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The way we talk about ourselves an® our institu*ions, t-2 wav in
which we use lonc-established “resrectahle” terrs, Jeads ng £~ make
unrealistic and Aastructive evalwations of ourselves, of others,

0f the man-made world, an?® cf the world of nature, Tt is 2aldom
understoo? that the world w sarzcaive is tha world wa sas throush,
worads, that the world of experisnca is the wor)d of arbitrarily
confarre? m2anings. %ach of us has learned to se~ the woxld not as
it &3 hut throneh tha Jdistortine ¢lass of our werds. Tt ig through -
words that wa are made human, and it is throunh words that we are
de-hurmanized,

The meaning of a word is the action it vrroduces. That i3 *h2 opera-
tional F=finition of a word. Tvery member of a culturg keccmes a
functioning member of that cultuvra as a consequencei’.f ths

behavior of othars actin~ uvron him. Durina thz socialization
nrocass, thnt is, the process of heing turned into a human being,
the woréds arz directed toward him with specific esnds in view, and the
child bacomas increasingly aware of the world around him. 2s

he doas so, words, even though thav aras not specifically Airected

at him, continue to be the principal .instruments which turn him

upon the lathe of lantuage into a growine human beina, ¥is behavior
is shaped hy vords,

Ylords consist not only of chonnma”—-um garsmants of sounds having
cnnventionalizad meanings, tut aleo of ftheoir accomnaniments, such
as kinesinc movemants of the hodv, nripairallv nf fhe f2com, Part
or aven the whnle o0f the ra2anine of a wor? mav ha Jdarivad from
the eynressicn, the inflection. assogiatad with i+, Furthermore,
woxrds alsec deriva a considerahl= cart of this meahine from the
anvironrental contaxte in which +thev mnacnr, Tor ~xamels. take thsa
word ‘rac=2.’ ¥hen unkitaered wit* +tha malica, hirotry, an® hatrad

of anv kind of a racist, th= terr Aiffrrg varv ~reatlv from the
meranine with which it is 2ndowved whan uvttar=zd hy a seientist,
howavar insubhstantially, as a elassificatory “evica. Tha term has
a varv different nsanine in the hore a a fouthern or Worthern, or
Eastern, or Wastarn ragist from which it has in a university '
classrecom in which it is undergning proleonced and critical
examination. “ords, in short, ars tha r=nositoriass of cur axpsr-
ienca. Thzir »rivate and.their nuhlic £aces 4o not necassarily
corresnond, and they are accommodatahle +o chancaes in placz and
tima, “Paca® is a good example of such a word, for it is character-

ized by =211 sorts of ovrivatas an@ public mreaninas, waen in fact

it corraspenis to nothing whatever in reality. But no'. matter
how confused or unreal th= idea, a word can always be fcund to
give a habtitation and a name.



2.

2

T

L

“Mhe Lancuacge of Self-Necantion®

2

The ambircuity of lanmuace is uniquelv helnful in promotink
confusion of theurht , for with its Aassistance men ars able

to build their logic te £it their rationalizations, and most men's
words ar= ncthin~ hut pseudc-~locicRl rationalizations based on
unanalyzed systemes of values,

Men measure the value of words hy +he realities in which thev believe,
and sinecs thasa realities are fetsrmined bv the very words they
believe in, the preccess is tautolocically vsry satisfactory indeed.
When the unreal is acted upeon as if it were reaal it becumss, for

all practical nurposes, just as r=al as the real.

For most necnle, whether they are racists or not, the tcerm "race”
means that thare exists something called “race® which ditermines
the mantal, hshavioral, cultural akilities, and physical #raits
of diffarant reople. This collieration of differences is what the
"true beliasver® undarstands by “race.” "he errcnzous heliefs,
attitudes, and conclusions, and violant emoticons that are
enshrined in this term sarve not only to maintain the doctrins

of tha inequalitv of man, bhut also to pernetuate the irraticnal
practices which maintain the harriars bstwe=an men, The fact that

Yrace®” corresmonds to nothin~ in replity, that it menresants a

puraly arbitrarilv classificatorv Asvice at bast which manv
auntheritiss crnsidar whally inammlicahls +0 man, not to wentinn
other creatures, ané at tha worsit a wh~lly untanahla cenfusion of
ideas congarnine the naturce of maveical traits, and the meaning of
differences in indiviAunal and cultural] achievamant, is screthines
that is whelly unknown to the hun”rads of millions who haliave

in *raca™ as a real antity. ™irthermnrse when such tru=2 halievers
are axnosad to the facts thav ars oftern utterly unimmrassed

by them,

Then exnosa? e light. their minde, like the nupils cof their eyes,
automaticallv contract, In additidn, thare are those who ars able

to accent the facts intallectually, but not eimoticnally. “I don't
heliave in chosts,” ramarked Madame de Stael,” but I'm afraid of themi
It is a common huran response.

Since pecnle are so much in the nidst of human nature, mest of us
are authoritics on tha subject. Tha first of the srrors almost
universally committed is the assumotion that human naturs is some-~
thine with which cnes is born. The faet 1s.that ¢ne is no .
rmors hcrn with human nature than cne is hern with sneech. Poth

are potentialities which have to ke learneds 211 merkers of the
snaciesHorn sapiens® ars canabla of heing humanized, Thay arz
huranized 2ccerding to the natterns of conditionine they underas
with their rnarticular social arnun cr culturs, ¥FAucabilitvy is
the smeci=zg characteristic of man, What hs will learn will Jdenend,
allowins f£~r his genetic liritaticong, antirzly nmen the man-~made
part of the environment intc which he 'is beorn 2and the rmannex

in which it 2cts upcn him to tailecr him acceordine to thzs nattern
orevailinc in that culture., Man is, in short, custom made,

It is not kis nature, therefere, that raruirsas attentisn, rut his
nurturs, Lot us czasz2 hlaning his faults unon the | fermer, whan they
are the rasult »f the latter.
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Instinct

When one asks most people to define what they mean by instinct,
it 1s my experience that they are seldom able to do so and

make any sense at all. Most people are sure that man 1s driven
by many instincts. The truth is that man has no instincts. An
instinet 1s an inherited psychophysical disposition causing the
srganism to react upon the perception of a particular stimuius
with a particular behavior or series of behaviors accompanied
by .a particular emotion. Man has no such endowments. Allowing
for the genetic limits and differences which characterilze every
individual, 211 human behavior has to be learned. If we would
understand any of man's behaviors , our task must then be to
study the conditions in which he acqulred those behaviors.,

Aggressiveness

Aggressiveness 1s behavior designed to inflict paln upon another.
The 'authorities® such as Ardrey, Lorenz, and Morrls, have 1ln-
formed us, as have lnnumerable authoritiles before them, that
aggressive: behavior 1s part of human nature, that 1t 1s instinct-
ive. Hence, wars, Juvenile delinquents, - murderers, rapists,
and violence will always be with us. Again, the truth 1s that
aggressive hehavior 1s always learned behavior provlded by
aggressive models, who, under the appropriate conditions, are
imltated. Aggression 1s almost invarlably the response to
frustration and, especially in the young, a reaction to the
frustrated need for love. There 1s no such item as’innate
depravity.”

[y

The Law of the Jungle

This erroneocus view of the Llaw of the Jungle"™ represents
ncthing more or 1less than th e projJection of man's own crippled
Image of himself and the frightfulness of his own societiles

upon the screen of nature., Such a view of Nature not only
justified the ways of man to his fellow men, not only served to
explain them, but also served to justify the ways of man 1n his
ruthless destruction of #Nature® for his own ends. The truth is
that there are no jungles or wild animals except in the ciltles
which men have created.

The Lower Animals

The concept of "lower animals™ i1s closely related to the idea of
"lower races.” Because other ethnic groups differ in various ways
from ourselves, they are therefore regarded as "inferior and we,,
the classifiers, as "superlors.™ When we inquire into the causes
of the differences, we find that the classifiler's prejudices
enable him to- find a ready explanation for them in "innate
factors.”™ Differences in behavior and in cultural achlevement
are not the results of differences in genes, but to differences
in the history of experience which each group and each individ-
ual has undergone, to differences in the storage of acquired
traits, namely, culture. All of these terms are the result of
self-deception and all of these terms perpetuate self-deception.
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MEANING AND CONTEXT: An exerclse 1n Practical Stylistilcs
by
Paul Edwards

An uncertainty about the nature of literary
language is one of the basic difficultiles encountered by
many first-year undergraduates reading English Literature,
It seems a common belief, for example, that the literery
vocabulary must necessarily be in scme way special,
different, heightened, 1n a vague sense 'poetic', except
of course when 1t happens to be a prose vocabulary, in
which case. 1t 1s 'prosaic’. Writing a first-year essay
with what admittedly a potentially misleading title, "What
do you think poetry can do that prose cannot??, student
after student asserted that prose cannot reveal emotion
but deals simply with the factual, that prose writing is
Tearthbound' whereas poetry is 'spiritual’ and 'elevating!
that prose (to put it more bluntly than most students
were willing to, though this often lay beneath their
assertions) 1s for ‘the others' and poetry is for 'us'.

Counter-assertions do not help much in a
sltuation like this, and what seemed to be needed was
an approach which would help the student to questilon his
definitions of 'prose!, ‘poetry', ‘rosalc’ and 'poetic’
by relating them to the way language works, wilthout
frightening him off with too much llnguistics. So I
started off a series of tutorials by asking the students
to consider three sentences:

(1) All men must die.

(2) Golden lads and girls all must,

As’ chimney-sweepers, come to dusty
(Cymbeline, IV, i1, 263-4)

(3) Each and every individual member of the human speciles
lnevitably must come 1n due course of time to the
inescapable hour cf his demise.

The first question was whether these three meant
the same thing, and the answer came back falrly confidently
that they did. I suggested that we might check this answer
by trylng out a palr of newspaper headlines:

(1) His Majesty passes away

(2) King Dead

(The latter was in fact from The Daily Worker.)
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At thils point the students began tc have some doubts about
whether any two statements which take a different form can
be sald to say the same thing, even though they convey the
same basic information. I asked what information was belng
conveyed, and was told "The King 1s dead”. But wasn't that
the same as "King Dead™? It seemed that it was not the
same, that "The King 1s dead” was more sonorous and re-
spectful, that "King dead” itself would convey one impression
in a telegram, and another on the front page of The Dailly
Worker. Apparently, the students said, 1t all depends on
what attitute you want to convey. So the question was
ralsed as to whether this ‘'attitude' conveyed was not 1t-
self an important part ¢f the 'meaning' or 'informationf,
and the students agreed that 1t was. Back we went again
t¢ our three initilal statements.

Starting agaln, we discussed whether we would
call the first sentence, 'All men must dile', a 'factual’
statement or a "poetie' one. There were doubts about
this. Some students suggested that it might be a "factual’
or perhaps ‘sclentlflc' way of conveying the same basiec
information as the second,; 'Golden lads and glrls ete.’
Others said that the first statement arcuse similar strong
feelings- say, "All animals must breathe', or fAll students
must attend lectures'!, or 'All insects have six legs'? The
feeling in the group was that these three had no 'poetic
potential’, whereas "4ll men must die? did have such a
potentilal. They were lnclined to believe at this point
that to be poetiec, all utterances should be statements
like "Shall I part my hair behind??! or 'Do I dare to eat
a peach?', are these "important emotionally in themselves'
or a»e they more in the nature of "All students must attend
lectures'? Those students who knew thelr T.S. Eliot began
To hedge at this polnt as they saw the way the dilscussion
was going, but those who did not recognize the quotation
agreed that these were not "poetic? utterances.

The next step, then, was to refer them to Prufrock,
paying particular attention to the lines

Shall I part my hair behind? Do I dare to eat a peach?

I shall wear white flannel trousers, and walk upon the
beach. =

I have heard the mermaids singing, each .t6 each.

I do not think they will sing to me.,

Once the lines were seen in the poem, most students
agreed that they found them striking and ‘poetic’, and so
came to the conclusion that even the most unpromising utterance
might become the material of poetry, giving the right context.
I referred them to Lear's 'Pray you, undo this button', to
Cleopatra's 'W1ll it eat me?', to Flamineo's...I have caught
An everlasting cold, I have lost my voice, Most ilrrecoveratbly...
Finally we looked at the line, 'And never lifted up a single
stone’ from Wordswecrth's Michael, and its functicn in the
poem, But I suggested another possible context for the same
words, spoken on a building site by a foreman about a lazy
worker. Here we found ourselves back at the same point which
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we had discussed in connection with 'King Dead', the different
implicatlions of the same statement; as a telegram and as a
headline 1n the Worker. Not only, it seemed, do different
statements of the same 'basic ldea' mean different things:
even two ldentical statements can mean different things if
they occur in different contexts. So the coneclusion was

now drawn that what we call a ‘'poetic' effect does not
necessarily depend on any kind of specilal or heightened
language, the kind normally thought of as ‘poetic', but often
on ‘'prosaic! utterances which nevertheless become emotionally
highly charged because of their context.

Once more we came back to our first sentence; and
this time I asked whether the students would call 1t more
pocetlc or less poetic than the second, 'Golden lads and
girls' etc. By this time, of course, they had become a bit
more wary, but still said that the first sentence might be
poetic while the second ‘'was essentially poetic', in that
1t used rhyme and metre, an emotive vocabulary, an ironiec
contrast, and so on,

I suggested, then, that we might have a look at
how an utterance very much like "All men must dile® works
In a particular context, and referred the students to Act
IV Scene 3 of Julius Caesar, the scene in which Brutus and
Messala discuss the death of Portia. There is a problem
here, since, while in this sequence Brutus appears not to
have heard about Portia's death, only a few lines before
Messala's entry he has told Cassius about it. T.S. Dorsch,
in the Arden edition (p. 196n), accepts the hypothesis that
the Messala/Brutus dialogue is a cancelled version which
has somehow got back into the text. But my own feeling is
that Shakespeare’s handling of thils scene is highly dramatic.
Brutus knows that Portia is dead, but naturally does not
want his senior officers to know on the eve of battle that
thelr general's wife has killed herself. Messala does not
want to be the one to tell Brutus, but dces want to find out
whether or not Brutus knows of Portia's suicide, The result
is that the two men move 1in verbal circles around one another,
each knowing the truth and trying to find out how much the
other knows, a tense situation realized in terse language:

Mess. Had you your letters from your wife, my lord?

Brut. No, Messala.

Mess. Nor nothing in your letters writ of her?

Brut. Nothing, Messala.

Mess. That, methinks, is strange?

Brut. Why ask you? Hear you aught of her in yours?

Mess. No, my lord.

Brut. Now as you are a Roman, tell me true.

Mess. Then like a Roman bear the truth I tell; For
certaln she is dead, and by strange manner,

Brut. Why, farewell, Pcrtia. We must dle, Messala...

Here, then was a dramatic contextualizing of our first
example, or a sentence very much like it, in Brutus's 'We
must die, Messala'. The students were then asked tc sub-



stitute sentence (2),
Golden lads and girls all must,
As chimney-sweepers, come to dust.

for the last line spoken by Brutus in the Julius Caesar
passage, and they immedlately reccgnized the effect as
grotesque. We discussed the reasons for this, which
appeared to be a combination of inappropriate diction and
inappropriate rhythm, and then noted that these were the
very same words which a little before the students had
decided were 'essentlally poetic?, qulte independent of
context. At this point, the concluslon was drawn that

even the absence of a context can be, in 1tself; a context:
and that however impressive a line of verse might be in one
context, it might he disastrously ‘unpoetic! in another.

Now we turned to the final sentence, and the students
felt that they were on firm ground at last. They pointed to
its inflated language, its repetitiveness and air of pomposity,
and, when asked whether thls could possibtly come from a good
work of literature, most of them asserted with some confidence
that it could not. But what, I suggested, if it came from
a novel 1n which a stupid, repetitive, and pompous person
was speaking? Agaln the students recognized that they had
not made allowance for the possible context. The point was
developed in a dilscussion of why a boring character in a
good novel is not boring. Then, referring to dramatic
monologues and speeches from plays, I raised the question
of the sense in which we ‘believe' the words of the speaker?
Who is the speaker (the character or. the author)? Does he
assert a truth or record an experience? Finally, can any
of these ‘questions bée answered adequately until wé have also
declded on the context which we are to envisage as we read
the work?

I ended up by referring to 'single sentences from
two riovéls we happeried to be studying, Dickens's Bleak
House and Conrad's Heart of Darkness.. The first example
was from Esther Summerson's narrative;, in Chapter .3 of
Bleak House, Esther, saying farewell to the cold Mrs.
Rachael; tells us: Mrs. Rachael was too good to fe€l.any
emotion at 'parting, but I was not so good, and wept bitterly.
Out of context, this sentence has té be taken one of two
ways, I think.  Our sympathy 1s ¢clearly being sought by
the speaker, yet shé calls her tears "not so good' and Mrs.
Rachael’s coolness 'good". Thus Esther must either be.an
ironist or a hypocrite.  The trouble 1s that when we place
thls sentence in 1ts context,; 1t becomes clear that 1f
Esther's character 1s going to have ¢onsistency at all, 1if |
her function in the novel 1s not to become blurred, she .
cannot be elther an ironist or a hypocrite, she has to be
seen as an innocent. * Thus we get the'lmpression that what
she appears to reveal about herself in this statement 1is
at odds with what Dickens wilshes to reveal about her. It -
1s the voilce of the ironic Dickens we hear, nhot .the.innocent
Esther. (The same sort of problem occurs, in Book I, Chapter
9. of Hard Times, when the innocent Sissy Jupe actually be—,.
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gins, quite out of character, tc¢ imitate Mr. M{Chcakum-
child’s voice:

.++And he said, Now, thls schoolroom 1s a natlon.
And in this nation there are fifty millions of
money. Isn't this a prosperous nation? Girl number
twenty, isn't this a prosperous nation, and a'n't
you in a thriving state?

It is hard to believe that this is the innocent Sissy
speaking here~ if she 1s speaking, then she isn’t innocent-
and so we are forced once mcre tc suspect the intrusive
voice of the author.

Here, then, was an example of a statement which
appeared to be sharply ircnic, but whilech had toc be seen in
context before we could decide how successfully the author
had conveyed his meaning. The next example came from
Conrad?s Heart of Darkness, a sentence which looks at first
sight rather feeble: The last word he pronounced was-your
name. This sounds uncomfortably like a clich& of the Marile
Corelll school, particulerly that ham-theatrical pause (in
The Great Tradition Leavis likens it to 'the melodramatilc
intensities of Edgar Allen Poe'). Yet once we see it in
context, in the final.scene of the novel, we may decilde
that this 1s precisely the effect that the author infends
to convey. DMarlow, who relates the story, is describing
how he triled to tell Kurtz's 'intended! abcocut her lover's
death 1n the Congc, Kurtz the idealist who had scribbed on
the margin of his ecstatic pamphlet on bringing light to
Africa the words 'Exterminate all the brutes’, who had dled,
in fact, with these words on his lips, "The horror, the
horror!'! But what can Marlow say to the girl? To tell her
the truth would be 'too dark...toc dark altogether'; and
so he offers her what she seeks, the sustaining illusion,
the cliche”, "The last word he pronocunced was— your name.'’

'I knew it-I was sure...' says the glrl weeping. 'She

knew. She was sure’, adds Marlow, seelng the whole scene

as simultaneously ludicrous, moving, and intensely painful.’
Once the context is recognized, the clich€ itself takes on

a new ‘meaning'!, to return to the word with which we started.

The approach which I have suggested here 1s no
more, of course, than what everyhody knows. It was significant
that the students did not need to be told the answers but
only to be asked the questlons. Untill the questions were
asked, however, they had the greatest difficulty in escaping
from certaln commonplaces long established in their minds.
Thelr problem was not so much a failure to understand the
way language works, nor the lack of a crifical vocabulary
(though at some point, a knowledge of at least some elementary
linguistics and its terminolcgy would be useful). The problem
was much more a failure to think precisely about the traditfional
criticel terms they had: and 1t was to this end, a few steps
towards the criticism and definition of & traditional vocabulary
and the establishment of certain elementary critical principles
about meaning and context, that the tutorials were designed.
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ROBERTS'S MOOT PREARTICLE by George G. Lake

In his Text The Roberts English Serles and else-
where the late Paul Roberts sess a structural link between
a single-word modifier like few in “few pecple’ or rwuch
in "much money and the phrasal modifier ending in of, .
such as few of in "few of the peocple’ or much of 1n "much
of the money.” The theory by which Roberts relates these
two types of prenominal constructions establishes both of °
them -as preartlcles on the hasis that they are variants of-
the same kernel structure. )

This theory of Roberts runs counter to the
structural view of the prearticle as represented by
Norman C. Stateberg, who Jdoes not recognlze a prearticle
ending in of, and who looks upon few as one of his Ypost-
determiners” and much a&s one of his "another determiners.”
Yet it 1s possible to retain Stageberg's classification
of the another determiners and postdeterminers without .
rejectling the concept of the prearticle ending in of, for
its acceptabllity as a valld English construction 1s not
contingent upon the acceptance of Roberts's theory of the
prearticle.

In treating few in "few pecple® and much in "much
money” as prearticle forms, Roberts assumes the existence
of an unarticulated determiner he calls null and classifies
as a "nondefinite' article. Unless a noun phrase conslsts
of a proper name or an indefinite prconoun, he says, that it
must take a determiner, and 1f no determiner 1s articulated,
null has replaced it. Thus to Roberts, people can be taken
either as an 1solated noun or as the head wecrd of a noun
phrase. As the latter, 1t 1s preceded by null if no cther:
determiner 1s present, and the addltion to thls phrase of
the prearticle few prcduces the construct few+nu11+people._
Similarly, money in the noun phrase "much money” 1s proceded
by null, which 1s 1in turn preceded Ly the prearticlc much,
producing the construct much+null+money.

Stageberg, too, much assume null to be present in
a phrase like “few people® if his classification of post-
determihers is to remaln unchallenged, for a postdeterminer
not prececded by & determlner has been misnamed. Hence the
structure of the phrase few people® 1s null+fewtpecple.
However, 1in treating much as itself a determiner, Stageberg
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can dispense with null, so that the phrase "much money” i
has the simple structure of muchtmoney.

By utilizing null, Roberts formulated his theory
of a kernel prearticle with two variant forms. This ‘
structure typically ends in of before a definite determiher
but regularly omits of before an indefinite determiner,
usually null!, but a or an before a collective noun. To !
cite his own examole, we may say either "several of the boys
or "several boys’ but not ‘several the boys,” which is an
ungrammatical phrase. In other words, the construct becones
for Rcberts just several before null, thereby making several
a single word prearticle.

Although Roberts notes that the prearticle addsjto
the noun phrase the meaning of number or quantity, he does
nct classify the types of words that can stand immediately
before the preabticle ending in of is independent of Roberts s
theory concerning it, and better to understand the obJecFions
to that theory. A dctalled analysis of this construction
ending in of is therefore in order before further considera-
tion is given to the late professor's explanation of it.

The: prearticle ending in of may be divided intod
seven categories, one for each type of werd that can stand
before of., Because the noun and the pronoun are among these
types, it 1s'ny assumption that the other five types are,
nominalized rorms: g

l. The word may be 2 singular count noun of number or
quantilty accompanied by any indefinite article except null,
by an indefinite demonstrative, by a definite article or|
demonstrative, or by one of Stageberg's another determinérs.
Occasionally, a postdeterminer, an adjective, or an adJectlve
substitute may follcw the detcrmlner Examples are A TEENIE-
WEENIE BIT OF flour, A COUPLE OF messy filsh, and THAT ONE
BRIEF TOUCH OF sun., I

2. The word may be a plural count noun of number or i
quantity, differing from a singlilar count noun in its ability
to take null for its determiner and in its inabillty to take
a determiner which, like much, requires a singular heacd H
word. Examples are LOGS OF food, MANY DESIRABLE ACRES OF
greurd, SOME GENEROUS PORTIONS OF milk, OODLES OF cookless
SCADS OF doughnuts, SEVERAL QUARTS OF those tomatoes, ﬂ
MYRIADS OF insects, and THESE FEW BUSHELS OF apples. |

3. The word may be an indefinite pronoun used in theI
meaning of number or quantity. Examplss are NONE OF the!
trees, SOMETHING OF the truth, and NOTHING OF his estate!

4, The word may be a nominallzed another determiner,l
in which case it is like an indefinite pronoun in taking'nc
article. The one exception is no, which cannot be nominalized
Examples are ANY OF them, ENOUGH OF our money, MUCH OF the
liquor, and SOME OF these contractors. |

5. The word may be a nominalized postdeterminer preceded
by some 1ndefin1te determiner, to which a second postdeter—
miner 1§ sometimes added. Every, same, single, or an ordinal
numeral hot preceded by the cannot, however, be nominalized,
and not every postdeterminer can follow evéry indefinlte:
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determiner. The word certain acts like a postleterminer

in 1ts prearticle use before of. Examples are A FEW OF the
people, MANY:OF the vigitors, TWO OF our frienlis, THE SECOND
OF them, and CERTAIN OF the memhers.

6. The word may be nominalized.all, both, or half. All
and both in this use are not preceiec by articles; but half,
which is, Jeh aves like either a count noun or noncount noun.,
Examples are ALL OF the men, BOTH OF the athletes, OUR HALF
OF the stock, and THREE HALVES OF the amount.

T. The wcrc may bhe an adjective of number or quantity
preceled by a definite deterhiner, éne either inflected for
the comparative or superlative degree or modified by more,
most, less, or least. If the acJective takes a plural
determiner and is in the surnerlative degree or is modifiéd
by most or léast, null may occur after of. Examples are.
THE LARGER OF any two frogs, THE MORE ABUNDANT OF the two
harvests, THE LESS FREQUENT OF the visitations, THE LEAST
BULKY OF the' packages, THE SCARCEST OF gems,; and THE MOST
NUMEROUS <f hawks. _

To accept Stageberg's another determiners and
postdeterminers as valid types of prenomlnal modifiers 1is
to reject Roberts's theory of the prearticle, and as already
stated, a number of objections to his theory of the prearticle
can be railsed:

1. It leads to a contradicticn of Roberts's own claim
that some is a “nondefinite’ article. We say elther "some
of the cats™ or "some cats," so that +of+Def+cats emerges
before null as sone+null+cats3 leaving scme a prearticle.

2. By the same rsas soridng, 1t puts 1n the category of
prearticles not only some but also all such another deter-
miners and postdeterminers as can be nominalized and hence
can appear before prearticle of;  yet it does not account
for the capability of an another determiner to substitute
for an article, as coes, say, cach for the 1n the phrase.

each man.” 'Neither does it account for the appearance of
2 supposed prearticle likc many after a determiner, as in
the phrase "the many men.”

