, Assisting School Personnel,
Ethnic/Cultural Group 1

Dispositions Required
Key Assessments
Observation — Rubric on page 110.
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MSU Undergraduate
Initial Certification Key
Assessment Rubrics
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Key Assessment: Content for Learning (Contextual Factors)

KY Teacher Standards (KTS): 1, 2

InTASC Standards: 1, 2, 9

104

Score Target: 6-9

Unacceptable 0 Emerging 1 Exploring 2 Engaging 3 Exemplary 4
KTS: 1 Candidate does Candidate Candidate Candidate Meets Engaging
InTASC: 1 not describe and mentions or lists discusses factors of | discusses factors level AND
Learner Development explain factors of either either the of the classroom | Candidate explains
The teacher understands contextual factors | the classroom classroom students’, the how supports will
how learners grow and OR Candidate studenté’, the focus | s dents’, the focus | focus students’, provide the focus
develop, recognizing that expresses a student s or’ the student’s, or the AND the §tudent with
patterns of learning and | "°821VE community’s IED - ooy yunity’s IED | community’s TED | ndependence.
development vary summation of (inclusion, (inclusion (inclusion Candidate makes
individually within and stud.epts’ abilities, et'hnlc}ty, and ethnicity ’and ethnicity ’and strong connections
across the cognitive, families, or dlver.51'ty) and.the di o dth g o dth to research and/or
linguistic, social, personal cognitive, social, tvers 1‘ty) and the tvers l.tY) and the | theory. )
emotional, and physical situations. phy51_ca1 and COgIl'lthC, social, cogn'ltlve, social, | All connections are
areas and designs and OR Agrees with | emotional needs, phys1'cal and phySI.Cal and referenced.
implements Classroom Explanation is emotional needs, emotional needs,
developmentally teacher without either mn'nmal or but the using examples to
appropriate making any ster eotyplcal and explanations are support
and challenging personal plans for | reflects little uneven in discussion.
learning either classroom insight or thought. understanding.
experiences. or focus student.
KTS: 2 There is no Adaptation for Adaptation for Adaptation for Meets Engaging
InTASC 2: evidence of social, emotional, | social, emotional, | social, emotional, | Level AND:
Learning Differences addressing any physical, and physi.cgl, and physi'cgl, and Adaptation for
The teacher uses IEP, GSSP, or Cognitive Cognitive Cognitive social, emotional,
understanding of 504 Plan strengths and strengths and strengths and physical, and
individual differences requirements for | oo qco generic weaknesses are weaknesses are Cognitive
and diverse focus student or connected to the connected to the strengths and

cultures and
communities to ensure
inclusive learning
environments

that enable each
learner to

meet high standards.

classroom
students

and weakly
connected to
learning needs and
contextual factors
of the classroom or
focus student. May
be copied from
The Classroom
teacher.

learning needs of
either the whole
class OR the focus
student.

learning needs of
the whole class,

small groups, and
the focus student.

weaknesses are
addressed with
specific, research-
based supports for
preconceptions,
common €errors,
and
misunderstandings
for classroom and
focus student.
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KTS: 9 Contextual Candidate The Candidate The Candidate Meets the
InTASC: 9 factors do not mentions either mentions research | clearly connects Engaging Level
Professional address research. research/theory and/or theories. contextual planto | AND
Learning AND Makes an attempt appropriate The Candidate’s
and Ethical Candidate doesnot | to connect to research or discussion is

. make connection context, but may theories. specific to personal

Practice to theory/research be imprecise, with The explanation strategies to

The teacher engages in
ongoing professional
learning and uses
evidence to continually
evaluate his/her practice,
particularly the effects
of his/her choices and
actions on others
learners, families,
other professionals
and the community),
and adapts practice

to meet the needs of
each learner

beyond mentioning
the theory. May or
may not cite the
reference OR
Candidate’s use of
theory or research
demonstrates a
clear
misunderstanding

weak connections.
Reference citations
may be provided

is clear and
logical. All
references are
cited
appropriately.

improve skills or
knowledge

AND

Plans are justified
with principles
from research
and/or theory.
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Key Assessment: Lesson Plan

KY Teacher Standards: 7,8,10

106

InTASC Standards: 7,8, 10 Score Target: 6-9

Standard Unacceptable 0 Emerging 1 Exploring 2 Engaging 3 Exemplary 4
KTS 7; The candidate Candidate lists Candidate Candidate Candidate plans
InTASC 7: does not connect pre-assessment connects the pre- connects pre- provide for
Planning for students’ datg b'ut does not | assessment data, assessment data, students to make
Instruction knotwletdge of 1ése 1(;151 %[)lanmng. prior knqwledge, prlc(l)r kno:}vlledge, connections o
The teacher plans con 'enl areas, an t'1 ate comtmlimtyd and uses the prior knowledge
instruction that curriculum, - mentions prior context, an community and community
supports every cross-disciplinary | knowledge and content, to lesson. | context and context to make

. . skills, and context, but it AND knowledge of .
student in meeting . . s connections to
rigorous learnin pedagogy, aswell | does not impact The Candidate students’ culture he 1

fa Is b drawing as knowledge the lesson plan. addresses 1EP, and interests to the lesson
g Y g of learners and AND 504, ELL, or make connections | content.
upon knowledge of . .
the community The Candidate GSSP needs, but to the lesson
content areas, .
curriculum context. Doesnot | mentions IEP, does not content.
Cross- disci) lina include pre- 504, ELL, or Integrate AND
skills. and P eda ?; assessment data. GSSP needs, but accommodations, | The Candidate
us we’ 1l as inow?egy é AND does not address Enrichment, or addresses IEP,
& The Candidate all students’ modifications, 504, ELL, or
of learners and the .
; . does not address | needs. into all GSSP needs,
community context. .
IEP, 504, ELL, or parts of the plan. Integrating
GSSP needs accommodations,
’ Enrichment, or
modifications,
into all areas of
the plan.
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KTS: 8 Candidate’s Instructional The Candidate’s Candidate’s Engaging Level
InTASC 8: lesson plan is strategies in the lesson plan shows | lesson plans AND
Instructional Strat| skill based with Candidate’s some evidence of | demonstrate a Candidate’s
The teacher no connections to | lesson plan are instructional variety of lesson plans
understands and uses | €ONCEDLs, based on low strategies to instructional demonstrate a
avariety of problem solving, | level facts and scaffqld content strategies to clear path for
instructional or attempts to procedures. There | to build ' §caffolq ' student
strategies gpply kpowledge may be a weak understanding of | instruction in discovery and
to encourage learners | M meaningful connection to concepts through | order to bu}ld evaluation of
to develop deep ways. understanding facts, skills, and understanding of concepts
understanding of OR . concepts and knov_vle(_ige concepts tl_lroqgh :
content areas and Candidate’s knowledge application. facts, application
their connections, lesson plan shows | application. . And and analysis.
and to build skills to | their content There is an Candidate’s And
apply knowledge in knowledge is or at?empt at some le§son plan shows | Candidate’s
meaningfil ways. incorrect and alignment alignment lesson plfm shows
student between between strong alignment
misconceptions standards, standards, between
will occur. objective, objective, standards,
OR instructional instructional objective,
There is no strategies, and strategies, and instructional
alignment assessment, assessment, strategies, and
between assessment,
standards,
objective,
instructional
strategies, and
assessment.
KTS: 10 Candidate does Candidate may Candidate Candidate Candidate
INTASC 10 not take ask mentor demonstrates collaborates with collaborates
The teacher seeks responsibility for teacher about collaboration, several with several
appropriate leadership student learning: student needs even if it is professionals. professionals
roles and Relies onteacher | byt jgnores unevenly addressed| The lesson plan and makes
opportunities to take | to provide all implications of in the lesson plan | demonstrates plan to take
responsibility for directions and student needs by only addressing | ¢ollaboration leadership
stul;legt le;” mnfi to loe;sons. in lesson plan. 1ni2mat1§311n lone throughout the role during
7 i ortion of the plan .
;:arérzteis,a fZWVll;'lies, Candidate does Or th.e gr with one grgup plan. co- teaching
colleagues, other not collaborate candidate of students. of the lesson.
with collaborates

school professionals,
and community
members to ensure
learner growth, and to
advance the
profession.

professionals or
colleagues to
plan lessons

but plans do
not reflect the
collaboration.

Exemplary/Exceptional: Candidates not only meet the Engaging level criteria, but
demonstrate outstanding skills in understanding student learning, instructional
delivery, analysis of assessment, or planning. Candidate encourages student led
development, discovery, and discussion when appropriate. Candidate is responsive to
learning needs.
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Key Assessment: Assessment Analysis
KY Teacher Standards: 6,9 InTASC Standards: 6,9 Score Target: 7-9
Standard Unacceptable Emerging 1 Exploring 2 Engaging 3 Exemplary 4
0
KTS: 6 The analysis The Candidate The Candidate | The Candidate’s Engaging level
InTASC 6: does not addresses incorrect assesses analysis is AND the
Assessment provide responses but does incorrect supported by Candidate’s
The teacher explanations of | not address and responses and examples from analysis of the
understands Students’ provides little or no examines both classroom and focus students’
and uses strengths and analysis of class and focus focus student’s learning includes a
multiple misconceptions. | misconceptions. students’ work. The plan to address
methods There is May blame student strengths and summary of the conceptual
of assessment minimal for weaknesses. classroom explains | misunderstandings
to engage discussion of misunderstanding common at a factual,
learners in their the assessment. | content. The Candidate | misconceptions or applicative, and
own growth, to OR OR attempts to strengths. analytic stage.
monitor learner Focus analysis | Candidate’s plan to address As applicable, the
progress, and is perfunctory improve student students’ The Candidate’s plan includes
to guide the and incomplete. | learning lists conceptual plan to address relevant
teacher’s and improving behavior understanding conceptual connections to
learner’s or repeating atafactualand | misunderstandings GSSP, IEP, 504, or
decision making. instruction rather application at a factual, ELL Plan.
than addressing level. applicative, and
conceptual analytic stage are
misunderstandings. specific to the class
Focus students’ or small groups.
needs are unevenly
addressed.
Candidate’s Feedback is The Candidate | The Candidate Meets the Engaging
feedback to superficial: smiley provides clear provides clear, Level AND.
focus students faces, check marks/ feedback that targeted feedback The Candidate the
is superficial It may provide helps students that helps students Helps one or more
and does correct answers, but | see either their | understand both focus student’s
address no explanation for strengths or strengths or access prior
learning student learning or misconceptions, | misconceptions learning to clarify
objectives or rowth in : :
hon students Igjnderstanding. The Candidate The Candidate ggiz?:cegtlgntshor
can use The Candidate’s explains how explains how the P SUENEHnS.
feedback to explanation of how the students students will use the
improve student studept will improve will use the feedback to
learning. learning using feedback to improve student
OR feedback is not clear. improve student understapdmg of
Feedback is not understanding of thg legrmng
included. learning objectives.
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OR objectives.
Feedback is not
appropriate to
the individual
needs of the
student.
OR
The
Candidate’s
feedback is
inaccurate, and
content is
incorrect.
KTS: 9 Analysis does Candidate’s The Candidate’s | The Candidate’s Meets the Engaging
InTASC: 9 not address personal growth personal growth | personal growth Level AND The
Professional candidates’ discussion is discussion discussion include Candidate’s
Learning personal focused on changes | includes student | a plan to improve professional growth
. growth in in specific student growth related student is specific to
and Ethical . .
X content behavior or the to the understanding of personal
Practice knowledge or Students’ level improvement of | concepts embedded | instructional
The teac}.zer instructional of engagement. student learning | within the lesson strategies to
engages in skills. of the lesson’s content. improve
ongomng learning The plan is instructional skills
professional objectives and | clearly AND next steps are
learning and uses instruction. connected to justified with
evidence to The plan appropriate principles from
continually mentions research or research and/or
evaluate his/her researchand or | theories. theory.
practice, theories.
particularly the
effects of his/her

choices and
actions on others
(learners,

families, other
professionals

and the community)
practice to meet the
needs of each
learner.
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Key Assessment: Observation
KY Teacher Standards: 3,4,5 InTASC Standards: 3,4,5 Score Target: 7-9
Standard Unacceptable 0 Emerging 1 Exploring 2 Engaging 3 Exemplary 4
KTS: 3 The Candidate The Candidate The Candidate The Candidate Meets Engaging
InTASC 3: does not show models develops develops Level
Learning respect to Respect to relationships with | relationships with | AND
Environments stude'nts. The studegts and students and students and Studqnts meet
The teacher works candidate allows estab'hshes a creates a creates a Candldat'e’s
with others to 'students to be learmng respectful _ re_spectﬁ_ll, expectations to
create an insolent. environment undemandmg stlmqlatlng respect 'each
environments that OR ' that cqntrols learplng learplng other’s ideas,
supports individual The Candidate behavior but environment environment thopghts, and
and collaborative does not address does not allow where students where students beliefs. Stgdents
learning, and that student students comfortably support each other | are accepting of
encoura:geposi five misconduct. appropqate interact with each | in learning. IED:_ I_nclusmn,
social interaction OR Intc_sractlon or other. et_hmqty, and
active engagemenyt The Candidate active diversity, Stgdents
in learning, and does not establish | engagement. are self-motivated
self-motivation. and enforce a safe to learn.
physical
environment.
KTS: 4 The Candidate’s The Candidate’s The Candidate The Candidate Meets the
InTASC 4: discussions discussions and leads discussions leads discussions Engaging Level
Content demonstrate a instruction show and uses and uses AND
Knowledge lack of dept'h and limited . instructional instruct.ional The Candidate
The teacher understanding of understanding of strategies and /or .strategl.es and provides N
understands the the content. the content or instructional 1ns§rqc't10nal opportunities for
Students may concepts. . activities that students to
central concepts, . . activities that
R involve in . scaffolds analyze and
tools of inquiry, o builds
and structures of activities that foundational conceptual evaluate concepts.
the discipline(s) have llmlted tent knowlf:dge to be
he or she teaches conn§ct10ns tothe Jomelt acces.s1b1e and
and creates learning knowledge. meaningful
learning objectives or
experiences that content concepts.
make these
aspects of the
discipline
accessible and
meaningful for

learners to
assure mastery
of the content.
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KTS: 5
InTASC5:
Application of
Content

The teacher
knows how to
connect
concepts and use
differing
perspectives to
engage learners
in critical
thinking,
creativity, and
collaborative
problem solving
related to
authentic local
and global issues

Candidate’s
instruction does
not provide
opportunities for
students to engage
in content beyond
a fact or
procedural level.
OR

The Candidate
uses instructional
materials that are
inaccurate or will
develop
misconceptions.

Candidate’s
discussions and
instruction
materials that
provide students
with a weak or
confusing level of
understanding of
content concepts.

Candidate’s
discussions and
instruction
materials that
provide students
with a very basic
level of
understanding of
content concepts.

Candidate’s
discussions and
instruction
materials that
provide students
with the ability to
connect concepts
or apply critical
thinking skills or
creativity to
understanding
content concepts.

Meets Engaging
Levels AND
Candidate provide
students with
instruction that
provides
opportunities to
collaboratively
problem solve.
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MSU Clinical Practice (Student Teaching)

Another data collection point is clinical practice. Clinical practice, also known as
student teaching, is the culminating experience for candidates in the teacher education
program. It is a supervised semester in which candidates are paired with a cooperating
teacher. They will use their knowledge and skills developed throughout courses to
begin their teaching journey (Morehead State University - QUAA, 2022).

The educator preparation institution shall provide opportunities for the student teacher
to assume major responsibility for the full range of teaching duties, including
extended co- teaching experiences, in a real school situation under the guidance of
qualified personnel from the educator preparation institution and the cooperating
elementary, middle, or high school. The educator preparation institution and the
school district shall make reasonable efforts to place student teachers in settings that
provide opportunities for the student teacher to develop and demonstrate the practical
skills, knowledge, and professional dispositions essential to help all P-12 students
learn and develop (Kentucky General Assembly, 2021).
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MSU Clinical Practice
Assessment Rubrics

IR

MOREHEAD STATE
UNIVERSITY
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Emerging/ Exploring/ Engaging/ Exceptional
Ineffective Developing Accomplished /
Exemplary
Lesson Foundation
Lesson Delivered the lesson Attempted to establish a Established a purpose
Introduction: without establishinga | purpose and create interest and created interest with
Established purpose or creating with poor or uneven results. | positive results. Student

Purpose and

interest.

