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ABSTRACT OF CAPSTONE 

 

WE PLEDGE OUR HANDS TO LARGER SERVICE: 

ADOPTING A SERVICE-LEARNING PEDAGOGY 

 

Service is at the heart of the 118-year-old 4-H program, yet there are few 

trainings or resources available to help 4-H Agents weave a thread of service-learning 

implementation into their county program.  The road to servant leadership is paved 

with service-learning, yet few researchers make this connection.  The distinction of a 

servant leadership style is the act of service before consideration of self.   

While many servant leadership programs engage students in the academic 

theory of servant leadership style and fail to provide youth with service-learning 

opportunities to initiate that process within them; the 4-H program does the opposite.  

The 4-H program inherently has a component of service, but not necessarily the 

reflection piece that qualifies the experience as service-learning and Agents are 

certainly not provided with the tools or background information to recognize that 

service-learning experiences pave the way to servant leadership qualities.  

The purpose of this capstone project is to equip educators (particularly 4-H 

Agents) with the necessary information, tools, and resources to adopt a service-

learning pedagogy, with the objective of fostering servant leadership skills. The 

researcher designed a series of four learning modules for 4-H Agents that will: 1) 

enable 4-H Agents to understand true service-learning and its value, 2) teach the 

theory of servant leadership, 3) equip Agents to implement true service-learning 

opportunities more frequently and effectively into their county program for the 4-H 
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Youth that they serve, and that lastly 4) help 4-H Agents to connect that service-

learning experiences for youth leads to the cultivation of servant leadership skills in 

youth. 

KEYWORDS: Service-learning, servant leadership, experiential learning, educational 

leadership, transformational leadership, Kentucky 4-H Program, 4-H Positive Youth 

Development, Cooperative Extension Service, servant teacher 
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Core of the Capstone 

The purpose of this capstone project is to provide educators (particularly 4-H 

Agents) with an understanding of service-learning and tools to implement service-

learning in a holistic way into their instruction or program through the design of a 

series of learning modules.  The objective is to encourage educators to adopt a 

service-learning pedagogy and in turn, cultivate servant leadership skills in youth.  

The researcher designed a series of learning modules for 4-H Agents that will: 

1) enable 4-H Agents to understand true service-learning and its value, 2) teach the 

theory of servant leadership, 3) equip Agents to implement true service-learning 

opportunities more frequently and effectively into their county program for the 4-H 

Youth that they serve, and that lastly 4) help 4-H Agents to connect that service-

learning experiences for youth leads to the cultivation of servant leadership skills in 

youth. 
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Why is this work important? 

There is a glaring lack of resources for 4-H Agents (though service is a 

cornerstone component to the program) to guide the implementation of service-

learning holistically in the county-level 4-H program.  There is no available research-

based information on how the participation in service-learning experiences initiates 

servant leadership skills and style.  Though service-learning is not a new pedagogy, 

there is a glaring gap in how an educator might adopt that pedagogy (Chung & 

McBride, 2015).  Graham and Scott (2015) agree, and Camino (2005, par. 5) noted 

the gap, as well, “Although many service-learning programs now seek to promote 

civic engagement and to incorporate youth empowerment and voice into 

programming, there is paucity of implementation information in service-learning 

research.”   

While many servant leadership programs engage students in the academic 

theory of servant leadership style and fail to provide youth with service-learning 

opportunities to initiate that process within them; the 4-H program does the opposite.  

The 4-H program inherently has a component of service, but not necessarily the 

reflection piece that qualifies the experience as service-learning and Agents are 

certainly not provided with the tools to recognize that service-learning experiences 

pave the way to servant leadership qualities.  This work, the design of this resource, is 

important because it fills a gap in the field and connects the service-learning 

pedagogy with the servant leadership style in the periphery of educators.  
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Definition of terms 

Service-learning: Service-learning is an experiential learning approach where youth 

complete a meaningful, organized service with three essential elements: adequate 

preparation with an obvious objective, performance of meaningful service, and 

reflection of their service (Boyd et al., 2003). 

Servant leadership: Patterson (2003) defines servant leaders as those “who lead an 

organization by focusing on their followers, such that the followers are the primary 

concern and the organizational concerns are peripheral” 

Experiential learning: Experiential learning is learning by doing.  4-H Programs 

nationwide adhere to the Experiential Learning Model.  

Kentucky 4-H Program: Kentucky 4-H refers to the state-level, state-wide 4-H 

program. 

County-level 4-H Program: County-level 4-H refers to 4-H Programs at the individual 

county-level. There is a 4-H Program in every county in the state of Kentucky.  

4-H Positive Youth Development: The term 4-H Positive Youth Development refers 

to the broader idea of 4-H and the educational approach that 4-H uses to reach youth.  

Cooperative Extension Service: 4-H Programs nationwide are housed under 

Cooperative Extension Service programs at land-grant Universities.  

Servant Teacher: A teacher or 4-H Agent who implements service-learning into their 

teaching, while being a servant leader themselves. 
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Review of Literature 

The 4-H Positive Youth Development organization (National 4-H Council, 

n.d.) is over 100 years old, and is grounded in four major underlying themes, most 

eloquently described through the organization’s pledge: 

I pledge my head to clearer thinking, my heart to greater loyalty, my hands to 

larger service, and my health to better living, for my club, my community, my 

country, and my world.  

Some of the greatest leaders in this country’s history have shared the common 

childhood experience of being in 4-H, through which they acquired skills and honed 

their talents and crafts, became great public speakers, participated in their first formal 

business meetings, maybe held an office for the first time, and through the combined 

experiences, embodied those qualities that youth pledge to uphold and agents seek to 

instill.  The 4-H Positive Youth Development organization has a history of turning 

out effective leaders. But how does that happen and what type of leaders emerge from 

the program? 

While the organization clearly prepares 4-H Agents and provides them with 

tools to be agents for change for youth through three of those four themes, it can 

sometimes be challenging for 4-H Agents to implement opportunities for youth to use 

their hands for larger service in a meaningful way.  But when that does happen, it 

most often and most effectively looks like service-learning experiences.    
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This review of literature takes a deep look at service-learning, examines 

servant leadership theory, and looks for the commonalities between the two.  The 

researcher used the existing body of knowledge to design a series of professional 

development learning modules for 4-H Agents to gain a deeper understanding of the 

value and implications of offering service-learning experiences in their county-level 

4-H program.   