3. By 1ltself 1t Qdoes not explain phrases lilke ‘many &
man,” "twlcerthe number,® "Jouble thc time," or "louble ,
time ." The first of the expressions cited can, it i1s true,
Been as & transform of “many men’ resulting from changlng
of men to man, whereupon a replaces null, which cannot otcur
tefore a singular count noun. Yet the expressions contalning
twice or douktle are not so easily accounted for. Becausé
twice cannot be nominalized, anl the nominalization of doubtle
by an article results 1n a change 1n the word's meaning :
from number to likeness, neither word can appear before
prearticle of. Hence the deletlon of that particle canndt
be alleged to explain expressions like "double the time" |
and "twice the number,” after the manner in which Roberts
derives "both the men" from "toth of the men.” Nor can
the absence of the same particle from the expression “double
time” he laid to the presence id 1% of null, after the manner
in which Roberts makes the indefinite expression several
cats™ a kernel variant of the lJefinite expression “several
of the cats.f
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L, It fails to explaln why of should be retained after
a lot or lots 1n a prearticle followed by null, as in "a
log of food® or %lots of food.™ Roberts ciltes its retentlon
af'ter these two count nouns but implies, at least, that they
are exceptlons to his rule that prearticle of 1s omitted be-
fore null. Yet thils partilcle 1s regularly retalned after a
count noun of number or quantity. We say “a& pinch of salt,”
"a bilte of cheese,” two bushels of pears,” and sc on.

Usage seems, "however, to permit the omisslon of the particle
after dozen, as in "a dozen rolls.” Roberts's pointing cut
that of 1s rétained hefore a collective noun taking Iindefinlte
a does not invalidate thls objectlon, for the examples given
above do not include collective nouns.

5. It does not explaln the unvarying retention of
prearticle of before a personal prcncoun,; which, accordlng to
Roberts, alwgys takes null for 1ts article. We say "a few
people“ but not "a.few them® and "some water® but not 'some
it.” '

In the light of these objJectlons anl perhaps others
that could bé raised, Robert's assumpticn that the prearticle
1s a kernel structure typically ending 1n of before a de-
finlte deterniner and lacking this particle befdre an inde-
finlte determiner would appear to be errscnecus. More likely,
there exist in the English language twc syntactically un-—
related prearticle constructions, one contailning of and the
other lacking, it. Owen Thomas dlsscclates the two constructions
by calling examples of the former predeterminers and examples
of the latter. prearticles, and the of that ends the former
he calls the predeterminer morpheme.

According to thls view, 2 prenominal modifiler 1like
all in %all men” 1s not a variant of the expression all of
in "all of the men,” for all is consilered a kernel con-
struction unrelated, except in functicn, to all of cr to ,
any other such construCt ending in e¢f. Similarly, sc¢veral
in "several mén” 1s structurally unrelatecd to several of
in "several of the men" because, when not followed by of,:
several 1s considered a postdeterminer. Put more exp1101tly,
all may be placed before the noun phrase consisting of null#
men, thus producing the construct all+null+men, because all
is a prearticle in its own right; and several may be inserted
between null and men in the ncun phrase cconsisting of null+
aeveral+men, because as a plural postdeterminer several miy
be 1nserted between any plural nominal and its article.

Until the objections to Roberts's theory of fthe
prehrtlcle have been answered, then, the prearticle endlng
in of may be looked upon as & keérnel construction identifiable
by the particle in which 1t terminates, just as & preposiltlonal
phrase is a construction ildentifilable by the marticle with
which 1t begins. Meanwhlle, Stageberg's lists of another'
determiners and poustdeterniners remaln viable. :
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If all the rules, blts of advice; or prescriptions were
removed from Engllsh use and usage and from other aspects of
grammar and composition today, there would be more sets -
of rules provided in the —next tomorrow.

Generally, rules come about because we are I1ndividuals who
seek order. We consider ourselveg, lndlvidually, order-
seeking by nature. We consider others within our own mental
set, or within our own sensorial set, or even within our
own erotive set.

We are comforteble through speaking or writing our

own sensorial responses, our own intellectual rasponse,
and our own emotive responses when we have order or
predictability. We 1like to talk to ourselves in the
same way. We like to talk to others Iln the same way.

Further, the more we know about some facet of
experlence, the more we like to use more terms and
discriminations concerning that experlence. Such is true
whether we are prcfessors, sclentists, skilled workers,
or even non-skilled workers.

We l1like tn make more and more discriminations the more

we think, feel,' or sense about cxperlence --things, ldeas,
events, institutions, and persons in place and time,

We need to distinguish between moving always or moving
nearly always, so we have such terms as continuous and
continual . ¥We need to tell the differences among a long
sojourn, a shorter sojourn, an unwelcome sojourn, a welcome
sojourn, and a very brlef sojourn. So, we have such terms as
stay, visit, lodge,remain, or stop by, among other possible
terms. '

As many distinctions as the mind makes, or as the senses
demand, or as the emotlons invite; so many verbal representa-
tions occur, We like to have our language meet our needs in
many ways. We are linguistically-deprived when we cannot
have enough verbal flow(s) to carry the ldeas, senses, or
emotions--and attitudes-- we have.

One of the main purposes behind formal education 1s that

of ensuring sufficlent verbal articulation and correct verbal
articulation whereby i1deas, events, lnstitutions, people, ang
things are communicated, expressed, or communed by different
individuals.



A Few Words in -Defensc . Use and Usage

Now who is to say what constitutes precise communicatlon?
Without going into an extended phllosophical dlscussion on the
matter; let me say that historically those who direct formal
educational instruction have had much to say about what
constitutes good usage and what does not. Further, even where
rules are not set out in handbooks for English, there would
appear to be some common and binding understanding as to what 1s
accurate usage and what 1s not.

Usage does change from time to time, The best evidence of that is
a mass of wrltten instruments set out by writers over time.
Nevertheless, unchanged by any of the surface changes are

rules that one must use parallel construction, that subject

and verb should agree, that one must avold the double negative,
that there should be ‘proper subordination, that one must avoild
misplacing modifiers; that there should be certain tense
constructions rather than others, that tautology of certain

kinds should be avolded, that certain words should be used
precisely, that pronouns should agree with thelr antecedents,
that the proper case should be used, that ambiguity should be
avolded, that what purports to be a sentence should not turn out
to be a fragment,that comma splicing should be avoilded, that
there should not be “run~cn” sentences, among other prescriptions
for use and usage. Now, let us clear all this up a bit.

Unless we wish to accept the fact that we should teach others

and ourselves how to mislead each other throush language use, let
us agree here that when we use language we would like to have

the total phrasing carrying the meaning or meanings that the
user nas in mind. There is no reason to believe that we do not
desire to be understood when we speak as well as when we write,
However, if I am having a direct conversation with someone else,
I can continue to speak orally until I am satisfied that I do
find myself understood. Such is also the case with the one I am
speaking to., Hopefully, I will be around long enough to be
questioned as to the meanings carried by my words. With the
written word there is a greater need for precision.

In nearly all cases the writer 1s removed from the reader, The
writer may be dead; or he may be such a distance away that he
cannot be found for the purpose of having him clarify his
written statements.

Even when the writer can be located, his immediate psychological
field(s) may have changed. He can only state what he thought he meant
at the particular time of his writing, Therefore, 1t is rather

useful to have such wr*tten ferm or forms which tend to make

the writer’s meanings as clear as words can make them.

Let us suppose that I like Sarantha, and at the same time let
us further suppose that I do not llike what she is doing by way

of staying out all night. (Of course, it is possible that I do
not lke Sarantha at all, nor do I like her staying out all night.)
It would seem reasonable that I should distinguish between my
liking the girl and between my not liking what she did--or is
doing. So, I am told that I should write: "I do not like

Samantha's staying out all night.”



A Few YWords 1n Defense of Uss and Usage

Tertzinly it is Inmnurtant tw'distincuish between no.t liking

a thing or person and nct liking what 1t dces do c¢r dces not
¢. Therefcre, we have such 2 rule as that’ vhith states that
a noun or pronoun Lefore a gerund ls to be 1n the possessive

case. )

I do not know any other way of making the matter of meaning
clear where a distinction is to be made between -the obJect and
its qualities or actions.There must be times when it is most
essentlal that we be understood. Since nmuch of what we do is
handled through words, the words must serve our specliic
purposes. Let us suppose that we want to talk abcut that which
1s in constant motion-~all the time. What.-1f we say that- the
heart beats continuously!!’ Certainly we have the idea that the
action goes on over time. However, the heart dces rest between
beats. Then there is matter which does not rest but which 1s
always moving without cessation. If matter were not in
constant motion, we would have such a problem as the collapse
of the unilverse. If the heart did not rest between beats, mankind
would not live as long as he does. Certainly, we should be able
to use words to make a useful distinetion between the action
of the heart amd the actlon of the molecule. Thus, we say that
# the heart beats contimually %% and that “metter 1s in contilnuous
motion." If we could not make this vital distinection through words,
we would be 1ll-served, indeed.

In writing how can we say that we have no interest in a matter?
I suppose that we can say that?"I have no interest in the matter
at all.? Let us suppose that we have an interest, but the
sinterest 1s a negative one. Ve can say I have an interest in the
matter , but it is a negative one,” We can also use the tern
Muninterested” to show that I am not interested at all. I can
use the term “disinterested™ to indicate that my interested is
negative or dyslogistic. »

When we come to the use or usage of such terms as "further” or
farther,” the urgency of making a distinction does not seem as
pressing as in the cases cited above. We use "further® to
indicate a desire to purse the matter at greater length. We

use “father" to indicate physical distance. I cannot say what
matters of use or usage should be stressed and -~-which should..
be-menhtioned casually, and which should not bte mentioned at all.

Perhaps it would be wise to approach the questions of use and
usage from a sincere self-examination as to each item. Is it
possible that being misunderstood in writing as to any single
item is a serious matter, a matter of considerable import.

We could well afford to -enlist the interest and support of our
students. I believe that i1f each student approaches the question
of good use and usage from the point of belng clearly understood
he will make the decision that we need to carry on with the

arca of English which devotes itself to such matters as
agreement, modification, and parallelism.
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"Using the Lingmistic Approach to an Analysis of
, the Grammatical Structures and Stylistic Features
of Francis Scott Fitzgerald as Found in The Great Gatsby."

To glean a better knowledge and dnderstanding of the grammatical structures and
the stylistic features of Francis Scott Fltzgerald, a'linguistic analysis will be

made of his thlrd novel, The Great Gatsby. The selected approach will combinela

sﬁudy of the llterature itself with a study of the grarmar. The enphasls, of coufée,
will be on the grammatical structures in order to-aptéip a more comﬁrehengive
ugderstanding of Fitzgerald's overall style. The selected quotations; b& content,
Will depict the setting of the novel and‘will portrey ﬁhé personalities of the ‘
major chafacteré‘in the novel. 'These quotations will Qe 1inguistically analyzed
according to.Fitzgerald'sﬁuse of the'fbliowing: parts of speech, sentence pattems,
slot filling, tagging, and transform senﬁéﬁces. Appropriate observations aﬁd
céncluSioh will be madé from these analyses td édﬁtribute to an interpretation of
tﬁe stylé of writing used by Franéis Scott Fitzgerald, the writer recently revived
a; the "Laureate" of the Jazz Age. .

The first element of the novel to be analyzéd 1inguistically'is'that of setting.

Fitzgerald sets The Great Gatsby, a novel of manners, in the fictitious village of

West Egg in long Island, New York, patterned after the socially-alive Gréat Neck,
New York, where he and Zelda spent a portion of thelr married life.
Even though set in the Fast, Fitzgerald's nostalgia for the Middle West, where he

was born and spent his childhood years, overwhelms him at times and he lunges into



descriptive phrases, painting plectures of the pastoral Middle West.

Eleven guotations of scenic narration will be analyzed, beginning with

Fitzgerald's desceription of Long Isla.nd'(more accurately, perhaps; of New York it- .

self), oroceediné; to the nbcleps of hlS at'-.tion'-—_the‘_descriptions of Jay Gatsby's
great mansion and the pulsating parties' that were giv?en there, and éoncluding with
hls description of the peacef‘ul _ tranqml Middle West. These quotations, in addi-
tion to giving the reader a framework for the act:l.on of the novel will be analyzed
linguistically in attempt to g;a:m a better understanding of t‘qe style of Francis. 4

Scott Fitzg,era.ld.

" Comp  V-be' " N] : N '
(West Egg;, I.ong Island) "Already it was deeg sumer: on roadhouse roofs and-in
: "N - VI
1
front of wayslde garages where new red gas—pums sat out in pools of light, and when,.
N VI No " Np VT No ° VT VT
I reached my esi'a.te at West Egg I ran the car under 1ts shed and sat for, a Whlle on.
Ny - VI

an abandoned g;rass roNEler 1n the yard 'I’he wind had blown off, leav:mg a. loud,

br:r.ght night with wmgs beating in the trees and a persistent organ sound as the

VT N2 ‘NY
f‘ull bellows of the earth blew tne frogs full of 1;1_ fe The silhouette of a moving
-VI To. A
cat wavered across the moonllght . s (pag;e 21)
VI Nl VT’ Ng

'WestlEgg, especlally st:Lll f:l.gures in ry more fantastic dreams t see 1t as

......

night scene by El Greco a hun_dred ho_uses > at once cgnventionall;and_.g;r‘otesque__,»

crouching under a sullen, overhanging sky and lusterless. moon ln the foreground

] VI which
. four solemn men in dress suits are wallr_mg along the sldewalk mth a stretcher Onp, .
Ny - Ny ’
Fes a2 drunken woman in a white evenlng dress Her hand, Wh.'l.ch d.angles -over. the
V-WP - ADJ "’ ' N]L VI  --- c.

side, sparkles cold with Jewels. Gravely the .Iren turn in at a house-- the wrong.

3
b



house.

N« VI S Ny T N VI

But no one lmows the woman's name, and no one cares." (page 178)

Concentrating on Fitzgeraid's description of the Fast, we will first look at

his use of particular parts of speech. Using the linguistic criteria, we will label

a word as a particular part of speech if it meets the test as indicated belohg

1.

Does the word respond to fewer; more, or léss ——that is, can
we count it? .

Does it have two or more gualities or attributes about.which
we can make statements?

Can it take a pronoun before it?

If the =nswer "yeés" is given to thesé questions about a ’
particular word, we can label it as a NOUN.

Does the word respond to fewer, ‘more, -or less?
Does it have two or more gualities or attributes?
Can it not be precedéd by a noun? | _
Can it take no_regﬁlar determiiners, except-@-?

If the answer “yes” is glven to these -questions sbout a
particular word, We can label it as a PRONOUN.

Is the word structured to occupy the first and second
blanks in this sentence pattern: '"The something
seems very - S - '

Can comparisons be made by adding gg_or est to this word?
Or more or most?

If the answer "yes' is glven to these questlons about a
particular word, we can label it -as an ADJECTIVE.

Ts the word moveable-—~that is, can it be switched from fourth
position to first or even another position?

If moved, does it slow down the speed of the sentence?



If the answer “yes" is given to thes questions about a
particular word, we can . label 1t as an ADVERB. -

5. Does the word occupy the second position in a kernel sentence?

Can the word be inflected, that is, can we add 5, ed, en, or
ing to 1t? :

If the answer 'yes™ 1s given to these questions about a
particular word, we can label it as a VERB.

6. Does the word join together other words, phrases or clauses -
that were origlnally two or more°

If the answer Fyes?-is given to this question about a
particular word, we can label it as a'CONJUNCTIQNi

7. Does the word have a fade-out of the voice 1mmed1ately
after it?

Is it actually a sentence in 1tself compreased from other
words?

If the answer "yes" is givén to these:questions about a
particular word, we can label it as an INTERJECTION.

8. Is the word structured to appear in a phrase in the first
position before a nounal not the subJect of the sentence
{N1) and not the object of the verb (N2) ?

If the answer "yes" is glven to this question about a
particular word, we can label it as -a PREPOSITION.

E The article, in thié particular segmént of the linguistic.aqglysis, will be
donsidered as a separate part of speech. For our immediate purposes, the article
is defined as that part of speech which represents and stands for gll.of.the qualities
éf the noun before which it appeéfs.; (Aniﬁdjéctivé marks only ggg_quality of the

noun before which it appears.) "Beharts," words which behave as articles, several,

gach, every, some, and merely, for example, will also be labelled as articles.
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Furthermore, the determiners (the class to whilch the article actually belongs)
will not be dlfTerentiated until the segment of slot filling is con51dered later.
Therefbre all pre-regular, regular, and post—regular determiners, with the excep—
. ]

tlen of the artlcles 8, an and the, will be labelled as adJectlves.

Using the precedlng tests the fbllow1ng chart categorizes each word in the

first’ two:qpotations as to its partlcular part of speech.

-

... PREPOSTTIONS

NOUNS (I) NOUNS (IT1) ADJECTIVES
A I F

summer moon fantastic on~(3)
roadhouse foreground *hundred .in +(8)
roofs sults conventional of (U)
front sidewalk grotesque ~nat (1)
garages stretcher #¥crouching . sunder (2)
gas-~-pumps woman sullen . for.”
pools evening #*oyerhanging -with (2)
light hand lustreless .as (2)
estate side #four across -
West Egg (2) ., . . Jewels - - .- “ - solem by
car name #Edrunken . along
shed et e s white over ... -
while cold
grass . . | wrong - .
roller ¥no (2)
yard r~ - ~dwoman's. "
wind *her
night (2) deep
wings waysilde .
trees et 1 e
organ red
sound . et . .. E¥abandoned - -
bellows *Hleaving
earth _doud:
frogs bright
Iife . ; . persistent-
silhouette full  (2)
cat. . - L *¥moving
moonlight my (2)
dreams - ¥its
scene ) )
El Greco- 2 ts .z, *determiners
houses

sky

#iyerbals -



ARTICLES YERBS
a (7)Y was
an sat out
the (15) reached
ran
sat
had blown off’
beating
bhlew
wavered
‘figures
. are
" are walking
lies
. dangles
sparkles
turn in
(., Knows
", cates

CONJUNCTIONS  PRONOUNS
" and (7) it(2)
but ' A S )

wvhere which{2)

when one (2)-

: 6
ADVERBS

. already

especially
still

more

at onee
gravely

Analyzing Titzgerald‘s pattérn of parts-of speech usage in his

scenic narration of the East, we find, out of a total of 195 words in

both guotations: 53 nouns, 33 adjectives, 30 prepositions, 2% articles,

20 verbs, ten conjunctions, nine pronouns, six adverbs and no inter-

jections.

1

Wouns, adjectives, prepositions, and verbs are the parts of speech

aﬁpearing most frequently and are the
Fitzgerald®’s nouns are repeated here.

once; dressy twice; men, twice; and

ones to be discussed.

House appears twice:

Few of

houses,

night, twice. IMany of his nouns-

are abstract--note the elusive qualities of the following nouns: dream,

N S

[
scene, sky, moon, evening, name, light, wind, night, sounds, earth,

1

life, sihouette, and moonlight.

Some materialistic qualities. may be

noted in such nouns as: house, houses, roadhouse, garage, gas-pumps,

pools, estate, car, and shed.
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Only two pmper nouns appear--West Egg, the name of. the fictitious setting,

appears tw:Lce and EEL Greco the name:of a sixteenth~century painter who used
distortion of form and l:r.vid color, for mystical and dramatic effect-in ‘his paintings..
The use of _Ei Greco :peir?_fqpcgs the previous: comment .on Fitzgerald 'frequent use i
of coﬁ'mon nourns ca.'r.m.ring eluslve, perhaps n;gstica;,. conmnotations., His cholce of
nouns here could lead one to surmise that Fitzgerald sees some unreality in the
Fast. . . the materialism, the vitallty, the variety, the promise of excitement
which men and women come to the East in search of never become a reality,

Next is a consideration of Fitzgerald's adjectives in these two quotations
concerning the East. Of the 33 adjectives used here, only one 1s repedﬁed, Q_o_.
(This dlscussion will occasionaliy hinge on.slot filling which will be considered .
in more Qetgil a;t_: a. mri;l'_)er_ point _in the composition.) First, note the negative
connotations of many. of his adjectives, the “snarl" adjectives, those which are

unrleasant in sound-and which conjure up negative feelings for the reader:

grotesque, crouching, sullen, overhanging, lustraless, solem, drunken,. cold, wrong,

no, waysi_d_e_, abandoned, loud,:andpersistent. .

Fitzge_rald has used 30 prepositional -phrases, a rather large ratio, in these
two cuotations. "Ihe preposj.tj.on in oceurs eig,hj: times, indlcating that location
is izmortant, which is logical for scenlc narra ation. Of, on, and with are next in
fregusney. |

Iho verbs used here are non-vivid, non-action verbs, excepting wavered, dangles,

and spariles. Of the total verbs in both independent and dependent clauses only
one is the Vbe ; five are.transitive; eight, intransitive; and one, whole part.
’ ' a ed

By his mor'e numercus intrans:.tive verbs Fitzgerald is apparently more-linterest -

In statlng I‘acts at th:l.s particular polnt.
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Using -the same descriptive. passages of the Hast, let us now' consider the four

basic septen&:e_'pattems'. and _ahalyze- Fltzgerald's pattern-of-semtence construction.
Every sentence.consists: of. (or may be rewritten as) #S#m——im—. NP + VP. ' This -
formila means- that every sentehce, is composed 'of a noun phrasé plus a verb phrase.
Linguistically E‘.*"‘i’rg, there are four basic patterns:

1. NPl + Vpg + predicate +- (adverblal) .

2. NPl + Vi *+ q.é\r-r;ﬁ suEn +,&(adve‘r"bia1) :

3. NPL + Vg + W2 + (adverbial) . .7l SR ,

4, Npl ot T:Tj_ 0 (adverhial)

By way.of mtumreti“c, these'synbols, first, do not Fef&@ to the' sentence
patter-n by nurbers but rofher Dy the typs of vavh—Va Vp (vhole part), Vi (trans-
itive), or Vi (intransitive). Consider ths V.7 pottérn fivst, ' It is composed of
an NP1 (noun i)hras.ewfi:i*st oné , the subject) ~ius cne of-thé elght forms of the -
wirh PE (be, -f_J_e_E:.'L_ng_,. am, .Ei-i , are, was, we=pre, oo teen) plus predicate ( or sometimes
rafarred .to as corm_)iéfer) . For the predicate or conpleter, we have three choiées:

a nown (NPL as it links back to, or is the same as, the subject); an adjective;
or 2n gdverb .of locé.tion'. " The. fourth position, :the ‘adverbial, 1 optional.

?3.19- Vip patt~e‘m: 1s cldsé}y"related to the W form. A number of* verbs could

perairly be used for thils pattern-- contains, reneing , appears, seems, has, have,

hed. Lpceme, becomes are only a few-examples. 7Tne important point to consider is

——— -

that ‘:_3:—:‘.{5‘- m-npletor Whlch follows the verb is = part of the- subject—henne, the

¥

i
identizying term, whole part. The order for th:is pabtern is NP1 + Viyp + completer,

This completer, as explained above, can be a noun (NPl), an adjéctive, or an adverb

1~
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of location.l Ib reiterate, the completer must be-a.part of the. ‘subject.. - Thefourth
position is again optional——parentheses always indicate that the enclosure is
optional° N O I e

The nest pattern, Fhe V. or: verb transitive, must have a’noun in third position
which is unrelated to the subJect-—nence the 'superscr :1pt2 NP .-+ There is "some-
thing“ passed across (trans) from subject to noun in third position.. The test.for
this sentence pattern is to switch the - “noun in third position to.-first position-.and
put"the verb in passive volice. .(E;ample. E@gggyg-slammed the.door.:. The door.was .
slammed by Martha ) Cet G e T

If the veqb in question is not one of .the eight forms of the.be . verb; “1f 'the
verbd 1n'guestion~is not.a verb_which_links the hird-position noun with the first-
position noun, making it a part of the whole; . if.the verb in question does not
connect a.third—positi@n;.pnrelated_noun‘with the. first-position' noun, the wverb:in
question then fits the Jlast sentence pattern-—the Vi pattern, verb. Intransitive..
In this pattern, an NPl is followed by a verb,” but there. is no:.completer. (the @ -
means ngllr—nothing in this position). |

Reflecting againaon.the two scenic—narration passages,. we will considerf
Fitzgeraldis useiof sentence patternsi Thewe quotatlons contain nine sentences,
none of which are kernel sentences, incidentally All are transfbrmations——that
is, two or more sentences have been combined to. fbrm one sentence by a process of
deleting ail words occurrlng more than once in the total number of -sentences to be
combined L

An analysis reveals that out of these nine sentences (containing a total of-

16 independent. and dependent clanses) are eight sentences. of the Intransitive-verb -

type (basic parts, underlined in green); six of the transitive-verb type (basic
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parts, underlined in brown); one-of the be-verb type (basm parrbs underlined-in

red); and one of -the whole-part-verb ‘type: (basic parts, underlined in blue). No =

generalizations will be made on Fitzgerald's preference of, and resultant sj_gﬁ_fj__" T
cance of, sentence-pattern usage until additional quotations have been considered.

Noving on to additional -quotations from The Great Gatsby, let us now analyze’

Fitzgerald's description of the'beat, the pulse-of 1llfe as 1t exists in the East
The eight quotations selected move randomly throyghout the"nqul . Tt is interesting
to note at this point-that. Fitzgerald doés nént adhere to a strict éhronologicai ‘
pattern in his writing of this novel. The entire action of the novei- 1s. constructed
from several sources and presented in fragments which appear to be_ placed at the )
proper moment for maximom efféctiveness._ Only at -the’ conclusion- of the novel do
these fragments reveal the. complete picture of action. o

The eight quotations, a’continiance of Fitzgérald's 'desdriﬁfi'dn of the East,
first deplet the elaborate mansion of the-protaigonist ,'-Jay_:Gatlsby;-then the tempo
of parties given by Gatsby; and last the mood of his m:'an;ion after the tragiq |
incident of the novel has occurred.

VBe Nl Adv. L R
"It was dawn now on Long Island and ‘we went about opening the rest of the

windows, downstairs, £111ing the house with gray-turning, gold-iiﬁiﬂniné light. The.
N VI M VI
shadow of a tree fell,sbruptly across the.dew and ghostly birds began to sing
VBe . Nt Adv.
among-the blue leaves. . ‘There was ‘a_slow, pleasant movement in the air, scarcely

a gind , 'promising a cook, lovely day. (page-152) -
N VI ,
"We walked through a high hallway into a bright rosy-colo{ed space, fragllely bound
N VBe Adj].
into the house by French windows at eithef end. The windows Were ajar and g;Leaming
Adj. VWP N
white against the fresh grass outside that seemed to grow a little way mto the




N VI VT N2 11
house. A breeze blew through the room, blew curtains innat.ome endrand out the.

other 1like pale flags, twisting them up toward the frosted wedding-cake of the

vT N
ceiling, and then rippled. over the.wine-colored g g, making a shadéw-on it as wind

does on the sea. (page 8) .
‘ 1 VI | _
"By seven. ofelock the .orchestra has arrdved, no-thin five-piece affalr, but a -

wwhole pitful of oboes and trombones and saxophones and-viols and' cornets and’

N VI
piccolos, and low and high drums....The last swimmers have .come in from the beach
now and are dressing up-stalrs: the cars from New York are parked five’deep in the
Ny Na N Ve ADJ

drive, and already the halls and salons and ver%ndas ‘are gaudy with primary colors,’

and halr shorn in strange new ways,. and shawls beyond the dreams of Castile.- The
Ny Vb ADV Ny VT No

bar is in full swing and floating rounds of cocktalls permeate the garden outside ;-
u N, Vbe ADJ

until the ai%‘ is alive with chatter and laughter, and_’ca'sual Immuendo and intro-

ductions forgotten on the spot, and enthusiastic meetings bej:ween women -who never

knew each other S names:’ L ) . _— T
T -Y-WP ADJ - N1 - VI iy
“]he l}ghts grow brighter as the earth:lurches away from the sun, and now the
Ny VT N2 V-WP Ny
orchestra 1s playing yvellow cocktail music, and the op%ra of voicés pitches a key-

N V % AND
higher. Laughter 1s easier minute by minute, spillled w1th prodigality, tlpped out
N VI Vi

at a cheerful word. The groups -change more. swiftly, swell with new arrlvals, .