And

interest was captured,

Assessed Prior Prior knowledge may Prior knowledge was and lesson was clearly
Knowledge. have been addressed, mentioned. tied to introduction. Prior
but not in a knowledge was used in
Standards meaningful way. lesson
InTASC: 2a,b,c,f, g, I;
KY Teacher 2
Instructional Provided Provided and used Provided and used
Resources inappropriate instructional resources that instructional resources
instructional resources. | were sometimes that were appropriate
Standards inappropriate.
InTASC: 4g;
KY Teacher 4
Technology Use Did not use Used technology for Provided opportunities
technology for instruction (only candidate for students to use
Standards instruction when it usage). Used technology and interact with the
InTASC: 8g,j,n,0,T; would have been that did not enhance techno}ogy (Beyond
KY Teacher 8 appropriate. and/or distracted from the pomttz;;g tod)a
g smartboard).
lesson objectives. Used technology that
facilitated student
learning.

Lesson Delivery

Scaffold Use of
Essential
Vocabulary
Introduction of
vocabulary does not
have to be at the start
of the lesson.

Standards
InTASC: 1, 4c, h, j, ;
KY Teacher 4, 1

Provided no
introduction to
vocabulary at any
time during the lesson.
Definitions or
examples are
confusing, and
definitions may be
incorrect. Students
were not provided
with an opportunity to
interact with
vocabulary or
language. Did not
model use of
vocabulary

Introduced or reviewed
essential vocabulary within
the lesson. Some definitions
or examples may be
confusing or mildly
incorrect. Students were
provided with a limited
opportunity to interact with
the vocabulary or language.
Inconsistently modelled
use of vocabulary.

Introduced essential
vocabulary and academic
language with student-
friendly definitions
during the lesson or
provided students the
opportunity to discover
vocabulary.

All definitions and
examples are correct.
Provided an opportunity
for students to interact
with vocabulary and
language. Modeled use of
vocabulary.
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Content
Knowledge

Standards
InTASC: 4e, f, 5a, b;
KY Teacher 4, 5

Inaccurately
explained content.
Made no attempt to
link to important
content or essential
skills.

Explained content
accurately, but either was
too verbose or lacked
examples/ elaboration.
Made vague or superficial
links to important content
and essential skills.

Explained content
accurately and clearly.
Made clear links to
important content and
essential skills. (Lesson
may have covered a
difficult concept, but
candidate guided
students’ understanding.

Multiple
Representations and
Diverse Students’
Needs

Standards
InTASC: 2a, g, h4a,
b;

KY Teacher

2,4

Specific learner
needs were not
addressed in the
presentation of
content or main idea.
Represented
content one way, or
the representations
and explanations of
the key concepts in
the content standards
were not
appropriate to the
content.

Presented main ideas and
concepts to meet the needs
of one group (teaching to
the middle).

Provided limited
representations or
explanations of the key
concepts in the content
standards.

Clearly and effectively
presented main ideas and
concepts using strategies
to meet diverse
students’ needs.
Provided multiple
representations and
explanations of key
concepts in the content
standards being covered.
Guided learners along a
learning progression, and
encouraged learners to
understand, questions,
and/or analyze ideas.

Directions and
Transitions

Standards
InTASC 1b;
KY Teacher 1

Did not provide any
directions. Procedures
were not mentioned
or were vague or
unclear, causing
students to be
confused. Procedures
were not followed.
Students did not move
to the next activity or
lesson without
confusion or
significant time loss.

Provided unclear directions.

Procedures were reviewed
but explanations or examples
may have been provided but
were unclear or vague.
Released students to the
next activity before
directions were given.

Provided clear specific
directions. Clearly
Established or reviewed
procedures with
Students, including
examples or explanations
as appropriate. Released
students to the next
activity after directions
were given.

Delivery Process

Standards
InTASC: 8f, h, i;
KY Teacher 8

Allowed no
opportunity for input
or responses from
students. Repetitive.
May have talked
above or below
students’ level of
understanding and did
not appear to be aware
of discrepancy.
Students showed clear
signs of
disengagement or
boredom.

Allowed minimal input/
responses from students.
Asked surface-level
questions (yes/no, recall,
identify, define, name).

Provided opportunities
for students to explore
concepts/big ideas
through discussion.
Asked probing
questions throughout the
lesson and encouraged
students to ask
questions.
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Questions and
Wait Time

Standards
InTASC:3, 8f;
KY Teacher 3, 8

Called on few
individual or the same
individuals over and
over. No wait time
was provided.
Questions the
candidate asked were
often answered by the
candidate. There were
no open-ended
questions during

Called only on individuals
who drew attention to
themselves (e.g. raising
hands, calling out) and did
not use appropriate wait
time. Asked few, if any,
open ended questions
and provided limited
attention to
misunderstandings.

Called on a variety of
individuals and often
allowed wait time for
students to process
thoughts. Asked open
ended questions and
asked questions of
variety of students.
Guided students to
think or explain
answers, listened, and

instruction. Student responded

misunderstandings appropriately.

were not addressed. Clarified
misunderstandings.

Fostering Student
Involvement

and

Engagement

Standards
InTASC: 3d, i, j,
p; KY teacher 3

Did not redirect or
monitor students who
were not completing
assignments.
Disregarded students’
lack of engagement
in the lesson. Delivery
and lesson were not
aligned to student
interests and did not
promote learning or
engagement.

Frequently redirected
students to complete
assignments. Addressed
students who appeared
disengaged but did not
adjust activities/instruction.
Delivery of the lesson was
somewhat aligned to student
interest and attempted to
promote student learning and
engagement through an
activity.

Monitored students’ work

and acknowledged
students for taking
responsibility for
completion. Promoted
student engagement
through whole group,
small group and/or
individual activities,
adjusting the lesson as
needed. Delivery of
the lesson was aligned
to create or connect
to student interest
and used a strategy to
promote student
interest, learning,
curiosity, and/or
engagement.

Individual and
Group Facilitation

Standards InTASC: 8c,

Did not facilitate
individual (guided
practice) or group
learning opportunities,

Ineffectively facilitated
individual or group learning
opportunities (e.g., Activities
were disorganized; not
enough scaffolding -

Effectively facilitated
individual and group
learning opportunities.
(E.g., students were

e,q; KTS: 8 when appropriate. : ding engaged and had
Activities or materials | provided). Activities were opportunities to practice
were boring or did random or only partially concepts on their own
engage students or may supportegi objective an.d are | and/or in groups).
not have been aligned to| only partially challenging. Activities provided higher
objectives. level thinking, matched

objectives, and challenged
students.

Classroom Provided no rules or Provided unclear rules Provided clear rules and

Management routines so the and/or routines or enforced | routines and enforced

Awareness classroom was chaotic | them inconsistently. them consistently.
and disorganized. Inconsistently addressed Monitored the class for
Expected or waited students’ misbehaviors and | misbehavior/problems

Standards i

) . for other adults to problems. (Over-relied on and addressed them

InTASC: 3a, ¢, d, e, £, assist with handling the use of punitive or quickly and positively.

k, 1,1
KY teacher 3

student misbehavior
and problems.
Permitted distractions
and misbehaviors to

negative discipline
techniques.) Inconsistently
responded to distractions
and misbehaviors.

(Used a variety of non-
punitive strategies to
address student behavior
in a timely manner
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continue. Classroom
and materials are
unsafe, or students do
not have access to

Classroom and materials are
safe and somewhat
accessible to all.

(nonverbal cues,
proximity, seating, etc.).
Logically applied
appropriate

them. consequences for
distractions and
misbehaviors.
Classroom and materials
are safe and physical
arrangement is suitable
to students’ needs.
Pacing Was unaware of time. | Was aware of time. Facilitated instruction at
Did not finish the Facilitated instruction at a an appropriate rate.
Standards lesson. rate that was too fast/ slow. | Completed lesson on
InTASC: 2b; Completed lesson. time or was deliberate in
KY Teacher 2 changing scheduled
lesson time.
Lesson Closure Ended lesson without | Reviewed big Involved students in
reviewing big ideas, ideas/concepts in lesson. summarizing key
Standards concepts. (Did not Asked students if they concepts/ ideas in the
InTASC: 5a; address students’ had questions. lesson. (Addressed
KY Teacher 5 misconceptions or (Inconsistently addressed students’ misconceptions
questions). Did not students’ misconceptions and questions. Linked
smoothly transition or questions). Lesson was learning to what was
to the next class or transitioned to next previously taught.
activity. (May have been| activity or lesson, but it Previewed future
a hurried or chaotic needed smoother learning). Smoothly
transition). application of procedures transitioned to next lesson
or activity.
Assessment
Assessment Provided very little Provided feedback to Provided students with
Feedback, feedback. Primarily students but did not immediate and explicit
Engagement, and u§ed assessments that | check that feedback was feedback abgut their
Quality fﬁhd not require helpful or understpod, or work that guided stpdents
for Learning interaction from or ' the feedback provided to master the leamlng
amongst students during| may have been unclear. objectives associated
the lesson (e.g., Used varying forms of with the lesson.
Standards homework assignment, | assessments to Modified classroom
InTASC: 4e upcoming summative accommodate some special | assessments and testing
6a,b,d,e 1.k, test). Assessed ALL needs of learners. conditions to
T,

KY Teacher 4, 6

students identically,
with no evidence of
considering
developmental needs,
cultural, linguistic,
social exceptionality,
and/or background
knowledge of students.
Did not respond to
formative assessment
throughout the lesson
and did not make
adjustments to
facilitate student
learning.

Responded to formative
assessment at times
throughout the lesson,
but at other times
overlooked need for
adjustment to facilitate
student learning.

accommodate learning
needs of all learners
(e.g., disabilities, gifted
and talented,
developmental needs).
Modified instruction as
needed to facilitate
student learning
throughout the lesson
based on formative
assessment data.
Engaged in ongoing
formative assessment
throughout the lesson and
made adjustments to
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facilitate student
learning.
Dispositional Factors
Respect and Candidate did not Candidate Candidate
Rapport demonstrate rapport inconsistently demonstrates consistent
and respect for demonstrated rapport rapport and respect
Standards students (Appeared to | and respect for for students (Was

InTASC: 3a,f, 1,1, p,1;
8d, h
KY Teacher 3, 8

have little to no
positive relationships
with students or was
too friendly. Appeared
disinterested in and/or
insensitive to students’
needs and interests.
Spoke in a rude,
negative, and/or
disrespectful manner
towards student. Talks
at students instead of
to students. Used a
delivery level that was

students. (Seldom was
courteous and
respectful of students’
needs and interests.
Generally used a
respectful tone and
mannerisms toward
students.
Inconsistently used
appropriate delivery
levels and/or tone).

courteous and
respectful of students’
needs and interests.
Modeled respect,
promoting positive peer
relationships,
consistently used
appropriate delivery
levels and tone).

too soft/loud or tone of
delivery that was too
harsh/gentle).
Communication Does not Communicates Communicates with
and communicate respectfully with family family and colleagues in
Confidentiality appropriately with and colleagues but may a professional, non-
colleagues allow emotions to biased manner.
(unprofessional, too overwhelm conversations. Keeps information and
Standards friendl .
. riendly). May not always keep personal reaction to
InTASC: 3a, £, 1,1, p, 1:: Communication with conversations and discussion private and
private an
8d, h parents or colleagues opinions confidential. refrains from sharing
KY Teacher may be May make an occasional with others. Keeps
3,8 argumentative or mistake and often student, colleague, or
overly emotional. breaks family confidentially
Does not attempt to confidentiality by on social media and in

keep conversations
and opinions
confidential, but
shares them
repeatedly, Often
breaks
confidentiality by
discussing students,
colleagues, or
families on social
media or by posting
student work, names,
or photos on social
Media.

discussing students,
colleagues, or families
on social media or post
student work or photos
on social media.

discussions.
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Reflection of
Teaching

Standards
InTASC: 9¢, 1
KY Teacher 9

Does not demonstrate
any responsibility for
student learning and
does not use analysis
of data and self-
reflection to
determine
instructional
strategies for
improvement of
student learning.
(Demonstrates a
limited
understanding of
personal
responsibility for
instructional
improvement in
student learning.
Student behavior,
absences, or lack of
effort may be
provided as
explanations for lack
of learning).

Demonstrates limited
responsibility for student
learning and uses some
analysis of data and self-
reflection to determine
instructional strategies for
improvement of one
group of students. Does
not address all students’
needs for growth.

Demonstrates
responsibility for
student learning and
uses ongoing analysis of
data and self- reflection
to determine
instructional strategies
for improvement of
multiple student learning
needs,
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Candidate Disposition Inventory

Dispositions are operationally defined as tendencies or beliefs that are conveyed or made public through cbservable behaviors.
Identify your choice by selecting the appropriate level. Complete the following inventory using the excel sheet provided in
accord with the following scale as a means to describe the manner in which each behavior has been exemplified. Please
remember that students are graded with respect to their level of acceptable behavior or their deviation from it. A score of 3 is
given to students for whom you have not observed any behaviors that would lead you to believe that their dispositions are
anything other than acceptable. Scores that approach 1 should be given to students whom exhibit less than acceptable
behaviors and scores that approach 5 should be reserved for students who exhibit exceptional behaviors.

Strongly Disagree

Somewhat Disagree

No evidence to believe otherwise
Agree

Strongly Agree

O WN >

Professional Commitment and Responsibility: The candidate demonstrates a commitment to the
profession and adheres to the legal and ethical standards set forth by it. The student:

1. Maintains appropriate confidentiality 123 405
2. Demonstrates compliance with laws/regulations/ policies/standards 12 3 45
S Maintains professional appearance 12 3 45
4. Is prepared for class or appointments 12 3 45
<] Is punctual for class or appointments 12 3 45
6. Demonstrates honesty/academic integrity 12 3 45

Professional Relationships: The candidate develops, maintains, and models appropriate
relationships within the workplace, community, and larger society. The student:

7. Demonstrates high expectations for others 12 3 45
8 Demonstrates respect for the beliefs of others 12 3 45
9 Demonstrates and/or promotes effective collaboration skills (e.g., with

colleagues, instructors, students) 123 45
10. Demonstrates respect for cultural differences 12 3 45
11. Demonstrates Patience with and/or compassion for those experiencing

difficulty in the learning process 123 405
12.  Demonstrates flexibility during the learning process 12345

Critical Thinking and Reflective Practice: The candidate demonstrates a commitment to continuous
development within the profession. The student:

13. Demonstrates critical thinking in written or verbal form 12345
14.  Addresses issues of concern professionally (with instructors/colleagues/

students) 123 405
15.  Responds positively to constructive criticism 123 405
16. Takes responsibility for his or her learning by actively seeking out new

information 123 45
17. Demonstrates personal progress through professional development to

improve content and pedagogical knowledge 12345
18. Demonstrates reflective practice in written or verbal form 12345

< Page 70 >



MSU’S CAEP ACCREDITATION HANDBOOK 121
Summary of Kentucky Teacher Standards
Not Making | Making Satisfactory
Progress Progress Performance
Toward Toward on
Standards Standards | Standards

Standard 1: Content Knowledge. The teacher shall demonstrate a
current and sufficient academic knowledge of certified content areas
to develop student knowledge and performance in those areas.

Standard 2: Planning for Instruction. The teacher shall design and
plan instruction that develops student abilities to use
communication skills, apply core concepts, become self-sufficient
individuals, become responsible team members, think and solve
problems, and integrate knowledge.

Standard 3: Learning Climate. The teacher shall create and maintain
a learning climate that supports the development of student abilities
to use communication skills, apply core concepts, become self-
sufficient individuals, become responsible team members, think and
solve problems, and integrate knowledge.

Standard 4: Instruction. The teacher shall introduce, implement, and
manage instruction that develops student abilities to use
communication skills, apply core concepts, become self-sufficient
individuals, become responsible team members, think and solve
problems, and integrate knowledge.

Standard 5: Learning Assessment and Results. The teacher shall
assess learning and shall communicate results to students and others
with respect to student abilities to use communication skills, apply
core concepts, become self-sufficient individuals, become
responsible team members, think and solve problems, and integrate
knowledge.

Standard 6: Technology. The teacher shall demonstrate the
implementation of technology to support instruction; access and
manipulate data; enhance professional growth and productivity;
communicate and collaborate with colleagues, parents, and the
community; and conduct research.