Service-Learning 

Service-learning is special.  It differs from simple community service or acts 

of volunteerism.  The difference is in the instructional design.  Service-learning 

experiences deliberately include an element of reflection following the service.  In 

their quest to determine what is best for 4-H Positive Youth Development programs, 

Boyd, Lindner, and Stafford (2003) sought to distinguish differences between 

volunteerism, service-learning, and community service.  These researchers asked 

which method is best for teaching leadership life skills.  They defined service-

learning as an experiential learning approach where youth complete a meaningful, 

organized service with three essential elements: adequate preparation with an obvious 

objective, performance of meaningful service, and reflection of their service.  These 

researchers found the most critical component of service-learning that distinguishes it 

from the other two activities (volunteerism or community service) is the reflection 

component, making it the most effective method for teaching leadership life skills. 
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According to Morris, Murray, and Pomery (2002), service-learning can be 

most beneficial to Extension stakeholders, members, and youth.  Morris et al. (2003) 

establish that service-learning differs from community service and volunteerism 

because of reciprocity and reflection that is absent from the other two methods.  

Moreover, by implementing service-learning alongside classroom learning, 

participants will be more self-actualized, more community oriented, and the 

university will be a more engaged institution.  

Service-learning is interpreted and defined in various ways.  Finding a single, 

widely accepted definition of service-learning is not possible, though commonalities 

exist from one definition to the next (Wright, 2003).  Service-learning was perhaps 

most eloquently defined by Jacoby as “a form of experiential education in which 

students engage in activities that address human and community needs together with 

structured opportunities intentionally designed to promote student learning and 

development” (Wright, 2003, p. 7).  Service-learning is a tool that not only allows 

educators to focus on learning and development but can be utilized to also meet the 

needs of communities. 

In their report, Bruce, Hoover, and Webster (2006) focused on providing a 

template for educators for incorporating service-learning experiences into curricula.  

Bruce et al. (2006) emphasized the importance of incorporating youth in the decision-

making process for service-learning projects for youth.  Researchers discovered that 
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youth do not feel that their opinions are considered throughout each step of the 

service-learning project (Bruce et al., 2006).  

How Does Service-learning Effect Individuals and Communities? 

Beyond how service-learning affects individuals, there is a serious focus on 

how service-learning can positively affect communities.  Positive youth development 

organizations, such as the 4-H organization, continually seek to provide youth with 

service experiences and prefer to involve youth in a long-term 4-H experiences, as 

this promotes the most growth, development, and increase in leadership skills and 

confidence.  Researchers agree that communities benefit when individuals experience 

service-learning (D’Agostino, 2006).  Birdsall (2003) argues for ongoing service-

learning projects, as opposed to sporadic or episodic experiences, as it produces a 

continuous impact.  Prolonged service-learning increases community awareness and 

creates strong community involvement.  For example, Tucker-Loner (2014) found 

that community awareness leads to community involvement, service-learning leads to 

personal growth and development, and service-learning participation leads to lasting 

behavior changes.  

Verde et. al (2019) insist that there is a six-component framework for service-

learning that is responsive to community needs.  The Six R’s of Service-Learning 

framework includes: 1) rigorous learning, 2) relevant and responsive service, 3) 

reciprocity and relationship-building, 4) reflection, 5) risk and reality assessments, 

and 6) recognition and celebration.  Again, we see reflection from both the recipients 
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of service and from the students.  Reflection seems to be a key component that sets 

service-learning apart, both as a quality leadership-building experience and in value 

to the community. 

Learning to Give’s (Stages of Service Learning, 2017) framework looks a 

little different and aligns closely with Merrill’s First Principles of Design (2012).   

Learning to Give’s Stages of Service Learning are as follows: 1) investigate, 2) 

prepare, 3) take action, 4) reflection, and 5) demonstration.  This framework will 

prove particularly useful for the capstone project design of the service-learning 

workshop.  

The hope of the researcher is that a service-learning pedagogy will be more 

firmly and purposefully adopted by 4-H Agents throughout the state of Kentucky.  If 

a service-learning component could be incorporated into instructional design of 4-H 

clubs, then the 4-H program could make good on its pledge of “hands to larger 

service” (National 4-H, n.d.).  Webster (2006) described a model that incorporated 

service-learning into science-based curricula for inner-city school students.  This 

successful collaboration between Extension and the school system achieved goals for 

the science curriculum and made the learning more meaningful because of the 

experiential, service-learning component.  This was an action research project that 

blended science education and service-learning.  This resulted in the creation of 

environmental stewards within the community, the learned value of home, school and 

environment, and engaged parents in the learning of their children. 
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Service-learning integration is a tool that both new 4-H Agents and their more 

experienced counterparts can implement into their program to make meaningful 

connections with 4-H youth, with the community that is being served, and with 

community partners.  Meek (2004) investigated differences in student achievement of 

service-learning elements between pupils of experienced teachers and pupils of 

beginning teachers of service-learning.  Through qualitative study, it was discovered 

that both beginning and experienced teachers provide service-learning experiences 

with no significant difference in levels of achievement of pupils (Meek, 2004).  This 

goes to show that 4-H Agents and educators should simply offer students the service-

learning experience.  Meek concluded that “service-learning is not only a valuable 

teaching tool that builds actively engaged learners and student citizens, but also an 

excellent opportunity to build and nurture quality relationships with community 

partners” (2004, p. 128).  According to Schukar (1997), curriculum that builds in a 

service-learning component helps bridge the gap between theory and practice and 

student achievement.  “However, the most important benefits of service-learning are 

found in its direct, day-to-day impact on students, communities, and schools.  It is the 

doing, caring, helping, and linking that occurs within a service enhanced curriculum 

that is primary” (Schukar, 1997, p. 180). 

Service-learning implementation should not be an afterthought or hidden in 

the framework of the instructional design.  Harriman (2015) urges that it is important 

for service-learning teachers to be intentional with goals and outcomes when 
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implementing service-learning projects.  Though educators may intend to teach civic 

knowledge, skills, and values (service-learning); when those skills are not explicitly 

stated as learning outcomes, this may lead to students not feeling accountable for 

service-learning components (Tucker, 2010).  Youth need some skin in the game.  

They should be involved in every component of the process, from planning the 

service-learning experience all the way to the reflection on the experience.   

4-H Agents and other educators need resources to adopt a service-learning 

pedagogy. It is important for educators who implement service-learning experiences 

to learn from their peers by observation, mentoring, and through professional 

development (Harriman, 2015, p. 24).  Training and support are vital in implementing 

service-learning into the program.  This capstone addresses that need by designing a 

resource for educators. 