VI VI AV Vpe - N Ny
dissolve and form-in the same breath; already there are wanderers, confident’ girls-

VI S VWP -
wf1io weave here and there among, the stouter and more stable, become for a sharp,
V1

Joyous moment: the:- ceﬁ%er of a group; and then, excited with triumph, glide on

through the sea—change of faces and volces and color under the constantly changing -

light. (page hoy . ' S
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: Ve N3 ADV . P . S .
"There was dancing now on the canvas in the garden; old men pushing young girls

backward in eternal graceless-circles, superior couples holding each other tiortuoudy
fashionable, and. keeping in the corners—and a gréat number of -single girls'dancing

individualistically or relieving the orchestra for a moment of the burden “of the -
banJo of the traps. By midnight the hilg%ity-had 1nc¥§ased. ‘A celebrated tgggg_
hadv:s[ung in Italian; .a.notorius c:on;\_i_:':":z}l £o had'v:s[ung in-jazz; and, between the .
numbers peg%le-wereyge;ng"Stﬁgts"all-oVer the:'garden, while happy, vacuous ggg§§§
of laughterrrgge,towerq.the summer sky. A Qgig.ef stage twins, who turned out to
be the girls-in yellow, dzg a baby ggtiin costume, and chaxéagne wzg served in .
glasses bigger than fingerbowis The ng%n had?ﬁisen higher, and floating. in the "
Sound wzg a trigggle of silver scales,; trembling a little to the stiff, tinny -drip

of the banjoes on=the lawn.. <page 47)
. VI Np .
A1l night the saxo%hones wailed the hopeless comment of the ."Beale Street”

Ny VT N,
Blues' while a hundred palrs of golden and silver slippers shuffled the shining dust.
ADV Vhe "N N VI
At the gray-tea hour there were always rooms that throbbed incessantly with. this low,

VI
sweet fever, while fresh fac%s drifted here and there like rose petals blown by the

sad horns around the floor. (page 151)

"A wa?%r of a moon.wasvghining over Gatsby's house, making the night fine as:
before, and surxg;ing the la " ter .and the soﬂgd of his still glowing garden. A
sudden emp%iness segggg to fiow now from the windows and the great doors, endowing
with complete isolation-the figure of the host,-wg% shoed on the p'Ig%ch, his hand up

in a4 formal. gesture of farewell. (page 56) : '
H V-Wp ADJ N

VHis ho%se had never seemed so enormous to me as it dld that night when we
hunted through the great rooms for cigarettes. W__pushed aslde curgalns that were
! vT No

like pavilions, and felt over Ilnnumerable feet of dark wall for electric light
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_ switches--once I tumbled with.a sort of splash upon .the keys.of- a-ghostly-piano.

- ADV Ve N N N o =Ny - - Ve ADJ

There was an inexpllcable amount of dust everywhere and the rooms were musty, as
Nl VI L Ny VT Ny

though they hadn't been- aired for many"-'dajs. I found the humidor on an unfamiliar .

table, with two stale, dry ecigarettes inside, ‘Ihrowing open the French windows of
N VT

s

the drawing-room, wé sat smolring out into ‘the darkness.'_’ (page 1127)

Using the same criteriau mentioned on pages 3 and ~~ We will cons:lder again

r “b.

Fltzgerald's parts-of‘-speech usage-—th_ls time in his description of Gatsby s

manslon and the’ parties given there.a»' . ii _? -".'-' 'j .

By sort:l.ng each word to :Lts partloular part of speech the follow:.ng charts

were made.
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NOUNS
— r~
dawn .- viols . words twins | fipgures
Léng Island  'cormets " groups to be cihost
rest Dbiccolos | arrivals : glrls - _porch -
windows (2) drims ~ . ° ‘breath act . hand
house (3) swimmers . wanderers - costume - darimess..
1light beach . .’ girls(3) chanpagne gesture
shadow upstalrs stouter glasses: - . . farewell
tree " cars - :, moment fingerbowls  house
dew New York . center- .- moon, : night
birds drive &1 group sound TO0MS
£o sing halls + - triumph triangle, :- cigarettes (2)
leaves salons . Sea=-change scales . curtalns
movement verandas Yolees .. - drip .- _- pavilions
air colors + color . banjoes feet
wind hair I1ght lawn wall
day ways dancing rilght light
hallway shawls canvas saxophones switches
space dreams + gardem comment sort
windows (2) Castile f men splash "Beale Street Blues"
end bar circles pairs keys
grass couples swing slippers piano
to grow rounds other dust amount
way cocktalls corners tea dust
breeze garden numbers hour rooms (2)
TOo0m alr moment days drawing room
curtains chatter burden fever humidor
end laughter{l4) boys faces table
Flags innuendo traps petals
wedding-cake  introductlions midnight horns
celling spot hilarity floor
rug meeting tenor wafer
shadow women Italian moon
wind names contralto house
sea lipghts Jaze night
seven ofclock earth numbers sound
orchestra(3) sun people garden(2)
affair misic stunts emptiness
pltiul opera to flow voleces
ohoes bursts key summer
trorbones doors minute ‘aky
saxophonen isalaticom prodipnlity pair



ADJECTIVES " VERBS 1s
gray-turning #brighter silver . was, V.. was floating
gold-turning . yellow ##¥shining went about” wailed '
ghostly #¥spillled gray ° opéning” sat
blue ##tydpped out ¥this fell:"- were
slow cheerful low - began: - - throbbed
pleasant ¥new sweet walked . ~ drifted
¥promising same fresh bound: - -~ blown .
cool confident rose were . was shining’
lovely stable sad seened(2).""  filling
high sharp #Gatsby's blew~, " gtood
bright Joyous #Hmldng blew In;-out had seemed J
rosy~colored #¥exclted fine rippled” -+  did
Erench ¥ichanging ¥4surviving dses ' ~ hunted
ajar old #his(3) has arrlved’ pushed aside
#¥g]l eaming #¥pushing #¥p] owing have come in were
white young sudden are dressing felt over
fresh gtermal great are parked’ turbled
¥one graceless ¥iendowing are ‘- was
pale superior complete is (3) " were
#Htwisting %¥holding formal permeate - had been alred
##%frosted #each ¥s0 knew ‘ found R
wine-colcored great enormous grow shuffled
#¥making single %that lurchés - was served
*no ¥¥dancing great is playing ©  had risen
thin #pelleving innumerable pltches -
¥five-pilece  ¥#gelebrated dark change
#whoile notorious electric swell
low happy ghostly dissolve
high vacuous inexplicable form
*last stage misty are
gaudy yellow unfamlillar weave
primary bigger *two become
#¥shom higher stale glide on
strange silver ary was
*new Etrembling  *#throwlng keeping in
full little French had increased
“¥floating  stiff #¥gmoking out had sung (2)
alive tinny casual were doing
all #4forgotten hopeless rose
enthusiastic #*hundred %otherfs turned out
golden ahlen

¥Determiners

¥#Varbals



ADVERBS

now (5) -
dovmstairs-
abruptly
there (6)
scarcely
fragilely
outside
then

flve deep
already (2)
never (2)
higher
easiest
minute
more (2)
swiftly
here

then
constantly
backward
tortuously

fashionably

PRONOUNS

1t-(3) "
we (5)°

“that (3)

other
them
who (4)
each
me

I (2)
they’

Individualistically

while
always

incessantly

here
before
still

up

onece
everywhere
out

open

PREPOSITIONS

oh (8)
of (27)

~ with (9).

across
in (14).

- into (4)

by (5)
o (2). ... -

~at (2)

against- -,
through (5)
around

up on : :
up toward -

as-(2)
_from- (3)

beyond
untdl

between (2).

while

- away from

for (5)
under

. all over
“toward

than -

CONJUNCTIONS

“and (42)
but - ¢

as

when

or (2):.- -
as thoﬁghf

16
ARTICIES
the (79)

& (28).
an (2)
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Several -logleal conclusicns: can be*drawn  from-a l:Lngr'uistic analysis of these

charts. Of the total:787 words in these eight quotations, 213 are nouns; 134,
adjectives; 113, prepositions; 109, articles; 96,verbs (including markers); 50,
adverbs; 50, conjunctions; -22; pronouns; - and-none, interjections. As in the |
previous segment of ‘an-analysis of thé quotations describing the Eaat, nowns are
the most frequentily lised bart of - speech, followed by -‘ad,jective:s in second place and
prepositions in third place ~ - -

In these quotations, four of ‘which describe’theé parties glven by Gatsby, one
wbuld logleally ‘expéct ta find more"action—hericé. mére verbs. And more verbs do’
appear fifth from thé ‘top in the most-frequently-used part of speech. To qualify’
the action—to méve it or to-slow it down--adverbs appear in sixth' position. |

No inferjections ‘were used again; this was found to be the ‘case also in the”
first analysis, ~'Oniy-a few-pronouns are used, 22 or 2.8 per cent; likewise,"
Filtzgerald's previous use of pronouns in quotations analyzed was 4.6 per cent.

Two . interesting observations aré.made on.Fitzgerald's use of conjunctions.
First, he used mainly the simplé adordinators; atd; but, or or; - Of the 50-co- -
ordinators used, these three are solely used-with the excéption of' three subordinate
coordinators. Also, wher items’ Gecur in a serdes, Fitzgerald does not use commas:
he repeats the coordihét&f'"gn_d.‘ Consider: ~". . . whole pitful of oboes and -
trombones and saxéphones and vicls and cornets and piecolos and low and high
drums; the halls and salons and versndas; unbil the air is alive with chatfer
and laughter and “easual ihnuendo and introductions. . . and énthusiastic meetings;
of faces and ' volces amd coloh . . . .® Pitzgerald's omission of the commz, when
connecting nouns- in a seriés, snd repetition of the cn('n't‘:-*lnat‘.oi'."a_li‘_lg. “terids to slow

down the reading of these ‘phisses.
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Specific importance '1s belng placed on-Fitzgerald's nouns, adjectives, verbs

and adverbs -In these quotations as these.parts of speech form the skeleton of any
sentence and rank high here in Fitzperald's frequency of use. . - ..--

Considering the r_10uns--first, we find only four. proper nouns--three are |

referring tq locatlon-—-Long Island, New.-York, the setting of the action, and
Castlle , an anci?nt k_‘Lng_dom in Spain. - The -third proper noun is ;otating”the music
permeating the atmosphere of the party, "Beale Street Blues.". Three infihitives
are used as nouns: - two. hyphenated nouns-are used;- and three compound nouns appear.
Fitzgerald's nouns in these :quotations are. simple and convey a meaning similar
to all. He relies heavily on a use of count nouns, - Agaln'nouns referring to
materialistic va.lue' are. used frequently:  they numbex 40 out-of the total 213.
Many nounsr-namir}g music instrumehts depict thé .variety of sounds heard at-a Gatbby

party: oboes; trombones,.saxophones, vliols,.cornets, plecolos, drums, banjoes, and

planos. Additional nouns convey an atmosphere of fun,-but not an atmosphere of

warmth. Consider the followlng words: oPchestra, affair; bar,-swing, rounds,

cocktails, garden, chatter, laughter, opera, voices, -prodigality’, dancing, hilarity,

Jazz, costume, chafipagne, glasses, and Fingerbowls. ~All of these words connote:

an atmosphere of galety and -festivity. .. On the other-hand, consider these words:

irnuendo, wanderers, -burden, trap, fever, faces, emptiness, isolation, darkress,

gesture, farewell, and dust. These worjds paint: a plcture-devoid of feelings of
warmth and friendship. ‘s

Next, let us again consider Fitzgerald's use of-adjectives.” When one completes

lhe reading of The Great Gatsby, 1f he has been observant at all, he should be’ left

with the thought that Fitzgerald uses.a tremendous.number of color adjectives.in

his writing. Of the 120 ad)anizlyes ocLnelng in thesa el gk, quobad.lone | 26 or
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19.4 per cent relates £6 specific color hues or intensitifes of color. ™ Verbs used

as adjectiﬁés%verﬁalés-—oeeiﬁ.?S.t:l.nie'é:-—reaffiﬁning that Fiksgerald is interested
here in aet'ion," a _.po'int,‘. stated earlier when comnentmg ‘on his verb usage in these
passages. o

His verbs here are a bit more colorful; howevér, hé st117 uses many intranei”
sitive verbs which tend to appeal more to the head than’to theé heart or hands.
Words appealing to the héad are less emotive; and, at least, 38 of Fitzgerald's 96
verbs would appeai more to the head, -to. the inteliect. Fitzperald with thésé verbs
merely states that somthjxlgisoccurring or'has occurred. A few verbs which would =

not falihintéi ‘this catégory, ‘however, are: d'ppled, permeate, lurches, swell,

dissolves, weave, glide.on, floating, shufffled, throbbed; and turbléd. These

words would appeal more to the emofions and smwld:. garry more .connotations.
Adverbs of manner. rank highest in Fltzgerald's adverb usage here--i.e.,

abruptly, scarcely, fragilély ) ‘five deep, never highér, easiest, more, swiftly,

constantly, backward, tortuously, fashionably, individualistically, inecessantly,

and once . ZLocation zdverbs are-second, including sich adverbs asi -downstairs,

there and here-~each accurring several timéss- outside, inside, everywhers, up,

and out. Adverbs.of time occurring are now, then, already, before, always, and

still. An mterpretatlon of F:.tzgerald's adverb usage would ind:Lcate that he is
most interested in how, the manner in which, somethlng ocetrs.” He then Wants o

relate where. When something happened {s"of less sig;nificance.

Now, let us reI'lect on Fitzgerald s usage of particular sentence patterns, '
following the criteria outlined on page 8. In the previous eight quotatlons, '
Fltzgerald uses “tv:enty-si.x serfences. N6 Sentence i€ a kernel sentence; all ave

transforms with the eicepti.of; of une sateca . e adiboncss | Ry o dnight . the
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hilarity had increaséd," is a-single-base transform. -That Is, only the baslc parts
of a _keme]t*Se_htence'constitute‘ this sentence. These parts are rearranged, however.
Instead of the formula, Se————--3NP+VP+ COMP. of #.= (Adv.), we have Adv.* NP+VPHZ.
The adverblal prepositional phrase has been shifted from fourth position to the
beginning of the sentence. to slow down the speed of the sentence.

Reflecting on the above s_tatemeht._ that-Fitzgerald has used no‘'kernel sentences
and only one ‘single—bé;se transform, we must take into-aceéount.the fact that a number
of clauses in‘lexcess Qf twenty-six, the total nunber of sentences, must exist.
Counting bo!:h.depéﬁdent and independent clauses, we-find 55 ¢lauses. .OF these
clauses having a subject- and vérb relationship, we -find 25 verb-intransitive ﬁypé
(basic par':t's ‘are again underlined in green): 12, verb-transitive type.(basic.parts.
are underlined inbrown) 3 12, verb-be type (basi¢ parts, again underlinéd in red);
and six, verb-whole-part type (basic parts,’ agaln underlined 'in blue):”

The first analysis of Fitagerald's sentence-pattern usage.purported-to make-
no generalizations qr:gf,his. trend of-usage as only nine __sentences (or:sixteen clauses)
were lmguist:-['cally ar-l‘alyzed. ‘Those, we will now add.to the present 26 sentences-
(55 clauses), 'We find then a total of 33 verb-intransitive type: 18 vérbitransifive
type; 13 {:é_r'b—bettype; and. seven verb-whole-part type. -Interestingly enough, in
both analyses, Fitzgerald follows the ldentical rank of seritence-pattern usage:
first, verb-intransitive; second, verb~transitive: third, verb-be; and fourth,
verb-vhole-part. Since 46.5 per cent of the sentence patterns usSed in these samplé °
quotatiopsi_s-' of the verb-intransitive type, we can now .generallze that Fitzgerald
does, lndeed, prefer the intransitive-verb- sentence pattein: . Perhaps, Fltzgerald
1s more Interested in merely stating the situation of things. ‘He prefers not to

have someone doing something ta. anoihen percon. The percor hifmelf is respbns:’[.blé

{Note: The coler scheme is not shoymr in the article, but the readcrs
can use the colors suggested--or other colors. )
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for the situation 1h which Tie I‘inds himself-——no one "did" it to hlm Reflecting on

the overdll action of ']he Great Gatsby, this conclus1on seems valid as Ja;y Gatsby ,

’

does, indeed “hake himself the person he is Matter of—fact' Gatsby even undergoes
a conplete metamorphosis He chang;es his name from Jim Gatz, he changes his soc:Lal

position in lifeg ) and he becomes :mvolved in ”mysterious” work which leads him to

N3

forturie, Such narration is best riéwealed to the rea.der throug;h the use of the _

TR e N +
HERS L

Intransitive-verb ‘senterice pattern.

Moving now 't the final phase of Fitzgerald's scenic narration, let us

Ry

consider one passage f‘rom ‘]he Great Gatsby in which he describes for his readers

the peaceful, tranquil Middle West, the section of the country f‘or which he shows

¥ .
M

nostalgia’
N Vphe . ' ' ' I
’ “Tnat's mv Middle:LWest—- not the wheat or the prairies or the lost Swede

towns, bt the thril]:mg returning trains of my youth and the street lamps and

sleigh bells in the’ frosty oark and the shadows of hol_'Ly wreaths thrown by lighted
Pt Nl V : 4
windows on the ‘snow.” ‘I am par% of that, a little solemn with the feel of those .

long winters, a little complacent f‘rom growing up in the Carraway house in a clty
N vI.

where dwéllings are still called through decades by a fandly's‘name l see now that
Nl " Nl S Np - Nl

tFTiis has geen a story of the West after aJ.l-—- 'Ibm and Gatsby, Daisyr and Jordan and

Ny Vbe cor Mg VI S5

I, were all West-etmers, and perhaps we possessed son)e defic:Lency in cOmmon wh.ich

made us subtly unadaptable to Eastern life " (page 177) e
A chart similar to the previous ones on parts of speech was made but is not,
incorporated Into this composition It Wlll merely be interpreted. |
The comments here will be brief the main purpose w:Lll be to see if such a
short passag;e ‘of 127 words (chosen for content as were all of the quotations) will.

reaffirm prev:Lous assertions Again nouns, adjectwes verbs, and preposltions,
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respectively, rank highest in Fitzgerald’s parts-of—speech usage. Adverbs do not
appear as’ frequently in this quotation perhaps3 because here Fitzgerald is more

Interested in a description of' a geographic location and the emotions attathed to
T

this part:l.cular place. Nouns and adJectives best do this job. - - .. -
- but . . |
No intérijec t:ions and,\few pronouns are used ag;ain ’J'his pattem has been -

followed throughout all of‘ Fitzgera_'Ld's scenic narration Agaln, and, .but, ‘and or -
are the coordinators used Interestingly enoug,h, F:Ltzgera_'l.d makes repeated use of .-
and when cornectlng nouns in a series B trains of my youth, and the street

,"F

lamps and sleigh bells in the frost,v dark and the shadows of holly wreaths. ... .3 . 3
Tom and” Gatsby, Daisy and Jordan and I et ﬂ"

Of the seven clauses here possess:n.ng a noun—phrase and verb—phrase relationship,
four are of the verb-be type two of the verb—intransitive type,. and one, of 'the
verb—transitive type ' It is :mteresting to note that for the f‘:l.rst time, Fltzgeradd.
uses more sentences of the‘ verb—be type 'Ih:r.s narration demands the :use of the be
verb. Fitzg,erald is describ:mg his nostalg:.a for the Middle West, that-to which he
is 1inked. The Middle West to Fitzgerald is universal it is this .way now and it
will a_'Lways ‘be this way ‘lhe verb adapted to this particular function is the verb be.

The other element of‘ 'Ihe Great Gatsbyto be linguistically analyzed is that of

characterization.Quo tations describe the two ma:u.n characters, Jay- Gatsby, the
protagonist, is a mysterious character who has situated himself' at West Egg to be

near Daisy Puchanan, a delicate, pampered lovely, and rich girl, whom he.once Yool i
"courted" five years ago and w1th whom he is still in love

The quotations which follow are F:Ltzgera_'l.d's description of, first, Jay Gatsby '

and, secord, Dalsy Buchanan. TdngliLstica]_‘Ly speaking, we will consider slot f11ling,

both of the noun phréso' and of the wverh phrase, and tapging. (The eolored marks will

s
—ilar
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be discu55ed following the quotations )

"He sm:Lled understandingly--much more than understand:l.ngly It was one(of
N2 o COUN+2 7 N ’
those rare smlles) (Wwith a quallty). (of etemal reassurance)in it, that you may come
N+2
across fourr or five times (in 1life). It faced—or seemed.to face--the whole- .

exter'nal world for. an instance, and then concentrated on you(w:Lth an irresistible
N2

pre.judice) (1:{ your favor.) It understood you Just as far as: you wanted to be

understood believed in you as you would like to believe An yourself and assured
you that it had precisely the :meression of you that, at your best, you hoped to
convey. Prec:.sely at that point it vanlshed--and I was looklng at an elegant young

N+2
rough neckz a year or two aver th'irty, whose elaborate for-mality;_, (of speech). Just

missed being absurd;,. Some. time before he introduced himself (as. Mr. Gatsby) I'd

got a strong impression that he'\lwas;pic}d._n'g’his words:with care. {(page 48)

"His tanned skin was drawn. attractively tight .on his face and his short hair

looked as though it were trimmed every da.y | I could see nothing sinister about him,
I wondered if the fact, that _he was not drinking helped to set.h:lm.off fro_m his

guests, for it seemed to me that he grew more correct as the fraternal hilarity inc: -

increased. When the Jazz Histof:fy of the World was over, girls were putting.their.

heads on men's shoulders in a puppyish, convivial way, girls were sWooning backward

playfully into men's arms, even into groups lmowing that -some one would‘-‘ar.rest their

falls—but no one swooned backward on Gatsby, and no French bob touched Gatsby's.: .
—_— N+2

shouldér, and no singin& Quartéts webe formed wlthH Gatsby's head, (for one. k. ) :

(rome 50)

"he truth was that Jay Gatsby of West Egg, Long Island; sprang from his
Platonic concept:ion af himcelf. He was a son of; God—a, phrase which, if-it means

anything, means : Just that—and he maot be shout His Father's. bus:LneSS SS, the service

=
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. N+2
(of a vast, vulgar, and meretricious beauty )Y So he invented ,just the sart (of
N2 - -
Jay Gatsby) that a seventeen—year-old boy would be likely to invent and to th:Ls

—

ccnception he was Taithfhl to the &m@." (page 99)
(Descriptlon of Daisy Buchanan )
"She-was ,just elghteen, two years older than me, ‘and by far the most popular

Nt+2
(of all the young girls) (in Lou:st:Llle ) She dressed in white, and had a little

white roadster, and all’ da,v lotlg ‘the telephone rang in her house and excited young
N+2-
officers (from Cajrp Taylor) demanded the privilege of monopolizing her that night

[

(page 755

"For Daisy was young and her artificial ‘world was redolent of orchids and .

N2

pleasant.,- cheerful snobbery and orchestras which set the rhythm (of the §,rear)3
—— : . N+2, N+2

summing up the sadness and suggestlveness(of life) (in new tunes ) (page 151)

"'Bhe only completely stationary ooject in the room was an enormous couch on

which two yomg_women were buoyed up as though upon an anchored balloon. 'l‘hey

were both in whlte -and thelr dresses were rlppling and fluttering as if they had
Just been blown back in “dfter a short fllght‘(arofj;g the house ) I must have stood
for a -few .moments listening to the whip ard snap (of t§;2curtains) and the groan -
(ofN;2picture ')(on g?rall ) (page 8) T e

"The exhilarating ripple of her volce was a wild tonic in’ the rain, I had‘
to follow the- sound(o§+§t) ‘for a moment , (upN;id down,) with my ear alone, before
any words cams through. A damp streak (OngglI’) lay 1ike & dash (of B peilrit)

(acrgsg her cheek ) and her hand was wet with glistenlng drops as I took it to help

bér from the car. (page 86)

"Her V'oice' was f‘ull of" m)ﬁey-—-—thgt_ vias’ t_llein__exhags_tiple_ r_chalm that rose and’
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N+2
féll in it, the Jingle of.it, the cymbals' song(of-1t): . .  .High in a Whlte palace

the king S: daughter, the golden girl . . .(page 120) - @ e -

"they were careless people; Tom and Daisy, they smashéd ip-things and creéatures
N+2 N+2 3 ] 3
and then retreated back(into -their roney)(of their vast carelessness), or whatever

1t was that kept them together, and let other percple clean up the mess they had
made. . . ." (page 180-1) . SR L SRR S A
In regard to. these quotations.describing“the characters, we will' First consider
slot filling of the nouns and then slot filling of the verbs. By ‘the slot filliﬁg
of a noun, we mean that in.deseribing.a particular noun, we have a’ choice of filling
certain existing.slots;or positions before or after a noun. There are five such
slots, each containlng several possible word choices, to the left-of’the noun. We
find in N-1;positien, ‘the pure roun or’ the-eclassifying ﬁougé in N-2 position, the
adjective (thererexist in this slot, seven possible ‘chelces-~from right*tc*:er ==
proper, color, shape, agé, size,-value, orverbal); in N~3 position, the post-
regular determiner; in N-4 position;. thé regular détérminer; ‘and“in N~5 position,
the pre-regular determiner. In composing a sentence, the writer begins with the N-5
positions and proceeds in the direction toward the.N~L'positicn and ‘toward-the head
noun. . S i -
Examples of each position follow: -in the N-5‘position, pre-regular determiners, -

are such words'as;, -all, only, bothy just, -and mefely. Tn' the N-U position, regular - -

determiners; are -five:classes of words-- @ (null) nothing; articles (the, a, and

an ); beharts. (eackyyany,: every, ‘Somg;, several, many, few, next, and final);

possessives (my, our, its, your; his, Bd's,-etc:)s .and demonstratives (this; that,

these, those). :In'the N-3 position, post-regular determiners, are four classes of

words—ordinals (first, second, third, etc.): cardinals (one, two, three, ete.);

{(Note: In fact, there are more thafi seven subclasses of adjectivals:
there are , for example, such subeclassce a motion, speed, taste,
tourh, and sound--among others.)
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intensiflers (quite, very, a bit, many.a, pretty, terribly, awfully, barely, etc.);

The N-2 slot is reserved for a variety of aﬁjedtives vhile the N;I slot.is reserved
for the pure, the class1fying, noun. .Within the N-2 position, a further breakdown
'should be noted For instance  1f the ‘adjective Ir‘a.kes a valué judgment with

! refErence to the noun, it is in the N-2 position of value; or if the adjective tells
the color of the noun, it is in the N-2 position of color.’