Standard 7: Evaluation. The teacher shall reflect on and evaluate
specific teaching or learning situations or programs.

Standard 8: Collaboration. The teacher shall collaborate with
colleagues, parents, and other agencies to design, implement, and
support learning programs that develop student abilities to use
communication skills, apply core concepts, become self-sufficient
individuals, become responsible team members, think and solve
problems, and integrate knowledge.
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Standard 9: Professional development. The teacher shall evaluate
his or her overall performance with respect to modeling and
teaching Kentucky's learning goals, shall refine the skills and
processes necessary, and shall implement a professional
development plan.

Standard 10: Leadership. The teacher shall provide professional
leadership within the school, community, and education profession
to improve student learning and well-being.
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The information in this section of the handbook will display the data analysis that
occurs during the accreditation process. Below are four examples of data analysis for
information presented as part of the EPP accreditation study.

Key Assessment — Assessment Plan

Assessment Plan. The data available in the table below represent the “Assessment Plan” component
of the of Teacher Performance Assessment completed during the clinical practice semester. This
component is broken down into five areas. Each candidate’s submission is scored by at least two
university supervisors or content-relevant faculty members. The averages below reflect the combined
scores for all candidates in the specified academic year. The rubric was designed with a 4-point scale.

Description: The Assessment Plan performance measures include: Alignment with Learning Goal
and instructional; Clarity of criteria and standards for performance, Multiple modes and approaches,
Technical Soundness, and Adaptations based on the individual needs of students.

(1 Cycle)
Traditional Undergraduate Certification Programs
Number of Number of
program Cohort completers Total cohort
Program (all
com£l=eters avg programs) avg
n=

Agricultural Education 3 2.98 153 3.29
Art Education 3 3.1 153 3.29
Elementary Education (P-5) 75 342 153 3.29
ASHLAND Elementary Education (P-5) 8 337 153 3.29
PRESTONSBURG Elementary Education (P-5) 4 3.53 153 3.29
English Education 4 347 153 3.29
Health & PE Ed 6 3.5 153 3.29
IECE 6 332 153 3.29
Integrated Music 14 3.23 153 3.29
Math Ed 8 3.6 153 3.29
Middle Grades 24 3.46 153 3.29
ASHLAND Middle Grades 2 3.64 153 3.29
PRESTONSBURG Middle Grades 5 3.36 153 3.29
Social Studies Ed 6 3.17 153 3.29
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Spanish Ed 1 3.6 153 3.29
Special Education: LBD 24 3.49 153 3.29
ASHLAND Special Education: LBD 2 3.75 153 3.29
PRESTONSBURG Special Education: LBD 1 35 153 3.29
Special Education: MSD 17 3.53 153 3.29
PRESTONSBURG Special Education: MSD 2 3.56 153 3.29
Theater Ed 1 3.8 153 3.29
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Dispositions

Professional Attributes: This multifaceted key assessment includes collection
of data across a candidate’s program experiences. It includes:
¢ initial understanding of the philosophy of education and its role in society
throughout history and how one’s understand can impact student learning;
* The candidate’s disposition attributes and how those influence not only
student learning but also one’s ability to sustain effectiveness over time;
* The candidate’s knowledge and understanding of the code of ethics related to
teaching. NOTE: All data are aggregate across all programs.
Dispositions: This aspect of the Professional Attributes is assessed by a
scoring guide with three levels: Standard met, Standard partially met; Area of
Concern. The specific criteria being addressed are: Meets attendance and
punctuality requirements; Demonstrates sensitivity to all students; Identifies
and solves problems independently; Cooperates, works well with others;
Solicits suggestions and feedback from
others; Maintains confidentiality; Engages in self-reflection; Exhibits
adaptability and resilience; Demonstrates professional dress and
demeanor; Fulfills responsibilities; Demonstrates academic honesty;
Demonstrates professional ethics. The score reflects all criteria averages.
NOTE: All data are aggregate across all programs.

(Cycle 1)
Traditional Undergraduate Certification Programs

Prior to Clinical Practice

n= Average All Programs
147 1.98
During Clinical Practice
n= Average All Programs
147 1.99
(Cycle 2)

Traditional Undergraduate Certification Programs
Prior to Clinical Practice

n= Average All Programs
57 1.99

During Clinical Practice
n= Average All Programs
57 1.98
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PRAXIS II Content Areas Test Results. The PRAXIS II Content area test is a state requirement for

eligibility for certification in every teacher preparation program. Minimum scores for passing are
determined by Educational Professional Standards Board (EPSB). The table below indicates the specific
test(s) required for certification eligibility for each program, the passing score, the number of candidates
who took the test, the average score for candidates exiting the program, the percentage who passed the test
the first time, and the percentage of those who eventually passed.

Traditional Undergraduate Certification

Programs
. Test Percentage Percentage
Test Test Title Required T elS( Cohort of first- that
Code Score axe | avg time eventually
s n= passers passed
5701 Agriculture (5-12) 147 3 154 100% 100%
5135 Art (P-12) 161 3 156.33 0% 100%
5245 Chemistry (8-12) 147 0 NA NA NA
5002 Elementary Education (P-5) 157 7 166.52 77% 98.60%
Reading/LA 6
5003 Elementary Education (P-5) 157 7 174.8 90% 100%
Mathematics 5
5004 Elementary Education (P-5) 155 7 160.11 76.00% 86.60%
Social Studies 5
5005 Elementary Education (P-5) 159 7 165.62 77.00% 92%
Science 5
soop | ASHLAND Elementary 157 8 | 166.63 88% 100.00%
Education (P-5) Reading/LA : 0 ue
5003 Elementary Education (P-5) 157 8 175.38 88% 100%%
Mathematics
5004 Elementary Education (P-5) 155 8 163.75 88.00% 88.00%
Social Studies
5005 Elementary Education (P-5) 159 8 162.75 75.00% 100%%
Science
PRESTONSBURG
0, 0,
5002 Elementary Education (P 5) 157 4 169 100% 100.00%
Reading/LA
5003 Elementary Education (P-5) 157 4 172.25 100% 100%
Mathematics
5004 Elementary Education (P-5) 155 4 152 50.00% 75.00%
Social Studies
5005 Elementary Education (P-5) 159 4 161.5 75.00% 100%
Science
5857 Health & Physical Education 160 6 167.9 67% 100%

< Page 76 >




MSU’S CAEP ACCREDITATION HANDBOOK 127

(P-12)
5114 Integrated Music, (P—12) 162 1 162 36% 57%
4
5023 Interdisciplinary Early 166 1 181.3 100% 100%
Childhood Ed (B-P) 0
5161 Mathematics (8—12) 160 8 158.63 25% 75%
5047 Middle School: English and 164 8 162.38 50% 62.50%
Communications
5169 Middle School: Mathematics 165 1 156.42 42% 66%
2
5440 Middle School: Science 150 8 158.25 75% 100%
5089 Middle School: Social Studies 149 1 155.77 62% 69%
3
ASHLAND Middle School:
5047 ) 1acie SEnoo 164 1 162 0% 100.00%
English and Communications
5169 ASHLAND Middle School: 165 1 135 0% 0%
Mathematics
5440 ASHLAND Middle School: 150 0 NA NA NA
Science
5089 ASHLAND Middle School: 149 2 156 100% 100%
Social Studies
5047 PRESTONSBURG Middle 164 2 155.5 O% 000%
School: English and
Communications
5169 PRESTONSBURG Middle
School: Mathematics 165 2 142.5 0% 50%
5440 .
PRESTON'SBURG Middle 150 3 168.67 66% 100%
School: Science
PRESTONSBURG Middle . .
5089 School: Social Studies 149 3 147.67 33% 66%
3095 | Physical Education (P-12) 169 6 172 83% 100%
5265 Physics (8-12) 133 0 NA NA NA
5086 Social Studies (8-12) 153 6 165 100% 100%
5195 Spanish (P12) 168 1 176 100% 100%
5543 Special Education: (LBD) 158 24 171.67 96% 96%
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5543 | ASHLAND Special 158 179 100% 100%
Education: (LBD)
3343 | PRESTONSBURG Special 158 168 100% 100%
Education: (LBD)
5545 Spec]al Education: (MSD) 158 16 168.5 100% 100%
5545 PRESTONSBURG Special |, 5¢ D 164 100% 100%
Education: (MSD)
5641 162 1 177 100% 100%

Theatre (P-12)
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Content GPA. In each program there are courses which directly relate to the specific content

knowledge a candidate needs to possess. The cumulative GPA in these courses indicate a

candidate’s preparedness to effectively communicate accurate, relevant information to future
students. The table below provides the content area GPA for candidates within this program.

(1 Cycle)

Traditional Undergraduate Certification Program 1;;::;3:;:: (g;):(:jg
Agricultural Education 3 3.45
Art Education 2 3.82
Elementary Education (P-5) 21 3.61
ASHLAND Elementary Education (P-5) 6 3.064
Health & PE Ed 2 3.54
IECE 1 3.76
Integrated Music 7 3.51
Math Ed 2 3.09
Middle Grades English and Math 1 3.81

English and Science 2 3.63

English and Social

Stu%lies ! 3.69

Math and Science 2 3.51

Science and Social

Studies ! 331

English and MSD 1 3.67

Math and MSD 2 3.6
PRESTONSBURG Middle Grades English and Science 1 3.69

English and Social

Stu%lies ! 3.69
Physics Ed 1 337
Social Studies Ed 1 2.95
Special Education: LBD 6 3.73
Special Education: MSD 7 3.65
PRESTONSBURG Special Education: MSD 1 3.58
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MSU Data Paths

PRAXIS II Scores

QUAA

Survey Data _ o
| Assessment Administrator

> Programs

i NN\
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Assessment Results

Assessment Results
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Clinical Practi o . Programs

Anical Fractice | Assessment Administrator
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Taskstream
F 3
Students/Faculty/Cooperating Teachers
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Appendix A

CAEP Revised Initial Standards Details

The provider ensures that candidates develop an understanding of the critical concepts and
principles of their discipline and facilitates candidates’ reflection of their personal biases to
increase their understanding and practice of equity, diversity, and inclusion. The provider
is intentional in the development of their curriculum and clinical experiences for
candidates to demonstrate their ability to effectively work with diverse P-12 students and
their families.

The provider ensures candidates are able to apply their knowledge of the learner and
learning at the appropriate progression levels. Evidence provided should demonstrate that
candidates are able to apply critical concepts and principles of learner development
(InTASC Standard 1), learning differences (InTASC Standard 2), and creating safe and
supportive learning environments (InTASC Standard 3) in order to work effectively with
diverse P-12 students and their families.
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The provider presents evidence that
candidates are able to apply their
knowledge of:

o Learner development (e.g.,
cognitive, linguistic, social,
emotional, physical)

o Learning differences (e.g.,
individual differences, diverse
cultures and communities, prior
knowledge and experiences,
multiple perspectives, cultural
norms, language development)

o Learning environment (e.g.,
individual and collaborative
learning, positive social
interaction, active engagement in
learning, self-motivation)

e Diversity, equity, and inclusion in
the learner and learning (e.g.,
candidates believe all learners can
achieve at high levels, examine and
understand their personal biases,
persist in supporting and scaffolding
all learners, respect learners as
individuals, make learners feel
valued, promote respect among
learners)

e How does the EPP know candidates can

apply the InTASC standards relating to:

o learner development?

o learning differences?

o the learning environment?
How does the EPP know candidates are
prepared to teach diverse leaders under
the different situations they may
encounter on the job?
How does the EPP assess candidate
examination of their own personal
biases?
How are EPP candidates able to engage
families in the P-12 learning process?
How does the EPP evidence
demonstrate increasing complexity in
candidate application of the learner and
learning aligned with the InTASC
Learning Progression for Teachers?
How does the EPP define equity,
diversity, and inclusion in relation to
the learner and learning?
Describe the evidence the most
compellingly demonstrates the EPP’s
case, what they have learned from the
evidence, and what conclusions and
interpretations have been made.

Evidence documents candidates’ application of P-12 student growth and
development and of individual differences across cognitive, linguistic,
social, emotional, and physical areas as well as individual differences and
Disaggregated evidence indicates that candidates understand
Disaggregated data by preparation program and race/ethnicity show no or

few disparities OR disparities are identified and explained, including steps

Evidence should include three cycles of data and subsequent analyses of

°
diverse cultures and communities.

°
student growth and development across racial/ethnic
demographic populations.

°
to remedy them.

°
the assessment results.

°

EPP-created assessments and surveys must meet the criteria on the CAEP
Criteria for Evaluation of EPP-Created Assessments or CAEP Criteria for
Evaluation of EPP-Created Surveys
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Possible sources of evidence:
o Differentiated planning for learners (unit plan, lesson plan)
EPP created measures
Performance-based assessments
Differentiated assessments (task, communication, response, materials)

o
o
o
o Studies of student populations for purposes of planning and differentiation

Connections
R2.3 (Clinical Experiences), R3.2 (Monitoring and Supporting Candidate Progression),
R3.3 (Competency at Completion)
Standard R5 encompasses process and structure components from R1-R4. Therefore, all
standards connect back to Standard RS.
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The provider ensures candidates are able to apply their knowledge of content at the
appropriate progression levels. Evidence provided demonstrates candidates know central
concepts of their content area (InTASC Standard 4) and are able to apply the content in
developing equitable and inclusive learning experiences (InTASC Standard 5) for diverse P-
12 students. Outcome data can be provided from a Specialist Professional Associations
(SPA) process, a state review process, or an evidence review of Standard 1.

The provider presents evidence
candidates are able to apply their
knowledge of:

o Central concepts, tools of inquiry,
and structures of discipline
specific to content

e Accessible and meaningful
learning experiences to ensure
mastery of content

o Content specific pedagogy (e.g.,
connecting concepts, using differing
perspectives, engaging learners in
critical thinking, creativity and
collaborative problem solving;
encouraging learner exploration,
discovery, and expression across
content areas)

o Diversity and equity in content
knowledge (e.g., intentional design and
implementation of inclusive
curriculum, awareness that content
knowledge is culturally situated,
teaching with multiple perspectives,
promoting critical analysis, awareness
of and responsiveness to
bias, inclusion of authentic and global
issues)

e How does the EPP ensure candidates

know central concepts of their
content area and are able to apply the
content in developing equitable and
inclusive learning experiences for
diverse P-12 students?

How does the evidence

demonstrate increasing complexity
in candidate application of the
content aligned with the InTASC
Learning Progression for

Teachers?

How does the EPP define equity,
diversity, and inclusion in relation
to content knowledge?

Describe the evidence that most
compellingly demonstrates the
EPP’s case, what they have learned
from the evidence, and what
conclusions and interpretations have
been made.
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e Evidence demonstrates candidates can apply critical concepts and
principles in their discipline and pedagogical knowledge in their
content field.

o Disaggregated data by preparation program and race/ethnicity show no or
few disparities OR disparities are identified and explained, including steps
to remedy them.

o Evidence should include three cycles of data and
subsequent analyses of the assessment results.

o EPP-created assessments and surveys must meet the criteria on the CAEP
Framework for Evaluation of EPP-Created Assessments or CAEP
Framework for Evaluation of EPP-Created Surveys

Possible sources of evidence:

o Outcome assessments submitted as part of the SPA National
Recognition or state approval process or used for internal review of
programs using specialty area standards.

o  EPP created measures

o Proprietary measures (e.g., EdTPA rubrics related to content, PPAT
rubrics related to content, Praxis Content Exams)

o State Required Licensure measures

Connections
R2.3 (Clinical Experiences), R3.2 (Monitoring and Supporting Candidate Progression),
R3.3 (Competency at Completion)
Standard RS encompasses process and structure components from R1-R4. Therefore, all
standards connect back to Standard RS.
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The provider ensures that candidates are able to apply their knowledge of INTASC
standards relating to instructional practice at the appropriate progression levels. Evidence
demonstrates how candidates are able to assess (InNTASC Standard 6), plan for instruction
(InTASC Standard 7), and utilize a variety of instructional strategies (InTASC Standard 8)
to provide equitable and inclusive learning experiences for diverse P-12 students.
Providers ensure candidates model and apply national or state approved technology
standards to engage and improve learning for all students.

e How does the EPP know candidates

The provider presents evidence that
candidates are able to apply their
knowledge of:

o Multiple methods of assessment to
monitor learner progress and guide
decision making.