Servant Leadership 

Professionally, the researcher was compelled by the servant leadership style 

and inspired by true servant leaders on the community-level and beyond.  Leadership 

is one of seven core components of the 4-H Youth Development program and service 

has been a priority since the program’s inception, evident in the third H, which stands 

for hands that youth pledge to larger service.  The 4-H Youth Development program, 

in its 117 years, has produced thousands of leaders.  Notably, alumni includes former 

U.S. Presidents, Senators, Congressmen, Governors, Nobel Prize winners, Pulitzer 
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Prize winners, and many other well-known artists, athletes, musicians, and business 

leaders (National 4-H, n.d.).   

With such a history of turning out transformational leaders, specifically many 

servant leaders, it is clear to educators that the commonality of the 4-H experience 

encourages the servant leadership style.  4-H Extension Agents seek to implement 

service-learning as often as possible in the 4-H programs that are offered to youth in 

their county.  Through greater implementation of service-learning into the 

researcher’s program, the realization was made that when 4-H Agents adopt a 

service-learning pedagogy, servant leadership qualities are promoted.  The researcher 

then settled on a capstone project that would prepare other 4-H Agents to adopt a 

service-learning pedagogy.   

In 1969, Robert Greenleaf combined two paradoxical terms, leader and 

servant, and established himself as the widely recognized founder of servant 

leadership theory (Littlefield, 2016).  Greenleaf essentially worked as an instructional 

designer for AT&T and was himself a servant leader.  His backstory is quite relevant 

in the continuing and evolving conversation on servant leadership, not just because he 

established servant leadership as a theory, but because of the origins of how he 

developed the theory.  

Greenleaf (2002) concedes that his theory was written from a practical 

standpoint, understood through his years in private industry, and not from an office 

on a college campus: “I give you this much of a view of my adult life so that you will 
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have some perspective on where the content of this book comes from, because it 

comes largely out of my own experience, plus watching and talking to able 

practitioners, and not from scholarship” (p. 17).  Greenleaf retired from AT&T and 

began writing about his theory of servant leadership in 1969.  He became the 

foremost authority on the subject, lecturing at MIT, Harvard Business School, 

Dartmouth and more.  He established The Greenleaf Center for Servant-Leadership, a 

foundation which continues to research and support research on servant leadership, 

even following Greenleaf’s own death in 1990. 

In the almost half-century since Greenleaf first coined the term servant 

leadership, scholars have disagreed on an officially recognized definition of the 

theory, have discussed and disagreed on theoretical framework, and are still designing 

programs that they hope will produce servant leaders.  Littlefield (2016) argued that 

“because Greenleaf did not create an empirically valid definition of what servant 

leadership is,” a myriad of definitions and theoretical frameworks have been proposed 

in the leadership world (p. 41).  

What is obvious to this researcher is this: because Greenleaf’s theory of 

servant leadership originated from a practical standpoint (he was a practitioner 

scholar) and not from a strictly scholarly standpoint, it has been difficult for academia 

to translate Greenleaf’s model into a widely accepted definition and a tight theoretical 

framework.  Littlefield (2016) acknowledges that Greenleaf conceded that American 

educational systems were not designed to prepare students to be servant leaders (p. 19).   
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Greenleaf believed that a great leader must be a servant first (Sergiovanni, 

2013).  Littlefield (2016) simply defined servant leadership as the act of putting others 

before self (p. 13).  Patterson (2003) defines servant leaders as those “who lead an 

organization by focusing on their followers, such that the followers are the primary 

concern and the organizational concerns are peripheral” (p. 5).  Simpson (1998) 

uniquely describes service-learning to parallel with this definition of servant leadership, 

“Service-learning blends community service goals and formal and informal 

(standard/academic and experiential/non-standard) educational goals in a manner that 

benefits participants and recipients (p. 2).” 

Three prevailing leadership models to consider are: transactional leadership, 

transformational leadership, and servant leadership.  Transactional leadership is often 

found in business settings, particularly in industry and technical vocations.  In 

transactional leadership, there is a focus on getting the job done.  Khan et al. (2016) 

concluded that transactional leaders will either focus on rewarding followers if they 

meet prescribed expectations, will push followers to meet a targeted goal or 

satisfactory standard, or will lead without clear expectations, make assumptions about 

followers, and will only take action after expectations are not met.  There may be an 

upside to a transactional leadership style in other arenas, but in education, it does not 

inspire students to excellence, encourage creativity, and is not met with positive 

reactions.  Perhaps some state-standards and testing expectations are applied with a 

transactional approach from administrative levels to classroom educators, which is 

difficult for educators, who typically do not lead youth in a transactional method.  
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There are few similarities between transactional leadership and the other two 

leadership styles: transformational leadership and servant leadership.  In stark 

contrast, transformational leadership and servant leadership are concerned with the 

followers and not just the directive of completing a task.  

Transformational leadership and servant leadership are quite similar in 

conceptual framework, in fact, though the difference lies in the focus of the 

leadership (Khan et al., 2016).  Transformational leadership focuses on the 

organization first, then seeks to build followers around common visions and 

objectives for the organization.  Transformational leadership inspires followers to 

contribute to the best of their ability, welcomes their creativity, motivates, and instills 

self-confidence (Khan et al., 2016).  Transformational leaders would have effective 

communication with followers, clear expectations, would prioritize according to their 

organization’s direction, and are in many cases, very effective.  

Alternatively, the servant leader is focused on the follower first, and the 

organization second.  The servant leader will exhibit important qualities like a 

commitment to building community, are effective and active listeners, are good 

stewards of resources, demonstrate foresight, have awareness, and are committed to 

the growth of people (Sergiovanni, 2013).  When an educational leader possesses 

these qualities, their professional environment is sure to experience positive and 

tremendous growth.  Like the transformational leader, the servant leader inspires, 

encourages creativity, and expects and achieves excellence.  Unlike the 

transformational leader, the servant leader does not delegate and prioritizes with the 
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followers in mind before the organization.  When organizational goals are achieved, 

servant leaders attribute that success to followers.  