Two additional slots exisf so'the right of the noun. These are labelled N+l
and N+2, In the N¥1 position is the adverb, and in the ['+2 postion is the prep-
ositionai phrase. Both, of conrse; further describe the noun.

| Referring'back t0 these character descriptions, the actual quotations, let us
now define the color code used to depict Fitzgerald's use of slot Filling in his

descriptions of Jaﬁ-Gatsby and Daisy Buchanan. All nouns which are slot filled are

anderlined twice in red.- Words which £i11'the N=l. position afe underlined in

orange; words which fi11 the N-2 position, in éfeen; words which fi11 the N-3

position, purple; words which F111 the N-U position, blue; and words which £ill

the N-5 position, brown.

An analysis of these quotations which glve & sampling of F{tzgerald‘'s use of
slot fi1lling reveals some interesting facts. Of the 46 nouns from the selected
QAss;gss, each, of conrse, had the'madatory.m;u-s1ot'fillédl “The other slots filled
- fann in this order:' N—2-(adjectives),'forty—fivei "N+2 (prepositional phrases), .°
eighﬁeen; N—3'(p08t;regulér determiners), eight; N-5 (preregular determiners),
ﬁhree; N+1 (advero), two; and N~1 (pure noun .which classifies), one. Incidentally,
eleven of the prepositional phrases fN+2)'contein nouns which are slot filled.

Fitzgeraldls frequent use of tha pt-ol.nsi.t.{'lnna'.'l phrase here as a'slot filler refleclo
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back to the first linguisticanalys:i.s of part-of-speech usage which also showed
the use of a g;r'eat,_-l:number of prpositions. .i,Likewise,El;i'j ectives rank high in this
analysls as did they An.the part—of—speech—usage analysis.

Fitzgerald has used seventeen value ad,jectives the .use of which tends to -slant
the material presented to“opinionate ~the rea.der slightly before he ‘has completely
read the whole idea. Verbalsy. size and .age- ad,Jectives (four of the age adJectives -
are y____L by the way) ranlc next in numher of usage. Then appear shape and color.
Proper ad,jectives are used.only twlce. While only four adjectives of color fill the
N-2 position, it is interesting to obsex;\{e that Fitzgerald twice uses white,
functioning as nouns in his description of Daisy Buchanan. Furthermore of these
four color ad,jectives here two are white——and both of these refer to Daisy
Fitzgerald relies heavily on the use of color ad,jectives and he espe01ally uses white
in his descriptions of Daisy Buchanan - _ q )

The verb can also be slot filled both to the left and to the right. 'Ihere are

four pos1t10ns to the left. In the V—l position is be+:|ng, in the V-—2 position is

the have+en' in the V—3 pos:.tion is the modal (can, could may, might . will would

fiust , shall should Ought da.re to and need to), and :|.n V—ll p051tion is the tense

(present or pést). To the right of thé verb, we have the conpleter in the V41 -
position and an adverblal (word, phrase, or clause) in V+2 position .
Iet us identify the slots filled for the verbs :Ln a passage of charaater

descruption of‘ "[bm Rur-hanan The foll ow’mg color code is used

. V—l be + ing (Green)
e e V20 .- Have + en. (Purple) ’
' V-3 modal (Orange)
V4. . . tense . - (plnk -
V+1 completer (blue)

. ... W2 . adverblal - (brown)
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bet+Pas.tn.+VI+ing
". « . and Tom Buchanan in riding clothes was standing with his legs apart on
" have+Pas.tn.+VI+en VpetPas.tn.
the front.porch. He had changed since hils New Haven years. .Now he was a sturdy

straw~haired man of thirty with a rather hard mouth and a supercilious mamner. Two
have+Pa.tn+ VIen  (No)V+1 2 VI+Pas . tn#V+L{Np)
g$hining arrogant eyes had cStablishdd"’dcﬁu.nancef‘over ‘his face and gawerhlm ‘the

appearance of hils always leaning aggressively forwar-d. . Not even the .effeminant swank.

- Mod+Pas.tntVT VH1(No) V-WP+Pas.tn
of his riding clothes could hide the encrmous power of that body--he seemed.-to fill
VT4+Pas.tn. V+1(N2) mod+Pas.tn
those glistening boots until he strained the top lacing, and you could see a great
VI+Pas.tn. Vhet Pas.tn.

pack of muscle sh’ fting when his shoulder moved under his-thin coat. It was a body

capable of enormous leverage~-a cruel.body." (page?)

We now move on to tagging the name applied to the procedure of using identify-
Ing words after nouns or adverbials. In this segment of the lingua.stic analysis, we
willl consider the words, phrases or clauses which follow the noun only, that is
those words which tag the noun. Different leverls of tagging will be identified
For instance, the first tag for a noun will be labelled in gx_"e_ with an A if that
tag should further be tagged it will be’ labelled in pinlc Wlth a B Each time a
tag is tagged further, it moves to the next level, identified here by the color
blue for the C level, “the color or_g'g for the D level ) and the color P___.£° for

the E level. The nouns tagged are circled.

(Description of ﬂyrtle Wilson) ", ., .Then I heard footst'eps ‘oh a stairs, and
in a moment the thickish flgure of a woman blocked out the 1ight from the office
' A
door. She was In the mlddle thirties and faintly stout but she carried her surplus

- A B

_,._......__\

flesh sensuously as some wonEn can, Her face, above a'-spotted dress of dark blue

crepe-de—-chine, contained no facet or gleam of beauty, but there was an immediately
A
perceptible vitality stk hcm"as 1f‘ the nerves, of‘ her boriy were contmua]ly
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A

smouldering. - She smlled slowly, and walking through her. husband as if he were a.
' ) A
ghost, shook hands ‘with Tom, lookihg him flush-in-the eye... (page 25)

"Mrs. Wilson had changed her costume some time before, and:was now attired ‘in

an elaboraté afterrioon dress of cream-colored chlffons. which gave ol a continual '
T (o4 )
_ai"fstlea‘fas she swept "about. the.room.™ ~ . ..o -~ 0 e e

—— e

(Description of Jordan Baker) !The younger of the two was a stranger-to Te.'-
Ay A
l( She‘«was extended full’ length,at her end.of the divan; completely motlonless, and With
B Cc
her! ch:hD raised .a little, as 1f she were balaneingfs something yon it which was quite
‘-\-_.‘-’__-

likely to- _f_‘all..- (pal,gg,_&-g).:_ T U SN s
: o ol
"I enjoyed lool{mg at: her. - She ‘Was a slender, sma_'l.l-—breasted g;lrl\wlth an erect

— B . C. . D E
carri‘agh which she acdentigted. by 'thromrgg_her bod\s bacm-:ard‘\at the: shoulders ylike a

e gt T i T --ﬂl.'.","":;

young cadet.” {page 11)

(Description.of Tom Buchanan;.. 1dentical to- one used for showing the -slots -
pr— s A
fiiled for the verbs) ". . .and \‘IQm Buchanan )j_n rid:.nzT clothes was standing with his

.....-_..— "

legs apart on. the f‘rOnt porch. He had changed since his New Haven years. Now he was
oy A A
a sturdy straw—ha:ired man_, rof thlrty with a rather hard mouth and a supercilious

manner. ‘Not even the ef‘f‘em:lnant swank of h:LS rlding c¢lothes could hide the enormous

power of' that body—-he seemed to fill those gllstening boots until he stra:Lned the )

TN A B

T K
under his thin cogt.” Itiwas.-a ,hgg{ﬁcap&le. of enormous leverage——a, cruel body:™ -

-

(page 7) . s/ LT e e
Vlewd_ng and analyzing these b:.ts of character descr:.ption s it appears that
Fltzgerald does not make an extensive use: of tagging. When he does tag, he tags

mainly on one level only, the<f level. -Ocecasidnally, he tags at the B level. Rarely
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does he tag on the C, D or E levels It should be added that these quotations were

selected because they dig- exemplify Fitzgerald‘s use of'- tagging ‘Therefore; it ¥

seems valld to assert that he uses tagg;ing; inf‘requently Ce |
Fitzgerald relles on slot f‘illing, especially the N+2 prepositional phrases and

the N-2 adjectives, t6 achieve his descr'lptlve ef:f‘ectiveness. ‘A glance .fthrough

the preceding quotations will reafflrm this conclus:.on. ' . ’
Tne last segment of this l:mguistic analysis wlll concentrate briefly on

Fitzg;erald‘s use o:f‘ transform sentences. _ As has.already, been ‘stated:-and explained,

Fitzgerald uses only an occaslonal lcernel sentence. Almost gl_l:of‘ his sentences

are transfor;ns. Statements- carefully seleéted from.The Great Gatsby follow as ex=

amples of seven single-base transforms and nine double-basé: transforms., . ..
Single-base Transforms:

The There Transform: "There was daneing now.on the canvas in the’
garden. PO

!..i ."-rrc.

“Tnere was ‘the boom of a bass dr'um and the voice
of the orchestra leader rarig out - suddenly above
the. echolalla of the garden.'
The Passive Transform: -"The very phrases were worn so threadbare that |
‘ - . : they evoked no image except that ofa turbaned "
'"character' leaking sawdust. . . ."

o S . l
The Indirect Ob-ect Transform:. "I'll give you that car ,“ said 'I'om "T111 send
S © . it over tOlTlOl"I‘OW afternoon. . . :
The. Adverbial -Shift Transfor'ni:,; ., Slowly the white wings of the boat moved against
' . ' the blue cool limit of the sky. Ahead lay the
scalloped ocean and the abounding “blessed isles.

|

The "Uh" Questic')n ‘I"ransf‘om‘:_ S (How)" "How do you get to West Egg Village‘?” he
I . asked helplessly.

(vhat) '"What are you'dning, ‘Nick?"™’




The Yes/No Question Transform:

'ihe Do Transform :

Double~base 'Iransform:

The Cbjective Complement Transform:

The Relative Clause Transform: - .

The Prenominal Transform:

The Compound Sentence Transform:

The -ing or to- Transform:

The Postnominal Trans form:

a

The Relative Adverb Transformation:

The Preposlticnal Phrase Iransi‘orm

The Adverb Clause Trensform: -

31

"Haven't you ever seen her?"

"Do they miss me?" she cried ecstatically.

(Some authoritles refer to-these as muitiple.
-base transf‘orms )

"I told you I went there,"said Gatsby.

"Only Gatsby, the man_ who g;:l.ves his name to

" this book, was exémpt frommy reaction—- -

Gatsby, who represented everything for which
I have an unaffected scom." - . ]

M. I~ .that's tlie best -thing a girl can be in

this world a beautiful little fool"'

"Daisy was Ty second cousin once removed

- and I'd kmown Tom-in college."

", . .and Jordan invited me to Join her own

. party. - _.“‘

", . .the wor'ds murrmmus and minflected
running together in a soothing-tune.  The
lamplig,ht bright on his boots and dull on
the autum-leaf yellow of her hair, glinted
a_'l.ong the paper. P

"It was when curiosity about Gatsby was at
1ts highest that the lights in-his house
failed to go on one Saturday night. . . ."

"Out of the coimer of hils eye Gatsby saw
that the blocks of -the sldewalks really

. formed a ladder and mounted fo a secret
place above the trees--he could climb to it,

if he climbed alone, and once there he could
suck on ‘the ‘pap of .1ife, gulp -dovn the
incomparable milk of wonder." :

When I came back fromathe East last autum,
I felt that I wanted the world to be.in
uniform and at a sort of moral atténtion
forever. "

Perhaps the most .valid way of interpreting theae fxanmples of Titsgerald's use
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of transform sentences is to conslder the amount of time needed to locate-each .of

these transforms. (To locate the transforms, a list of both single-base and double-
basetransform types was made. Then a search was made to locate each type. - Baslest

to find, and occurring on almost every page, were (in this rank) (l) the

prepositional phrase transform; - (2) the compound sentence transfbrm, (3)

the prenomlnal transfrom, (M) the relative, clause transform,‘ and (5) the adverb

\

clause transformm These next transforms continue to be ranked; however, they were

harder to find. They certainly did not occur on every page. The rank of transforms

continuestesie (6 the g question transform (7) the yes/no question transform,

(8) the gostnominal transform,, (9) the relatlve adverb transform, and (10) the

-ing or to- transform . Alrost impossible to find were the passilve .transform, the -

indirect object transform, the adverbiai shift transfrom, the do-transform, the

objective complement transform,'and:the there transform. Tnis rank reflects the
type of transform sentences which Fltzgerald. chooses to use in his writing,

Thls llnguistic analysis of selected quotations from The Great Gatsby has

concentrated on five maln areas of the grammatical structures and . the styllstlc '
features of Francis Scott Fitzgerald (1) usage of parts of speech, (2) usage of
sentence—pattern types-, (3)3usage of slot filling'of'the noun and of the vero

(4) usage of tagging of the- noun, and (5) usage of transformatlonal sentences.
These quotations,frevolv1ng around Fitzgerald's scenic narration and character
descriptions, were carerlly selected in order to glve the reader an understanding
of the underlying_structure and the meaning of the novel; uhile, at the sane:time.
and more impoilantly hero, analyzing the grammatical structures and stylistic

1

features of the writer . In other words, this ecenpucitim. approaches the study of
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grammarthrough ppé study of Z_I.ii;erature and the study of style through the study of .
grjamrr.ar;. . | e N T -

In swmary this ana_’lysis gives some interesting msights into the style of
Fitzgerald, based entlrely on what he has written :Ln one novel:, not-on what any -
critics have wr;tten ahout him. . Several. quotations were included in this analysis;-
therefore, the'.cc?n_gl{lsions' should hold valldity.. = -

Wit;h reference _l-t‘;p, F‘i_t';zgerald‘s usage of. parts’ o}‘.'epeecﬁ, 'he' uses mainly nouns,
adjectives, prepositions, articles, and verbs. Hei uses. adverbs when-deplcting scenes -
with aceion; he rarely-shifts these adverbs from- fouJ:-th-'positioﬁ. He -uses very
few pronouns' and ric_) interj eetions. |

His nouns are sﬁmle; nogdictionarﬂr is needed to glean mean:l.ng from Fitzgerald's
phraseoclogy. Yet fhe meiedic movement. and careful cholce of his words seem
pleasant to his readers ears. .Ile frequently used hyphenated nouns; he relles -
heavily on the use of count nouns, often with materialistic cormotations.’ He uses
almost all- common nouns; ‘on.‘Ly occaeionally does he-use a proper noun.  Depending:
on what Fltzgerald wishes to portray, he frequently .uses nouns which are elusive-—-
which carry mysterious, dreem—like, ﬁmmssions. . His nouns are carefully chosen for
the desired comoteﬁiohs;= especlally with his descriptions of the: East as -compared
to his descﬁptione of the Middle West.. ;

Fitzgerald's adjective usage.'is inferesting. ' He uses many color adjectives== -
alnost every page centains'-eﬁ leaet tﬁree or more references to & colér hue or an

intensity of color. Three colore;,-_ white, blue and yellow, dominate’in The Gree:_-':_':_

Gatsby. Fltzgerald uses white numerous times in his descriptions of Dalsy Buchanan,

especially when, sha was a yong sirl. Rlue 'is uscd to deseribe all aspects of nature-
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—--the blue sky, the blue garden, the blue leaves, the blue night; and the blue dawn.

Fitzgerald uses yellow frequently when speaking in generalities 274 when he describes
people of little significande to him. . |

‘-C.'lonce:rn‘it-lg "snarl" and "purr'! adjectives, Flitzgerald: especia’ily makes use of
the former when describing the East and the latter when describing -the Middle West,
Many of his adﬁectives are verbals, indicating .:that he is interested in the action
of tﬁing;s 'l' The actign further .describes his .nouns. Fitzgerald alsc uses many value
ad,jéctives 5 he often slants the: material for :the reader:’

Fitzgerald's preppsitionusage 1s most frequent. The ratio'.found in almost all

quotatibns was quite high. He Seems especiélly interested in prépositions which

iﬁdic_:ate where and how something occurs. ﬂq_g_rl does not. seem to be too important.

donsidering conjunctions, he uses mainly ‘the.sinple coordinators, and, but , and
or.Interestingly enough, when commecting nouns.in a series, Fitzgerald-usually
chooses to omit the commas and to insert additional and's. This catches the
attention of the reader and tends to-slow down the reading of the material. Each
noun seems to get separate attentlon.. -

F‘j.tézgepald‘s preferred sentence pattern is the verb-intransitive type. . He
seems Interested 1n merely stating the situation of things.. _I'Iherperson himselfl is
responsible fb;r' the situation in which he finds hﬁself‘s--no one "aid" it to him.
Gatsby is res-ponsible for the position in which he. finds himself; so are the other
characters. Fltzgerald uses the verb-be or verb-whole-part pattérms. When he deces ,
her ds-nsindlly I'Eflecti.ng; on the Middle West},. that an;t of the lgountry ‘to which he
Teals hic r.eall&r belongs.

In the area of slot fi1ling. Fltzgerald docs 1;0'13( heavily on the filling of '



35

various slots In getting across his effective description. He uses mainly the N-2
adjectives and the N+2 prepositional phrases. Slot filling is used mainly for -

2motional purposes, and most of Fitzgerald's prose in The Great Gatsby:iis emotive,

On the other hand, to achieve his effective description, Fitzgerald relies very little
on the use of tagging.

Fitzgerald has used very few kernel sentences; almost every sentence is a
transform. Most of his bransforms are of the double-and multiple-base type. He
makes most use of the prepositional phrase transform, the compound sentence transforn,
the prenominal transform, and the relative clause transform. Rarely ever does
Fitzgerald use the adverbial shift transform; rarely ever does he use the Indirect
object transform, the cobjective complement transform, or the there transform.

This linguistic énalysis has considered in depth the grammatical structures and

stylistic features of Francis Scott Fitzgerald as demonstrated in The Great Gatsby.

This analysis purports that Fitzgerald has carefully chosen his words; his prose r
is always graceful. His prose can be vivid; his prose can be elusive. It merely
depends on whether or not Fitzgerald wishes to leave his reader in a floating world.
Fitegerald seems to vliew the East as a floating world and the Middle I;Jest as the real
world. So much of the novel relates directly or Indirectly to this geographic

consideration. All in all, Francis Scott Fitzgerald in The Great Gatsby, with his

precise use of the language and his careful cholce of sentence structures, leaves

his readers with an unforgettable sense of the Jazz Ape, the 1920's s &
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Poems, especially lyric poems, are often works of brevity
composed of a somewhat compressed language. Therfore, the
repetition of any word in a poem(oh,yes, even conjunctions,
prepositions and articles) should be significant to the careful
student of language and literature. One should be especially
careful when dealing with Dylan Thomas, himself an admitted
"pnainstaking, conscilentious, involved and devious craftsman in
words."l In the study of "PFern Hill" one finds the words "green"
and "golden™ themselves rencated several times as well as sug-
gested by adjacent images. The fact that these words are colors
adds another dimension of Importance to their repetition:
color symbolism.

Thomas as a poet was no doubt aware of the universal appeal
of color symbolism. Unlike other types of symbolism, color
seems to symbolize many of the same things from culture to
culture. According to Cirlot's A Dictionary of Symbols, color
gsymbolism usually derives from one of the three following .
sources: (1) the inherent characteristic of each color. percelved
intuitively as objective fact:; (2) the relationship bHetween a
color and the planetary symbol traditionally linked with it;

(3) or the relationship which elementary, primitive logilc perceives.
While sophistication of culture may mutate or multiply the
symbolic relationships, many ¢f the basic meanings remain the
same; thus, according to Jungian Dr, Jolan Jacobl, we have some
relationships that anpear as a general rule: blue for a clear
sky often stands for thinking; yellow for the far-seelng sun
often stands for Iintuition, or brief illumination; red. for
pulsing blood or flame often stands for surging emotion; and
green for growlng things stands for the function of sensation..
Building on these very general principles, Thomas has construct-
ed in "PFern Hill" a two-toned portralt that alternates between
light and dark and their respective effects upon the symbolic
hues, green and gold.

lConstantine Fitzgibbon, The Life .of Dylan Thomas, Boston, 1965
p. 327.




The frequent occurence of the color green in a poem about
a country home should in no way seem odd. What is odd 1s the
fact that in a 54-line poem the word appears undilsguised and
unsynonymned seven times. No stanza is without the word "green."
Perhaps a closer look at how "green" varies in meaning in each !
instance coupled with a 1little color symbolism may shed some
light on Thomas' ploy.

In the first stanza "green'" appears in a quite innocent-
looking simile "happy as the grass was green." At least one
would assume this structure to be a simlle. A second or
third reading could twist the intonatlon so as to get a cause/
effect type structure reading that the I person was happy
because the grass was green. In either interpretation of the
line, the word green seems to be in a nice, natural place---
describing the color of healthy, living grass. Nothing
strange about that.

But, in the second stanza Thomas gets to employ one of his
favorite poetic devices for which the English language 1s so
famous---semantic ambilguity. In line ten "green and carefree”
describes the I person of the poem. Now green could be asso-
clated with new and growing here, but green can alsoc mean
"inexpérienced" which 1s not too far removed from growing.
Later in the stanza green is used again, but this time directly
with golden. The I person becomes both colors.

In the third stanza one finds the interesting simile "fire
green as grass.”" Again the literal associatlon with grass 1s
plausible, but with fire one usually associates red or orange.
The trick here i1s to get the reader to asscoclate the intensity
of one image with the color symbol of another image. And Thomas

. by choosling "fire green" gets one to see an intense,
urgent, living green---a green of activity, a burning green.

The fourth stanza employs green in the dual nature of
stanza two. The reader finds a "whinnying green stable”
from which the horses walk 1into praise. Green could be
designating the llfe-force of youth in this instance, or the
inexperience. In fact "whinnying" could almost be taken for a
baby's cry in its warm, 'stable'™ surroundings.

The fifth stanza contlnues juxtaposition of green and
golden referring to the state children are in before they fall
out of grace., It would seem that 1n the growing, youthful,
inexperienced state one could be equated with gold---an
Interesting color symbol, l1tself. But before moving on to
the implications of gold, a closer look should be gilven to the
intrinsic dual symbollsm of the color green.

This symbolism becomes evlident by the time one reaches
stanza six and comes to the phrase ‘'green and dying." On first
reading and by physical proximity an unconscilous picture comes
to mind of rotting flesh, quite out of tame with "green" used



In the poem thus far-~-or 1s 1t? This one phrase willl surely

make one look closer at each green to see if it could possibly
mean dying or decaying. And in all falrness, each green can

mean thls, In traditional color symbolism, green 1s a color

of antithesis. Green 1s a color assoclated with life and

growing things, and a color associated with death and decay.

Green 1s also a symbolle bridge between "warm" and "cold"

primary color groups. These facts become more lmportant when
considered in the light of Dylan Thomas' life and death philosophy.

Thomas saw llfe as a continuous »nrocess in which death was
only a step in the cycle. Death was not to be feared and in
many of hls poems "Do Not Go Gentle into That Good Night", and
"A Refusal to Mourn the Death, by Fire of a Child in London,"
thls acceptance and even welcoming of death i1s evident. With
this knowledge a line like "green and dying"in such a living,
breathing, glorious poem 1s not so hard to take. The closing
line "Though I sang in my chains llke the sea" embodies this
affirmatlve attitude toward the naturalness of belng at once
green and new and dying. The image of the sea, traditionally
the symbollec cradle of life, singing brings the perfect
opportunity for getting backt® "goclden" and the symbolic
implications thereof.

That last statement might not seem like a logical transition;
but when one thinks of sea, cradle of 1life, and all it contains:
animal, mineral---the makings of all our belng---~an interesting
question comes to mind. Just what 1s 1living? Where does the
mineral end and the anlimal or vegetable begin? Thils seemed to
be a question that bothered Thomas 1n his "1li1fe and death"
process. He could not mourn a child who was just moving on to
a different state of belng, or a father who was moving Into
a "good night." 1In thils broad concept of living that seems
to concentrate more on "belng", no wonder golden becomes Important.
No wonder a child can be green and golden.

In the general principles cited by Jacobd,.geliow is assoclated
wlth the far-seeilng quality of the sun or the sun's intultive
powers. The sun moves Into darkness, but always returns
(according to man's perception) illuminating the earth again.

In stanza three of the poem, the sun 1lluminates the fields,
the hay, the house, the tunes, the alr, the water---all the
moving llving qualitles. Then later in the stanza, the I person
1s left in darkness without aid of sun---illumination. Still
he hears movement, interestingly enough owls---the symbols of
death---~who carry the farm away. The horses flash into the
dark, the night-jars fly, and then the sun returns with every-
thing moving and 1lluminated. In the daylight of "Fern H1i1l"
the I person is aware of moving, visible 1ife, but he finds 1n
the return of the sun from darkness that "life"s or at least
belng goes on and can be heard even 1n the dimmer light of the



moon. Thils cyelle passing Iinbo darkmesscis.dhan's only
simulation of death until the actual event. The golden sun
Intultively prepares man for thilis event 1ln the cycle by leaving
and returning with regularity.

Gold as a variant of yellow carries two further symbolic
relationships: that of glory and that of mineral. The state
of glory 1s at forte throughout the poem. The green I person
and the green children are all in their glory. The golden
age is depicted through such words as heydays, hail, honoured,
prince, lorily, shining, and praise. The 1image of Eden
suggested by "prince of the apple towns," and "Adam and malden"
also paints a glorious situation.

The quilte literal association of gold with mineral cannot
be ignored in view of Thomas'! philosophy. All the time the I
person is green (growing, living, dying) he i1s also golden
(in glory, intuitive) and possibly reminded by his golden
intuition that he will return to an inanimate, mineral state.
This aspect might be stretching things a bit far, but with
Thomas' self-confessed "devious" craftsmanship, one cannot
leave out such an interesting possihility.

The only other colors in the poem appear in fairly tradi-
tional color symbol relationships. "Sky blue trades" would
seem to imply clear, ynclouded thinking in line 41 where it
refers to child logic. And "lamb white,” of course in line 46,
carrles. this innocent motif a bit further. As a whole the
poem flashes in green and gold neon from illumination to dark-
ness, from illumination to darkness, from illuminaticn to dark-
ness---lighting up Dylan Thomas' philosophy of "life."
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Dr. Ruth Barnes ““nother Leook at the Noun"

The trouble with telking about a term is that so many other terms

are required before the task is completed. One word gives birth
almost literally to a host of other words. When we talk about

what 1s done--or about function--the task is much easler than talking
ahout ‘*notion."

Dlscussion about functions performed by nouns can-hbe fruitful because

it can be shown what actually hannens. Further, 1t is relatively

easy to point out words or phrases--or even clauses-=which function

as nouns. For the nurnose of this paper. at least, let 1t be noted

that by the term "nounal” T havé in mind that which functions as

a.nonn. In the statement " The guilty will be punished," there 1s

no question that "puilty" 1s an adjective which functions as a

noun. Thus, the term "gullty" 1n the statement 1s an adjective

which functions as a noun. We could use the designation® guilty" .

adj nounal

I point out that all words can be viewed 1n terms of structure

and functlon. “Structure” is what the word is, as notionV Function"

refers to what the word "does." In taking a look at the noun, wmy
"maln interest 1s in determlnlng how to tell what a noun is, as

structure. It Is clear that at thils point my interest 1s-in - 7°°

polinting out that which can functlon as a noun. I have already

indicated that an adjective may functicn as 2 noun. Such is also true

of a verb In the statement "Ranning 18 an excellent way to lose , .

welght," I assert that "running" is a form =2f 2 vérh. In thls sen-""

tence, “runnlnz“ funétions as A. noun-~and 15 a.n%unal.