¢ Planning instruction that draws on
content knowledge, curriculum, cross-
disciplinary skills, and pedagogy to
support every student in meeting
rigorous learning goals.

e Variety of instructional strategies to
encourage learners to develop content
knowledge and content connections to
build skills and knowledge in meaningful
ways.

e Technology for enhancement of P-12
learning. (e.g., design authentic learning
activities that align with content area
standards and use digital tools and
resources to maximize active, deep
learning)

¢ Diversity and equity in instructional
practice (e.g., adapt instructional
resources and assessments to
create culturally responsive,
equitable learning opportunities; making
accommodations in assessment
conditions; identifying and using learner
strengths and needs; respecting learners’
diverse strengths and needs; using of
formative assessment; openness to
adjustment and revision based on
learner needs)

can apply the InTASC standards
relating to professional learning and
ethical practice?

How does the EPP know candidates
can apply the InTASC standards
relating to collaboration and
leadership?

How does the EPP ensure
candidates have knowledge of
professional standards of practice,
relevant laws, and policies and
codes of ethics?

How does the evidence demonstrate
increasing complexity in candidate
understanding and application of
professional responsibility aligned
with the InNTASC Learning
Progression for Teachers?

How does the EPP define equity,
diversity, and inclusion in relation to
professional responsibility?
Describe the evidence that most
compellingly demonstrates the
EPP’s case, what they have learned
from the evidence, and what
conclusions and interpretations
have been made.
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Evidence demonstrates candidates have developed proficiencies to apply
their content and pedagogical knowledge effectively in instruction and other
interactions with diverse P-12 students.

Evidence indicates that candidates are proficient in the applications of
technology for enhancement of P-12 learning.

Disaggregated data by preparation program and race/ethnicity show no or
few disparities

OR disparities are identified and explained, including steps to remedy them.
Evidence should include three cycles of data and subsequent analyses of the
assessment results.

EPP-created assessments and surveys must meet the criteria on the CAEP
Criteria for

Evaluation of EPP-Created Assessments or CAEP Criteria for Evaluation of
EPP-Created Surveys

Possible sources of evidence:

Differentiated planning for learners (unit plan, lesson plan)

EPP created measures

Performance-based assessments

Differentiated assessments (task, communication, response, materials)

O O O O O

Studies of student populations for purposes of planning and differentiation

Connections

R2.3 (Clinical Experiences), R3.2 (Monitoring and Supporting Candidate Progression), R3.3
(Competency at Completion) Standard RS encompasses process and structure components
from R1-R4. Therefore, all standards connect back to Standard R5.
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The provider ensures candidates are able to apply their knowledge of professional
responsibility at the appropriate progression levels. Evidence provided should demonstrate
candidates engage in professional learning, act ethically (InTASC Standard 9), take
responsibility for student learning, and collaborate withothers (InTASC Standard 10) to work
effectively with diverse P-12 students and their families.
| KeyComcepts | [~ GuidingQuestions |
The provider presents evidence that e How does the EPP know candidates
candidates are able to apply their can apply the INTASC standards
knowledge of: relating to professional learning and
o Professional standards of practice, ethical practice?
relevant laws, and policies and codes e How does the EPP know candidates
of ethics. can apply the InTASC standards
o Collaboration with learners, families, relating to collaboration and
and colleagues and other school leadership?
professionals to ensure learner growth. e How does the EPP ensure
o Engagement in ongoing professional candidates have knowledge of
learning and using evidence to professional standards of practice,
continually evaluate his/her practice, relevant laws, and policies and
particularly the effects of his/her codes of ethics?
choices and actions on others (learners, e How does the evidence demonstrate
families, other professionals, and the increasing complexity in candidate
community). understanding and application of
o Diversity and equity in professional professional responsibility aligned
responsibility (e.g., adaption of practice with the InNTASC Learning
to meet needs of each learner; taking Progression for Teachers?
responsibility for learning of all e How does the EPP define equity,
students; deepening understanding of diversity, and inclusion in relation to
own frames of reference and potential professional responsibility?
bias; seeing role as one of advocacy for e Describe the evidence that most
learners and accountable for learner compellingly demonstrates the
success; embracing challenge of EPP’s case, what they have learned
continuous improvement and change) from the evidence, and what
conclusions and interpretations
have been made.
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Evidence of candidates’ understanding of professional standards of practice,
relevant laws and policies and codes of ethics, reflections addressing own
cultural background, unconscious biases and systemic biases, and ability to
collaborate with learners, families, and colleagues to ensure learner growth
Disaggregated data by preparation program and race/ethnicity show no or
few disparities OR disparities are identified and explained, including steps
to remedy them.

Evidence should include three cycles of data and

subsequent analyses of the assessment results.

EPP-created assessments and surveys must meet the criteria on the CAEP
Criteria for Evaluation of EPP-Created Assessments or CAEP Criteria for
Evaluation of EPP-Created Surveys

Possible sources of evidence:

o Course assignments or tasks

EPP created measures

Dispositions assessments

Relevant sections of state licensure requirements
Required state/EPP ethics training

o O O O

Connections

R2.3 (Clinical Experiences), R3.2 (Monitoring and Supporting Candidate Progression), R3.3
(Competency at Completion)

Standard RS encompasses process and structure components from R1-R4. Therefore, all
standards connect back to Standard RS5.
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The provider ensures effective partnerships and high-quality clinical practice are central
to candidate preparation. These experiences should be designed to develop candidate’s
knowledge, skills, and professional dispositions to demonstrate positive impact on
diverse students’ learning and development. High quality clinical practice offers
candidates experiences in different settings and modalities, as well as with diverse P-12
students, schools, families, and communities. Partners share responsibility to identify

and address real problems of practice candidates experience in their engagement with P-12
students.

Partners co-construct mutually beneficial P-12 school and community arrangements for
clinical preparation and share responsibility for continuous improvement of candidate
preparation.

The provider presents evidence: o How does the EPP document
e they establish and maintain partnerships?
partnerships with schools and ® How are the
school districts, as well as other partnerships mutually
appropriate organizations. beneficial?
® P-12 schools and/or community o How does the EPP ensure all partners
partners and EPPs have both are involved - or have the
benefited from the partnership. opportunity to be involved - in the
e all partners are active participants development, maintenance, and
in the on-going, collaborative modification of the partnership? In
process to improve candidate other words, how does the EPP
preparation (co-construction). ensure that partnerships are co-
constructed?

o How does the EPP engage P-12
partners in an on-going
collaborative process?

® Describe the evidence that most
compellingly demonstrates the
EPP’s case, what they have
learned from the evidence, and
what conclusions and
interpretations have been
made.
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e The provider presents evidence that a collaborative process is in place with P-
12 partners that is reviewed periodically and involves activities such as:

e (Collaborative development, review, or revision of instruments and
evaluations

e Collaborative development, review, or revision of the structure
and content of the clinical activities

e  Mutual involvement in ongoing decision-making about
partnership structure and operations
e Agreed upon provisions to ensure diversity of clinical settings
e Creation of opportunities for candidates to work with diverse P-12
students who have differing needs
o The EPP provides evidence that the P-12 schools and EPPs have both
benefited from the partnership.

Possible evidence can include:
o0  Documentation of collaboration (meeting decisions, agenda topics)
o  MOUs

Connections
Standard R5 encompasses process and structure components from R1-R4. Therefore, all
standards connect back to Standard RS5.
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Partners co-select, prepare, evaluate, and support high-quality clinical educators, both
provider- and school-based, who demonstrate a positive impact on candidates’
development and diverse P-12 student learning and development.

The provider presents evidence that the
EPP and partners (e.g., P-12,
community, agency)

e develop criteria for the co-
selection of clinical educators™®
that includes demonstrating a
positive impact on candidate
and/or P-12 student learning
and development.

® collaborate in the preparation of
clinical educators* that ensures
they are prepared for the role and
responsibilities.

e collaborate on the evaluation of
clinical educators* as it relates
to roles and responsibilities.

® collaborate to  develop,
review, and revise supports
provided for clinical
educators®.

* Clinical educators refer to both
provider- and school-based
clinical educators.

What features of partnerships
including clinical educator
participation, selection, or
training have had positive effects
on candidate development?

How does the EPP work

with partners to select

clinical educators?

How does the EPP prepare
clinical educators for the role and
responsibilities in working with
candidates?

How does the EPP

evaluate clinical educators

and their impact on

candidate success?

How does the EPP engage
partners in the data informed
decision-making for clinical
educators?

How does the EPP support clinical
educators as they engage in the
role of working with candidates?
How does the EPP define equity,
diversity, and inclusion in
relation to professional
responsibility?

Describe the evidence that most
compellingly demonstrates the
EPP’s case, what they have
learned from the evidence, and
what conclusions and
interpretations have been

made.
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e Evidence documents that clinical educators have the opportunity to receive
feedback on their experiences.

e Evidence documents that the EPP and its P-12 partners participate in the
design and delivery of training for clinical educators. Examples of training
might include:

*  Understanding the roles and responsibilities of clinical
educators and of the clinical curriculum
»  Use of evaluation instruments, evaluating
professional dispositions of candidates,
» Setting specific goals/objectives of the clinical experiences, and
*  Providing feedback

e Evidence should include three cycles of data and subsequent analyses of the
results.

o EPP-created assessments and surveys must meet the criteria on the CAEP
Criteria for Evaluation of EPP-Created Assessments or CAEP Criteria for
Evaluation of EPP-Created Surveys

Possible sources of evidence:

o Memorandum of Understanding(MOU )
Process documents and training materials for clinical educators
Feedback tools for clinical educators
Criteria for serving as a clinical educator
Job descriptions and expectations for clinical educators
Meeting decisions/active discussions for partnership

O O O O O

Connections

Standard R5 encompasses process and structure components from R1-R4. Therefore, all
standards connect back to Standard RS5.
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The provider works with partners to design and implement clinical experiences,
utilizing various modalities, of sufficient depth, breadth, diversity, coherence, and
duration to ensure candidates demonstrate their developing effectiveness and positive
impact on diverse P-12 students’ learning and

development as presented in Standard R1.

The provider presents evidence: e What opportunities have candidates

e they document the relationship
between the attributes and
outcomes of clinical experiences.

e they work with partners to design
and implement clinical
experiences to ensure candidates
demonstrate their developing
effectiveness and positive impact
on all students’ learning and
development.

These clinical experiences are
designed and implemented to
include:

o Depth: the intentional
programmatic design for the
relationship between clinical
experiences, coursework,
and candidate assessments

o Breadth: the opportunities
candidates are provided
within clinical experience
to observe and practice
within a wide variety of
settings

o Diversity: the opportunities
candidates are provided to
work with students of
varied learning needs and
backgrounds.

o Coherence: the sequence of
experiences is deliberate,
purposeful, sequential, and is
assessed using performance-
based protocols

o Duration: the appropriate
time for candidates to
demonstrate their
developing effectiveness
and positive impact

had to prepare in diverse settings
and to work with students having
different needs?

What features of clinical experiences
(e.g., depth, breadth, coherence, and
duration) has the EPP studied—
through comparisons across
preparation programs, Or more
formal investigations—to improve
candidate outcomes?

What clinical experiences have
enhanced completer’s knowledge
of diversity, equity, and inclusion
issues and their readiness to use that
knowledge in teaching situations?
What applications of technology
have prepared completers for their
responsibilities on the job?

How are clinical experiences
effective in preparing candidates
for initial employment in

education in their field of
specialization?

Describe the evidence that most
compellingly demonstrates the
EPP’s case, what they have

learned from the evidence, and
what conclusions and
interpretations have been made.
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o Modality: the opportunity
to demonstrate their
effectiveness and positive
impact in a variety of
delivery methods

e they document clinical
experience goals/outcomes and
operational design along with
evidence that clinical experiences
are being implemented as
described.

e their candidates engage in high-
quality clinical experiences
including various modalities
(e.g., virtual instruction, hybrid,
face to face).

e candidates have experiences in
diverse settings with diverse P-12
students.

e ofhow candidate progression is
monitored and supported.

e how clinical experiences provide
opportunities for candidates to
apply technology to enhance
instruction in P-12 learning for
diverse students.
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Clinical experiences are guided, hands-on, practical applications of program curriculum
with P-12 teachers and students. These include, but are not limited to, early field
experiences, observations, and culminating clinical practices such as student teaching or
internship.

Evidence documents that all candidates have active clinical experiences

in diverse settings and experiences with diverse P-12 students (which

may be in the same or different schools).

Evidence is provided that clinical experiences are assessed using performance-
based criteria.

Evidence documents a sequence of clinical experiences with

specific goals that are focused, purposeful, and varied.

Attributes (depth, breadth, diversity, coherence, and duration)

are linked to student outcomes and candidate performance.

Evidence shows that candidates have purposefully assessed impact on student
learning using both formative and summative assessments in more than one
clinical setting (which may be in the same or different schools) and have:

o Used comparison points or other means to interpret findings

o Used the impact data to guide instructional decision-making

o Modified instruction based on impact data, and have differentiated

instruction

Disaggregated data by preparation program and race/ethnicity show no or
few disparities OR disparities are identified and explained, including steps
to remedy them.
Evidence should include three cycles of data and
subsequent analyses of the assessment results.
EPP-created assessments and surveys must meet the criteria on the CAEP
Criteria for Evaluation of EPP-Created Assessments or CAEP Criteria for
Evaluation of EPP-Created Surveys.

Possible sources of evidence:

o Scope and sequence chart/graphic of clinical experiences
Performance-based assessment data

Tracking system of placements/experiences

Portfolio of clinical experiences

Proprietary Assessments to demonstrate a positive impact on
student learning in clinical experiences (e.g., EdATPA rubrics,
PPAT rubrics)

O O O O

Connections

R1.1 (The Learner and Learning), R1.2 (Content), R1.3 (Instructional Practice), R1.4
(Professional Responsibility), R3.2 (Monitoring and Supporting Candidate Progression),
R3.3 (Competency at Completion)

Standard RS encompasses process and structure components from R1-R4. Therefore, all
standards connect back to Standard RS5.
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The provider demonstrates the quality of candidates is a continuous and purposeful focus
from recruitment through completion. The provider demonstrates that development of
candidate quality is the goal of educator preparation and that the EPP provides support
services (such as advising, remediation, and mentoring) in all phases of the program so
candidates will be successful.

The provider presents goals and progress evidence for recruitment of high-quality
candidates from a broad range of backgrounds and diverse populations that align with
their mission. The provider demonstrates efforts to know and address local, state,
regional, or national needs for hard-to-staff schools and shortage fields. The goals and
evidence should address progress towards a candidate pool which reflects the diversity

of America’s P-12 students.

The provider presents evidence of: o How does the EPP recruit an

e goals towards admitting high- increasingly diverse and
quality initial program candidates strong pool of candidates?
from a broad range of e How does the EPP’s
backgrounds and diverse recruitment strategies
populations. respond to and serve

e routinely monitoring the employer needs?
employment landScape to e How does the EPP d'etermine
identify shortage areas, the success of recruitment

efforts?

o How are recruitment efforts
supported as evidence-
informed, meaningful, and
feasible given the context of the
EPP?

® How do the recruitment
strategies and actions meet the
needs of employers for which
the EPP prepares candidates?

o How do the recruitment
strategies and actions align with

openings, forecasts, and related
information in the community,
state, regional, or national
markets for which it is preparing
completers.

e recording, monitoring, and
using recruitment results to
plan and, as appropriate,
modify recruitment
strategies and goals.

e descriptions of strategies and

actions in place to achieve the the mission of the EPP?
EPP’S goals togfzther with e How have the recruitment
periodic evaluation of the strategies and actions and their
effectiveness of those strategies. implementation moved the

EPP toward the goal of greater
candidate diversity?

e In what ways does
disaggregated data on
candidates (admitted and
enrolled candidates by a broad
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range of backgrounds and
diverse populations) inform
decisions that align with the
EPP missing and the goals of
achieving a diverse, highly
qualified candidate pool?