In sharp contrast to most leadership models, servant leadership does not depend 

on the direct use of power to influence followers or to meet organizational goals.  “A 

distinction that sets servant leadership apart is reflected in whom it directly benefits: the 

leader, the company, or those who are being led” (Littlefield, 2016, p. 29).  Though the 

servant leader may recognize the desires and needs of their followers before the 

followers see those things themselves, Sergiovanni (2013) emphasizes that it is critical 

that followers help establish goals and direction for themselves.  Sergiovanni is 

speaking of an organizational tool of servant leadership: purposing.  A servant leader is 

tasked with building and reminding those whom he or she serves of the shared valued 

and purpose of the group.  Once shared values are established, the servant leader 

empowers followers.  Empowerment is allowing everyone to do what makes sense to 

them, as long as it follows the lines of shared values.  Lastly, from an organizational 

standpoint, the servant leader’s responsibility is to “challenge the conventional wisdom 

that leaders should be poker-faced, play their cards close to the vest, avoid emotion, and 

otherwise hide what they believe and feel” (Sergiovanni, p. 380).  Sergiovanni refers to 

this as leadership by outrage but this is simply the task of reacting honestly.  This 

means that the servant leader must be the chair of those shared values, and when a 

follower does not contribute to the overall mission, then the servant leader should 

investigate the derailment and help the follower to get back on track.  
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 The character of servant leaders is developed through service to others, with 

personality and any achievement of power being secondary or unrelated as qualities of 

leadership.  A study of American leadership in the last half-century reveals that a 

paradigm shift has occurred, in that leaders emerged based on personality instead of 

character (Covey, 1998).  Servant leadership is power to leadership rather than power 

over leadership (Sergiovanni, 2013).  “Power over emphasizes controlling what people 

do, when they do it, and how they do it.  Power to views power as a source of energy 

for achieving shared goals and purposes” (Sergiovanni, 2013, p. 383).  

Most leadership scholars and experts, regardless of the type of leadership that 

they support or promote, agree that the key to being an effective leader is possessing 

good character (Covey, 1998; Maxwell, 1999; Greenleaf, 2002; Littlefield, 2016).  

Littlefield believes that “the attitude of a servant leader should be that serving others 

comes first” (2016, p. 18).  Greenleaf (2002), even in the 1970’s, asserted that America 

was entering a crisis because of the lack of leadership.  Greenleaf’s intuition about 

generational changes and how they would affect leadership was very forward thinking.  

Littlefield suggests that some generations exhibit entitlement, self-centeredness, and 

reactionary decision-making.  These characteristics are contrary to the list of attributes 

that Littlefield establishes as important to servant leaders: altruistic, healing, wisdom, 

persuasive, stewardship.  Greenleaf believed that traditional schools of leadership were 

rendered ineffective, and basically believed that servant leadership was the only path 

forward.  
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In the quest to compose a theoretical framework for servant leadership in the 

last half-decade, many lists of characteristics have been proposed as the defining set of 

attributes for a servant leader.  The ten main characteristics of Greenleaf’s servant 

leadership model are: listening, empathy, healing, awareness, persuasion, 

conceptualization, foresight, stewardship, growth, and community building 

(Westfield, 2010).  Researchers agree that servant leaders share certain characteristics, 

though they do not all agree on which ones.  Though scholars disagree on the list of 

attributes that a servant leader should possess, most agree on the foundational 

characteristic of a moral base to decision-making (Bohanek, 2007; Boyum, 2012; 

Markwardt, 2001; Nsiah, 2009; Russell, 2000; Spain, 2014).  Many characteristics are 

listed by scholars as traits that a servant leader should possess: adept at building 

community, committed to the growth of people, conceptualization, persuasion, 

listening, empathy, healing, awareness, foresight, and stewardship (Spain, 2014).  

While one may embody many of these characteristics, it is the opinion of the 

researcher that servant leaders will not be carbon copies.  Though some of these 

characteristics may be present as strengths or tools in a servant leader’s toolbox, 

every person who succeeds as a servant leader will not embody all of these 

descriptors.   

Inspirational Servant Leaders 

The researcher is inspired to find a path to instill servant leadership skills and 

qualities in 4-H youth.  The first inspiration is faith-based, as servant leadership is not 

just found in churches, but is a foundational, guiding principle for the researcher.  
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Secondly, the researcher discovered a force of servant leadership when introduced to 

Henri Landwirth through his autobiography after having experienced the other side of 

service through his establishment, Give Kids the World.  The last example of servant 

leadership is former United States President George H.W. Bush.   

Jesus Christ understood servant leadership and taught his disciples to be 

servant leaders as they went out to share the gospel.  The greatest and one of the first 

examples of servant leadership is when Christ washed the feet of his disciples.  We 

find the account of this act in the Book of John.  Christ washed the feet of his 

disciples, his followers or students.  He then explained: “You call me teacher and 

Lord, and you are right, for so I am.  If I then, your Lord and teacher, have washed 

your feet, you also ought to wash one another’s feet.  For I have given you an 

example, that you also should do just as I have done to you” (John 13:13-15, English 

Standard Version).   

Many acknowledge Jesus as the original author and creator of servant 

leadership (Iken, 2005; Moore, 2012; Russell, 2000).  Jesus boldly stated that he 

came to serve but did so while he led: “You know that those who are considered 

rulers of the Gentiles lord it over them, and their great ones exercise authority over 

them.  But it shall not be so among you.  But whoever would be great among you 

must be your servant, and whoever would be first among you must be slave of 

all.  For even the Son of Man came not to be served but to serve, and to give his life 

as a ransom for many” (Mark 10:42-45, English Standard Version).  Perhaps Jesus 

defined servant leadership for us at Capernaum, when he told his disciples, “If anyone 
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would be first, he must be last of all and servant of all” (Mark 9:35 English Standard 

Version).  

Our next example of a servant leader is another Jewish man, Henri Landwirth.  

Landwirth is an unlikely success, and especially an unlikely servant leader.  

Landwirth (1996) developed his sense of purpose through conditions that were 

unimaginably desperate.  He was a holocaust victim who lived in Nazi death and labor 

camps for five years, from the ages of 13 to 18, including Auschwitz. 

Landwirth (1996) spent 50 years in the hotel industry, where he learned and 

did every job in the industry, and where he obtained great wealth.  He retired from the 

hotel industry and founded the Mercury Seven Foundation, which is now known as 

the Astronaut Scholarship Foundation, providing scholarships to young scientists.  He 

built a senior citizens center and a children’s school and founded another scholarship 

program for underprivileged children in Israel.  He founded an organization to 

provide clothing to children and families who are homeless, abused or abandoned, 

supporting shelters throughout the country.  Landwirth earned numerous honors, 

including being named in 1988 as one of the 12 Most Caring Individuals in America by 

the Caring Institute and as Parents Magazine’s Humanitarian of the Year and the 

Orlando Sentinel’s Floridian of the Year in 1994.  Landwirth proudly wrote that he has 

twice been invited to carry the Olympic Torch.   

Though those are impressive feats, Landwirth’s most notable and profound 

accomplishment is that he founded Give Kids the World, a non-profit resort that 

provides children who have life-threatening illnesses a week-long vacation in a magical 
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atmosphere (Landwirth, 1996).  They accommodate around 7,000 families per year.  