As a flnal example, let it be seen that in the sentence 'BwifEly’ !
lsan adverb,! "swlftly” 1is , in fact, an adverb functioning as '

a noun flor thls time and place. Of coursb, in additlon to havling

other parts of speech which can function as nouns, we alsc have

nouns functioning as nouns. That is, we have nouns by structure
functioning as nouns.

®

There 1s always a real prohlem with the verbt 1in terms
of structure and functison. There are many words listed as verbs
which also meet the test(s) for nouns as structure. It is true that
verbs can be characterized as having the /-ing/ form. In fact,
one can designate a verb Ly structure as that which has the /-ing/
form and the /-ed/ form,or its equivalent in English. I point out
one of thousands of words which can mept the test for being elther
a noun or verb by structure, the word®stone." If we make the
assumption that that which we are'talking about™ 1s always 1n terms
of the noun, "stone® would have to be a noun whilch mqy—-and doeg=—~
function at times as the verhb. ' .



"Another Losk at the Noun" - 2
In the followling sentence, each noun functions as a noun:

a. John 1s his name.

b. Mercy is desirable.

c. HMarehedd - 1s semewhere aronnd here.
d. The Jury is now ahlé to agree..

e. He will kick the pall.

f. They are sleeping 1n the forest.

g. He gave the Red Cross money.

I realize, at this point, that I have not yet proven what a noun 1s

by structure. I am relying on "common" agreement amongz the readers.
Therefore, all of my statements about a noun teing used as a noun are
to have tenative value.

I do not assert that I willl show that what an item of exnerience
does 1s what 1t is. In fact, I have shown that what a part of
speech "is" 1s not always what it does. In staying with this line

of thinking for a while, I point out an example where a ncun 1s used
as another part of speech. In the sentence "I willl go there
Wednesday,”" it 1s asserted that "Wednesdd¥ " is a noun by structure
but an adverb by function. In this instance the use or usage of
"Wednesday" 1s am an adverb, or adverbilal,

In order to be a little more symholiec, T sﬁggest that we look at nonns
by functlon in terms of the specifics they can perform. If I have

not overlooked a pﬁssibility..let the terms -Nominall, Nominal 2,
Nominal3, Nominal %, &ndiNofiihal-5 stand for the various functlons
that a noun can perform as a noun. ¥¥

Nomlinal 1 1s seen on three kinds of occaslons. Flrst, the subjJect of
a sentence is always Hominall. Nominal 1 also completes the

Verb . Then Nominal 1l 1s the verb completer for what is varilously
galleg "linking! or"state-of-heing' or'copulative'} or"whole-part"
structuring. An example for each follows:

Nominal 1: The men are now rresent. --- subject

The creatures are monsters—-verb completer for
v
The students have the blues. -0€Verh completer
for whole-part,or
copulative, or
linking or state-of-
belng structuring.

X
It will not be my positlion that a noun before a noun
in the (N-1) slotfilling -positlon is the casé€ of a nouh’
functions as an adjective. This point will be discussed later.
It wlll be shown that where we have a noun before a noun--as in
fence post-- it would be better to consider the matter one for
using a NominalG designation. It must be pointed out that other
parts of speech may also function in some of the roles of Nominall
through Nominal 9--but never through Hominal 6.



"Another Look at the Noun" _ 3

The Nominal2 is always a matter of the direct obJect. A clear
and uncomplicated instance comes when the verb has only one word:
" The punter lofted a very high kieck ."

There 1s a case where the verb 1s followed by a preposition which
acts as a part of the verb. Consider the 4illustration " The girl may
turn on the water faucet! "Faucet" is the direct object, and

not the object of the preposition "on.™

There 1s the third case where there is a direct object and an
indirect object. The direct object is, of course, Nominal2. The
indirect object is Nominal3. In the statement " He gave the Red
Cross money,” "money” is the direct object, or Nominal2. "Red

Cross" is Nominal3, or the -indirect object. In my opinlonp,it would
bg sound to view all "indirect" obJects as being assoclated with the
verb itself. It appears to me that " gives-the-Red Cross” 1s the
entire verb structure. We call "Red Cross™ the indirect cbject. I can
see no problem with the term "indirect.™ It would be a difficult
task tc explain why the term "indirect" is a logical term. However,
it seems as though. there is a really difficult problem in finding
another term, if, indeed, we need a term ."Nominal3d" would seem to

be adequate, T 7

Nominal 4 is the term reserved for the object of a prenosition.

(We must keep in mind, of course, thag, . some other nart of speech

can be the object of a preposition.) THere- is+1little difficulty
in determining the presence of Nominal” in 2 sentence such as

the following: "The men were sleeping in the old beds '\ The

problem comes when the verb may have a preposition as a part of its
functioning, as in the earlier example " The girl may turn on the
water faucet." Here, as indicated earlier, "faucet" is NominalZ@.

Nominal 2 stands for the nounal in anposition. The fellowing
examples should make the designation clear:

Jerlyna gave the books to Mr. Jones, the hard-grader,
Jack, the apprentie-plumber, was far from dlligent
with his work.

Students have little difficulty is understanding the noun or nounal
in apposition. One of the chief problems 1s in apprecilating

the fact that words in apposition do not have to be nouns; they

can be noursls--other parts of speech acting as a noun.(I have already
Indicated that - when we-tutn to the special case of Nominal® there

1s the instance of a noun to the left of the nonnal. That nonn to the
left of a nounal 1s always a '"pure" noun in that it i1s a noun by
structure and a noun by function. It "is” what 1t "does.")

An example of another part of speech functioning as a nounal in
apposition i1s that where an adjective can so funetion: " The
undesirables, the gullty, will be tried. Here the adjective
"euilty--by structureﬁafun%tions as a nounal . In this case, the
functioning 1s as Nominal -. Of course, 1t 1s possible to give

other numbers to the nominals. However, Mominal 1 and Nominal 2 are
so universally given such numbering that it would be awkward to
change.



Afiéther Lobk at- the: Nolin M
Before considering what a noun is by structure, I willl take a look
at other aspects of nouns. There are nouns which are ~termed
"pluralizers?These involve matters 2f agreement and pronoun use and
usage:

This book has its own appeal.
These books have an appeal of their own.

Long FEy handles these matters well:
Regular Inflection for Plural Number:

auditorimu s bandilt s
eng s cap s
¢rie s cane ]
day s
tomatoe S judg es
box es summons es
buss 2s hostess es
mirae es
gulzz es
Irregular plurals using the s ending TEER
beeve s scarve ]
elve s wilve 4
halve s wharve s
Three A's and twp B's in the 1970's

no if's or but's too many Fh.D.'s

Irregular plurals inflecting in other ways

geese lice women
teeth mice OEen
feet men children
analyses Giagnoses neuroses
axes crises theses
alumni alrae

bacilli larvae minutiae

Other Plural Forms basic form the same {pr singular and plural

deer pexch shrimp vermin
fish goldfish salmon swine
fowl moose sheep trout
Chinese Japanese Siamese Swiss
Iroquois Portuguese Sloux

aireraft grapefruit means seriles
%%

Long,The Sentence and Its Parts , Chicago, Unlversity
Chieago, 1968, 532 pp. pp.206-207 passim.

BEES

In terms of writing , the term "irregular" may be used;
however, variations from "resular" graphlc representation is cause@

bf the first and most pressing claim of Thonology. Phonology is
ways regular.




Another Look at the Noun 5+

Long goes on to point ocut that there are plurals without
corresponding sinrpulars. A few such examples may be found as

Her present surroundings ....
Her travels....

The dues are not...

These sclssors need...

Then we have a long list of words without semantically matching
singulars: ashes, backwoods, dregs, earnings, wilds, works,
woods, troplcs, morals, among many others,k®*##

The reader is advised to go to Long should he desire more

specific¢ Information than 1s given here. He treats nouns of
number and quality. He then goes on to discuss the nouns
under the heading of"Indifferent-numher force in basic forms
of pluralizers' There are such interesting posslbilities as

animHl crackers cipar hoxes student activities
automobile salesmen baby girls taxi drivers

cherry pie oyster stew word order

card playing fool boys tourist business

At this point, I intervene to noint out that the noun-before-the-
noun sequence is operating. I have earlier sugpgested calling

this sequence so that Nominal is given to the noun before

a noun or nounal.

Certalnly, no noun before another noun really functions as an
adjective. Treating a noun before a noun as an adjective by
funetion is erroneous. There is a special arrangement or
significance. The noun-before~a-noun sequence 1s one of

"belongs to,"is< a part of,” ‘or "belenss tc the class of," cor

" is a kind of." It can be seen that these terms can be applied
to each of the nouns in the atove list. We also have such

a relatlonshlp in the fellowing terms: 2old ring, silver
bracelet, fence post, or chrome finish, among many, many others.

Further, I have dealt with the examples siven through Long because
of the need to impress on the reader a thorny problem with
definlition. We cannot define 2 noun as a word that can be made
plural. We have too many examples where we do not know whether
the word wass or is:; sin~tular or nlural, The definition must bhe
comprehenslvely cexelusive as to Aeterminine the structure which
makes one part of speech differ from in terms of other parts

of speech. When we say that a noun "is.....,we are far from
talking about what a noun "does.” TIf we cannot determine the
unigue structure of a noun, then the term has 1little value. There
are other parts of speech--as I have shown--that function: as

¥he noun functions. How 1s a noun defined invariably?

Traditionally, a noun has been defined as the name of a person,
place, thing, or idea. Such is a notional definition, where the
definition of other parts of speech tends to he funetilonal.
There is 2lways a prcblem with "the name of" hecause we can
also give the names of qualities of things.

¥RFERR
Long, op. cit., pp. 208 et sequentia.




Another Look at the Noun 6

I believe that it is imnossible at first to take the route of
stating that a noun 1s that part of speech which can be preceded
by @ determiner. At first glance, such an opening definition
seems attractive. However, we can use such a word as "guilty"

and place "the" before it. In the statement, "The guilty shall be
punished," "gullty"is not a noun but an adjective. .

We mug not use the plural route in defining a noun, as we have
seen earlier. We must not open with the “determiner' definition.
What route must we take? We can try the "very" test filrst. We
can place "very" before an adjective or an adverb, but not before
nouns, pronouns, conjunctions, prepositions, verbs, or inter-
Jections.

We cannot place & resular determiner hefore a pronoun, article,
preposition, or conjunction. However, ®we can place a regular
article before an interjection, as in the "Amens!"” We can
place a repgular determiner before a verb., We can place a
regular determiner before a noun. ’

We must now dlstingtiish among the noun, the interjection, and the
verb by structure. We can eliminate the interJection in that an
interjection 1s a word condensed from a statement of sentence
value: " I am being hurt™ becomes "Ouch?

There 1s the problem of the verh and the noun. 4 verb can

be distinguished on the tasis of being ahble to make at least -
five structural statements ahout it: he runs; he ran; he is
running; he has run; or, he may run. There are many nouns which
will not meet the test. However, there are many, many other
nouns whi#ch can meet the same test: he stones; he stoned; he 1s
stoning; he has stoned; he may stone, among a host of others.

( It is clear that we cannot put a regular determiner before

the eight parts of "te be." )

It would appear that where the noun can meet the same test

as what would appear to he a verb functloning in the second
position of a sentence, we would be well-advised to say that we
have a noun functioning as a verb. It would seem as though in
the i1llustration concerning the word "stone" we would have the
idea of the object hefore we would have the obJect 1n action.

In brief then, by using "very"” we eliminate vadjectives-and
adverbs from consideratlon. The other parts of speech will not
accept the "very" before them. We eliminate the prepnsition,

the conjunction, the abticilejednd:the pronoun, and "to be,"
becduse they will not take a regular determiner before them.

We eliminate the interjection throushiits own definition of being
a sentence in one word. We have the problem of the noun and

the verb. Where a word that is left for consideration cannot
meet the test of the present, the past, the present progresslve,
the perfect, or the modal, such a word must be a noun. Where a
word meets the test for a verb, but alsc is that which is
"spoken about! we have a noun functicning as a verh, but a

noun by structure. It must be true that apart from such

words as the parts of "to bel hive, and the modals, we have
very few verbs, as such. We have nouns that function as verbs,
but few genuine verbs.
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Dr. L.W. Barnes, Editor Volume IX, Numbers 17 and 18
- Ralph J. Radlnski.""The Téne of Many Moﬂern Aiddles™”
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The cleverness of the ”riddler“‘ must appear through words for
the most part. It is true that we do have the non-oral riddle.
One varlety of the non-oral riddle 1s the use of the face and
hands to represent the problem for the listener or viewer.

The answer must always be to the oral question " What Is This?
or That? ‘his: form’ asks the question "What Is This?" However,
in sc dolng, the answer 1s tc a sketch or to a serles of some
sketches. Apart from the relative Infrequency of the non-oral
type we have the true riddle itself.

Even in the non-oral type, howéver, the solution comes from seeilng
the whole problem from an unusual point of view. The unusual

point of view 1s usually stated in words and explained through
words.

Basically, the true riddle tends to keep a predictable form.
There is always a description . What is in the description
almost always involves some kind of a comparison or contrast
between the solutfon and the surface value of the opening
statement, or description. The opening part of 2 rlddle is
the desecbiption; then follows the words which constltute the
"block™ or the "challengeV Then, of course, follows the
answer. The mlnimal verbalizatlons must consist of the three
parts then: description, barriers--or block-- and solution, or
ansver.

There are many efforts madetb  classify true riddles. The
results of these effnﬁts may be noted in Brunvand's The Study
of Amerlican Folklore . One kind of classificatlion deals with
different kinds of comparisons on the basls of the animal,
human, plant, and lnanimate world of obJects. Another kind of
comparison is that of numbering comparilsons, form and functilon,
color, and acts. The main problem with such efforts of classifi-
cation 1s that the scope of the riddle 1s far too wide for
preclse classification or enumeration. The riddle 1nvolves

all kinds of experience. Whatever can be a matter of man's
consclousness must be a matter for the riddle,

Whatever the subjJect or object of the riddle, we may be
assured that we do have an assertion of descrlptiOn, an
assertion which constitutes a barrier, and a needed solution.
( Sometimes the true riddle has all of its lingulstic trimmings:
introduction, descriptlon, name, block, close, and answer. Such
i1s not offten the case, however. Modern r;ddles seem to be
qulte compressed. )

%

Brunvand, The Study of Amerilcan Folklore ,N.Y.,

aw LT Tr vt ‘1..--1_-.. Gl P ~r g 292




The Tone of Many Modern Riddles .. 2

I could discuss different kinds and forms of riddles, such

as the following: pretended cobscene 3 .the riddling questinn,
the conundrum, the puzzle or problem, the riddle ,joke, the
palindrome, the all-letter sentence, or the tongue-twister.

Examnles of such’'riddles can be found in The Study of American

Folklore, or in other sources. We are more concerned here with

the "tone” of the modern riddle. ' )

q

' |

First , it must be noted that there are many riddles of éhe
more traditional themes. However, these tend to be more
specifically organizeg-yreflecting the modern trend toward
speclialization. One such 1llustration is made in Leeming's
Riddles, Riddles, Riddles ,(Fawcett). In one group of thirty
items each answer is -~ -related to "How Many Fish Can You Catch.™

There is also a section on "Please Tell Me Why?" This section
conslists of some elghty-nine items. Perhaps reflecting the
modern individual sense of personal awareness is hils section
"What Am I?" Here we find nearly fifty items. The following
chapter-titles indicate the extent of the speclalization:
"Shaggy Dog Riddles,” " Some Difficult Feats (Feet), "Which Is
Which,” "A Kennel Full of Curs," "Lots of Lettuce (Letters),
"Girls Are Alwayvs Riddles," "Where in the World," "What If,"

" Ghostly Guessers,"#% "Say When;" " Name the Nations,|
"Bible Riddles," " Secrets of the Seas,” "Animal Crackers,”
"Why Are They Alike,” "Cats, Cats, Cats " " Miss Trees (Myater—
ies),"" Abbreviated States,”™ among many others. 1

A

It should hnot be claimed that the modern tone and:is: . '«
temper arealone in creating different categories. The modern tone
and temper, with the use of the computer,are simply *those
reflecting the overall sclentific age, an age which seeks
categorles for listing gsna which, with a Whitman~like.

"mass and magnitude’ plle up sxamples after example of the

same class .

t

Second,we have a trend toward sick jokes. There 1s a concentra~-
tion on the riddle which focuses on the pathological asnects
of man: the gravevard, dlsease, body odors, fecal matters,
adultery, rape, and other traditionally tabooed acts. There
are fewer pretended ghscene riddles. The frankness and the
earthiness of current idiom and usage make the pretende@
obscene unneededL ,
Third, there is some effort to revolt against the 1nherent
1nte11ectuallsm of a machine age and of the theought required
tc solve riddles. We have the moron Joke, the elephant Joke,’
and the "Polish" jokes. We stay away from the riddling joke which
has to do with embarrassing minority groups which are
unusually sensitive. The moron-type Joke is one which
fpankiy announces its freedom from any sreat cognitive conecen-
tratiagé ' .

This type approaches the sick kind, or the macabre.




The Tone of Many Modern Riddles : 3

Perhaps one of the reaspns for the compression or brevity of the
modern rilddle is that mazn seems to pay less attentlon to

any one item of experilence for any lensth of time. The number of
impacts of experilence thrown at each 1indlvidual tends to compete
for his attention and for hils time. The value placed on each
second for televislon programs may well account for the brevity
of thé statement. There is simply net enough time for the more
lelsurely approach to the matter contained in words or through
words. Man does not allow himself much time for reflection and
for response; likewlse, he does not allow hls fellowman that much
time.

I have been impressed by the very large number of times when

the riddler asks his riddle and allows virtually nc time for

the audience to respond. Further, I have noticed that the members
of the audienée are 111 at easée when any leneth of time goes by
without the answer to the riddle followinz closely on the gquestion.
At any rate, the modern riddle 1s more on the brief silide than was
earlier the case.

Another reason for the brevity of the riddle i1s the reliance
on the riddle as repartee. Repartee '1s by 1ts nature swift,
compressed, and breezy. Mct all repartee, is-a matter of.
the riddle. However, there are many breezv one-lliners or
twe=liners that are riddling -in both neture and effect.

The riddling effect of the one-liner or two-liner depends cn
word's belng used for another. The difference in the word
expected and the word supplied noses a oroblem. There is a

last minute varlatlon from the expected to the uriexpected.

That which appears to be the common mode becomes the.uncommon
mode. As to its effect and revelation; it must be noted that
this modern trend ar version of the riddle i1s Bhighly Insulting
in nature.

When we hear, all of a sudden, the verbal helt""Every time he
opéns his mouth, he puts hils feats in," we are led to expect the
usual assertion about "puttingm one's feet in one's mouth.” The
riddling effect 1s - .Par more effective when oral., Obviously,

the sound of "feet" and "feat™ is identical. By the time the
audienceée graspe the fact that the riddler is talking about a

"blg head" there 1s no room or no tlime for further discussion.

Little - reflection wlll serve to realize that the " big head™

is a2 common phenomenon. In tecday's cynicéal and lconoclastic .world,
every effort is made to bring the" big head" down to normal size.
This current world has little respect for greatneéss, and cvery
effort 1s made to find some 1nsulting remark that will serve to
reduce the size of a large head to microscopic dimensions.

The insult gag with its swift, paralyzing shot i1s an anpropriate
method. Theeffects are invariably nasty evén 1f enlightening.
When realization doées strike, it 1s rather late for any rejoilnder.
When the audlence's members get the point , each is involved

in a somewhat embarrassing way, as though the reéopnition of the
meaning 1s some kind of a personal admission of individual guilt.
In fact, the solution 1s a punlshment rather than a reward.
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Let us choose at random three other modern quips of a riddling
nature: .

He deoesn't want anyone to make a fuss over him--

Just to treat him as they would any other great man.

Take the air out of that little wheel, and all
you have left is a flat tire.

His claim that he is self-made sure relisves the |
conscience of the rest of the world.

The first one starts out with the heart-warming -assertidn, that
the individual is essentially a humble person. He 1is one
whose conmpany we do not need to fear; he is just one of us.
The assertion goes along the same 'vein to the one word block
"great." Thé comfort one feels through the first sevehteén
words 1s exploded through the viciously-st&ed."any other h
great man.” h
The second is more in invers: proportion to the opening words.
"The more " you take out, the "less” yeu have. That technigue
is ohe quite common to td*s modern use 2»f the riddling-insult.
It is somewhat related to the older saying that ™ emnty vessels
make the most.noise.” It 1is clesar that this modern riddling
fechnique combines many aspects of the proverb or folk saying.

The third statement which relates to "self-made" talkes advantage
of the myth of the American as a self-made man. This cynical age
is quick to take "pot shots™ at the self-made man, the rellant
man. VWe are all somewhat 111 at ease in the company of the
self-made man. This being ill a2t ease ccmes from our modern fear
of the great individual and from our erowine familiarity with
the concept of the “companv® man. The final part of the
statement concerning " relieving the conscience of the rest of
the world,” sets the viectim that much more anart from the

rest of hls soclety. UWhen the qulp is given, quite often

other members of the audience will direct their attention

to one or two specific members. Tt 1is necessary to keep 1n mind
that thils riddle loses smme of its proverbial effect Wwhen

the words shift from "one's"™ to "his" or te "her." No one
really obtains pleasure from solving the statement. The

answer does not give any real intellectual satisfaction. The
answer always condemns. belittles, or embarrasses.

The fear of being older has given rise to riddles. The answer

is 2lways designed to eﬂbarrass those sensitlve about

the passing years. Quite often the riddlés relate to the
female. ‘Again, the answer normally devends upon the shiftl of a
word or two:

i
i

I
i
“a

\
o
' !
[
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She's decided the secret of perpetual youth--she lies
about her age.

The best years of her life were the ten years between
twenty-nine and thirty.

She knows how to hang on to her yvouth--she never introducen
him to cther women.

She c¢ould add years to her life by simply telling the truth.

She doesn'’t have an enemy in thée wnrld. She's outlived them
all.

First, 1t is gqulte obvious that all of these statements concern
women. I could not find any statement abcocut men who congeal
their apge. Obviously, there must be many. However, we ean only
coriclude, then, that the compilation of such riddling-1insults
rests malnly in the hands of men.

When we look at the form of the statements, we can see that

the opening gpart--or the assertion+- rests on states which

any woman would desire? secret of perpetual youth," "add years
to her life," "doesn't have an enemy in the world," and "“the
best years of her life! The twist or the sglution is insulting
rather than revelatory. ’

Apparently™Boozers!. are targets for the riddling shot. It is
significant to note that sach statement concerns men. The

following two insults speak for themselves as to nature -
and technique: :

His wife never worrics about germs when he kisses her--

he's boiled most of the. time.

They are going to star him in a mévie-- "The Unquenchables."
Men, too,, are the object of the attack through the one-
line riddle depileting the "bore.” This catepory has an almest
innumerable set of .Insults such as the following:

As guests go, you wish he would.

He says a thousand things--hut never "good-bve."

He's hither, thither, and yawn.

He's a great athlete-~he cdn throw a wet blankeét
the éntire length of a room,
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{

In fact, no aspect of human nature or human experience is safe
from attack. Such has always been true of any record ofifolk
literature. The unilqueness of the modern riddle temper is, as
I have indicated explicitly, one of assault. There 1s a
penalty for solving the first part of the sentence. One dare
not make the solutlion , for he--or she--~ may be personally
involved. '

1

Nevertheless , the fun of the intellectual experience is gone.
It 1s true that 1n the past a fallure to solve a riddle could
mean one's life. Solving the riddle did gain considerable
success as to money, marriage, and manners. However, the riddle
today for adults turns cut to be a painful experience.

The following list of further riddling insults indicatesjthe
scope of this form:

Glve her anlnech and she'll soon wear it for a dres&
She has a passion for clothes, none of which return her
affection.

Brains are not everything. In hils case, they are nothihg,

He just had a bright idea~-bemginner's luck.

At school he had underwater marks--helcw C level. -

Hls audience was real polite--they covered thelr mouth when
they yawned.

He gave a very moving performance--everynne moved to the
nearest exit. "

He had a fTorward spring--and an early fall.

He has a B.A., an M,A,, and a Ph.D., but nc J.0.3.

He's very responsible. No matter what coes wrong, he's
always responsible.

He always: does his hest--including his best friends.

He has some very oood friends. He never stabs them in the back--

without a twinge of regret.

He's a very close friend. Too bad he is not a Eenerous one.

They call her the bhasehall girl-~she was thpown out at home.

Her child is descendsd from a long line she listened to.

She has everything a man would desire--heft, bulglng muscles,
and a moustache. t

He has an easygoine nature. He's too heavy to run and'too fat
to fight. .

He went out for football--because when his parents saw him ,
they Bald "This is the end.”

|
There are literally ten of thousands of such comments. Oth%rs
include comments on marriage,-husbandé&., ‘wives, %how—ansJ
tightwards, fallen-angels, gold diggers, playboys, speakers,
snobs, flat tires, meanies, and sad sacks, among many others.
They all have 'in common a determination to pose a problem in the
first few words and a determination use a word or set of words
that will solve the riddle in a way entirely uncomplimentary to
the human scene,
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John S, Harris (Brigham Young Unilversity)YMetaphor in Technical
Writing" #

Probably every technical editor or téacher of technical writing has-
encountered the argumen£ that the use of ﬁetaphor in technical ériéing is.
unsciéntifiec. The argument runs, that while metaphorical language is
apceptable'in poetry and novels, the gciences and technology wﬁich pro@;de
the subject matter for technical writing require more exact and less
artistic forms of expression.

Yet such an argument must igndre both past and present practice'in
technical writing. Tt mst also ignorg tHe.eséentially ﬁetaphorical.ﬁasis
of language itself as well as the very ufilitarian value of.metaphér'in'
technical writing. |

(Let me here clarify that here when I say metaﬁhor, I aﬁ using the word.
in its broad sense to inclu&e all forms 6£ figurative language th;; descr?be
things'in terms of something else.) ’

The practice of uéing metaphor for techmical terms is én old oné.and is
not the invention of a quern Eﬂglish speaaking wo;ld. For examplé, we call.
"the bones of the .inner ear the hammer, the anvi%’and the sfirrgp. ?hose :
are the common and unscientific names for them, and the names function well

because those tiny bones are indeed shaped like a hammer, an anvil, and

stirrup. Those are metaphorical names.  If we were to be scientific, however,

we would call them by their precise Latin names, malleus, incus, and stages;—§
which.in Latin, mean hammer, anviluand stirruﬁ; . ‘

Similarly the navicular boﬁe of the foot is predictably boat-shaped.
And a serrate leaf has edges like saw teeth and an ovate one is shaﬁed liké-

an egg. The Latin names, of course, are derived from the Latin names for

saw and egg.
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This pattern of making metaphorical terms runs through the entire

biologiCal sclence nomenclature of plant and animzl anatomy-—from sigmoid
1!

colon to mons veneris and from deltoid muscle to Achilles tendon,jand the

terms Are sometimes poetic and allusive as well as strictly technical.
l

Still, those are biological sciences, and they embody an older,

perhaps unscientific tradition with their Latin asaociatlcns—-a tradition

k
. we.would expect to appear less commonly in the physical and engineering

sciences that -are much more free of the ‘Linnaean terminology. thjeven in
- the physical and engineering sciences, thée tradition of metaphorical term—
i

< 1inology is pervasive. For example comsider the metaphors of shapeﬁthat are

commonly based just on the letters of the alphabet. o

: %
A frame: i
- : a
C eclamp ' 1!_
D ring

F - head éqgine_

H beam (in structural engineering)

EEER S e e

I beam (also in structural engineering)

J stroke (in canoe paddling)
i. head engine and also pipe el (overlapping elbow) J
N strut (the interplane strut on old biplanes) !