® Describe the evidence that most
compellingly demonstrates the
EPP’s case, what they have
learned from the evidence, and
what conclusions and

interpretations have been
made.

o Evidence documents the EPP’s periodic examination of the
employment landscape in order to identify shortage areas,
openings, forecasts, and related information in the community,
state, regionals, or national market for completers.

e Evidence documents baseline points and longitudinal data
on current measures of academic achievement.

e Evidence documents baseline points and longitudinal data
on current measures of diversity.

o Evidence documents measurable target outcomes and timeline for
achievement.

o Evidence documents that the EPP monitors annual progress toward admission
goals and fields where there are employment opportunities. Data are
disaggregated to describe gender, ethnicity, academic achievement, and/or
candidate fit for high-need areas or communities and trends are analyzed.

e Evidence documents that admissions data are
disaggregated for enrolled candidates by relevant
demographics, branch campuses, and individual
programs.

o Evidence documents strategies and actions specifically for
the EPP and its programs. While this can be part of an
institution recruitment strategy, the evidence must
document recruitment for specific EPP programs and the
EPP’s input opportunities to the institutional goals.

Possible sources of evidence:
o Basic descriptive information such as baseline points and numerical
goals.
o Results from annual monitoring of academic
achievement, diversity, and employment needs
aligned with recruitment goals.
o Results of EPPs monitoring of progress towards recruitment goals
Statewide shortage reports
o EPP’s interpretation of its progress and revising goals, as needed.

o
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Connections
Standard R5 encompasses process and structure components from R1-R4.
Therefore, all standards connect back to Standard RS.
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The provider creates and monitors transition points from admission through completion
that indicate candidates’ developing content knowledge, pedagogical knowledge,
pedagogical skills, critical dispositions, professional responsibilities, and the ability to
integrate technology effectively in their practice. The provider identifies a transition point
at any point in the program when a cohort grade point average of 3.0 is achieved and
monitors this data. The provider ensures knowledge of and progression through transition
points are transparent to candidates. The provider plans and documents the need for
candidate support, as identified in disaggregated data by race and ethnicity and such other
categories as may be relevant for the EPP’s mission, so candidates meet milestones. The
provider has a system for effectively maintaining records of candidate complaints,
including complaints made to CAEP, and documents the resolution.

LT prov.1der. presents e.V.ldence: e How does the EPP monitor

e of criteria for transition . . .
it e ottt candidate progress, including
through completion performance on ngn- .

e of monitoring progression from agaderp{c factors like crljucal
admission through completion, dlspOSIt}O.rl'S ?nd professional
including attention to how responsibilities? .
candidates develop: o How does the EPP communicate

e content knowledge with candidates the progress

e pedagogical knowledge monitoring points and

e pedagogical skills requirements for each point?

e critical dispositions e How does the EPP collect and

® professional responsibilities respond to

e ability to integrate complaints/appeals?
teehn()l()gy effectively o How is the evidence for

® transition points and related monitoring progression from
criteria are shared with admission through
candidates. completion identified in

e of using disaggregated demographic Standard R1 connected to
data to advise and support identified transition points?
candidates who may not progress. o How does the EPP demonstrate the

® a cohort grade point average of transition point  process is
3.0 is achieved at some followed with fidelity within the
transition point in the program EPP (e.g., how does the EPP

e of a system for tracking and ensure there are no loopholes to
resolving candidate work around the system)?
complaints. e Identify and describe the support

mechanisms for candidates not

meeting program expectations

(e.g., advising, remediation, or

mentoring) that are available and

how do recommendations occur
e How are support
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mechanisms (e.g.,
remediation and
mentoring) culturally
responsive for candidates?

e Describe the evidence that most
compellingly demonstrates the
EPP’s case, what they have
learned from the evidence, and
what conclusions and
interpretations have been
made.

e Evidence documents performance reviews,
remediation efforts, and/or provisions illustrating that
the EPP sets goals for candidate support and monitors
progress towards goals of providing sufficient
support to candidates to facilitate successful program
completion.

e Disaggregated data by preparation program,
race/ethnicity, and other demographic items
highlighted in R3.1 show no or few disparities OR
disparities are identified and explained, including steps to remedy them.

e Evidence should include three cycles of data and
subsequent analyses of the assessment results.

e Evidence that actions are taken when there are
problems with the progression of individual
candidates.

o EPP-created assessments and surveys must meet the
criteria on the CAEP Criteria for Evaluation of EPP-
Created Assessments or CAEP Criteria for Evaluation of
EPP-Created Surveys.

Possible sources of evidence:

o Crosswalk/curriculum of key evidence from
Standard R1 aligned with transition points

o Assessments used at key points during the program including data and

analyses.

o Documentation of complaints/appeals (no
identifying names) and demographics of
those submitting complaints/appeals.

o Description of support services available, frequency
of use, and results in terms of keeping candidates on
the path to completion or counseling out of program
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Connections

R1.1 (The Learner and Learning), R1.2 (Content), R1.3 (Instructional Practice), R1.4
(Professional Responsibility), R2.3 (Clinical Experiences), R3.1 (Recruitment), R4.1
(Completer Impact)

Standard R5 encompasses process and structure components from R1-R4. Therefore, all
standards connect back to Standard RS5.
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The provider ensures candidates possess academic competency to teach effectively with
positive impacts on diverse P-12 student learning and development through application
of content knowledge, foundational pedagogical skills, and technology integration in the
field(s) where certification is sought. Multiple measures are provided, and data are
disaggregated and analyzed based on race, ethnicity, and such other categories as may
be relevant for the EPP’s mission.

The provider presents evidence: o What evidence does the
e of using disaggregated data to EPP use to ensure by the
verify candidate quality at end of the program a
completion to teach diverse candidate is ready to move
P-12 students. into the profession?
e that candidates reach the o How does the EPP use
expected level of proficiency multiple sources of evidence
at completion in the to triangulate that
following areas: candidates are prepared for
o content knowledge certification at completion?
o pedagogical knowledge o How does the EPP ensure
o pedagogical skills candidates are proficient in
o critical dispositions effective teaching and have
o professional responsibilities a positive impact on diverse
o ability to integrate technology P-12 student learning and
effectively development?
e illustrating proficiency at completion ® How does the EPP ensure
in the areas identified. candidates’ critical dispositions
e documenting candidates’ effective reflect positive beliefs about the

learning potentials of all
students and a commitment to
continued growth in cultural
awareness and reflection on bias
and equitable practices?

o How does the EPP
disaggregate the completion
data and what has been
learned from the analysis
across demographic groups?

e Describe the evidence that most
compellingly demonstrates the
EPP’s case, what they have
learned from the evidence, and
what conclusions and
interpretations have been made.

teaching, including positive impacts
on diverse P-12 student learning and
development.
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Disaggregated data by preparation program, race/ethnicity, and other
demographic items highlighted in R3.1 show no or few disparities OR
disparities are identified and explained, including steps to remedy them.
Evidence that actions are taken when there are problems with the
progression of individual candidates.

Evidence is triangulated so there is more than one source that
demonstrates candidates are proficient in the areas

identified.

Evidence should include data and subsequent analyses of the assessment results.
EPP-created assessments and surveys must meet the criteria on the CAEP
Criteria for Evaluation of EPP-Created Assessments or CAEP Criteria for
Evaluation of EPP-Created Surveys.

O
O
O

O
O
©)

Possible sources of evidence:

Progression level threshold/criteria for success at completion
EPP-created measures

Proprietary measures (e.g., EdTPA rubrics, PPAT rubrics, Praxis Content
Exams)

State Required Licensure measures

Student-teaching evaluation instruments

Dispositions/Non-Academic Factor Instruments

Connections

R1.1 (The Learner and Learning), R1.2 (Content), R1.3 (Instructional Practice), R1.4
(Professional Responsibility), R2.1 (Clinical Partnerships), R2.3 (Clinical Experiences),
R3.1 (Recruitment)

Standard RS encompasses process and structure components from R1-R4. Therefore, all
standards connect back to Standard RS5.
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The provider demonstrates the effectiveness of its completers’ instruction on P-12 student
learning and development, and completer and employer satisfaction with the relevance and
effectiveness of preparation. .

The provider demonstrates that program completers:

e cffectively contribute to P-12 student-learning growth
AND
e apply in P-12 classrooms the professional knowledge, skills, and dispositions that the
preparation experiences were designed to achieve.

In addition, the provider includes a rationale for the data elements provided.

The provider presents evidence of:

completers have a positive impact on
P-12 student-learning growth with
impact data from a representative
sample of completers and programs
AND

completers apply the professional
knowledge, skills, and dispositions
corresponding with teaching
effectiveness.

How does the EPP demonstrate
completer impact on P-12 student
learning and development?

How is the EPP’s sample
representative of completers and
measures used to show the EPP
completers have a positive impact on
P-12 student learning and
development?

How does the EPP measure
completer teaching effectiveness in
the classroom?

What is the rationale for the
measures chosen to measure impact?
How does the EPP ensure a
representative sample inclusive of
licensure areas or a purposive
sample to be enlarged over time?
How does the EPP ensure
completers are effective in
contributing to diverse P-12 student
learning growth?

Describe the evidence that most
compellingly demonstrates the
EPP’s case, what they have

learned from the evidence and
what conclusions and
interpretations have been made.
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Disaggregated data by preparation program, race/ethnicity, and other demographic
items show no or few disparities OR disparities are identified and explained,
including steps to remedy them.

Rationale/methodology for selection of impact measures used.

Evidence should include three cycles of data and subsequent analyses of the
assessment results.

Refer to Appendix D for more detail about quality evidence and possible evidences
for R4.1.

EPP-created assessments and surveys must meet the criteria on the CAEP Criteria
for Evaluation of EPP-Created Assessments or CAEP Criteria for Evaluation of
EPP-Created Surveys.

While the most recent three cycles of data must be provided as part of the
accreditation review, in the course of a seven year accreditation cycle data will be
representative of all programs.

Possible sources of evidence:

Contribute to P-12 student-learning Apply professional knowledge, skills, and
growth dispositions in the P-12 classroom
e State-level data of student e State-level data of teacher
e performance (e.g., student ® performance (e.g., teacher
growth measures, value-add e cvaluations)
measures) e Focus groups/interviews
® Performance portfolios o Completers
® (ase study o P-12 students
o Observers
e Observations of completers
® Surveys
Connections

R1.1 (The Learner and Learning), R1.2 (Content), R1.3 (Instructional Practice), R1.4
(Professional Responsibility), R4.2 (Satisfaction of Employers), R4.3 (Satisfaction of
Completers)

Standard RS encompasses process and structure components from R1-R4. Therefore, all
standards connect back to Standard RS5.
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families.

The provider demonstrates employers are satisfied with the completers’ preparation
for their assigned responsibilities in working with diverse P-12 students and their

The provider presents evidence:

e that employers perceive
completers’ preparation was
sufficient for their job
responsibilities.

e data from a representative
sample of employers.

e cmployers are satisfied with
completers’ preparation to work
with diverse P-12 students and
their families.

e How does the EPP measure

satisfaction with preparation as
viewed by employers?

How does the EPP ensure a
representative sample inclusive
of most licensure areas or a
purposive sample to be
enlarged over time?

How does the EPP ensure

instruments/methods elicit
responses specific to the criteria
in R1 (e.g., the learner and
learning, content, instructional
practice, professional
responsibilities, technology)?
Describe the evidence that most
compellingly demonstrates the
EPP’s case, what they have
learned from the evidence, and
what conclusions and
interpretations have been
made.

Possible sources of evidence:

o Employer satisfaction surveys
e Focus groups or interviews with detailed methodology
e Employer satisfaction case study

e Evidence should include data and subsequent analyses of the assessment results.

e Evidence should demonstrate a representative sample (in one
cycle of data or over multiple cycles of data).

o EPP-created assessments and surveys must meet the criteria on the CAEP
Criteria for Evaluation of EPP-Created Assessments or CAEP Criteria for
Evaluation of EPP-Created Surveys.
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Connections
R1.1 (The Learner and Learning), R1.2 (Content), R1.3 (Instructional Practice), R1.4
(Professional Responsibility), R4.3 (Satisfaction of Completers)
Standard R5 encompasses process and structure components from R1-R4. Therefore, all
standards connect back to Standard RS5.
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The provider demonstrates program completers perceive their preparation as
relevant to the responsibilities they encounter on the job, and their preparation was

effective.

The provider presents evidence of:

e completers perceive their
preparation was sufficient for
their job responsibilities.

e data from a representative
sample of completers.

e completers are satisfied with
their preparation to work with
diverse P-12 students and
their families.

o How does the EPP measure
satisfaction with preparation as
viewed by completers?

o How does the EPP ensure
instruments/methods elicit
responses specific to the criteria
in R1 (e.g., the learner and
learning, content, instructional
practice, professional
responsibilities, technology)?

e How does the EPP
ensure all of the
programs are included
within the data cycles?

® Describe the evidence that most
compellingly demonstrates the
EPP’s case, what they have
learned from the evidence, and
what conclusions and
interpretations have been
made.

e Disaggregated data by program and other demographic items show no or
few disparities OR disparities are identified and explained, including
steps to remedy them.

o Evidence should include three cycles of data and
subsequent analyses of the assessment results.

e Evidence should demonstrate a representative sample (in one
cycle of data or over multiple cycles of data).

o EPP-created assessments and surveys must meet the criteria on the CAEP
Criteria for Evaluation of EPP-Created Assessments or CAEP Criteria for
Evaluation of EPP-Created Surveys.

Possible sources of evidence:

o Completer/Alumni Satisfaction surveys

e Focus groups or interviews with detailed methodology

o Employer satisfaction case study

® State proprietary measure (administered by state entities)
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Connections
R1.1 (The Learner and Learning), R1.2 (Content), R1.3 (Instructional Practice), R1.4
(Professional Responsibility), R4.2 (Satisfaction of Employers)
Standard R5 encompasses process and structure components from R1-R4. Therefore, all
standards connect back to Standard RS.
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The provider maintains a quality assurance system that consists of valid data from
multiple measures and supports continuous improvement that is sustained, and
evidence based. The system is developed and maintained with input from internal and
external stakeholders. The provider uses the results of inquiry and data collection to
establish priorities, enhance program elements, and highlight innovations.

inform programmatic improvement.

The provider has developed, implemented, and modified, as needed, a functioning
quality assurance system that ensures a sustainable process to document operational
effectiveness. The provider documents how data enter the system, how data are
reported and used in decision making, and how the outcomes of those decisions

The provider presents evidence of:

e of a functioning Quality
Assurance System
documenting operational
effectiveness.

e arationale for the selection of the
multiple measures

e that Quality Assurance System
data is used in decision making

e of a responsive Quality Assurance
System with the ability to provide
data relevant for aspects of the
EPP’s context.

e of how outcomes of Quality
Assurance System data analysis are
used for program improvement.

o How does the EPP maintain

a functioning Quality
Assurance System capable

of providing data output

that enables quality control
and continuous

improvement?

How are data describing the
EPP’s effectiveness (as
provided for standards R1-

R4) collected, analyzed,
monitored, and reported?
What are examples of questions
the system is called on to
answer that make use of the
system capabilities to combine
data from various sources
and/or disaggregate data by
different categories?

How is the system used by the
EPP to provide information for
review and decision making?
Can the faculty, staff,
candidates, and stakeholders
articulate their role and
engagement in the Quality
Assurance System?

Describe the evidence that most
compellingly demonstrates the
EPP’s case, what they have
learned from the evidence, and
what conclusions and
interpretations have been made.
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® Overview or flow chart demonstrating (at a high level) the entire Quality
Assurance system that includes roles and responsibilities of those
responsible for the data collection, monitoring, analysis, and reporting.

o Evidence provided that the EPP regularly reviews system operations and data.

® The provider demonstrates the Quality Assurance System has the
capacity to collect, analyze, monitor, and report data/evidence
from Standards R1-R4.

® The provider’s Quality Assurance System supports the
disaggregation of data by licensure area/program,
race/ethnicity, and other dimensions identified by the EPP.

Possible sources of evidence:

e  Graphic representation of the Quality Assurance System

® Crosswalk of all measures included in the Quality Assurance System

e Verification of the Quality Assurance System through demonstration

Connections

IR5.2 is about data quality for instruments and data that is presented in each of the other
standards. Therefore, overall data quality in any standard is connected to R5.2.
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valid and consistent.