The concept of Give Kids the World began in Landwirth’s heart and mind and in free 

rooms in his hotels.  This service and the need grew and he slowly bought land, built 

condos and developed his dream into a reality.  Landwirth personally tells the story of 

how Give Kids the World came to be in his autobiography, Gift of Life (1996).  In his 

own words, readers learn of how he navigated through his career as a hotel giant, but as 

a servant leader.  He applied the same principles to the creation of Give Kids the 

World, personally doing the laundry, donating his own money and then asking for 

donations from wealthy friends.  He led by example and with grace and in the spirit of 

servant leadership, gave “certainty and purpose to others who may have difficulty in 

achieving it for themselves” (Sergiovanni, 2017, p. 377).  

“Henri had such a horrific childhood that could have resulted in a very bitter 

and angry, resentful man.  And he turned it around and basically gave back to kids what 

had been taken from him,” the GKTW Director of Facilities Neal McCord said of 

Landwirth (YouTube GKTW, 2011).  In Henri’s own words, he said that once he 

started helping these children, “I couldn’t do enough” (Landwirth, 1996).   

Landwirth used his devastating childhood experience in such a profound way.  

He let that experience serve him as a reminder to do good unto others.  His very success 

was defined in a service industry and his legacy is in his service to children. 

“I couldn’t do enough.”  That simple statement can be found at the heart of any 

effective servant leader.  To be a servant leader is both a burden and a privilege, as we 

see in both Christ and Landwirth.   
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A nation that was built on the idea of servant leadership before the term was 

coined and before leadership became a field of study mourned its 41st President in 

2018.  America’s 43rd President, George H.W. Bush’s son, George W. Bush delivered 

a eulogy for his father, speaking of the legacy George H.W. Bush leaves on his family 

and his country.  In this eulogy, George W. Bush used these descriptors of his father: 

dedicated, loving, caring, strong, servant, diplomatic, accomplished, dignified, 

dutiful, and honorable.  He described him as a devout husband, loyal friend, a loving 

parent.  America’s 41st President thought it important for citizens to leave their 

neighborhood, home, and town better than they found it.  George H. W. Bush’s 

advice was to be more driven to succeed than anyone around you.  The last adjectives 

George W. Bush used to describe this leader were decent, sincere, and kind.  George 

W. Bush painted a picture of servant leadership in his eulogy for his father, a perfect 

reminder for this researcher of the importance and effectiveness of this leadership 

style- in the political realm, in education, and beyond.  

Service-learning Produces Servant Leaders 

The road to servant leadership is paved with service-learning.  Servant 

leadership skills are developed through life experiences and moral, ethical, and/or 

religious obligations.  What should have been obvious to scholars who sought to 

create a servant leadership framework is the connection between service-learning and 

the development of servant leaders.  Engaged 4-H members who frequently 

participate in service-learning experiences later exhibit servant leadership style.  
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These are the youth who show up to events first and leave last, who are happy to do 

any job that they are asked to do, and these are the youth who develop the capacity to 

determine and address the needs of others without being told to do so.  Servant 

leaders are born out of service-learning (Littlefield, 2016).  While many servant 

leadership programs engage students in the academic theory of servant leadership 

style and fail to provide youth with service-learning opportunities to initiate that 

process within them; the 4-H program does the opposite.  The 4-H program inherently 

has a component of service, but not necessarily the reflection piece that qualifies the 

experience as service-learning and Agents are certainly not provided with the tools to 

recognize that service-learning experiences pave the way to servant leadership 

qualities.  

Greenleaf suggested that the answer to many of America’s educational 

problems was to offer voluntary servant leadership programs where youth could 

discover the experience of raising others’ spirits (Littlefield, 2016).  “The 

opportunities students are given to serve others beside themselves may help them 

develop servant leadership traits that change them into servant leaders” (p. 4).  What 

Greenleaf was truly suggesting is the implementation of experiential service-learning 

opportunities.   

Service-learning opportunities are an integral part of positive youth 

development and should be implemented through every stage and phase of learning, 

with the objective of grooming a future generation of servant leaders.  Littlefield 
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profoundly explained, “Leadership is better learned than it is taught” (2016, p. 30).  

This gets at the heart of why experiential service-learning opportunities are key to 

producing servant leaders.  The study of servant leadership theory and its components 

is idle chatter and consideration.  Without the experience of serving others, one 

cannot ascribe to and practice servant leadership. 

Time and time again, we see that individuals who experience service-learning 

go on to become servant leaders.  Westfield (2010) posited in his study on servant 

leadership skill development among student-athletes that because student-athletes are 

engaged in experiential service-learning activities, they develop servant leadership 

behaviors “such as empathy for others, a willingness to serve and help to build their 

community, listening skills, self-awareness to issues affecting those in the community 

and providing that extra support to help heal community members broken spirits 

during difficult times” (p. 46).  The research shows that student-athletes are largely 

committed to volunteer work, which positively impacts the communities in which 

they serve, as well as positively impacting the athletes’ leadership development.   

Curtis and Mahon (2010) implemented service-learning in their university 

agribusiness courses with many benefits to their students: improved depth of content 

knowledge, improved professional understanding, self-reliance, deeper awareness of 

strengths, value of hands-on learning, and critical comparison.  Croymans and Olson 

(2008) implemented experiential service-learning with their 4-H club to promote 

leadership. End of program evaluation results indicate that leadership skills were 
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enhanced.  As a result of their service-learning project, youth reported that they were: 

more competent and confident in making consumer decisions, had expanded 

communication skills, committed to share their experience and expertise with others, 

committed to apply what they learned to their personal lives, and committed to share 

their time and resources with local community non-profit agencies.  In other words, 

servant leadership skills were developed through service-learning implementation. 

The experiential component of service-learning is necessary to the 

development of servant leadership.  Rohm (2013) focused on college students and the 

topic of servant leadership and learned the importance of experiential service-learning 

toward the end of developing servant leadership skills.  Rohm asserted that one could 

study servant leadership, but “until one has to actually practice and experience it, the 

concept of servant leadership is not fully embraced” (p. 138).  

Becoming a Servant Teacher 

Is there a special distinction for educators who offer service-learning 

experiences and instill servant leadership in youth?  Hays (2008) had an interesting 

way of referring to teachers who exhibit a servant leadership style: servant teachers.  