. 0 ring ; - S

5 curve, hook, etec.

T bolt, 1lug, slot,_head‘enginc, ete.
U bolt, turn, ete) - C ' ' 1
V block, cut, groove,-brace, ete. - - o

X brace : - . - f



- Y " pipe

Z. Section, .cut
Note' that these are all in the same calligraphic péttern as deltoid, sigmoid
and even _cuneiforﬁl. | |

Ortconsider the Wwealth of métaphorical terms that apply'to-the automobile
‘which ha¢ brake drums and b:ake~5hoé§._ That same car becomes am anima#e,obj;ct
when its“gearé have téeth and igs'cérburetor‘haé a ﬁhroatf—a throat incidentally
which may be’ throttled or choked (or in Australian usage étrangled)é-eifher
ohe'by meaﬁs‘pf a butterfly. The engiﬁelmay cough and sputter andigiefpr we'-
may kill it;-with little remorse. Yet the opposites sound either a bitf;éb :
trite or poétic—-"the engine roared into.life or came alive,f and th;ré-exists_
no transitive metaphor tp replace start. ‘That is, we cannof:- ﬁuic}:en 0x énliven
an engine and certainly can't give birth to ome.

P

The list could go on and on from fuel pump diaphragm--which comes from a

Greek word for a barracade--to a shifting yoke and clutch fork (and plate).

" Here sbme.relationsﬁips wifh the poetic metaphor nesed to be shQWn{ 'A
metaphor in poetry is oftgn a concrete image of some abstragt-concep;.‘ If it
is an apt ﬁetaphqr it conveys a vigorous- image~—-at least:the fi?s; time or
_ few times it is heard. Then it begins to wear upon the listener and he hears
it as trite, ﬁackneyed and tiresome. The "bat out of Hell" no longer coﬁjurea
ﬁb images of black flying chirdpter out of the nether regions, but the ex-
praession simpiy becomes empty filler.

. But the'technicél metaphor does not have the same reéuirementa of tranﬁ—
. .£endency tﬁat poetry has, and bdauty 1s not its. prime parameter. Instead of
h beco@%}ng'trite, it becomes standard terminology and as such éventually loses
its metaphbrical sense. For example, a dial was originally a sundial. Frém

there it became the dial of a clock or watch., From that it became the indi—
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cator face for aﬁy readout. It was originally circular ox sgmici?é%lér._.'

but it temaing“a-"dialﬂ even 1f it is linear—-as are many radio diéls. It

" became a verb with tﬁe telephone dial, and we still continue to "dial“ with

a push button phoﬁe. . _ . . . A

This loss of méfap@orical sense sometimes neéesgi;atés a re—mgtapﬁoriziﬁé.
For example'maﬁufactﬁre Qriginally‘meant.?to make by hand” then ffq makeﬁ énd-
fina11§ to make by machine. So that‘witﬁ our current rage for nosﬁalgia and .
craftsﬁansﬁip;znoﬁ-manufaqtured goods are "hand made.“' Or, a mach;ne which_ |
originally meant a pulley or a contrivance. or box (according to whéph philol- -
ogist you follow) became any kind of a device. But the électroﬁié?engiqeer-
found it necessary to reQinvent the idea with the black box conceﬁg-—ap‘obvioﬁs

e

dues ex machinh.

ae
|

Apother example of the loss of metaphor concept can be seen 1ﬁ‘returning
. . I .
to the aufomotive metaphors. The brake drum obviougly was 80 named because
' s ]

it resembled a'émall_snare drum. When brake shoes were developed io push
against the inside of those drums their name referred 'partly to sh?pe, partly
to function. But the composition material riveted or bonded to them did not

P

become soles or hélf soles but linings, since such material had beén-uééd as.
‘a 1ipidg for the compressive bands which had gbne around the outsiﬁéﬂ?rake
dfums in older modeig. Thus, the metaphorical sense was 1ost-almo%t as séoé-
as the term was invented: oL ’ o '5”

Despite this loss of metaphorical sense, the metaphor remains an imménselz
practical way to convey certain kindS‘of infofmatiou. If dirgctiﬁns_éay to
turn a wheél to the left we ﬁay arbitrarily agsume that it means-fhe top ¥im
‘is to.move to the left, even though the bottom rim~m6Ves to the ¥1gﬁt. The

metaphorical counter clockwise (or as the Fnglish say anti-clockwise) is

- : ' I
certainly clearer. And since orientation and shape are two of the most

&
i
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'dlffiéult of cdncepts to cohﬁey with words, these are the concepté mnst;~:
" often described with metaphor.
Conaider this passage from Asimov's déscfiption of the bonds of the

carbon atom. Here he extends his metaphor until it becomes a veritable .

technical allegory.

Van't Hoff and Le Bel now suggested a- three-dimentional ’
-model .in which the bornds were directed in two mutually per-
pendicular planes, two In one plane and two in the other. A
good way to picture this is to imagine the carbon atom as
standing on any three of its bonds as legs, in which case
the fourth bond polnts vertically upward . . . . XIf you sup~

‘-pose the carbon atom to be at the center of a tetrahedrom
(a four-sided geometrical figure with triangular sides), then
the four bonds point to the four vertexes of the figure. The'
model is therefore called the "tetrahedral carbon atom."

Now let us attach to these fouxr bonds two hydrogen atoms,
‘a chlorine atom, and a bromine atom. Repgardless of which atom
we attach to which bond, we will always come out with the same -
arrangement. Try it and see. With four toothpicks stuck into
a warshmallow (the carbon atom) at the proper angles, you
- could represent the four bonds. Wow suppose you stick two
black olives {the hydrogen atoms); a green olive (chlorine),
and ‘a cherry (bromlne) on the ends of the toothpicks in any"
order. Let us say that when you stand this on three lags -

" with a black olive on the fourth pointing upward, the order on
the ‘three standing legs in the clockwise direé¢tion is black
clive, green olive, cherry. You wight now switch the green

“olive and cherry so that the order runs black olive; cherry,
green olive. But all you need to do to see the same order as
before is to turn the structure over so that the black olive

" serving as oné of the supporting legs sticks up ia the air and .
the one that was in the air rests on the table. Now the order
of the standing legs again is black olive, green olive, cherry.

Asimov, of course, is employing 2 nonce metaphor, but»afgréat many wry
: of_fanciful'apélications Havé bec¢ome solidly part of technical langnage. One.
ofrmy job responsibilities requirés that I instrucé becretérles i the' use of
're;ording equipment, and they invariably believe I &m putting them on whem I
talk about male and female éléctrical.plués of several ﬁariétieé. 'Théy still

only half believe wheﬁll‘éxplain that tﬁe same texms are applied to pipe

T [ P
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“taen rad 5 r»q**.¢ -tn:. and tﬁat the terma have nothirs dL'{11[+5_¢5
***** ug ap’ Anelent metaphoéical |
tradition probably begun by some namelesu but poetical and slightly disrepu-.
table’ plumber in medieval times. S SR i
Nor ia that metaphorizing a dead impulse in technolagy. ﬁhenliobeci
developed the concept of using magnetic domains in solid materiala aa _
memory devices; he christened them “E;ggetic bubbleg,™ and there waa born

a whole new technology with its own metaphorical terminology of angelfish

T
circuits, rotatg_gabars and bubble eaters, o : b
Even computor programmers, who seem to spezk Only to each other, brEak

from thezr usual acronyms and anagrams ‘to use metaphors like word, bit. ‘queue,

precesses

and address. They further talk of awakenipg processes and putting shesr to
sleep or even putting them in daisy chaing. , e o
—,The omipresence of metaphor in technical talk and writing is thﬁs easy
to demonstrate but someugeﬁeralizations about)such uses still neee éo be -
made: |
1.  Metaphor is basic to language<%s Fmerson pointe@ out long %go:in

'Nature} . - j

'2.‘ Metaphor is an‘obVious choice for explaining such difficult spatial

' concepts as shape, silze, texture, etc; (Thus a male dovetail probaﬁly gives'a
stronger imdge to the reader than does a "protruding trapazoidal prism.")
3. The poetic requirement of freshmessz for metaphor is in tecﬂnical

writing irrelevant. (If the paint is said to have an "orangepeel ffnish,"

i 4, The poetic ambiguity-~the essential duality of artistic usage--must

. the bicture is clear, even if the metaphar 1s not origieal.)

be regarded as foreign to technical metaphor. Thus, that dovetail nust



B

cleatly relate only to shape and the resultant mechanlical interlock made
possible by that shape. There must be no implied aviary 1ightneea or
overtonee of peace conveyed by the word. ‘ |

5. Even the nonce colnage of a metaphor mast be regarded ae a posaible

permanent usage. Indeed that Is how many technical terms were born.

This article is being. prlnted in The Technleal Writing Teacher R
II(Winter, 1975), pp. 10-15. The article was first submitLed ’
to ‘The Technical Writing Teacher and accepted. This. bulletin was
given the opportunity to print 1t in these numbers, an opportunity
we have accepted and one for which we are grateful to Dr. Donald
Cunningham, Professor of English at Morehedd State University.

Dr. Cunningham is responsible for the publicatlon of that
excellent publication The Technical Writing Teacher. | .
. . _.‘} . . .' T AT R
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Harry A Greene "On the Teaching of Spelling? ‘

As children record-and exchange their ideas and information by
writing, they need-to spell correctly the words they are ‘using.
Writing is dcone for-the purpose of transferring thousght from a writer
to an audience. While it 1s entirely possible to communlca+e in
writing wlthout all of the words used being correctly snelled;

such communicatlon lacks somethine in effectiveness. Too, snellinc
vords correctly in many instances 1s crucial. Correct spelling

not only gives the individual confidence and “independence in

his own writing and is often essential to hls success 1in a vocation-
al or social sense, but it also represents a reasonable if not .
nécessary courtesy tc extend to readers. ¥

Although the teaching of spelling may be regarded as a relatively
simple matter. in comparison to instruection in such a2reas as socilal -
studies and science, the recurring exnressicns of concern, complaint,
and even frustration indicate that the attainment of desirable
instructlonal results is not a simnle matter. Of ‘course, no
Instructional procedures can ever alleviate frustration traceable

to the COWblGXltJ and 1lloglcality¥% of the spelling of our language.
It is highly unlikely that it will ever be possible to chance
spellinL to conform to pronunciation.

Frustration 1s largely eliminated through the instilling of con-
fidence in spelling, or in anything else. In spelling instruction
confldence can be instilled in each child by providing him with a
definite and efficient method of learning, in providing words

to be learned that are most needed n his writing activities,

in providing him with an awareness of his achlevements in spelling
and his achievements in learning.new words, in providing a meaning-
ful and useful set of spelling exveriences, and in providing him with
an 1nterest 1n his language and a desire to use each word correctly.

#

Editor's Note: There are other .reasons of course. The
purity of the language is -held 1in trust for every individual within
the context of those using the dictionary suoply of wecrds for a
particular time and place. Further, the very increase in the number
of words-available to each ¢hild in his use and usage depends on
his éorrectness in spelling. Further, the very concept of formal
education must include the need to be more specific wlth words,
phrases and clauses with the passage of time. If we assume a growing
excellence in intellectual develooment, we must alsc assume the
need for better communication through each grade level. The
increasing competence with ideas must be paralleled by an increas-
ing competence with the linguistic features of man.

“# A better famililarity with the phonology of the language will
serve to convince 1ts users that the language is not as illogical
as may appear on surface reflection.
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Besearch has shown that spelling akbllity is related to abllitiles in
reading, handwritlng, speech, and. written compositicn. However,; .
meeting a new word in reading does not mean that its spelling will

be learned. Words must be met frequently through reading for this

to occur. Even then, &3 of the 222 most frequently misspelled words
are among the 1,000 words of highest frequency in reading. While
there is a greet deal of transfe of learning hetween spelling and
reading, to teach spelllng through reading activities interferes with
the process of getting meaning by reading and is not:the most effect-
ive way to teach spelling..There is little evidence tc .show that . -
spelling instruction makes a better reader.

Speed and lepibility .in handwriting are factors that do affect
spelling achievement.A faster wrlter has an advantage over a

slower one., It is true that an illegible word must be con51dered

as incorrectly spelled. Speech problems also affect spelling
achievement, with improvement 1n articulation and pronunclatilony. -.
and the-development cf the use of standard Fnglish resulting in -
growth in spelling ability. What are the moals of a good spellin
program? ‘ et -

— TN S, - —_—

¥

The following basic objectives shculd be a part of every spelling'
program:

‘1. To.de&elop in each ehild an attitude..that

a. recognizes that .correct spelling is important. to
effective communication

b. creates a .desire tﬁ :8pell correctly all the words he
writes . , .

¢c. instill a desire to spell correctly‘an increasing -
number of words and to understand and to use the words
more effectively '

2, To develop in each c¢hild the ability to .

RS

a. recognize all the letters of the. alphabet in capital

and lower case forms in both prﬂnted and handwritten
materials -

b. write all the letters, of the alphabet in a legible manner
in both capital and lower case forms :

¢. alphabetize words

d. hear words accurately as they are spoken

e. pronounce words clearly and gccuretely

f. see printed words or written words accurately

g. group and connect the letters of a word properly

h. use properly any punctuation clements imnortant to

. spelling

i. use a dictionary, includlnw the use of dlacritlcal
marking and guide words

J+. use phonetic aids in arriving at the nroper pnonunciation
of. unfamiliar words

k. use applicable knowledge of sound and symbol correspond—

.. ence .
1. Use the most effective spellinﬂ rules.
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n. use effective procedures in learning to spell new words
!l

3. T6 develope In each chilld the habit of ;

a., proofreading his writing carefully

b. using reliable sources to determine the correct spelling
of unknown or doubtful words

e, follow a specific study procedure 1n learning t?e
spelling of new words ' .

Research has-estahlished that 3,000 to 4,000 words are used so
frequently and are written so freguently that they may be cdnsidered
basic for every child to learn te spell. Early in every language
program chillidren need to learn to spell the words they ars currently
using in thelir writing activities 1n school. To some -extent, then,
the - speclfic spelling words to be learned must be detérmined by
local curricular emphasils. Children should learn the words,
specifically required for thelr i1ndividual needs as they arise.
However, the teacher or the local staff should not be responsible
for the compilation of the basic vocabulary forming the heart of

the spelling program. Not only is this an expensive and technical
task, but 1t might lead to grave omlssions in the words chosen.

The total number of words to be taught in a2 spelling program is not
as important as 1s the stress upon spelling in all writing |
actlvities and upon the supplemental skills in proofreadinz, using
the dictionmary, and learning to apply spellineg generalizations.
Teachers must make djustments in the 1lists of words to be

taught, unless the spelling books they are usinr are 81ready doing
so, all in order to care for the needs and abilities of both slow
and gifted learners. Teachers.should turn to research reports for
thls help. It is important to remenber: that it 1s impossible to
teach all the words which children need in thelr writing, much
less all words needed by adults. !

Being a good speller is not simply a matter of ability to spell a
basic core of words correctly, or even to spell many words.'
tertainly, 1t 1s not a matter of meking a perfeect score on a
spelling test. The good speller 1s the person who recognizes the
importance of -correct spelling, who endeavors to spell correctly
each word that he writes, and who 1s equipped to learn how to spell
new words independently. He knows that correct spelling will’
improve the quality of his written statements. While an important
objective of the spelling program 1s to teach children to spell
the words 1n a basic vocabulary list, that is not the sole major
objective. The development of a favorab1e attitude toward spelling
is also of critieal Importance. To develope in children a; good
attitude toward spelling, the teacher must regard spelling as vital,
as scme skill that really matters. The teacher must herselfh he

a good speller; one guite familiar with the dictionary. The child
must be taught that the words he uses are the words that he must
learn to spell.
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A good attltude toward spelling 1s basle to a successful preogram,
but merely desiring to spell correctly will accomelish 1little
unless certain habits such as those described below have been
established:

1. Belng concerned about the spellinge of words used in
wriltten expression. "Is thils word snelled correctly?'

o, Carefully proofread all the written work.pxamine each
word carefully to see if 1t 1s snelled correctly.

3. Checking the spélling of all words about which the child
1s in doubt.

4, Using a specific procedure for learnin® the spelling
of new words. :

The Instructional Program

There are -two general-plans,and one or the other is fypically
used. These plans are the test-study and stud¥y-test plans .

* The evidence 1s fairly consistent in favor of the test-study.

In the test-study plan, the teacher tests the punils first to
determine the words each pupil does not know how to spell. Thus,
interest in spelling is not lost by pupils who kndéw how to spell
many of the words. The test-studv plan consists of these features:

l. A preliminary term or monthly test 1s ziven to determine
the general level of spelling achievement of the class
and of individuals within the class.

2. A test on each weeklv { or other instruct?onal neriod)
assignment is given before instructinon .1s besgun on that
assignment. Sometimes the test 1s preceded by the teacher's
pronouncing each word as the students lcok carefully at 1it.
Following this sequence, the nupils pronounce the words
themselves, The pretest procedure may also be modified prior
to the first testing by the tedacher's explalnins the mean-
ing of words which in his judgment pupils mayv not know. *#%
usually, the filrst step of the test-studv plan should not
be modifled, however, since both meaning and nronunclation
of properly choséen words wlll probably be known.

3. The words that each child misspells on this pretest are
identified by the chlld and become hils study list for the
lesson.

4. Tn learning to spell each word, the child uses the steps
that have been worked out by the class, or by the teacher
and himself 1f modiflcations have been necessary to fit his
particular needs.

5. A midlesson test 1s given to determine progress made since
the pretest. & final lesson test shows the tctal progress
made during the lesson and identifies words needed for
later review.

REARR
Editor's ncte: one of the major weakness 1n any plan

is the stressinz of cnly one or two meanings for each word.

Actually, a word does not have a meaning, but,; instead, carries

meanings.
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6. Each' child keeps his own record of snelling achievement
on a 'ghart, or on a sinilar device. :

7. Any word that the chlld misspells on the final test is
recorded by him in a special review word list.

8. Each chlld studies the words in h1s review list in the
same. manner as he studied them in the orilginal Dresenta-
tlon. . .

9. At regular intervals, testing of the review words for
each child is done until all of the words are mastered.

16. A final term or monthly test is given to measure the
propress made since the administratlion of the first test.

The major difference in the studv-test plan is that no pre=-

test is glven. The puplls begin the studyv of the words as the
first step in the lesson. All words in a lesson become the study
list for each pupil, whether he needs to studyv them or not.
Also, usually only two tests are administered-- a mid-lésson

and a final one. i

Mary spelling textbooks or workbooks present the weekly list

of words in'context; that 1s, the words are introduced by theilr
inclusion in a story or in a paragraph. This procedure, . within
1imits; has value 1n making certain that punils know the
meanings of words tc be learned. However, much research has
shown that the most efficient way and the mnst edonomical

way of presenting spelling words is by a list. This statement
does not imply that meaning is of no concern;bbt it is well

to remember that if the words are carefully selected, they will
be words whose meanings are known to children. Too nuch”
attention to a cnntextual presentaticn may simply be a waste

of the pupild'time. "

As to the amount of time to devote to spelling lessons,
princlples of learning and research in spelling indicate that
no more than 75 minutes pér week should be devoted to the
spelling period. VWith a favorable attitude on the nart of the
students and with a spirited attack upon the learning of

the words in 2 lesson, as little as 60 minutes a week may be
allotted to learning these words. A typical weekly spelling
progranmn has these features:

First Day: ,Adminlistering the pretest on the words in tHe
Tesson! Check the test,; each student checking his own.
Make 1list(s) of words misspelled. Discuss the words as
may seem necessary--their meanings, their use, any
unusual spellings, the application of spelling rules, or
any etymological matters that are apnronriate and of
interest. .

Secnnd Day ¢ Study visual and auditeory elements of structural
and phonenic elements in words. Study the words on the
individual spelling lists. ;
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Third Day: Admnistering of a test ( usually including all
words 1n the lesson as a means of ensurlng that guessing
did not account for some correct spelling on the pretest).
Checklng the test, agaln each pupll should check his own.
Study the words misspelled.

Fourth Day : Continued practice should be ziven to the visuale
aural analysils of words. Learn new meanings for the words.
Extend word krcwledge throuch practice in usinm linguistic
principles. Study words misspelled on the third-day test,

Fifth Day : Adminlster the final test. Check the texts with each

student checking hls own work. Write words 1n a review list.
Mark the achievement on a progress on a progress chart.

In addition, many program provide for handwriting dlagnosis
and practice, practice in using a dleticnary, and various
word-building activities. Newer spelling textbooks provide
listening and writing activities, the studv of word orlglns,
spelling games, and special exercises and activities for
the less able and for the more able chilédren.

Good spelling programs should use the findines of research

in presenting the steps in learning te¢ spell a word. The steps
involve visual, auditory, and kinaesthetic imagery as well as
an emphasis on recall.

The best procedure 1s for the teacher and for the class

to learn the steps and to use them without reference to the book.
The following method of studying the spelling of a word is
suggested to the teacher as a model for guidng the class to
develop its own statement of steps:

1. Look! at.the word carefully and pronounce 1t correctly. If you
are not sure of the pronunclation, look it up 1n the
dictionary or ask someone who is certain to know. Say

. the word slowly, naturally, and clearly, lookine at the
word while 1t 1s being said.

2. Cover the word or close your eyes, pronounce 1lt,and think
how it looks. Try to visualize just the way the word is
written as you repeat each letter 1in sequence to yourself.

3. Loak at the word again to be sure that you said it and
spelled it correctly. If you failed, start over at Step 1.

4, Cover the word and then write it, thinking carefully how the
word looks. Cheeck thé accuracy of your Spellin”, If you
misspelled the word bemin again at 1. .

5. Repeat thls again without looking either at the hook or at
your previous attempts.



Spelling ' T

I
In life situations words are seldom spelled orally or written
in a list or in tabular form. Written tests are preferred to
oral tests;:such is true. However, it is more efficient to
learn to handle a column or list presentaticon. The list method
is less time-aconsuming. Further, recall tests are suoerior
toe and morer difficult than recoqnition tests. The evidence
indicates that the most valid and economical teat 1n spelllnc
1s the modified recall type, in which the person giving . the
test pronounces each word, uses 1t 1n an oral sentence, and
pronounces it again. The word is then written. by the students.
However, the instructional program in spelling should noit
ignore the pupil'ts need to spell words in context in all hils
normal writing activities. This observation suggests that a
combinatlon of list and dictation activities may provide the
most effective teaching. Now, what should be aveoided?

The observation of this author is that the following
suggestions:concerning practices in spelling point out what
should be av01ded. . X
1
1. The teacher should not waste time calling attention to known
hard spots in words. Instead, note the structure of;the word,
the sequence of the letters, arnd the letter represontatlons
given to sounds.
2. The practice of writing words in the air is of doubgful
value. The arm and hand movements invelved are usuallv
not the same as in writing a werd. |
3. Students should not he required to make repeated wrltingq
of words. without intervening attempts at recall. mhe
pragtlce of having a student copy a word five timesfor ten
times encourages bad habits nd poor attitudes. i

4. The teacher should avoid condemning students for asking
how to spell a word. Asking how to spell a word is a
preof of a concern with snelling correctly. However, the
student is to consult a dictionary whenever pecssible.
!}
5. Wherr a word is spelled by a teacher for the student
this spelling shculd be given in a written form, rather than
in an oral form, "
|
. The teacher should never use the studving or writing of
spelling words as & form of punishment. |

[4)

Special Consideratiorns in Spelling Instruction

Can comnetencv in snelling be obtained through a general use
of spelling' generalizations? The results from currentqrule
tedching have beeri quite negative. Before the advent of,
interest in llngulstics, the question of the regularity or
irregularity of sound and written symbol corresnondence was
generally associated with phonics rather than with Llngdistics.

|
‘f
f
[
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It has been found that the great majority of ingdividual
phonemes of oral American-Enplish are indeed consistently
represented in weiting by darticular graphemic options when

the main componénts of the phonological structure underlying

the orthogranhy are taken into consideration. ¥Without regard

to thelr ocecurrences 1in respéctive positilons in syllables,
consonant phonemes collectively were represented by an equal
number of grabhemicoptions over 80 percent of the time in

the selected list of words. *#¥¥ T{ 1s quite true that a

limited knowledge of the sound relationships between soundsi and
their graphemic representation ( letters) enable one to

spell thousands of words. The extent to which spelling rules
should be taught 1s related to the issue of regularity of sound
representation. The rules which follow have been shown to

have féw exceptions and have been shown to be of practilcal value.

1. Words ending in silent_e usually drop the final g before
the additions of suffixes beginninpg with a vowel, but they
keep the final e before the addition of suffilxes beginning
with a donsonant—-~ make-making; time-timely.

2y Words ending in a consonant and y change the y to 1 before
adding all suffixes other than those bepinning with 1. The
y is not changed to 1 in addins suffixes to a word endlng in
~a vowel and ¥, or when adding a suffix heginning with 1
( busy-busily:; carry- carrying'; stay-stayed; enjoy-enjoying).

5

3. Words of.one syllable or words accented on the last syllable,
ending in a single conscnant preceded by a single vowel
double the final consonant when adding a surfix bepglnning
with a vowel (run-~funning; begin-beginning).

4. The letter g is always followed by u in common English
words—-- quite,; quart.

5. English words do not end with v-- belleve, give.

6. Proper nouns and z2djectives formed from proner nouns should
always begin with capital letters--France, French,

In teaching these rules the following procedures should be
utilized. Filrst, the teaching should be inductive; that 1s,

the teacher should permit its development from the examination
of words to which the rule apnlies. Second, only one rule

should bhe presented at one time. Third, exceptions to rules gust’
be shown to students. Fourth, rules shculd be systematically
reviewed and applied. Finally, emphasils should be upon the use
of the rule rather than upon the memorizing of a verbal statement.

(L [ .
Hodges and Rudorf, " Searching Lincuistics for

The Teaching of Spelling,” Research on Handwriting and Spelling, -
Horn, BAditor, Natiohal Cornference on Research in English, 1973,
passim,
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Bright children at all age levelstend to make generalizations
rather easily. The slow learnine child does not make Such
generalizations 1n any easy fashion. For thls child it"1s
simply much; easler to teach the spelling of each werd
separately than to try to teach enough examples ,

of the application of a rule to give it meaning for him.