The provider’s quality assurance system from R5.1 relies on relevant, verifiable,
representative, cumulative, and actionable measures to ensure interpretations of data are

The provider presents evidence of:

e of a clear link between what is
being measured and what the
EPP intends to measure
(relevant)

® a measure or result can be
confirmed or substantiated; all
assessments should be valid and
reliable (verifiable)

e data encompass candidates and
completers from programs under
review (representative)

o measures of candidate or EPP
performance results across
successive administrations (3
cycles of data). (cumulative)

e ofa clear link between the
measure and EPP action taken
as a result of this measure
(actionable)

o EPP created assessments meet
the CAEP Criteria for EPP
Created Assessments

® EPP created surveys meet
the CAEP Ceriteria for EPP
Created Surveys

® What strengths and weaknesses
in the Quality Assurance System
do faculty find when they use
data and analyses from the
system?

® How are the data relevant,
verifiable, representative,
cumulative, and actionable?

® How are the scoring
procedures aligned with the
CAERP Criteria for
Evaluation of Assessments?

o What procedures does the EPP
take in design, collection,
analysis, and interpretation of
data to ensure its validity?

® What procedures does the EPP
take in design, collection,
analysis, and interpretation of
data to ensure its reliability?

e Can findings be triangulated
with multiple data points so
they can be confirmed or
found conflicting?

o How do the EPP created
assessments meet the CAEP
Criteria for EPP Created
Assessments?

o How do the EPP-created
surveys meet the CAEP
Criteria for EPP Created
Surveys?

® Describe the evidence that most
compellingly demonstrates the
EPP’s case, what they have
learned from the evidence, and
what conclusions and
interpretations have been made.

<Page 116 >

166



MSU’S CAEP ACCREDITATION HANDBOOK

Distinguish between EPP created and propriety assessments/instruments.
Documentation of steps taken to establish instrument validity, reliability, and
resultant data.

Description of modifications to instruments based on feedback, validity, and
reliability work.

EPP-created assessments and surveys must meet the criteria on the CAEP
Criteria for Evaluation of EPP-Created Assessments or CAEP Criteria for
Evaluation of EPP-Created Surveys.

Possible sources of evidence:

e Reliability and validity process documentation and data

e Sampling procedures

® Atleast 3 cycles of data for R1-R4

e Documentation of instrument revision with timeline
Connections

R5.2 is about data quality for instruments and data that is presented in each of the other
standards. Therefore, overall data quality in any standard is connected to R5.2.

<Page 117>

167



MSU’S CAEP ACCREDITATION HANDBOOK 168

The provider includes relevant internal (e.g., EPP administrators, faculty, staff,
candidates) and external (e.g., alumni, practitioners, school and community partners,
employers) stakeholders in program design, evaluation, and continuous improvement

processes.
[ KeyConcepts | [~ GuidingQuestions |
The provider presents evidence of: o What EPP process is used to involve
e internal and external stakeholder stakeholders in data driven decision
involvement in program design, making?
evaluation, and continuous o How and when do external partners
improvement process. participate in the EPP’s continuous

improvement process?

e How are clinical partners (external
stakeholders) included in the
continuous improvement process?

e In what ways are stakeholders
involved in program design?

e In what ways are stakeholders
involved in evaluation?

e In what ways are stakeholders
involved in continuous
improvement?

® Describe the evidence that most
compellingly demonstrates the
EPP’s case, what they have
learned from the evidence, and
what conclusions and
interpretations have been made.

e Evidence identifies examples of input from stakeholders and uses of that input.
e Evidence that stakeholder groups include members with a
variety of roles and responsibilities.
® EPP-created assessments and surveys must meet the criteria on the CAEP
Criteria for Evaluation of EPP-Created Assessments or CAEP Criteria for
Evaluation of EPP-Created Surveys.
Possible sources of evidence:
MOUs/partnerships
® Advisory Board feedback/input
e (Co-construction or assessments/surveys
e Documentation of meetings and decisions

Connections

R5.3 is about the stakeholder involvement in the accreditation process. Therefore, all
standards are connected with R5.3.
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The provider regularly, systematically, and continuously assesses performance against its
goals and relevant standards, tracks results over time, documents modifications and/or
innovations and their effects on EPP outcomes.

169

The provider presents evidence of:

o the EPP assesses performance in
relation to EPP goals and standards

® Documenting performance results
over time

® Documenting modifications and
tracking the effects over time.

e that information from the
Quality Assurance System is
the basis for a continuous
improvement function.

e the EPP documents regular and
systematic data-driven changes
grounded in

e data analyses and
interpretations from its
quality assurance system

e changes linked to its
goals and relevant
standards

® program decisions are directly
supported by data and/or
contradictory data are
explained.

o How does the EPP support
continuous improvement
through procedures that
gather, input, analyze,
interpret and use information
from the QAS effectively?

® What actions has the EPP
taken to pilot specific
program improvements
and study their
effectiveness?

o What examples of changes in
courses, clinical experiences,
or other candidate experiences
represent the effectiveness of
continuous improvement
efforts?

® Describe the evidence that
most compellingly
demonstrates the EPP’s case,
what they have learned from
the evidence, and what
conclusions and
interpretations have been
made.
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The examples indicate that changes are clearly connected to

evidence and provider performance is systematically assessed

against goals.

Written documentation confirms that the EPP regularly and
systematically: reviews, analyzes and interprets QAS data,

identifies patterns across programs, uses data for continuous
improvement and innovative modifications.

Not all changes need to lead to improvement, as CAEP

encourages data-driven experimentation, but changes

should trend toward improvement.

The EPP examines the outcomes currently achieved and identifies gaps
between current results and established standards. Examines why these
results occur.

EPP documents the process of examining results and decisions made (e.g.,

keep, modify, discontinue).

Possible sources of evidence:

® Decision grid (Question, Data, Stakeholder group, Decision)
® Condensed Meeting Minutes that highlight data review and decisions
e Outcomes of changes/modifications (what happened after changes were made)
® Goals crosswalk table (goals and where in the process)
Connections

R5.4 is the overarching theme of continuous improvement. Therefore, all standards are
connected with R5.4.
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Appendix B

MSU Field Experience Courses

with Required Hours and Categories

171

The table below list courses and the level, hours and categories assigned to each. All
teacher education candidates are required to complete 200 hours of field experience

and must meet all categories listed. This is reviewed prior to Clinical Practice,
meeting this obligation is a requirement to begin student teaching.

EXPERIENCES
" T
8 2 = — |
E| ol E 2 g5 5
2| 2| & ~ 5| 2|2
» Al 2| ¥ 3 g 3 = | =
3 < =) 2| o o g < & =
—_— = @) 172) = O 8 Q E E
7 nl| 2| & 8 E| 3| €| 8| = 5 75! s =
Zlgd| & 2|9 5 | 2 2| 2| 3 < @ O| O
25 3l &l 2| 2 sl =l 2| 3| & 5l 2| 2| 2
S|B| 2| 5| 2| ®| 3| 2| E|E| 2 e 9| B| z| £|Z
m| S| T @m| wale|l Elalnl & @ < m| m
ART 121 I 4
ART 300 I 30 X X X X X
ART 301 11 30 X X X X X
ART 321 | 29 X X
BIS 499C 76 X X X X
CTE 207 I 32| x X X X X X X X X X
CTE 388 I 40 X X X
CTE 392 I 40 X X
CTE 470 1| 20 X X X
CTE 496 I 40 X X
EDEC253 | II 81 x | x
EDEC254 | I 10 X X
EDEC255 | I 10 X
EDEC412 | I 15] x X
EDEE305 | I 12
EDEE 321 | II 15 X X X
EDEE322 | I 10 X
EDEE323 | I 15 X X X
EDEE327 | II 5

<Page 121 >




MSU’S CAEP ACCREDITATION HANDBOOK

172

EDEE331 | Il | 15

EDEL 302 | I 5

EDEM 330 | I 10

EDF 207 I 16 X X

EDF 211 [ 8

EDF 311 II 12 X
EDMG 306 | 1I 24 X X X
EDMG 330 | 1I 24 X x | x
EDMG332 | T | 24 X x | x
EDMG 341 | Il | 24 X x | x
EDMG 342 | T | 24 X x | x
EDMG 343 | Il | 24 X x | x
EDMG 347 | 1I 24 X X X
EDSE312 | I | 33 X x | x
EDSE451 | I | 23

EDSE483 | Il | 32 X

EDSE499Dp | I | 30

EDSP230 | I 16 X

EDSP320 | I 10 X X X
EDSP350 | I 10 X X
EDSP353 | Il | 10 X x | x
EDSP355 | I | 10 X x | x
EDSP356 | Il | 20 X x | x
EDSP357 | Il | 10 X x | x
EDSP359 | Il | 20 X x | x
EDSP360 | I 10 X

EDSP363 | I 10 X x | x
EDSP365 | Il | 10 X x | x
EDSP367 | Il | 10 X x | x
EDSP371 | I | 20 X X
EDSP372 | I 10

EDSP375 | I | 60 X X
EDUC476 | Il | 32 X

EDUC482 | I | 25 X X | x
ENG 381 or | 28

ENG 382 or | 28

ENG400 | I | 29 X

HLTH 301 | II 6
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IECE 301 I 10 X X
IECE 311 1 10 X
IECE 345 I 15 X x | x X
IECE360 | I 10
IECE 361 I 10 X
IECE416 | Il | 15 X | x
IECE418 | I | 15 X X | x
MUSE 207 | | 40 X
MUSE 215 | 1I 20 X
MUSE222 | | 3
MUSE 325 | I | 50 x | x
MUSE375 | I | 50 X
MUSE 376 | Il | 50 X
SCI 490 o s
SCI 491 or 24
THEA 370 | 1I 17
THEA375 | 1T | 35
THEA 475 | Il | 10
UTCH 100 | All | 39 x | x X
UTCH 150 | All | 45 X x | x X
UTCH300 | All | 54 X | x| x x | x X
UTCcH410 | All | g0 x | x X
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Appendix C

MSU Course with Required Key Assessments

The table below lists courses and the required key assessments for each. Key
assessments are strategically placed so that each program has a course hosting each
key assessment.

Lesson Plan Contextual Assessment | Observation
Factors Analysis

ART 300 X
ART 321 X X
BIS 499C X X X X
CTE 388 X X
CTE 470 X X
EDEC 255 X
EDEC 418 X

EDEC/IECE
301

EDEE 321 X
EDEM 330 X
EDF 311 X
EDMG 330 X
EDMG 332 X
EDMG 341
EDMG 342
EDMG 343
EDSE 312
EDSE 451 X X
EDSP 355 X
EDSP 359 X
EDSP 365 X
EDSP 373 X
EDSP 375 X
EDUC 482 X
ENG 382

Lo Il Kol Ko
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ENG 400 X
IECE 301 X
IECE 345 X
IECE 418 X
MUSE 325 X X
MUSE 375
MUSE 376
SCI 490

SCI 491

THEA 370
THEA 375 X X
THEA 475 X
UTCH 150 X
UTCH 300 X X
UTCH 410 X

Il Bl Bl N
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Appendix D

Taskstream Information

Taskstream allows you to do the following:

* Collect academic accomplishments.

* Obtain feedback on progress made.

* Transport data and portfolios from school to career.

* Document education standards and assessment methods.

* Communicate competencies and assignments.

* Create portfolios to showcase student accomplishments and critical performances.
* Evaluate student performances.

* Document results and recommendations.

How will Taskstream be used?

» Submitting work documenting key assessments, dispositions and field experience
hours

* Receiving assessment results and feedback to enhance improvement

» Applying for Clinical Practice

* Distributing multimedia portfolios to support applications for jobs, internships,
scholarships and admissions to schools

How can Taskstream be Purchased?
Purchases can be made at the University Store or online at
https://www.taskstream.com/pub/Enroll/. Subscriptions options are:
7-year account ($139) or 1 year account ($50).

Have Questions about Taskstream?

Contact Kristie Williams k.williams@moreheadstate.edu or 783.2731.
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Appendix E

MSU Undergraduate
Initial Certification
Taskstream
Instructions
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Students — Submitting Documents

To begin, go to login.taskstream.com and log in using your assigned username and

password.

Sign In

Username Password

Sign In

Forgot Login?

Create/Renew Account Get Help

To access your Directed Response Folio (DRF), click the name of the DRF program

from the home page.

Work on a program

Demo Agriculture Key
Assessments »

You will see the structure of your DRF program in the left frame. All courses
requiring field experience within your program will be listed and separated by
assignment. Complete only the course you are currently taking.

Demo Agriculture Key Assessments

Template: Agriculture Education Key Assessments @ Work

VIEW AS FOLIO

© EXPAND ALLE COLLAPSE ALL ||

General Information
& Observation
% CTE 470
% CTE 388
& Assessment Plan
#% EDSP 230
% CTE 388
© Contextual Factors
4% EDF 211
4% CTE 470
& Lesson Plan
% CTE388
% CTE 470

& Literacy Assessment

PRI

Welcome to the Demo Agriculture Key Assessments program

Getting Started with Programs

If this is your first time working within DRF programs, you may wish to view or print our Getting Started Guide or call Mentoring Services
at 1.800.311.5656 for help starting your work.
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Program Links

- Overview

More Help

In the DRF program, add work to your
DRF (Directed Response Folio) in the
Work tab. View evaluation results in
the Scores/Results tab, and find other
options (like e-mailing and publishing.
options} in the Options tab.

+ More about DRF programs
+ More about how to add
content

+ More about Program Options
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Click the course to submit your key assessment. The content of this section will be
displayed in the right frame area. Directions may not always be included, if so, please
follow. If you would like to see the rubric being used to evaluate your work, click the
Evaluation Method link for that requirement.

Demo Agriculture Key Assessments

Template: Agriculture Education Key Assessments @ Work laa Scores/Results = Options

Status : Work Not Started

General Information
EDSP 230
@ Observation
@ticlp on this Page
% CTE 470 ~ DIRECTIONS

No directions added Print
% CTE 388

© Assessment Plan
L — » EVALUATION METHOD

% CTE388

@ Contextual Factors
4 EDF21
% CTE 470

® Lesson Plan

To begin, click the type of file you will submit for evaluation. This will usually be an
attachment. You will click on how you will select the file, usually Upload from
Computer. Select the file and Upload and Close.

Add/Edit Attachments for EDSP 230

» DIRECTIONS

» EVALUATION METHOD

g et No files have been attached yet.

Select File :

Bl Upioad from computer

o Attach a previously uploaded file

An artifact created in Taskstream
( Lesson, Folio, etc. )

CANCEL SAVE AND RETURN

Once the file is attached, click the Save and Return button.
Add/Edit Attachments for EDSP 230

» DIRECTIONS

» EVALUATION METHOD

+ Your file was successfully removed.

Add New Attachment Currently Attached Uploaded Files
Select File :

DoclL.rtf Rich Text

5 Attach a previously uploaded file

O An artifact created in Taskstream
{ Lesson, Folio, etc. )

CANCEL SAVE AND RETURN

A pop-up will appear asking if you are ready to submit your work. Click okay to
dismiss the pop-up.
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Are you ready to submit your work?

Please note, submitting work is a two-step process. If you are done adding content, use the "Submit Work" button to send the work to
your evaluator. After sending work, your submission will be locked and no further edits will be available.

To submit work, close this window and click the "Submit Work" button on the Work tab.

F Work

%, Comments & Scores/Results &

T Dot torget 1o submit |

[E oo not show this reminder again for this session
{Permanently disable this reminder via the subscription tab on the My Account page.)

Click the Submit Work button from the top of the Work tab.

Demo Agriculture Key Assessments

Template: Agriculture Education Key Assessments.

VIEW AS FOLIO

© EXPAND ALLE COLLAPSE ALL [ |

General information
@ Observation
% CTE 470
4 CTE388
@ Assessment Plan
4 CTE388 3
@ Contextual Factors
4 EDF2N

% CTE470

@ Work s Scores/Results = Options

Dont farget to submit! > Status: Work in Progress SUBMIT WORK

EDSP 230

© Help on this Page
» DIRECTIONS
» EVALUATION METHOD

~ ATTACHMENT SECTION

G e

Files:

[3 Doct.rtf

180

Another pop-up will appear. You will select an evaluator for this submission, this will
be your course instructor. If your instructor is not listed, please contact Kristie
Williams (k.williams@moreheadstate.edu). Click Submit for Evaluation.

Are you sure you want to submit EDSP 230 (of Assessment Plan) for Evaluation?

Your work will be locked and no further edits will be possible.

Select an evaluator:

CANCEL

@ Instructor, M5U

©) Manager, School of Education

CANCEL

SUBMIT FOR EVALUATION

SUBMIT FOR EVALUATION
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You will receive a message that you have successfully submitted your work, with the
option to send comments to your instructor.