How would one become a servant teacher?  “Becoming a servant teacher is not a 

matter of adopting a gentler, kinder demeanor, though these may be a part of the role” 

(p. 131).  Hays proposes that a servant teacher must: have deeper, more thoughtful 

analysis, increase their assumption of responsibility for students’ learning, have 

greater investment in class success, have a greater appreciation for their community, 
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value citizenship, have an interest in contributing to the greater good, have high levels 

of autonomy and initiative, be honest and open, and have high regard for 

subordinates, younger students, and peers. 

Hays (2008) argues that servant teachers benefit from adopting this leadership 

style as well as students.  His study found that a servant teacher style results in: 

greater appreciation for diversity and more inclusiveness, having greater and more 

enraging impact, empowerment of students, a reduction in competitiveness and 

increase in collaborative efforts, and richer student-teacher relationships. 

Not only should we implement service-learning into our programs for the 

benefit of grooming servant leaders, but there are many other motivational benefits, 

as well. Service-learning experiences aid in increasing critical thinking skills 

(Armstrong, 2004; Haines, 2002; Smith, 2014).  Critical thinking component skills 

(analysis, induction, inference, deduction, and evaluation) are promoted by service-

learning experiences (Smith, 2014).  When greater degrees of servant leadership (or 

service-learning) are practiced, there are higher rates of achievement (Herbst, 2003).  

Principal servant leadership behaviors have a significant influence on student 

achievement, school culture has a significant influence on student achievement, and 

the combination of principal servant leadership and school culture has a significant 

influence on student achievement (Herndon, 2007).  

Hairston (2004) sought to evaluate the effects of long-term service-learning 

experiences among 4-H youth, specifically through 4-H Congress.  Through 
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quantitative analysis, Hairston polled 415 youth, each completed open-ended 

reflection to address research questions (2004).  Youth reported they learned the 

importance of community engagement, new skills and information, to value 

teamwork, learned new project ideas, and they found resources available to them 

(Hairston, 2004). 

A review of the necessary leadership skills of Extension educators logically 

proposes that the servant leadership model is the most applicable and effective model 

(Astroth, Goodwin, & Hodnett, 2011).  Referencing Robert Greenleaf’s original 

theory of servant leadership, the writers agree on seven key practices of servant 

leaders: self-awareness, listening, inverting the pyramid, developing your colleagues, 

coaching, unleashing the energy and intelligence of others, and foresight.  They 

believe there are five necessary steps to promote and practice the concept of servant-

leadership in Extension: hone your skills, elevate servant leaders in hiring practices, 

reward servant leadership in performance reviews, ensure servant leadership 

education, and demonstrate the magic (or live servant leadership out).  

Servant teacher Benstead believes that educators should infuse philanthropic 

lessons in their teaching and uses service-learning to encourage what she calls, 

“everyday philanthropists” (Giving is Powerful, 2019).  Benstead refers to the giving 

of time, talents, and treasures (the three T’s) by her students as important to their 

positive youth development as learning the three R’s: reading, writing, and arithmetic.  

By implementing service-learning as a regular part of the learning experience, youth 
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will grow to be more willing to give back and more likely to become servant leaders 

in their futures. 
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Instructional Design Strategy 

David Merrill’s Instructional Design Theory: First Principles of Instruction, is 

a home-base for those practitioner scholars who are seeking to answer the question, 

“How do we design instruction to be more effective, efficient and engaging?”  In his 

First Principles of Instruction, Merrill assumes a problem-centered instructional 

strategy.  He often refers to the principles as the “five first principles”, but for some, 

it makes more sense to understand that Merrill asserts that “learning is promoted 

when learners are engaged in solving real-world problems” (Merrill, 2002, p.  44).  

The capstone assumes a problem-centered instructional environment and four 

principles follow (Merrill, 2002): 

1. Learning is promoted when existing knowledge is activated as a 

foundation for new knowledge. 

2. Learning is promoted when new knowledge is demonstrated to the 

learner. 

3. Learning is promoted when new knowledge is applied by the learner. 

4. Learning is promoted when new knowledge is integrated into the 

learner’s world.  

Once students are given a problem, instructors should meet up with them in 

the activation principle, where you build upon existing experience or knowledge.   

This is the phase of instruction where instructors make a connection with students.    

Educators are sometimes guilty of simply verbally recalling information 

before jumping into new material.   
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Principle two is demonstration where the educator actually provides the new 

information or skill through examples and portrayals.  First Principles of Instruction 

says that educators should show rather than tell.  In his models of instruction that 

followed First Principles of Instruction, Merrill expressed that too much education at 

the demonstration principle is “information rich but portrayal poor” (p. 48).  

“Information is general and inclusive and refers to many cases or situations.  

Portrayal is specific and limited and refers to a single case or a single situation” 

(Merrill, 2002, p.  48). 

The third principle is the application principle, where knowledge and skills are 

used to solve problems.  The application phase is also where the educator will 

conduct evaluations.  It is of critical importance that the instructor looks back at the 

point of application and verify that their evaluation matches their objectives.  Just as 

it was important in the activation phase to provide an actual activation experience for 

students, it is important in the application phase to allow for actual application of new 

knowledge and skill.  First Principles of Instruction urge reflection and expect 

creation during the application phase.  “Learners need the opportunity to reflect on, 

defend, and share what they have learned if it is to become part of their available 

repertoire,” Merrill explains (p. 51).   

The application phase is where instructors find the need for feedback and 

scaffolding.  Merrill has examined the wealth of instructional design theories and has 

found that all advocate feedback as necessary to learning.  “Making errors is a natural 

consequence of problem solving.  Most learners learn from the errors they make, 
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especially when they are shown how to recognize the error, how to recover from the 

error, and how to avoid the error in the future” (p.  50). 

The final principle is the integration part of learning, where students 

proficiently adopt the newfound skill or information or ability to think critically to 

their toolbox.  In the integration phase of learning, Merrill makes a profound 

observance, “The real motivation for learners is learning,” he says (p. 50).  Instructors 

can try to dress up instruction and courses and add in media and technology, but if 

learning is not the motivation, if learners do not see the big picture from the activation 

phase, then there is little instructors can do to really motivate.  True learning, 

integration, happens when the learner is intrinsically motivated. 

Merrill’s framework works nicely when applied to service-learning.  Service-

learning is problem-based learning.  Service-learning occurs through a series of five 

chronological components: investigation, preparation, action, reflection, 

demonstration.  Those components align with Merrill’s framework as follows: prior 

learning is activated in the investigation component, learners are presented with new 

knowledge in the preparation component, new knowledge is applied in the action 

component, and finally, learners are encouraged to integrate new knowledge in the 

final two components of reflection and demonstration.  