At any rate the student needs to met ready for spelling,

Spelling Readiness ‘ !
. )

A major contribution of the studyaof linsulstic principles

as they apply to graphic representations of the words of our

language 1s the surge of interest in teaching children,to per-

ceive =sounds accurately and to discriminate pronerly among

similar ohes. !

Activities which help to develop read*ness for begwnnlng
spelling Instruction include the following

1. 8how pictures of objects, two or more which have names that
begin with the same sound Have the students 1déntify those
with the same beginning sounds: bear, a baby, a ball, a llcn.

b} 1
H

2. Do the same for ending sounds: sled, bread, bed,and. cap.

3. Say words and have the students hold up their nands/when
palrs of words begin with the same sound ( or navelthe same
end or internal sound:bipg-boy; f£ill-ball; live-wive!

b, Say pairs of words and ask the students whether they rhyme.

5. Have objects named and ask chilldren to give other words
whilch be in with the =same sound, or end, etc.

6, Say a key word followed by other wonrds, with the students
holding up their hands for each one that begins ( or ends,
etc.) w1th the same sound as the key word: soft followed by

dot, sit sing, bought, fan, song. ;

7. Glve much practlce in careful and accurate pronunciation
by having the students name many objects, identify pictures|
give words which relate to other words the teacher or they
have said,; and--most importantly-- actually talk about things
of interest to them. J

8. Have the chilldren match picturmes with letters whlch!besin
their names.

9. Do the same for medial or ending sounds and the 1etters which
represent them. Caution wlll need to be exercilsed with
these activities since the letters representing somé final
sounds are definite--as in men, bad, and top--while,ln others
the representation is less clear =--as in sing, cake, and ball,
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10. Have children think of words whlch begin with the same
latter and then say these words to compare beglnning letters
and sounds.

11. Introduce exercises simlilar to those above bhut which relate
to consonant clusters, rather than to single consonants.

12. Practice visual perception and discrimination by finding
like and different objects, words, and word slements.

There 1s also the matter of taking care of individual abillities
and needs. Fhildren may be mrouped according to spelling
disabilities in the same. manner as the grouning for readine,
mathematics, or sclence 1lnstruction. Testinem pupils in groups
with varying numbers of words assigned may be dane in several ways.
Give the enrichment words to the high zroup: then give the repular
lesson words to the high group and to the averages group. Have the
group begln as thelr words 1n the lesson are reached in the
testing procedure. Another nossibility 1s to treat each group
separately with the test belng siven to cne groun at a time and
the other groups doine independent work. A third method involves
pronouncing all the test words in the manner suggested with the
high group writing each word, the averazc #roup every other vord ,
and the slow group every third word. Or, one can administer

the test to all by simply saying, for example¥ Group 1, hysglene--
& good hyglene practice 1s to brush one's teeth after every meal.
Groun 2, during--Be quiet during the test--during. Group 3, idea=--
I have no 1dea where he 1s--idea.”

For the good speller, enrichment activitiles should be nrov1ﬂed
Activities such as the followinz are useful:

1. Select synonyms and antoryms from words in a list.
2. Learn plurals, particularly of troublesome words as they are
met.

3. Find root words in large words.

4, Add prefixes and suffixes to root words, and notice thelr effect
on meaning.

5. Use words in sentences to show varled meaning.

6. Study the history of interesting words and make reports in
class.

7.Use words in some form of creative writine.

8. Make titles or sleszans for the bulletin beard.

9. Do nurposeful dictionary exercises.
10. Make individual spelling gmranhs.
11. Make word charts: synonyms, anto nyms, homonyms, contractions,
and abbreviaticns.

12, Form derivations from a weekly list.

13. List words in early lessons for practice in 'atlp‘n':bet:|.?'1rrr

14, .Learn words from a local unit 1list.

15, Study library card catalosue and telephone books to discover
the importance of corrsct spelling.

16. Proofread compositions to find spelling errors.
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17. Build compound words.

18. Collect samples of many homonvms and interesting word. usarme
from other scurces in the schecol, such as library books,
readers, and newspapers.

19, Add to 1ndﬁv1dual dictionaries words which are of special
Interest. .

f

Other activitles which may be given to hiqh-achievers—-ani:to

others for motivational purnoses at times--include the following:

i

1. Finding substitutes for overworked words such as : awfdi,
funny, scared, pretty, good, =lad, or got. -

2. Rewrite trite sentences, usling more interesting and snécific
words.

3. Add prefixes and suffixes to root words and explain deflnite
differences in meaning. Use preflxes that are parts of names:
Mac, Van, ,0', may.kindle speclal interests in words'

4, Form plurals. for irregular words, such as wife, tax, foot,
valley, mouse. List groups of words that illustrate Varlous
ways of forming plurals. )

5. Find the histories of such words as desperadc, 4digit, fgstival,
or vocatilon. 4

6.Find and discuss the orizins of such words as radar, Jeep,
videotape, astronaut, and backlash.

7. Make lists of words which may be spelled - correctly in more
than one way (theatre and centre , for example.) :

8. Have children bring tc class lists of werds zrouped by similar
sounds, roots. L

9, Provide crossword puzzles and have the children make the nuzzles,

16.Play word games such as scrabble and anagrams.

11.Present words with scrambled letters and have the chlldrer
unscramble them.

12. Provide riddles which may be answered wilth words from a list.

. i

Then, of course. there are actlvities useful in worklng with a slow

speller, ;

1. Emphasize the importance of the words to be learned. Teach
only a minimum list and make certain that the words |
presented are vital. .

2., Teach no more than the pupll can learn to spell. Success.is of
major importance, and the voor speller has had only tdc much
experience with failure in learning to spell the words I1n
the regular spelling list. Difflculty in spelling 1s not
necessarily determined by the length of a word or by the
frequency or infreguency of 1ts use. 5

3. Give more than the usual amount of time to oral dlscussion of
the words to be learned. In addition to making certain the
meanings of the words to be learned, ask questlons about
the structural aspects of the words. For example, ask what
word bepins with a specific letter, which word has ar vowel
sound 1llke that in another word, which word has these two
letters together, etec. '

I
!
1
L
!
H

H
1
1
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h. Pay particular attention to pronunciation, makinp certain that
the student can pronounce each word properly and naturally.
Provide listening lessons calling for perceptlion skill and for
discrimination skills.

5. Provide exercises for strengthanineg visual perception and
discrimination..3uch activitles include Inserting missing
letters 1n words, substituting letters to make new words,
wutting syllables together into words, fittlng werds into outllned
word shapes, and categerlzing words according to some structural
element.

6. Strengthen the student's image of words by havlng him trace
thelr forms wilth hls index finger as they are written on the beard,

7. Note any bad habits of study the student may show. He must be
ghown that the bad habit 1s harmful and that 1t may be preventlng
him from achleving success 1n spelling.

8. Check and perhaps medify his method of individual study, Have
him study at the board.

9. Provide many varied wrltling activities which call for using the
words he has learned to spell.

Whether the child is 2 good speller or not, there are certain
problem areas. ‘The timé and length alloted for this article do

not permit thelr complete presentatlon pr dlscussion. There

is the phoneme-grapheme 1rregularity which 1s evident in such
problem words as ache, across, again, afraid, already, amons, any,
beautiful, because, belleve, hirthday, builld, cnlor, could,

cousin, dead, declde, deces, doesn't, enough, friend, fuess, heard,
mother, cne, scheool, sure, the, they, tonight, thought, very, wailt,
want, were, when, women, and you.

The homonym problem finds its expression 1ln such wnrds as there,
thelr, they're, two, to, tco, hear, here, buy, would, for, our,
your, ynu're, write, pieco, know, or sum.

Fallure to apply rules involving the apostrophe, how words

are compounnded, and which words should te cepitalized result in
the peérsistent misspelling of coming, didn't, don't, I'11, I'm,
its, 1t's, getting, sometimes, studyinz, Sunday, that's, tried,

truly, and writing.

Improper :pronunciation:dsa frequent cause of spelling errors: and,
golng, third, %today, Saturday, pretty, hunired, kent, been, library,
or children. Sllent letters, of course, are a major source of
spelling difficulty: February, Christmas, time, have, fine,

like, are, safe, and half--amount many others.

Above all, only the appreclation of the teacher for the language 1t-
self and the desire of the teache, to have the students to be

able to understand and represent the lanpuage can result in good
spelling.

i»
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The grammar that we have known has asserted that the sentence
consists of at 1least one subject and of at least one predicate,
A sentence consists of a completed thought. Fvery. sentence must
have at least two parts: a subject and a predicate. A sentence
must have a part that names and a part that tells. Or, a
sentence must have two parts-- what is spoken about as subject
and what that spoken about 1s or does as predicaté! It has been
varlously and consistently asserted that if one or the other part
1s lacking a sentence does not exist.

At thils point, one of the modern approaches--one that has certainly
been used at one time or another in the past-- 1s to lead to

the subject as a "naming part.” In this annrosach any number

nf . namlrg parts is piven. The student is then asked to complete

the n%ming part. ¥hen he does so, he has arrived at the "telling”
part.’
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The next step is that of pgilving the tellins part, and then
requiring that the naming part he supplled. In sunplyineg the
naming part the student is asked to supply a word or words answer-
ing the gquestion *who'™ or "what. " ® At this point it is clear
that the student of English grammar is being led to the matter

of reaching as concepts the 1ldeas of "subkject” and "vert ," or

as "subject!” and. "predicate."

Quite likely the student wlll be asked to take ten units

on the left hand side of the paper and match them with ten units
on the right hand side of the paper to malke sentences. Under some
conditions there will simply be a2 1list of nhrases which need

to be matched with other phrases to make the union of the

naming and telling part. In other instances, the student may find
that the written unit already has two parts, the naming part and
thé.telling rart.

Let us assume, for the moment, that the student does understand S

the idea of "completed thought"™ and that he focuses on the
assertion that every sentence must cantaln at least two parts,
a part that names and a part that tells. Let us assume, further,
that the student can put the two parts together. Let us assume
that he does gather that the twe parts are essentlal. He has
at this point been able to say that "The boy runs” 1s a sentence.
The naming part is "bov" and the telline part is "runs.®#

%

"Who" is safer than "what." We are not likely to say
"He does who?™ We are more likelyv to say "He does what?" If the
answer to the latter is "runs.” we are in trouble,for the telling
becomes confused with the paming at that point.
¥ 4
It would be the best approach cut of many to work with

P R, [ | - O - - .
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No matter-what approach 1s made, we must sooner or later arrive at
the idea of subject and verb. We do not often have sentences
consisting of only one . word. Therefore, the naming and telling
which 1s quite simple in terms of two words becomes more difficult
in terms of several words making up the -sentence. . i

. !
4 modern approach to the idea of subject is that of suggesting
that the word that is needed to keep the sentence from falling
apart 1n the naming part 1s the subject. Let us say thatiwe
have a :naming part™ That small bov with the red sweater"and

a telling part "soon lost his wey in the mist. " The student
is led to see that the word in the naming part that holdsithe
sentence together is "hoy." "Boy" is the subject, The word in the

telling part that holds that part together is "lost.” X
. That word is the "verb.?® -

Then,presumably, the student is to be gilven a lls+ of statements
from which he 1s to select the subject and the verb from each

part . It would appear that 2 modern approach t4 the sentence
and' to 1ts constituents is that of avoelding dealing with the

word "predicaté." However, at thils point there i1s a real problem.
The student 1s left with the naming nart as function—«subJect.

He 1s left with the télling vart as a part of spéech, the verb,
"Subject™ 1s not a part of speech. We know that the subject need
not be a noun, but the predicate, apparently, must be a verb. It
may be urged that thils discussion- does not go directly to the
nature of the sentence, but, instead;, to certaln kinds of 1
methods and technlgues. However, it is urpged that in terms of
student-understanding, the method and the techniques are often the
only way we can.know the thing 1tself--in thils case, the sentence.

The positicn usually taken at this peint in instruction is that
of telling the student that the-naming part of the sentence

is ¢alled the subject, and that the subject 1s the most important
word 1n the naming part of the sentence, Then, the student ;will

be told that the most important part of the telling part of the
sentence 1s called the "verb." ¥## Of course, we stilll have

left open the realization that the verb does not only "do.
Sometimes the verb is a matter of "is-ness.” One would suppose
that the teacher then faces the task of showing that the telling
part of a sentence indicates not only what the subject does but
also what the subject 1s, according to a particular situation.

( We also have.the intrigulng situation wherein we'"tell" the
student what the naming part 1s,and we. tell that student what the
telling part is.)Vhen we tell what we have we have to tell the
world then ‘we are both naming and telling. I am suggesting 'that
”naming" and "telling" are not ‘without their problems. Of course,
we are not without considerable sympathy for the teacher. The verb -
1s only a verb, but the subject may not be a noun. There 1s the
problem of distinouishinr hetween a noun used as the subject
where the noun. 1s a noun and the nounal used as the subject where
the subjggt 1s not a noun by structure, as in "Fishing" isg fun." :

; 1

‘ - The definition of verb 1s not a simple matter.-ln ‘fact ,
the definition of any part of speech other than the article-

" and the adverb 1s a stiff problem. Further, what 1s meant

"by "most 1mportant re )

|
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Once the concept of M"most importafat" .has heen introduced--
‘whether explained or not-- the subject must- -obviously consist

of more than one word,and the predicate most consilst of more than
one, Restated, the naming part must be a part of two or more
words,and the telling part must have more than one word.

Let us suppose that we have a sentence such as “The large Ford
tractor handled the plowing easily.” By some means the student
1s asked to derive the fact that "tractor” and "handled" are the
key words. I will not undertake to say how this 1s done or how

it should be done. One would not suppose that the instructor
would. talk about nouns before nouns, nouns before adjectives,
and adverbs after verbs in such an approach.

It might be observed that the student could conelude that we could
have a sentence saying that "The Ford handled the plowing easily.”
It would be urged, immediately, that we are not talking about
a Ford but about the tractor. It would be urged that evervone
would know the relationshlp between tractor and plowing. Everyone
should know the relationship, but everyone might not know the
.'relationship, Nevertheless, there 1s a problem with the idea of
"most important word."

Another problem arises when we have a sentence such as

"Six of our best _cows jumpefl over the pasture ferice.”

Are-we talking about "six" , or are we talking about ".cows} .

We soon have the problem of handline the Drepositional phrase.
How do we distinguish between the object of a preposition and
the subject of the sentence? Slnce it would seem logical 1n
Introducing the sentence to use many of the kinds of nhrasing

we use in ordinary conversation, it would appear that sentences
with prepositional phrases in thelr subjects would be essential.
Yet, we know that many, many times students confuse the object.

of the preposition and the subject of the sentence-~simple
subject. - Then, when the time comes to handle the word "most
important! what happéns when we say to the student "Six jumped over
the fencefl’ Unless the sentence follows from other sentences in
context, the student will ask the question"Six what?" Further,.
the student is quite likely to be of the opinion that "cows"

1s more vital than "six."

Now, at thls polnt, we see that problems do exist in defining the
sentence even at this elementary stage in development. Even the
definition of a sentence in the light of "thought™ 1s not that
easy a task. Some sentences -are better explalned 1in terms of
emotions or expressions than in terms of intellectual or cogniltive
statements. ’

Now, 1t 1s probable a teacher. - can avold some of the problems cited
merely through being made aware of them. If 1s posslble to suggest
that th two parts of the sentence might be called, for example,
"S*andt P parts. We c¢ould then go ahead and develop the subject, :

and then state that all that 1s not the naming part,or "S" part
must be the telling,or "P" part. We might then take the route

of pointing to a key word in. the 'S’'part as the "N" word and of
the'P!part as the V word. Of course, there are other problems.
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However, assuming that the student has been able to hurdle the
problems cited, what 1s the next approach to handling the isentence
insofar as . nearly all teachers are concerned?

Probably the teacher will stay wilth the simple sentence at this
pocint. It would seem the soundest approach to go back to
two-word sentences. If the teacher dces not do s¢, any approach
leading to sentence patterns will be difficult. ( HNearly every
teacher, even in the most conservative situations, will make a
stab. at sentences according to patterns.) '

Yet, there 1s a built-in irony here. The most difficult sentence
pattern to teach when there aremore than twc or three words in
the telling part is thé intransitive sentence. Further, "the
majority of our sentences . must be sentehces of more than

two or three words in the predicate. The very héart of the
intransitive pattern is that there-is no visible word in the
verb-completer. vosition --the third position. There is a null
there. It is the fourth pesiticn that is filled by an adverh or
by an adverbial. Thus, the sentence "Birds are résting in the
forest" has no verb completer. "In the forest" is an adverbial in
the fourth position. VYet, students will insist, on visual grounds,
that "in the forest" is in the third positilon.  Therefore, it

is not good policy, from an intellectual point of view, to, "
commence with the two~word sentence for patterns. Yeéet, to teach
the subject and the verb in their simplest terms it would’ seem
logical to start with sentences of two words. We have a real
problem here, '

Unless the teacher does nhot desire to teach sentences in terms
of positions in the sentence, it‘would appear that the 8-¥
pattern (intransitive) must be presented in terms of more than
two words. If the teacher opens with 2 sentence such as
"Children eat." the sentence will have to he expanded to -

a statement like " Children eat @uring the noon hour.® .

It is true that expandlng the sentence to this degree will not

at this point pose a problem insofar as "V" 1s concerned.

The student ¢an respond that 8" 1s "Children.” The student

can also resvond that "eat® is th&8"V! The problem will come
when we reach the area of what is known as the "completer."

It would be well to indicate that the subject 1s always in

the first position; the verb is in the second positicn. mhen,
of course, we have the therny area of the third poslition and

of the fourth pesition. At the time of writing, 1t would appear
that few teachers handle sentences in terms of positions. It
would be well for them and for their students were they to work
through sentence positions as running through four: the subject,
the verb, the Verb completer, and the adverhial.

At any rate; the next pattern to be taken up by teachers 1s
usually the S-V-O, or the dlrect object pattern, usually called
Battern II.
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It is clear that verbs do not always have the pewer or nature
of making completed statements about the naminz part, or about

the subject. We say that some verbs need comvleting--they need

a "completer! 1In making this polnt, the teacher may use such
sentences as the follewing to shew the idea of 'incompleteness”

with respect to some verbs:

Hal wanted. . : ) The soldier earned.
The audience cheered. The students saw,
Lukeé - saved. The cooks made.

To gain the goal of having "comnleteness,” the sentences might
take the following forms:

Hal wanted sympathy. " The soldier earned his medal.
The audience cheered the The students saw the play.
play. The -cooks made soup.

Luke saved hls money.

The students are to see that a certaln word 18 needed, in each

instance, to have the sentence make "sense."™ Thereée is a problem
with one of the sentences. We could well have "The audlence
cheered noislly.": In all other cases,then,it would be clear that

the word needed for completing the sentence would have the nature
of a noun or nounal. Thus, the way would be open for the teaching

of this type of sentence as S5-V-0, where "0" stands for the direct
objéct.

At thils stage, the teacher i1s more than likslv in the position

of trylng to reach a general posltion to the effect that a word
that completes the meaning begun by the subject and verb is called
the completer. When this stage is reached, the tcacher is in the
position of belng defeated by the burden of havineg wnrds about
words. Vhen we conslder that there must te more than one kind

of completer, we are forced into more difficulty. We must talk
about a particular kind of comnleter . The next assertion usually
runs to the effect that ¥ FThe kind of completer we have added
here shows what or whom the verbs acts upon. We call this kind of
compléter the direct object, or , simply, the object of the verb.,"
Now, the words may be changed slightlyv, but 1n nearly 211 instances
the group of words above put in guotation marks aporoximates 'the
explanation or order . thé student receives.What“would “happen i1f the
student asked for an explanation of "direct®? Then we would have
to make the typilcal textual resnmonse t¢ the effect that a direct
object recelves the action of the verb or shows the result of this
action, I do not know that I would do too well exvlainins what
"receives the action of the verb™ really means. At any rate, the
student now has two patterns presentéd to him, the S~V and the 8-
V-0

Since the approéoach to the sentence has been in terms of

subject and verb, the teacher must make a decision. (0ften, she
accepts the sequances ziven in her text.,) .The declsion at this
pelnt is whether to take up the addlitonal patterns, or tc stop and
handle the "noun.?
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The teacheér. faces the problem because there is the need to talk
about what kind.cf a word can be used as a completer. What kind

of a word can we use for the subject and .direct okject? No matter
what approach is used, I1If the approach 1s not thorousghly linguistic,
there 1s a problem. After . defining a2 noun, by no means an easy
task, the teacher must do one of two operations. First, the teacher
can simply settle for a noun or pronoun by structure. Second, the
teacher must introduce other parts of speech that can be used as

the noun. If the teacher does not handle the second ontion, what
wlll happen in such a case as "Johnny likes fishinm?" Here,
"fishing” 1s the direct object of the sentence. But "fishing" 1s
not a noun, but a verb acting as a noun. . . .

It may well be that the teacher has already taken up the parts of
snpeech. If suoch has been the case, then 1t would appear that the
verbal sequence of SubJectn—Verb should not have been used. .Mow,
thilis thinking alaud 1s not without some useful purposes. Ve '‘can see
what prcblems come about through handling- an 1tem where the functional
unit--in this case, the sentence-- must often be discussed in terms
of its smaller structural units-- in thls case, the parts of"speech.
Although each part of speech has but one structure, each part of
speech has moreé than one function. The operaticn of this fact
causes manv, many problems to the teacher of Fngllsh and an egual
number to the one who is learning English.

I am not going to discuss the 1ldentifilcation of warts of speech
by structure, or by function. To 1dentify parts of speech by
function is not the most frultful approach. Hewever, let us .suppose
that the fteachér geoes beyond gilving the noun a definifion injterms
of being thé name of a person, place, thinm, or idea. The '
teacher has been wise enough to add Yidea® to the definitive
aspects. We will kindly and mercifully pass by the problemiof
teaching a student hew to identlfy the word that. is an idea.
Certainly, he will need to know how to do so at séme point in his
learning career. We will alsc leave untouched the guestionjof

a nocun being the name of "a" time. Nearly all traditlonal texts
stay clear of the trap in adding the term "action"” in deflning a
noun. How to teach some nouns as "abstract™ is not an easy task
if one stays with the wordiabstract." : )

I point out that‘ the teacher is faced with the ppoblem of crettinp;
across the idea that nouns can be used as subjects and objects

in a sentence, A little later the spectres of showing a noun as

a completer for the verb "to hel of showing the noun as a verb
completer for a copulative or linking, or state-of-being, or :whole-
part verb construction, of showing the noun as an 1ndlrect object,
of showing the noun in apposition, and of showineg the noun as belng
able to fill the slot to the left of another noun will enter the
picture as sentence development proceeds. ‘

However, it would seem that before golng cn to other sentence patterns
the teacher must show that there are nouns that can be used .

in both the naming and telling parts of a sentence, or in the
subject and verb, or in the subject and predicate--if the teacher

is operating alonu traditional lines.
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If the teacher mdid decide to handle the noun and pronoun matters
before going on to patterns other than the S-V and S~ V-0, the

- .best’ way to handle the tasks would be to. be able to dlstinguish

between a noun or pronoun as the first step. Next, the actual
substitution of the proncun for the noun would te useful. '

If we did accept the fact that work with ncuns is not for the
purpose of working with the noun per se but for the purpose of
‘being a&ble to handle the sentence more effectively, the next
step 1s that of distinguishing between a noun or verb, A rather
comprehensive 1llst of senténces would be used.

Quite likely, a word in each sentence would be italicized or under-
‘lined. The student would be asked tc state whether that word
could fit the role of being & noun or a verb. Three problems, at
least, must be met. Filrst, the student must decide whether the
.word is a noun or verb. Second, he must make that decision 1in
sentences where the noun could be the subject or the object.
Third, he is probably given a word that can be a verb in one
séntence, or a noun in another sentence-- as in the two sentences:

a. The boy sheuted.
b. He made a shout.

A fourth problem arises from the fact that other parts of speech not
nouns can serve as subjects or as direct objects. Probably the
teacher gives an examlnation at this point to determine the follow-
ing elements: :

a. the two main parts of a sentence

b. the most iImportant part of a telling sentence

¢. .the most important part in the naming part of a sentence

- d. what is required to make up a sentence

e. the nature of the S-V sentence

f. the nature ¢f the 5-V-0 sentence

g. the definition of a noun

h.. the nature of the pronoun

i. the function of the pronoun

j. the a4bility ot find the subject and verb in sentences

k. the location of the direct object

1. the presence of 8~V or S~V-0 sentences

m. the ability to select noun, pronoun, or verb from

séts of sentences :

Although I would not approach the matter of the sentence in the
manner generally done by twachers operating in a non-lingulstic

mode, I do bellieve that if the non-linguistic mode is used, the
majority of teachers, experlenced ones, at least, would proceed along
the llnes 1indlecated,

It 1s important to note that we have not: talked about. the question
or about the command. It can be seen without much revlew that we
have a real problem in view of the -definitions that are given

for sentences 1n the traditicnal mode or in the transitional mode.
However, if the student met some sort of a test much like the

one indicated above, we could assume that the tedacher would be
forced to say more about verbs and completers.
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Some readers may urge that the account 1s not fair to them even
though they may not be in a truly linguistic mode. However, what

has been sald is the distillate of some examination of more than
three hundred teachers in different grades and in different parts

of the country. We have a good cross~section. While some of! the °
terms would differ and while some of the technlques would vary,

what has been said is a fair apprcach to what is going on in the
matter of handling the sentence. Some of the problems are being
pointed out.The teacher who makes a serious and earnest effort to
handle grammar must recognize some of the problems being i1ndicated
here. Certainly, in any method or in any technigue, sooner or later
the problemsof the action verb and the linking verbs come up. Part of
the problem 1s a language problem. The main difficulty is with the
term "linking." The problem vests in the fact that in truth every
word in a sentence is linked with another word, and, most often,

with the word to. its right or to its left. We suffer from using words
about words. We suffer from a matter of gecosraphy. Words are just next
to other words. :

;
At first glance, the matter of distinguishing the . action verb

from the 1linking verb is a simple matter. When the verb is quite
physical, the problem is not as acute as when the action 1s said

to be a mental action. Such verbs as " hit,”" " wrush," and "drove"
would be rather clearly physical. It is not as easy to see action
in such verbs. as: "imagine," " desire,” and "recall,” verbsithat

are said to show mental action.

At this point, the teacher must drew a deep breath before saying,

in effect, " There is another sort of verb that is not a verb of
action at all "t After introducing such forms of "to be' as
"am," "is," "are,""was," "were," and "been"-~if not also "“be” and

"being," the teecher must p01nt out that the subject of the

sentence:r does not do anything in a2 sentence where the forms are

used. There are 6ther linking verbs, she asserts, but these forms

of the verb "to be" ars the most often used. They are most Important.
The most important linking verb is the verb "be."

At this point the student has a chance. However, in nearly every
case the definition of a "linking verb” is the problem. We can
gxpect the definition of a linking verb to run as follows: "A
linking verb links the subject to a word in the telling part of
the sentence which describes or identifies the subject.” L

I would be inelined to observe that in such a sentence as !