You have successfully submitted your work

Send comments to MSU Instructor (Optional)

SKIP SENDING COMMENTS ][ CHECK SPELLING SEND COMMENTS ‘
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Students — Niagara Dispositions

To begin, go to login.taskstream.com and log in using your assigned username and
password.

Sign In

Username Password

Sign In

Forgot Login? Create/Renew Account Get Help

To access your Directed Response Folio (DRF), click the name of the DRF program
from the home page.

Work on a program

Demo Agriculture Key
Assessments »

You will see the structure of your Directed Response Folio (DRF) in the left frame.
All courses requiring dispositions within your program will be listed and separated by
phases. Complete only the course you are currently taking.

Demo Agriculture Disposition

Template: Demo Agriculture Education Niagara Dispositions Z work Iéw Scores/Results = Option:
[ view asrouo |
© EXPAND ALL = COLLAPSE ALL

Welcome to the Demo Agriculture Disposition program Program Links

General information
+ Overview

Getting Started with Programs

g Phase 1

If this is your first time working within DRF programs, you may wish to view or print our Getting Started Guide or call Mentoring Services at 1.800.311.5656 for help

starting your work. More Help

In the DRF program, add work to your
DRF (Directed Response Folio) in the
‘Work tab. View evaluation results in
the Scores/Results tab, and find other
options (like e-mailing and publishing
options) in the Options tab.

- More about DRF programs

- More about how to add
content

& TR - More about Program Options

Click the course to submit the disposition commitment statement. The content of this
section will be displayed in the right frame area. Directions are included. If you
would like to see the rubric being used to evaluate your work, click the Evaluation
Method link for that requirement.
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Demo Agriculture Disposition

Template: Demo Agriculture Education Niagara Dispositions & work I Scores/Re

‘ VIE!

FOLIO

Status:
EXPAND ALL & coLLAPsEALL  Add: (R0
General Information
CTE 207
o Phase 1
~ DIRECTIONS

For this disposition for this course, you will complete the Niagara Disposition - Statement of Commitment. Click the form, read the information and indicate that you understand and ;
dispositions. Submit your work and be sure to select the correct instructor for your course.

» EVALUATION METHOD

e ~ FORM : NIAGARA DISPOSITION - STATEMENT OF COMMITMENT
& Phase

4 CTE 392 Please complete this form as part of this requirement .

%4 CTE 470

To begin, click the Complete This Form link. Complete all portions of the form as
indicated.

Respond to form Niagara Disposition - Statement of Commitment for CTE 207

* DIRECTIONS

*» EVALUATION METHOD

CANCEL ][ CHECK SPELLING ” PRINT ] SAVE DRAFT SAVE AND RETURN

© Responseis required

© Niagars Disposition - Ststement of Commitment

skillz, ang i in framewark of the Callege af

Candidate's Statement of Commitment rezzrding Disnasitions
Itz the ibility of the Educat: ion Pragram
Educatian 25 they align i behaviars of beginning:

University ta bacome affecti The initial
fdzte will be evaluated on these dispasitions b

&

25 hewval d pradeszional sthics manifest themselves ice. Disgasitions are Z sttitudes

h 22 care, respect, trust, integrity (OCT, 2004, Fairness, hanesty, respansibility, 2nd social Justice [NCATE, 2001}, The fellowing
ity classraam and in the schools.

£ 3nd The

i 231 and ethical i
The Cangidste

* Maintains aparapriate canfidentiality

« Maintzins professional appearance

« 1z prepared for clasz or appaintments

« Iz punctual for class ar appointments

« Demonstrater honesty/acsdemic intezrity

Professional Relstionshins: The cangidate Sevelaps, maintaing, snd madels spprapriste
The Cansidzte

« Demonstrates high expectations for athers
« Demonstrates respect for the beliefs of others

. tructars, students)
* Demanstrates respect for cultursl differences

far thaze. Iearning process

* Demanstrates Aexibility during the lezrning process

Critizal Thinkis
The Cansidzes

. niing inwritten

. canzern i cancern twith instr I students)
« Responds pasitively to constructive criticism

« Takies responsibility for his or her learning by actively seeking out new infarmatian
= erafessianal

bedazoical knewledze

[E] Yes. I have read the dispasitions and indicstors above. | believe that goad dispositions sre integeal to being an effective, professional educator. | am committed to

| understand that in addition to academic performance in
accord with the requirements of the College of Educatian, my success and progress in the teacher education program depends upan successful demanstration of these dispositions.

aBAK 1O TP

‘ CANCEL ][ CHECK SPELLING ” CANCEL PRINT 1 SAVE DRAFT

After all portions are complete, click the Save and Return button at the bottom of the

form. A pop-up asking if you are ready to submit your work. Click okay to dismiss
the pop-up.
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Are you ready to submit your work?

Please note, submitting work is a two-step process. If you are done adding content, use the "Submit Work" button to send the work to
your evaluator. After sending work, your submission will be locked and no further edits will be available.

To submit work, close this window and click the "Submit Work” button on the Work tab.

> Work *, Comments £ Scores/Results #

3 Doret orget to submit |

b0 not show this reminder again for this session
(Permanently disable this reminder via the subscription tab on the My Account page.)

Click the Submit Work button from the top of the Work tab.

Demo Agriculture Key Assessments

Template: Agriculture Education Key Assessments @ Work 1w Scores/Results =Options

VIEW AS FOLIO Donet forget fo submiti > Status: Work in Progress. SUBMIT WORK

General Information

EDSP 230
© Observation
@ Help on this Page
%4 CTE470 » DIRECTIONS
%4 CTE388 » EVALUATION METHOD

© Assessment Plan

= ATTAGHMENT SECTION (ERETRY  ociete section |
& EDSP 230

% CTE388 7
Files :
@ Contextual Factors ®
P O DoctLrtr

% CTE 470

Another pop-up will appear. You will select an evaluator for this submission, this will
be your course instructor. If your instructor is not listed, please contact Kristie
Williams (k.williams@moreheadstate.edu). Click Submit for Evaluation.

Are you sure you want to submit EDSP 230 (of Assessment Plan) for Evaluation?

Your work will be locked and no further edits will be possible.

Select an evaluator:

CANCEL SUBMIT FOR EVALUATION

@ Instructor, M5U

@ Manager, School of Education

CANCEL SUBMIT FOR EVALUATION
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Students — Key Assessments

To begin, go to login.taskstream.com and log in using your assigned username and
password.

Sign In

Username Password

Sign In

Forgot Login? Create/Renew Account Get Help

To access your Directed Response Folio (DRF), click the name of the DRF program
from the home page.

Work on a program

Demo Agriculture Key
Assessments »

You will see the structure of your Directed Response Folio (DRF) in the left frame.
All courses requiring key assessments within your program will be listed and
separated by assignment. Complete only the course you are currently taking.

Demo Agriculture Key Assessments

Template: Agriculture Education Key Assessments @ Work I Scores/Results = Options

VIEW AS FOLIO

© EXPAND ALL® COLLAPSEALL | | : "
Welcome to the Demo Agriculture Key Assessments program Program Links

General Information

. . . Overview
i Cetting Started with Programs
= Observation
If this is your first time working within DRF programs, you may wish to view or print our Getting Started Guide or call Mentoring Services
“ CTE470 at 1.800.311.5656 for help starting your work. ety
4
GIE388 In the DRF program, add work to your

DRF (Directed Response Folio) in the

© Assessment Plan Work tab. View evaluation results in

%4 EDSP 230 the Scores/Rasults tab, and find other
L options (like e-mailing and publishing
%4 CTE 388 i options) in the Options tab.
& Contextual Factors + More about DRF programs
% EOEH - More about how to add
content
4 CTE 470 + More about Program Options

© Lesson Plan
4 CTE 388

4% CTE 470

@ Literacy Assessment i

£ enne e
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Click the course to submit your key assessment. The content of this section will be
displayed in the right frame area. Directions may not always be included, if so, please
follow. If you would like to see the rubric being used to evaluate your work, click the
Evaluation Method link for that requirement.

Demo Agriculture Key Assessments

Template: Agriculture Education Key Assessments @ Work 4 Score

VIEW AS FOLIO

St

General Information
EDSP 230
= Observation

%4 CTE 470 ~ DIRECTIONS

No directions added
“% CTE 388

@ Assessment Plan
» EVALUATION METHOD

]

“% CTE 388

@ Contextual Factors
“% EDF21

% CTE 470

@ Lesson Plan

To begin, click the type of file you will submit for evaluation. This will usually be an
attachment. You will click on how you will select the file, usually Upload from
Computer. Select the file and Upload and Close.

Add/Edit Attachments for EDSP 230

» DIRECTIONS

» EVALUATION METHOD

Add New Attachment Nofiles have been attached yat.

[Select File :

BN upioad from Computer
© Attach a previously uploaded file

o Anartifact created in Taskstream
(Lesson, Folio, etc. )

SAVE AND RETURN

Once the file is attached, click the Save and Return button.

Add/Edit Attachments for EDSP 230
» DIRECTIONS
» EVALUATION METHOD

+ Your file was successfully removed.

Add New Attachment Currently Attached Uploaded Files

[reracticne.: Doct.rtf Rich Text

O} Upload from Computer
5 Attach a previously uploaded file

© An artifact created in Taskstream
( Lesson, Folio, etc.)

A pop-up will appear asking if you are ready to submit your work. Click okay to
dismiss the pop-up.
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Are you ready to submit your work?

Please note, submitting work is a two-step process. If you are done adding content, use the “Submit Work® button to send the work to
your evaluator. After sending work, your submission will be locked and no further edits will be available.

To submit work, close this window and click the "Submit Work” button on the Work tab.

I Do not show this reminder again for this session
[Permanently disable this reminder vis the subscription tab on the My Account page.)

Click the Submit Work button from the top of the Work tab.

Demo Agriculture Key Assessments

Template: Agriculture Education Key Assessments @ Work las Scores/Results = Options

General Information

EDSP 230
& Observation
© Help on this Page
4% CTE 470 » DIRECTIONS
4 CTE388 » EVALUATION METHOD

® Assessment Plan

@ EDSP 230

% CTE388
Files:
= Contextual Factors
] 13 Doctrt
% CTE 470

Another pop-up will appear. You will select an evaluator for this submission, this will
be your course instructor. If your instructor is not listed, please contact Kristie
Williams (k.williams@moreheadstate.edu). Click Submit for Evaluation.

Are you sure you want to submit EDSP 230 (of Assessment Plan) for Evaluation?

Your work will be locked and no further edits will be possible.

Select an evaluator:

CANCEL SUBMIT FOR EVALUATION

@ Instructor, MSU

© Manager, School of Education

CANCEL SUBMIT FOR EVALUATION
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Students — Field Experience

To begin, go to login.taskstream.com and log in using your assigned username and
password.

Sign In

Username Password

Sign In

Forgot Login? Create/Renew Account Get Help

Select the program you wish to work on. Click Field Experience, Updated Fall 2022
(as seen below).
Work on a program

Field Experience, Updated
Fall 2022 »

You will see the structure of your DRF program in the left frame. All courses
requiring field experience will be listed here.

5 taskstream

by Watermark®

FOLIOS & WEB PAGES LESSONS, UNITS & RUBRICS STANDARDS

Field Experience, Updated Fall 2022

Template: Field Experience, Updated Fall 2022

VIEW AS FOLIO

A

SUEARANLLALLS EOLEARSEALE Welcome to the Field Experience, Updated Fall 2022 program

General Information

. < Cetting Started with Programs
@ Field Experience

If this is your first time working within DRF programs, you may wish to view or print our Getting Started Guide or call Mentoring
4 ART 121 e
4 ART 221
4 ART 300
4 ART 301
% ART 321

4 BIOL 402

4 BIOL 403
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Click the course in the left menu to begin submitting field experience information.
The screen in the middle section will change to display the information for the course
you selected.

EDF 207
~ DIRECTIONS

To submit field experience for this course, you will create a Field Experience Submission Form. This will be your electronic record of field experience. Be sure to enter this information corre
need to upload your field experience forms complete with all information and Cooperating Teacher signatures. These forms should be scanned into a PDF decument.

» EVALUATION METHOD

~ FORM : FIELD EXPERIENCE SUBMISSION

Please complete this form as part of this requirement .

As the instructions within Taskstream indicate, you are required to upload the
completed field experience forms which have been approved by your course
instructor. You will also be entering the information from the forms into the
Taskstream form.

To upload your completed field experience forms approved by your course instructor,
click Attachments. Next, click Upload from Computer. Click Add Files and select
your document and click Open. You can also drag your file to the upload area. When
your file is listed, click the Start Upload Button. When your file has finished
uploading and you see a green checkmark, click Upload and Close.

Your file has been successfully uploaded when it is listed. If you have selected the
incorrect file, you can edit or delete here. Click Save and Return.

+ Your file was successfully added and appears on the list below.

Add New Attachment Currently Attached Uploaded Files
Select File
Spring 2021 Virtual Field experience form.docx Word Document (Open XML) View standards

B o o compie : Lo CETNETY
O Attach a previously uploaded file
O An artifact created in Taskstream

(Lesson, Folio, etc.)
| cance SAVE AND RETURN

To enter the field experience into Taskstream, click the blue words “complete this
form” under the Form portion of the screen.

¥ FORM : FIELD EXPERIENCE SUBMISSION

Please complete this form as part of this requirement .

This is your official record of field experience. Please be careful to enter accurate and
correct information. This information is what is listed on your approved field
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experience form. You can only enter the information that is listed on your approved
form.

Respond to form Field Experience Submission for EDF 207

» DIRECTIONS

» EVALUATION METHOD

[ CANCEL ][ CHECK SPELLING ][ PRINT ] VLI B SAVE AND RETURN

© Response is required
Course Save Draft
Please make a selection... v

1f you select *Other" zbove, please completa the following:

:
Section Number Pr—
Please make a selection... v
e

Please make a selection... v

Placement 1

1 District

Select the district af your field xparience. If not isted_select District Not Listed and entsr the full name of the school district. If the field experience was not complsted in a school district, select NA and complet the remaining form sections

Pla

Please make a selection... v

If you select *District Not Listed" above, please complete the following:

[R] @ Placement 1 School

Full Name of Schaal

Max chars : 100)

o6 (o)

The first item is the course. You will select the course from the drop-down menu.

Section number is next. Be sure you select the correct section number from the drop-
down menu.

The next selection is term. You will select the appropriate semester from the drop-
down menu.

The rest of the form is divided into placements. Placements refer to classrooms or
places you completed field experience. If you did all your hours for this course in one
place or classroom, you would complete the information under Placement 1. If you
completed field experience in a classroom and at a fall festival, you will have two
placements.

The first item is the school district. A drop-down menu of some districts is provided.
If the district you completed field experience isn’t listed, please select “District Not
Listed” from the menu and type in the name of the district. Please use correct
capitalization and punctuation. No abbreviations.

The next item is school. Type in the full name of the school, no abbreviations and use
correct capitalization.
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Select the appropriate grade level.

The next items are cooperating teacher information. Type the full name (first and last)
of the cooperating teacher and his/her email address.

The next selections are the categories associated with the experience. You will check
all categories checked on the approved field experience form you have already
uploaded, only the categories checked on your approved form.

The next selection is student demographics. You can only select these if you worked
with students. School board meetings, site-based council meetings, etc. will not have
these selections because they are not working with students. Again, the items selected
here must be those that are checked on your approved field experience form.

The last requirement for the placement is total hours. Round to the nearest half hour
and use numbers only.

If you have other placements (places where you completed field experiences) to enter,
repeat steps 10 — 21.

If you have entered all field experience information, click Save and Return. Your
screen will now look like this:

EDEE 327 Reorder Content
® Help on this Page
» DIRECTIONS
» EVALUATION METHOD
~ FORM : FIELD EXPERIENCE SUBMISSION # Edit
You have already started completing the form. View/Edit Your Responses

Files :

D
[3 Spring 2021 Virtual Field experience form.docx

If the information is correct, click Submit Work in the top right-hand corner.

A popup will show up that looks like the one below. Comments are not necessary.
Click Yes-Submit My Work.
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Are you sure you want to submit EDF 207 (of Field Experience) for Evaluation?

Your work will be locked and no further edits will be possible .

Add optional comments for your evaluator

4

[ CANCEL ][ CHECK 5PELLING YES - SUBMIT MY WORK

You will now see that you have successfully submitted your work and have an option
for comments. Comments are not required. Click Skip Sending Comments. You will
then get another popup screen showing the submission details.