A service-learning professional development for Extension Agents should 

include an actual service-learning experience, in its truest form.  Meaning, Agents 

should be presented with a problem or need.  Agents should consider that problem 

and be charged with drawing on prior experience or knowledge to relate to the 
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problem.  This follows David Merrill’s phases for effective instruction and allows the 

Agents to see the importance of the Activation principle.  Following, new research-

based material on service should be presented to Agents, they should be provided 

with the resources needed to move on to the next phase.  Agents should develop a 

plan to address the need or problem and then apply that plan next, which is the 

Application principle of Merrill’s First Principles of Instruction.  Lastly, and most 

importantly, Agents should then reflect on the experience.  In the true spirit of 

experiential learning that Extension embraces, this would be the best training 

experience for Extension Agents to come to an understanding of the value of service-

learning and adopting a service-learning pedagogy into their county program.  
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Intended Impact 

This capstone, when completed, will contribute to field of educational 

leadership on the transformational leadership style of servant leadership.  This will 

impact graduate students who study educational leadership and particularly servant 

leadership, as well as service-learning.  This project will serve educators who seek to 

cultivate servant leadership in their students through experiential learning or service-

learning experiences.  This project will impact the field of education as a whole by 

reinforcing the value of service-learning and the impact those experiences can have 

on individual development and eventually, the benefits to schools, community, and in 

broader contexts. The project will provide educators, particularly 4-H Extension 

Agents, with an understanding of service-learning and tools to adopt a service-

learning pedagogy into their Positive Youth Development 4-H Programs through the 

design of training materials.  In addition, the training material will highlight the 

servant leadership model. 
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Limitations of the study 

Because the researcher only gives consideration to the 4-H program and is 

designing the learning modules (completing the capstone) from the perspective of a 4-

H Agent with just 4-H Agents targeted, the end conclusions may not be applicable or 

generalizable to an outside audience.  Furthermore, the capstone only takes into 

consideration the structural framework of the Kentucky 4-H program. Across the 

national landscape, there may be less applicability.  

Though the materials promoted in the training for 4-H Agents will be sourced 

from researched-based and approved curriculum, as with any qualitative project, 

researcher bias could be called into question.  To be clear, the researcher is not 

making an attempt to prove a causal relationship between service-learning and 

servant leadership although research and personal observation does suggest that such 

a relationship exists.  The goal of this study is to produce a training that provides 

other 4-H Agents with the information, tools, and experience to adopt a service-

learning pedagogy into their own program.  
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Implementation 

The We Pledge Our Hands to Larger Service: Adopting a Service-Learning 

Pedagogy capstone project’s main intent is to lead University of Kentucky 

Cooperative Extension Service 4-H Agents to adopt a service-learning pedagogy for 

their individual county program.  This requires the researcher to demonstrate through 

her own leadership abilities, a servant leadership style.  The researcher will act as an 

instructional designer, determining the specific needs of the Agents, activating their 

prior knowledge, demonstrating new information and materials and tools, and then 

will help with implementation and reflection.  The researcher’s program should 

model the qualities that the capstone seeks to teach.  In order to lead other educational 

leaders, the researcher must design a professional development series worthwhile of 

other professionals’ time and energy.   
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Capstone 

The researcher designed the following: 

1) Instructional design materials for development and presentation for each 

of the four modules:  

a. Service-Learning 

b. Servant Leadership 

c. Tools to Implement a Service-Learning Pedagogy/Becoming a 

Servant Teacher 

d. The Road to Servant Leadership is Paved with Service-learning. 

2) The presentation, We Pledge Our Hands to Larger Service: Adopting a 

Service-Learning Pedagogy. 

3) Learner materials to accompany the presentation. 
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Capstone: Instructional Design Materials 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



SERVICE-LEARNING PEDAGOGY  50 

WE PLEDGE OUR HANDS TO LARGER SERVICE: ADOPTING A 

SERVICE-LEARNING PEDAGOGY | INSTRUCTOR MANUAL 

Instructional Design notes for development and presentation 

 

The author wishes to provide the instructional design framework for educators 

that will implement this training.  Following David Merrill’s First Principles of 

Instruction (2002), each module was designed to  

1. Activate prior learning 

2. Demonstrate new knowledge to the learner  

3. Allow the learner to apply new knowledge 

4. Encourage integration of new knowledge 

Merrill asserted that “learning is promoted when learners are engaged in 

solving real-world problems” (p. 44).  Service-learning is task or problem-centered 

learning, and when a student is involved in an experiential service-learning project, 

then they can reach the final stage of learning, according to Merrill, which is 

integration (2002).  Merrill explained that “learning is promoted when new 

knowledge is integrated into the learner’s world” (2002, p. 50).  In the integration 

phase of learning, Merrill makes a profound observance, “The real motivation for 

learners is learning,” he says (2002, p. 50).   
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We Pledge our Hands to Larger Service: Adopting a Service-Learning Pedagogy  

| SERVICE-LEARNING | LEARNING MODULE 1 

 

1. HOW IS THIS MODULE PROBLEM-CENTERED? 

The objective of the first learning module is to help educators distinguish between 

service-learning and other forms of service.  The problem which this module intends 

to solve is to instill an appreciation a service-learning pedagogy.   

2. HOW WILL THIS MODULE ACTIVATE PRIOR LEARNING? 

• Service-learning share session 

• Video of service-learning project 

3. WHAT NEW KNOWLEDGE WILL BE DEMONSTRATED? 

Participants will learn to distinguish between service-learning, volunteerism, and 

community service.  The three essential elements of service-learning will be 

demonstrated.  Components of service-learning will be presented. The four types of 

service-learning will be presented. 

4. HOW WILL THIS NEW KNOWLEDGE BE APPLIED? 

Through an educator engagement activity, learners will actually participate in a 

service-learning experience during the module.  
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We Pledge our Hands to Larger Service: Adopting a Service-Learning Pedagogy  

| SERVANT LEADERSHIP | LEARNING MODULE 2 

 

1. HOW IS THIS MODULE PROBLEM-CENTERED? 

The objective of the second learning module is to help educators distinguish between 

servant leadership and other forms of leadership.  The problem which this module 

intends to solve is to instill an appreciation of the servant leadership style.   

2. HOW WILL THIS MODULE ACTIVATE PRIOR LEARNING? 

• Servant leadership share session 

• Video highlighting the works of a servant leader 

• Paint a Picture of Leadership activity 

3. WHAT NEW KNOWLEDGE WILL BE DEMONSTRATED? 

Participants will learn to distinguish between servant leadership, transformational 

leadership, and transactional leadership.  The characteristics of servant leadership will 

be presented.  Participants will see the servant leadership style applied in education. 