You have successfully submitted "EDF 207"

Submitted: 08/02/2022 09:37:47 AM

CLOSE WINDOW PRINT THIS CONFIRMATION

Click Close Window. This screen will show you which courses you have submitted
and display results once the submission has been evaluated. To go back to the main
field experience portfolio, click Work at the top right-hand side of the screen.

<o EDEM 330 | Edit work ]
€ epF 207 B (B suomittes Submitted : 08/02/2022 09:37:47 AM © Where are my results?
SepFau1 | caie wors |
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Students — Clinical Practice Application

To begin, go to login.taskstream.com and log in using your assigned username and
password.

Sign In

Username Password

Sign In

Forgot Login? Create/Renew Account Get Help

To access your DRF program, click the name from the home page.

Work on a program

DRF Programs

(Directed Response Folios

r T T —— l

You will see the structure of your Directed Response Folio (DRF) in the left frame.
There is only one section in this DRF, the Clinical Practice Application Form.

Clinical Practice Application

Template:

Welcome to the Clinical Practice Application program Program Links

Mere Help

Click the Clinical Practice Application Form. The content of this section will be
displayed in the right frame area. No directions are included, as they are included on
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the form itself. If you would like to see the rubric being used to evaluate your work,
click the Evaluation Method link for that requirement. For the application, the
Clinical Practice Application Review will be used for evaluation.

2 EXPAND ALL S COLLAPSE ALL Add: m

General Information
Clinical Practice Application Form
@ Clinical Practice Application

Clinical Practice Application v DIRECTIONS
& Form : No directions added

* EVALUATION METHOD

A form is used in this Evaluation

Name of form i(linita: Practice Application Review [ View form | I
Final scoring method : Evaluator marks as "Meets Requirement/Does not Meet Reguirement”

* FORM : CLINICAL PRACTICE APPLICATION

Pleise complate this form as giart of this reqairement

Complete all portions of the form as indicated.

Respond to form Clinical Practice Application for Clinical Practice Application Form

» DIRECTIONS

» EVALUATION METHOD

: CANCEL H CHECK SPELLING ” PRINT ‘ SAVE DRAFT ‘

@ Response is required

Personal Information

@ MSU ID Number Save Draft

(Max chars  50) elo Count

Mailing Address Save Draft

{ Max chars : 20.000) elo Count

Phone Number

{Max chars : 20.000) @0 Count

Email Address Save Draft

{Max chars : 20.000) @0 Count

I I’I E>I I>I I

After all portions are complete, click the Save and Return button at the bottom of the ‘
form.
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Click the Submit Work button from the top of the Work tab.

Clinical Practice Application

Template: Clinical Practice Application @ Work - € esult = Optior

VIEW AS FOLIO | ey CE LI suswir wonk |

EXPAND ALL © COLLAPSE ALL  Add: m

General information
Clinical Practice Application Form
@ Clinical Practice Application

° Clinical Practice Application + DIRECTIONS
Form
* EVALUATION METHOD

~ FORM : CLINICAL PRACTICE APPLICATION [rean]

You have already started completing the form. View/Edit Your Responses

Follow the instructions on the screen to submit your application and add comments,
as necessary.

Are you sure you want to submit Clinical Practice Application for Evaluation?

Your work will be locked and no further edits will be possible ..

A Important : Because all of the requirements in this category, "Clinical Practice Application®, are
being evaluated at one time, by submitting, you are submitting ail of the requirements in this
category.

You are submitting: Clinical Practice Application Form

Add optional comments for your evaluator

[ CANCEL ][ CHECK SPELLING YES - SUBMIT MY WORK
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Evaluators — Assessments

To begin, go to login.taskstream.com.
Log in with your assigned username and password.

Sign In

Username Password

Sign In

Forgot Login? Create/Renew Account Get Help

There are 3 different ways to locate work that requires evaluation
Option 1:

Click on the Evaluation Required in the All Items area to view items from multiple
programs that require evaluation.

ALL ITEMS

EVALUATION REQUIRED l

Option 2:
Click on Evaluation Required under the program for which you want to access work.
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Click on the name of the program in which you’d like to evaluate work.

In the Evaluation area, to search for a particular author, type the first or last name in
the appropriate field, and click Search.

Search for Individual to Evaluate

Searchby: | First/Last name El m —

Or... Search for Multiple people

Select Folio area to display :

@ Show all available categories
1] 1st 8 Weeks
|| 2nd 8 Weeks
Select DRF Authors to display :

@ All Individuals (do not filter)

ONLY Individuals with items awaiting Evaluation

You can use the available filter option to view work for multiple authors. After you
make your selection, click Continue.

You can use the Time Slicing Option to search for work submitted during a certain
time period. After you make your selection, click Continue.

Note: You can also search for students whose accounts have expired by checking the
Include inactive Subscribers box at the bottom of the screen.

Select DRF Authors to display :

@ All Individuals (do not filter)
—_—
ONLY Individuals with items awaiting Evaluation IZI

Select Time Slicing Options :

Activity within last 6 months
—| 3
i
Any Time Period

Activity In A Given Time Period Only

Include inactive subscribers

Include inactive (expired) subscribers in search results
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When items are ready to be evaluated, you can access them by clicking the Evaluate
button.

Submitted: 11/29/16

To access the evaluation for the work, click Score Work. Depending on the setup of
the DRF program, your evaluation type may differ. Evaluation methods in

Taskstream include: pass/fail, meets/does not meet requirement, a write in score, an
evaluation form, and/or a rubric.

University College Course-Based

Template: Course-Based DRF University College

| BACK TO EVALUATION GRID |

| View Author Work

Program: University College Course-Based
‘ SEND BACK TO AUTHOR ‘ Author: John Brown (Student ID: 801416732)

‘ i rr——— ‘ Case Study (Piaget's and Vygotsky's Theories)
Author Submitted:

» Ti T
11/29/2016 11:46:37 PM EST DIRECTIONS DISTRIBUTED TO AUTHOR

» EVALUATION METHOD
» SPECIFIED STANDARDS

& PRINT [fsAVE AS

Asian Politics and Economic Perspective: An Essay

EC211 World Economics Course Assignment

This study will discuss and contrast the varieties of political and

and South Korea in the post-World War II era. The study will als

States as they affected political and economic development in th

study will be that China and North Korea have developed politic

For each rubric criterion, enter the appropriate score. Evaluators can select the score
by hovering over or clicking the score title.

Evaluate work using rubric "Clinical Practice Observation Rubric"

Print Rubric [ Show Criteria Descriptions
Domain :
Planning and
Preparation 1A -
Demonstrating

0 Ineffective 1 Developing 2 Accomplished 3 Exemplary

Knowledge of SCORE COMMENTS ON THIS CRITERION:
Content and Select E‘
Pedagogy

Save Draft

Evaluators have the optional ability to add a file to evaluations. The file can be share
with the author and become a permanent part of the evaluation history and reports.
The file size if limited to 5 MB, but NOT limited to any format.
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To add a file:

In the Evaluation page, click Browse. The Browse File pop-up window loads.
Locate your file and click Open. The file populates the file field in the evaluation
page.

In the Name field, enter a description (maximum 100 characters). If you do not enter
a name, the file name displays as the default.

(Optional) To hide the file from the Author, uncheck Visible to Author.

Attach files - Optional (Up to 3 files)

NAME FILE (5 MB MAX ) VISIBLE TO AUTHOR?

Add More Files

From the bottom of the rubric, select one of the three Next Steps and click Submit
Evaluation Now.

Next Steps

Send back for revision
This repo I e se

Decide
what to
do with

this
evaluation

Record as final but release evaluation to author later

Record as final and release evaluation to author now
Auth evaluation repart,

SUBMIT EVALUATION NOW
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Evaluators —Clinical Practice Assessments

To begin, go to login.taskstream.com.
Log in with your assigned username and password.

Sign In

Username Password

SignIn

Forgot Login? Create/Renew Account Get Help

Click on the name of the program in which you’d like to evaluate work.

e Demo Clinical Practice »

In the Evaluation area, to search for a particular author, type the first or last name in
the appropriate field, and click Search.

Search for Individual to Evaluate

Searchby: | First/Last name E| m —

Or... Search for Multiple people

Select Folio area to display :

@ Show all available categories
[F] 1st 8 Weeks

[F] 2nd 8 Weeks

Select DRF Authors to display :

@ All Individuals (do net filter)

ONLY Individuals with items awaiting Evaluation
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You can use the available filter options to view work for multiple authors. After you
make your selections, click Continue.

You can use the Time Slicing Option to search for work submitted during a certain
time period. After you make your selections, click Continue.

Note: You can also search for students whose accounts have expires by checking the
Include inactive Subscribers box at the bottom of the screen.

Select DRF Authors to display :

@ All Individuals (do not filter)
P
ONLY Individuals with items awaiting Evaluation E|

Select Time Slicing Options :
@ Activity within last 6 months
—
Any Time Period IEI
Activity In A Given Time Period Only
Include inactive subscribers

Include inactive (expired) subscribers in search results

When items are ready to be evaluated, you can access them by clicking the Evaluate
button.

Submitted: 11/29/16

To access the evaluation for the work, click Score Work. Depending on the setup of
the DRF program, your evaluation type may differ. Evaluation methods in
Taskstream include: pass/fail, meets/does not meet requirement, a write in score, an
evaluation form, and/or a rubric.
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University College Course-Based

Template: Course-Based DRF University College

| View Author work

Program: University College Course-Based
Author: John Brown (Student ID: 801416732)

‘ SEND BACK TO AUTHOR ‘

‘ CANEEL AR AT ‘ Case Study (Piaget's and Vygotsky's Theories)
Author Submitted:

»
11/29/2016 11:46:37 PM EST DIRECTIONS DISTRIBUTED TO AUTHOR

» EVALUATION METHOD
» SPECIFIED STANDARDS

& PRINT [HSAVE AS
Asian Politics and Economic Perspective: An Essay
EC211 World Economics Course Assignment

This study will discuss and contrast the varieties of political and

and South Korea in the post-World War IT era. The study will als

States as they affected political and economic development in th

study will be that China and North Korea have developed politic

For each rubric criterion, enter the appropriate score. Evaluators can select the score
by hovering over or clicking the score title.

Evaluate work using rubric "Clinical Practice Observation Rubric"
Print Rubric

Show Criteria Descriptions
Domain :
Planning and
Preparation 1A -

0 Incffective 1 Developing 2 Accomplished 3 Exemplary

Demonstrating

Knowledge of SCORE COMMENTS ON THIS CRITERION:
Content and Select E‘
Pedagogy

Save Draft

Evaluators have the optional ability to add a file to evaluations. The file can be share
with the author and become a permanent part of the evaluation history and reports.
The file size if limited to 5 MB, but NOT limited to any format.
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To add a file:

In the Evaluation page, click Browse. The Browse File pop-up window loads.
Locate your file and click Open. The file populates the file field in the evaluation
page.

In the Name field, enter a description (maximum 100 characters). If you do not enter
a name, the file name displays as the default.

(Optional) To hide the file from the Author, uncheck Visible to Author.

Attach files - Optional (Up to 3 files)

NAME FILE (5 MB MAX ) VISIBLE TO AUTHOR?

Add More Files

From the bottom of the rubric, select one of the three Next Steps and click Submit
Evaluation Now.

Next Steps

Send back for revision
This repo I e se

Decide
what to
do with

this
evaluation

Record as final but release evaluation to author later

Record as final and release evaluation to author now
Auth evaluation repart,

SUBMIT EVALUATION NOW
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Appendix B
Accreditation Handbook Survey

This research is being conducted by Kristie Williams, a doctoral candidate in the
Department of Foundational and Graduate Studies in Education at Morehead State
University.

I am requesting your assistance with a research project I am conducting entitled
“CAEP Accreditation Handbook.” As a part of the doctoral inquiry, I am interested in
exploring the CAEP accreditation experiences of EPP faculty and staff to create a
handbook as a resource to overcome obstacles and barriers to success.

You must be 18 years of age or older to participate in this study, with no
compensation. The survey consists of approximately 20 questions, taking 10 — 15
minutes to complete. Responses will be stored in a secure SurveyMonkey account
and on a secure computer, accessible only to the researcher. You are not obligated to
participate in this survey. Let me emphasize that you do not have to participate. If you
do not wish to take part in the survey, you do not have to answer any of the questions.
Completing this survey is voluntary and you may withdraw from the study at any
time. As a participant in this inquiry, [ want to assure you that the information that
you share will be protected. Your responses are confidential. All responses will be
deleted after the completion of this project.

This study has been reviewed to determine that participants’ rights are safeguarded
and there appears to be minimal risk or discomfort associated with the completion of
the survey. You may choose to discontinue your participation at any time. You may
also skip any questions you do not wish to answer.

If you have any questions or concerns, you may contact the researcher:
Kristie Williams, k.williams@moreheadstate.edu, 606-783-2731.

The Office of Research and Sponsored Programs oversees research initiatives at
Morehead State University. For questions or comments about this study, contact Janet
L. Cline, Director of Research Integrity & Compliance, 901 Ginger Hall, 606-783-
2541, jl.cline@moreheadstate.edu.
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1. I consent to participate in this research study

a. Yes
b. No
2. Demographic Information
a. Years of Experience at Morehead State University
b. Years working in current role
c. Number of CAEP accreditation visits you have participated in
3. What is your current position in the Educator Preparation Program at MSU?
a. Administrator
b. Professor
c. Associate Professor
d. Assistant Professor
e. Instructor
f. Adjunct Faculty/Lecturer
g. Staff
4. I have been involved in the CAEP accreditation process.
a. Yes
b. No

If yes, please continue to Question 5. If no, please skip to Question 10.
5. T am currently involved as a CAEP Standard Committee member.

a. Yes
b. No
C. Not Sure

6. The CAEP Standard(s) I worked on was Standard #:

205

7. Involvement as a Committee member broadened my comprehension of the CAEP

Standards.

a. Strongly Agree

b. Agree

c. Neither Agree nor Disagree
d. Disagree

e. Strongly Disagree

8. The time I have spent working on CAEP accreditation is valuable to me.
a. Strongly Agree

b. Agree

c. Neither Agree nor Disagree
d. Disagree

e. Strongly Disagree

9. Please Explain
10. My general feeling toward the CAEP process is (check all that apply)
a. Disengaged
b. Excited
C. Overwhelmed
d. Hopeful
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e. Ambivalent
f. Interested
g. Frustrated

11. Please explain.
12. I see the CAEP process as being helpful to our EPP.
a. Strongly Agree

b. Agree

c. Neither Agree nor Disagree
d. Disagree

€. Strongly Disagree

13. Please explain.

14. The barriers to my engagement in the CAEP process are

15. What can be done to lift or overcome those barriers?

16. The CAEP accreditation process has meant that I have (check all that apply)

a. Redesigned the syllabus for the course(s) I teach.
b. Rewritten learning outcomes for the course(s) I teach.
c. Updated assignments in the course(s) I teach.
d. Changed the way I evaluate assignments.
e. None of the above.
f. Other changes I have made as a result of the CAEP process are:
17. There is congruence between tasks in the CAEP process and my teaching
practice.
a. Yes
b. No
c. Not Sure
18. There are clear connections between CAEP accreditation and
Yes No Not Sure
WEAVE
EPSB Program Review
EPP Program Review

19. Do you think an accreditation handbook would help overcome barriers to
engagement in the accreditation process?
a. Yes
b. No

20. What aspects of the MSU CAEP accreditation process should be
covered in a handbook?

21. Please provide any additional information you would like to share regarding
CAEP accreditation at MSU.
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EDUCATION

May, 2000

May, 2012

Pending

VITA

KRISTIE R. WILLIAMS

Bachelor of Arts
Morehead State University
Morehead, Kentucky

Master of Arts
Morehead State University
Morehead, Kentucky

Doctor of Education
Morehead State University
Morehead, Kentucky

PROFESSIONAL EXPERIENCES

2009 - Present

2007-2008

2006 - 2007

2000 - 2006

Assessment Administrator
Morehead State University
Morehead, Kentucky

Education Program Assistant
Morehead State University
Morehead, Kentucky

Secretary Specialist
Morehead State University
Morehead, Kentucky

Human Resources Assistant
Morehead State University
Morehead, Kentucky
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