4. HOW WILL THIS NEW KNOWLEDGE BE APPLIED? 

Through an educator engagement activity, learners will evaluate their own leadership 

style.  
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We Pledge our Hands to Larger Service: Adopting a Service-Learning Pedagogy  

| BECOMING A SERVANT-TEACHER | 

LEARNING MODULE 3 

 

1. HOW IS THIS MODULE PROBLEM-CENTERED? 

The objective of this learning module is to provide learners with a toolkit to 

implement a service-learning pedagogy in their own program or classroom.    

2. HOW WILL THIS MODULE ACTIVATE PRIOR LEARNING? 

Agents will be reminded of their experience and knowledge in experiential learning, 

positive youth development, and service-learning. Learning from the two previous 

modules should be reactivated or summarized.  

3. WHAT NEW KNOWLEDGE WILL BE DEMONSTRATED? 

This module will concentrate on: 

• Experiential learning 

• Positive youth development 

• Service-learning 

• The types of service 

• Resources 

4. HOW WILL THIS NEW KNOWLEDGE BE APPLIED? 



SERVICE-LEARNING PEDAGOGY  54 

Learners will refer to Learner’s Materials to find implementation tools for their 

program or classroom.  
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We Pledge our Hands to Larger Service: Adopting a Service-Learning Pedagogy  

| THE ROAD TO SERVANT LEADERSHIP IS 

PAVED WITH SERVICE-LEARNING | 

LEARNING MODULE 4 

 

1. HOW IS THIS MODULE PROBLEM-CENTERED? 

The objective of the final module is to link service-learning to servant leadership and 

encourage educators to adopt a service-learning pedagogy.   

2. HOW WILL THIS MODULE ACTIVATE PRIOR LEARNING? 

Learners will recall the previous three learning modules, activating their prior 

learning about service-learning, servant leadership, and how to become a servant-

teacher. 

3. WHAT NEW KNOWLEDGE WILL BE DEMONSTRATED? 

The final learning module will make the following connections:  

• Compare service-learning outcomes to servant leadership qualities 

• Consider the benefits of adopting a service-learning pedagogy 

• Reflect on prominent servant leaders 

4. HOW WILL THIS NEW KNOWLEDGE BE APPLIED? 
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This module will be the point where application meets integration. Educators will 

have the opportunity to make the conscious decision to adopt a service-learning 

pedagogy into their existing program or classroom.  
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Capstone: Adopting a Service-Learning Pedagogy Presentation 
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Capstone: Learner Materials 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



SERVICE-LEARNING PEDAGOGY  93 

  PAINT A PICTURE 
Of Leadership 

 

1. IMAGINE IDEAL LEADERSHIP 

“The challenge of leadership is to be strong, but not rude; be kind, but not weak; be bold, 
but not a bully; be thoughtful, but not lazy; be humble, but not timid; be proud, but not 
arrogant; have humor, but without folly.” -Jim Rohn 
 

 
http://4-h.ca.uky.edu/leadership 
 

http://4-h.ca.uky.edu/leadership


SERVICE-LEARNING PEDAGOGY  94 

Remember the leaders you have encountered 

We’ve all encountered great leadership at some point in our lives, educational journey, or 
career.  Think about that man or woman.  Maybe it’s a Sunday School teacher or a pastor, 
maybe it’s a peer at work, maybe it’s a family member who all too often is the glue that 
holds things together, maybe it’s you!  What makes that leader great?  What makes others 
willing and eager to follow that leader?  What characteristics do they have?  

 

Paint a picture of a great leader 

Take a few moments and sketch out a depiction of your leader.  Remember that to be a 
leader, there needs to be followers.  Remember to depict the setting in which your leader 
can be found.  
 

 

Share  

Share your artwork with other participants.  Explain what makes your chosen leader 
particularly effective or special.  What are their leadership skills or attributes? 
 
 
 

2. REFLECT 

 

What type of leadership do you prefer or value? 

 
Return to your depiction of your servant leader. What type of leader is your ideal leader? Do 
they exhibit a transactional, transformational or servant leadership style? 
 
 



SERVICE-LEARNING PEDAGOGY  95 

 
Reflect through a servant leadership lens 

 
Return to depiction of your leader.  Do they exhibit any of the ten characteristics of servant 
leadership? 
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3. EVALUATE PERSONAL 
LEADERSHIP STYLE 

 

Take a few minutes to consider how you lead. 

 

• Are you focused on your followers, your organization’s directives, or with getting 
the job done?  

• Do you depend on your personality to influence others, or do you stick to your 
convictions, regardless of popularity of choice? 

• Do you lead by example?  

• Do you include others in decision-making processes? 
 

Which leadership attributes do you possess?  

 
List your strengths! Don’t be bashful! 

 

The path to servant leadership? 

 

• Do you think that servant leadership skills can be learned? 

• How do we teach youth to become servant leaders? 

 

How do you want to grow as a leader? 

 
Jot down your goals for your personal leadership style on the Leadership Wish List!  Write 
down characteristics that you would like to possess and brainstorm ideas on how you could 
develop those attributes. 
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WE PLEDGE OUR HANDS TO LARGER SERVICE: ADOPTING A SERVICE-LEARNING PEDAGOGY by Brandy 
Murray Calvert, Morehead State University, 2020. 

Leadership WISH LIST 
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Reflections 

Delving into the topics of service-learning and servant leadership has unveiled 

a common thread for the researcher.  Just as the researcher believes that learners who 

have many service-learning experiences in their youth turn out to have servant 

leadership skills in adulthood; the researcher believes that reflection results in 

personal growth.  The key to service-learning is reflection.  The learner must 

complete the act of service and then reflect on the significance of the service, find the 

meaning within the interactions, and search themselves to determine how the 

experience shaped them.  In turn, a servant leader must be a reflective person.  This is 

the common thread: reflection is the key for both service-learning and servant 

leadership.  

The literature review and project have led the researcher to the conclusion that 

reflection is difficult.  Reflection is the component that elevates service to service-

learning.  Earnest reflection promotes growth throughout many arenas of life, 

including this one.  However, reflection does not necessarily come naturally or easily 

to most individuals or educators.  If it is not an instinctive part of an educator’s 

repertoire, then it is a part of their craft that needs to be honed.  This will be beneficial 

for both educator and student, and for those who are on the receiving end of service-

learning experiences.  The hope is that educators will realize the critical need for 

reflection and cultivate a reflective atmosphere.  This is how educators adopt a 
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service-learning pedagogy and promote personal growth among the youth that they 

reach.   
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