"He carried his books to school,” "carries™ certainly establnshes
some kind of link between "He® and "his books." At that point' the
teacher would probably tell me to ~“fecus on the terms " deseribes”
and "identifies.” I might get a lécture on the useful distinctions
between description and narration.. I might even go so far as to
suggest that when I am told that scmeone carrled something I am
describing what he did. (Of course, we might hope that we would
reach the point where information as to what a person is is quite
different from information as to what a person does. Whenever we can
work together orally long enough we probably do understand each
other .

r
'
|
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If the teacher, ncw, decldes to use a sentence pattern limited

to the forms of the verd "be," she would probably have a list of
sentences with the different forms. Unless the teacher had

some lingulstilc experience in a formal sense, 1t 1s not likely
that 1t would be indicated that the words which complete the forms
of the verd "to be" must be limited to those that are nounal,
adjectival,” or "locational." We really have for this sehtence
pattern S-V, - V€ . That is, 1t 1s true that we have a subject,
a form of the verb "to bel and a verb completer.

Under the kind of teaching I have been discussing, it 1s quite

- likely that the teacher will come along. wlth-some symbolic

desilgnation as 3-LV-C., The problem here is that the linkKing
verb is still a verb. The linking verpb is a subclass of "V."

T herefore; we should not have a sentence pattern 8-V-C and

one S-LV-C. We should not vioclate parallelism. We should not glve
equal velue %o 8S-V-C and S~LV-(C. The sSecond is only a varlety

of the first.

With very fTew excepﬁions, the teacher will use LV to include
not only the forms of the verb "be' but also the kind of verb

- which 1s followed by a completer called the "complement." Such

a procedure 1s a bad one, one of error. The sentence pattefn
for a "linking verb" other than the forms of the verb "to be"
1s not the same as the sentence pattern involving only the forms
of the verb "to be.” It is true that there are elements of whole-

part in a verb "to be’ sentence, but there are also equivalences.

The better procedure is to make a distinction between the

verb "to be® pattern and all other senténce patterns. First,

it 1s stressed that the subject and linkine verb cannot make a
whole .sentence. . Something 1s missing.+-Anether word 1s required.

The word requilred is a completer. However, the teacher has also
mad @ this statement in handling the direct objeét sentence pattern.

The teacher is forced to more words in distingulshing betweén
the direct object which follows an dction verb and the completer
which follows a 1linking verb. At this point--if not before this
polnt-- my readers may become a bit testy about the frequent
reference t6 the fact that it is obvicus that words must bHe used
to talk about words. I then say that since such 1s the case.
many of the problems come about not because of the original word
but because of the fact that we must use words about words. Then
the reader can make an I1rrefutable point: words &re all that
the teacher hasgs. We simply must be more careful about the words
we use about words.

Certainly, the teacher does have to show what an action verb

does that is different from what a linking verb does. The general
assertion is that all that a completer for a linking verb

can do 1s %o describe the subject or to identify the subject.

We call this kind of a completer the "subject complement, "

A Ycomplement™ 1s something that completes or fills out.

( A complementary angle 1is an angle added to¢o another angle

to f£ill out or to complete a number of degrees required for a
right angle--90° . )
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The next step 1n traditional presentation 1s to glive some

practice in compleuine "linking verbs.” From the earliest times

within my experience, the next sequence runs something like this

one: there aré state-of-belng or other llnklng verbs such as

"seem]"become'Mappeartitaste ," "smell,” and "get"--when it
means "become.“ .

If the teacher has some experience or 1f she i1s quite alert, the
student will then be informed that an easy way to tell whether
a verb in a particular senténce is a linking verb 1s to see
whether some form of “be” can be substituted in its place.

For example, if the sentence as "The sea seems rough® can be
modified to read "The sea is .ough,” "seems™ is a linking verb.
What happens in the f¢llowing situation? The sentence reads

as follows:"He cheered the“soldiers." We substitute some form

of "to be” and get such a sentence as "He is a soldier." It is
quite clear that "cheered" is not a linking verb, or is it?

We then go to meaning and find that a verb.-that.takes a direct .
‘object cannot be a linking verb. Or, the teacher may :-take
the position that we have an entirely different meaning for the
sentence when we put a form of'to be " in place of a transitive
verb. We agree. However, at the same time,.there was something
wrong with the test to be made. Somethlng had to happen first.
If that something did npt happen, the rule would not work.
I would be told that thére is a much closer relationship
bwtween "seems rough" and ¥is rough” than between '"cheered the
soldier" and "is a soldier."™ I would have to agree. However,
"seems rough” is not "is rough.™ I did make a substitution which
did not work, for whatever reason. E

1.
We can also have a little problem with the following statements:

a. The cake tastes good. '

b. He tastes the cake. r
Now, in this case,.J can substitute "is™ for "tastes.”
The resultant is " The cake is good.' Thus, "tastes” is a
linking verb. It is clear that in the second instance, as
substitution of "is" for tastes" results in "He 1s the cake,"
and that does not malte too much sense. The last test is; for
meaning or sehse. On: one occasion the substitution results in
a possible sentence; in the other instamce, one substitution
results in nonsense. We are forced inte meaning, or experilence.
In at least thirty-~five ftexts I have encountered the statement
to the effect that "if you can substitute some form of "be" for the
verb, it is a linking verb." I then encounter such a sentence as
" He 1laved a dashing football player." I dutifully substitute
" He is a dashing football player.” "Dashing" is not a linking
verb. What then? ~

I am left with three sentence patterns: There 1s no question that
if I work diligently and if the teacher postulates all exceptions
and conditions, I willl do a reasonably good job with the three
patterns. I will not ©be happy if I seek perfection in being
able to distinguish among all patterns, however, if the rule(s)
given me may not work on every occasion. . n
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Is there a better way? If we stay with the sentente as usually
defined,. there-are few better ways left. Any variatlon will be
of 1ittle help 1n reselving the sentence problem.

It would be difficult to avold coming te the conclusion that
there are four different types of sentences: assertions,
questions, exclamations, and commands or requests. We cannot
reach the last three from any définltion of a sentence given 1n
a traditilonal or transitilonal mode.

From the point of view of definition, we can reach all of the
types by another method. Were we to say that 2 "sentence consists
of a word or group of words followed by the fade-out of the
voice on a rising or falling note,” we would be in excellent
shape. There could be no exception to the definitive aspects
of such :an approach.

We would be able to handle single word sentences such as "Ouch? !
and "Oh'" ! We would be able to handle commands. We would be able
to handle quéstions. Every one of the four types must end 1n
the fade-out of the voice. The fact that the voice can fade-out
only on rising or falling notes in the sentence will eliminate
instances where there are fragments. In the fragment situation,
the voice will not fade out on a rising tone or on a falling
tone. In a graphic mode, the periocd, the exclamation point, and

the aquestion mark 1indicate what has happenéd 1n terms of
having svarious ‘types 9f sentences.

There i1s no need to worry abuut naming parts or about telling
parts. What is spoken about 1s the subjJect, or NP. What that
spoken about 1s or does 1s the VP. All that is not the SubJect, or
NP,is the VP,

#
The VP must have a verb and a verb.completer. . Each sentence has
parts.. We must have three of the parts in each sentence that
starts with the subject. We must have a noun or word acting as
a noun in the first position. VWe must have a verh in the second
position. We must have a verb completer in the third position.
The fourth position can be fillled only by an adverb or by an

adverbial. - The fourth position does not have to be fillad.
FERE - - '

Basic terms are carefully explained, one at a time.
The idea of "ortional' is essential. The fourth position is
filled by option. The term /-~al/ is crucial. That ending shows
that whatéver is spoken about 18 ‘'used as." Because the
intransitive sentence, certain guestions, certain commands, and
eXxclamations have no visible set of characters in the third
position, the idea of "null" is important. Fortunately, "nuli®
is not difficult to show. A sentence that does not have the
order NF+VP 'in terms of the four positlons as stated is a
UM sentence , whére "T" means’ transformed .V Position is
important. Drilll on the entire concept of fade-cut will serve
to handle the matter of the sentence. Every effort must be made
to stay with structure flrst.



Another Look at the Sentence as Taught 12
What kinds of sentences are basic? By "basie” we mean that

the sentence has the order of subject~verb-verb completer-and
optional adverb(ial). By ""basic™ we also mean that each

sentence must have the first three positions filled in the order
cited. When such a condition is not true, the sentence is a "T"
sentence., '

How.can .one teach the basic sentence patterns? There are four
basic sentence' patterns; not three. It is true that many texts
list more than four basic patterns. However, such a listing is an
error. More than four listed patterns indicates that one of the
major patterns has been broken down into subclasses, or perhaps
more than one basic pattern has been so handled. The error stems
from the fact that wholes and parts should not be mixed together.
Since the verb "be,” the transitive verb, the intransitive verb,
and the copulative or linking, or state-of-being, or whole-part
constitute the four major types, any breaking down of one or more
into parts violates parallelism. Wholes must be left with wholes.

The flrst seritence pattern for ldentification should be the 'bel”
pattern. When 'any of the elght parts of the verb "be" are in
fhe last position of the second part of a sentence, we have the
"be” pattern. The verb may be completed by a noun or word.
acting as a noun, by an adjective or by a word acting as an
adjective,; or by a word. or group of words acting as "location.”

The second sentence pattern to be studied should be the transitive.
We have the transitive whén the sentence can ke read "the other

way." We mean that the nouns in Positions I and III maj be
substituted for each other,and where we must thén be forced to use
the word "by." ;Because we can read " He ran a good race" the

Tother way"” as " A good race was run by him," the sentence=
belongs to the transitive variety, usually called "pattern II."

If the word in the third position is actually a part of the subject,
or word in the first p051t10n we have the third sentence
pattern usually called Sentence Pattern III." This Dattern
is variously called the linking pattern,the state-of- belng pattern,
the copulative pattern, or the whole-part patfern. The last term
is the best term because it 1s the easiest to teach. A whole-part
verb may be followéd by & noun or word used as a noun, by 'an -
adjective or word used as an adjective, or by a word or group of
words standing for location. Thus, "She has a headache” is a
whole-part sentence tyve (III) because the verb -«not one of the
forms of the verdb “"be-i4s followed by a word an actual part of the
subject. 1he "headache” is actually a part of the subject.!
Other axzamples are as follows: .

a. Water remains everywhere. (location)

k. The sea seems rough.(adjective)

c. He has red hair. (noun) |

If we 2o not hive the werb "be," if we do not have a transitive
vert, »nd if we do not have a whole~part verb, we have Type I, or
the Intransitive. There is no questlon from my own experience that
the Intransitive Tyne I is bést handleéed through elim1natlon.

q
it
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Insofar as articulation 1s concerned, McGuffey's art as evidenced
in hls readers 1s very much at the center of his views concerning
reading. : o

This speclfic reader cilted opens wilith his glossary of "Marks
and Pauses," then moves swiftly to a chapter on asticulation.

Hls opening statements‘may be of interest. They go beyond mere
reading to include conversation and public speaking: -

Distinct and correct Articulation lies at the
foundation of all excellence in reading, conversatilon,
and publie speaking. h '

That there is a great defect in early educatilon,
iIn this particular, all will bear testimony.

The remedy should be applled where the evil
commences.

This branch can be taught only by example.
The teacher's voice rmust be the model, and
the pupil must Imitate him.( p.l10 )

Of particular Interest is MeGuffey's emphasis on
articulation at the particular reader level. Further,
there is the focus on need for more phonology at the early
education level.

Of course, the emphasis that the teacher's volce must be the
model places a burden on the tszacher that has not been placed
there for some time. " Few teachers are trained to be consclous
of the sounds of the phonemes and letters. Fewer are trailned
in making themselves aware of the sounds of their .own volces.

Followling the remarks cited above, McGuffey's reader gives
the heading " Key to the Sound of the Eketters.” . When one con-
slders that the readers were prepared before the day of the
taperecorder and other sound recording elements, McGuffeéy's
key for the vocals, for instance, is far from a simple or
unsophisticated table.



McGuffey ~on Articulatiocn S e

For example, his letter Ty 15 Hepresented through five different
scunds, shown as al, a2 R a3 , at, or a5, These , respectively,
represent the scunds in fate, fat, far, fall, and was.

Then "e" 1is designated as a set running through el e2, and e3,
shown respectively in me, met,and her. Then "i" next is
represented through il, 12 and i3 . -After -informing us that
"y"- 1s°the same as "if} we are informed that there is a range
for the letter "o," one extending ol, 02, 03, o, 05, and ob
respectlvely represented by the soundsas in note, not, nor,
wolf, do, and love.

The troublesome "u" 1s represented through the range ul, u2

u3, and u¥, as, in order, through tube, tub, fur, and full.
He handles “oi", "ou," and-the ¢onsonants in similar fashion.

His note aé the bottom of the page set aslde for his key to the
sound(s) of vowels indicates an interest in comparative sounds:

I
Observe that 5 in fall 1is the same as 3 1in nér;

8 in wgs the same as g in nét ; that g, %, 3
: 3 o . "
in her, sir, fér s are the same; and that g
. ‘ l
in wglf is the same as 5 in full, ¥
{ p. 10 )

Despite our almost incredible advances in knowledge of language
as evlidenced in linguistic matters, it is doubtful that.many
teachers, even those in the very speclalized areas of reading,
conversation, and public speaking have had much training that
would put them at the point of MeGuffey's basic phonology

His .treatment of articulation runs through the first twenty-
four pages of this particular reader. Each exercise stresses
combinations of sounds. The preface to each exercise is unique,
informative, and interesting as to articulation. I choose
to.ette-.the comments introducing Exercise 4.

Utter the sound of the letters and pronoutice very
distinetly. The combined consonants should be ubtered
together and not separately, their sound, as nearly as
possible, belng given and not the mames of the létters.
Thus, bred should not be spelled be -er-e-de, but br-e-d,
bred. Some of the syllables are formed and Spelléd
- arbitrarily, that the sound of the letters may be more
easily uttered. Double letters, as 11, ff, &c,, are
sounded as single letters. |
( p.15.) *
Then follows the list of consonant sounds as br, bz, bst, bd,
bdst...thw. These cornsonant sounds are represented by many words.

!



McGuffey on Articulation 3

Before opening the reading lessons as such on p. 31, McGuffey's

Exerclse V takes the teacher and student through the more-

common. errors in articulation and preonunclation. On the left

slde of each column for each letter sound treated, McGuffey

has the 1lncorrect articulation, on the right, the correct

sounding. He treats the followlng letters : A, E, I, O; U, =~ .
"D final, G final,..X final, H, R, T final, and TS final.

His introduction to “U"™ is of interest. Under "U," he has
three headings: Incorrect, Correct, and Pronounced.His comments
prefacing his colunrs show the nature of his concern:

" .The most common mistake in the sound of "u"_tccurs .
in words of the followlng kind: as, crea-ter
or crea-choor, for creat-ure; na-ter or na-choor
for na-ture, etc. The following examples exhibit
their incorrect and correct p-cnunciatlon:

Incorrect : for Correct Pronounced
Lec'~ter. or lec-choor for lect-ure, lect'-you
ete ( pp. 24 £f.)

McGuffey, apparently 111 at ease concerning the:readiness of both
teacher and student for his reading lessons, has a model
exerclise for pointing out <c¢certain érrors which will occur

when reading in sentence form. He .urges that sentences 1like
the following bé prepared:

This act, more than all other acts, laid the ax at
the root of the evil. It is false to say.that he had
no other faults... That last stlll night! That lasts
t1i1 night., “

( p.28)

Then,before his "Preliminary Lesson," McGuffey has another note:

To Teachers.- It must be borne in mind that much
depends upon the teacher--that unremitting attention

on his part is essential--that his voice must be the _
model for the pupll; and that repeated and persevering
practicé 1s necessary.

Bad habits in articulation are almost always formed

in early childhood, and very young children:may be made
to understand and profit by hstructilon on the subject.
But, oncé more, let it be remembered that everything

in thils matter depends upon the teacher..,
’ ' ‘ (-:'p- 2‘.8)

In the "Preliminary Lesson” om pp. 29, 30, McGuffey;ﬂéndles
the marks for accent, inflection--both rising and falling.
The entire "Preliminary Lesson" 1s reproduced to show his approach.



MCGUFFEY ON ARTICULATION
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'1\.b

b ) P the pupil practica
{ familiar with the rising and falling inHeetions,

Ara you mck’; or well*? 4@8*"‘

* ./
Will you go, or-stay? @ or Pp

H'_
30 INTRODUCTION, .
SR S ;.;-_"._, — < «~EXERCISE :. . -

A LA g DV THE '.BISING AND IPALH\G INFLEGTIONB.

theso oxnmples, until ho is perfcctly

B, -
or e//.p‘

: b,
Dit_l be ride, or walkr? - {\wqor G¢,= '

Is it block”, or white™? "G\"’&or %ﬁ

"Is be rich%, or poor*?

Are they old%, or young*?
Did you say cap y-OF cat ?

T snid cot’, not eap” Mz pot &V
Did you ssy am*, or ham™? '

I said ham®, not sm”. da‘?, not &
Is the dog white”, or black™?

The dog is black™, not white~,

Did you say and”’ or hand*?

I esid snd*, not band~, .

Is the trec largo”, or émalld’
The tree is small*, not Jarge”,
Are the apples aweet”, or sour™?
The apples are sour®, not awWeet”,
Is the tide high“, or low‘?

The tide is hlgh‘, not low”.

Did you pay play~, or prayt

1 ssid _pray~, not play~

' Did-you say pillow”, or pillar?

I aaid pillow®, ot p'!lu' .

PRELIMINARY LESSON,

AC-CENT.

Ac-cenT, marked thua ('), is an inereased force of voice upon
suno one syl-la-ble of o word ; ns,

-Col’-0-ny, bot’-a-ny; re-mem’-ber, im-port’ant;
réc-ol-lect/, rep-re-sent’.

In the words eol’eny and Dot-a-ny, the first nylln-ble is
necented. In the words re-niem’der and im-port’-ant, tho second

eylla-hic is accented. In the words rec aHeci’ and rvp—rc-sent’
the third syl-ta-ble ia ascented

INFLECTION, ,
Ts an upward or downward slide of the voice.

Tne Rterva InfrscTion, murked thua (~), is an upward slide

of the voice,
EXAMPLES.

Has he .come”? To be read thus: Has he on“’e?'
Has he gone? . . . . , Has he @ge‘-
Are you sick? . . . . . Are you o>
Wil jougo? . . . . . Wil you ¢
Are they here? . . . . . Are they pe®
Tor Faruxs Ixrrxcrion, marked thus (™) i5 e downwird

slide of the voice.
EXAMPLES,

They are here}. To beresd thus: They are hepg
He hos gone*, + « o » o He has &ong,
He has ¢ome™. « « « « « Ho has Conyg
Iwilgo, . . . . . o Iwilgy

L PP Y — )

I am Wan“.. s & & e & w I am .eu

B ]
"
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McGuffey on Articulation - —H

'The ‘reader’ is ‘dirvected to McGurfey S actual signals ormmarks~t-
for showing: r151ng and falling inflectlons. We do not often find
words slanted yp or down. We do" have .slanted "lines- with arroy_
heads pointing to the upward glide or to the downward glidé.”
Howéver, In McGuffey's book under discussion or review for
articulation and other phonologlcal matters the technique .

seems to me to be quite effective.

¥ 'am not prepared to discuss .the actual content or subject matter
of this bock from any phillosophical point of view. Whether the
exercises are overly didactic 1n nature is for the reader to:

. decide. I do not know precisely how the students and teachers .

. reacted to these readers when they were in quite general uge °
some many years ago, We  have no accurate way of knowing such
educational response.

The term "eclectic" was--and 1s-- sufficient to put the pupills
and teacher on guard to be prepared for anything or for every-
thing. It 6 is apparent that many of the selectlons expand:
proverba,. . waaver many others are 1nformative in terms of the
.scientific knowledgerof that time. Others are entertalning. Many
are surprisingly and usefully quite concrete in nature.

Much of that spoken absut in one time is not relevant to other
times. Therefore, the emphasls in thils discussion 1s on the
approaches HMcGuffey uses in . phonologlcal senses.

<

In this particular reader there are seventy lessons.each simllar
in treatment and format: there are introdustery.-remsrks. before
each short lesson; each lesson 1ltself has a story in which

many of the words themselves are divided into syllables; then,

at the end of the lessons there am always’ exercilses for
articulation. . '

I will focus on Lesson I, as typical of the others. The intro-
ductory remarks are rather interesting and significant:. .

To Te&chers.-- In the definlng exercises, n. stands for
noun! pro. for pronoun; adj. for adjective; v. for verb;
adv. for adverb; pre. for preposition; c. for conjunction; .
and i. for 1nterjection.

In defining words, that meaﬁing only is glven which is. -
appropriate to them 1n the connection in which they are & 1
used. C
In contrived --con-trived, the second word below, and ‘ :
similar words, the last two syllables. are pronounced as one;
as if spelled con- triv‘d

Words having the mark + as~+difficu1t,.¢provide, in the

first paragraph, are to be spelled. See ™ To teachers,”

rp. 32 gnd 33 . -
( p. 31.) .



McGuffey on Phonology . 6

The majority of the observations made,or direction made,

or explanations made are at the top of the page or before the
article. , or essay,or poem itself. On this p. 31 under .
discussion, one finde ' that the title of the lesson 'in
"Where There Is a wiil There Is a Way." Before reading each
numbered paragraph, the reader is glven further insyructions:

Utter each word distinctly. Do not say "an"_foé "and";
"sen" for "send"; "foun" for "found"; "cole" for
"cold"; "win" for "wind"; "aroun" for "around.!" See
Exercise V, on D, page 26. '

On p. 32, the teachers receive the following instructions:

Reading should be made a study-—not passed 11ghtly over,
as is too often the case in primary schools. One short
lesson a day, thoroughly practiced, is far better than
more, imperfectly treated. The exerclses in defining,
spelling, articulation, the questipns upon the-subject
of the lesson, and upon grammatical construction , may
ve Increased or varied at discretion, but not
omitted.
Not one word should be passed over until it is thoroughly
understood, correctly spelled, and distinctly
articulated. Emphasis and inflection should also receive
their appropriate attention.
The worés preceded by the mark + may be spelled orally,
or wrilitten. The daily practice of writing words is
an important means of fixing thelr orthographical
form in the mind of the reader. ]

( p. 33.)

At the end of the lesson--and at the end of every lessone-
there is &a heading " Articulation." For this particular
lesson, the following observations are made:

L

Utter, first, the sounds composing a syllable, and. not
the :names of the letters, and then pronounce the syllable,
See directions, Exercise IV, p. 15. Double letters.must

be sounded as single, and silent letters must be omltted.
The latter are often left out altogether, as the "e" in
"ecobble," "hobble,". &c., where the bbl should be'uttered
as one sound. :

H
4

2 3 2 2 1
Br. Bran , brass, brunt , brink , brake , broil
| 1 2 2 2 3 2
Bl. Blind, bluff , blunt , black , blurt, blend,
2 2 2 2 2 ;
Cobbl, hobbl gabble , doubl, troubl

(p.33)
Again, I pass over the nature of the stories,for their
excellent or demerits are not a concern for this paper.

I suggest that the teacher use a McGuffey reader for the
purpose of comparing or contrasting the treatment of sound(s)
as employed in more current texts. |
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Dr. Donald Cunningham: "The Three Languages of Technical Writing” #

We often assume that there is only one language used in writing--
the language of words. I have heard many of my colleagues
describe with a gleanm of pride how they have demonstrated to their
students how difficult it is to 1learn to use language by having
them make intricate geometrical designs, describe their designs

in writing, exchange written descriptions with their students,

and then have others reproduce the designs on the basls of the
written description. I assume such exercises are all right 1f

the purpose 1s to show how difficult it 1s to use written language
fo describe things. Unfortunately, many of these same teachers
never explain to thelr students that in actual communication
situations they must put what 1s best communicated with words

in words and what is best put in other languages in other
languages., Technical and scientific writing often involve at least
three languages: the language of words, the language of graphles,
and the language of formulae. Each of these three has its

own subgroups.

Of these languages and sub-languages only the conventicnal para-
graph language is treated as a communicative device in conventional
writing courses. Qutlines are treated to some degree, but only as

a pre-writing device for improving organization. Yet each c¢f

these languages has special value in conveying specilfic kinds

of informatilon.

The Linear Stream

Spoken language is a stream. That is, the volce can speak only one
word at a time and the ear can hear only one at a time. These
words fall in seguence or linear order. The listener has only

his memory to relate what has gone beforz anéd only his imagination
to predict what will follow. English, lncidenteally, with its
dependence upon word crder rather than inflectional endings is
probably the most linear of major languages.  Wrltten language is
a little less of a stream than spoken language since the reader
can look zhead or refer back.

¥
I am indebted much te Professor John S. Harris of
Brigham Young University fcr much of the content of thils paper.

He was The first to explain to me the importance of graphics
to the writer,



While this stream is appropriate for narrative--especially
suspenseful narrative-~ 1t is cften a serlous handicap to
communication in other kinds of discourse, and certain principles
of conventlonal language as well as the other languages have
evolved largely to overcome the handicaps imposed by the stream
of language. Commas around non-restrictive clauses, dashes,
parentheses, brackets, and colons are generally used to indicate
that the linearity is changed either by interruption or in the
case of items in a seriles, by branching. The asterisk, the
dagger , the double dagger, and the section are devices used to
refer to notes at the bottom of the page--thus overcoming the
limitations of linearity. And, of course, most transitional
words and phrases such as furthermore, on the other hand, and

in conclusion are also slgnals relating to linearity.

Let me now illustrate the applicatlon of other tyres of language--
other than conventional language--to some of the baslc expository
techniques of technical writing.

Process Description

Since process descriptlon is essentlally chrcnologlecal, it 1s
probably the technical writing techniaue most zdapted to linear
language. Yet even here it may be preferable to use non-para-
graph word language, the language of graphics, and the language
of formulae.

Of non-paragraph language, informational lists and headlngs

and captions may be used to good effect. A heading system—-- a
kind of exploded table of contents—- 1s an example of non-para-
graph use that helps inform the reader of the organization

of the report and of the contents In a glven section at a glance!
Steps in a process may often be made much clearer in numbered
steps placed in a column than in conventional paragraphs. Parts
llsts or equipment and materials lists in sets of instructions
also are best presented 1In informational lists.

0f the language of graphies, various flowsheets, ranging from
simple block dlagrams to complex schematics,deplict the flow of
action or actlvity 1n a process or technique. Plctorlals may be
used to describe the hardware or the positioning of instruments
in the process. If the process 1s a chemlcal one, the chemlcal
equation 1s a useful way of summarizing it in shorthand.

Spatial Description

This kind of description, also called mechanism description, hard-
ware description, or apparatus descrption, is difficult to handle
in words, since the writer must not only visualize the portion

of space being used--a d*fficult enough task-- but he must also
visuallze 1ts relationshlp to what has already been described

and to what is yet to be described.
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Such concepts as size, shape, c¢clor, hardness, and texture

in such a description can usually be handled in words only

by relating the obJect cr scene to the previous experience

of the reader. Obviously, listing of maJor component parts

in summary fashion provides an overvliew of the forest to prevent
the reader getting lost among the trees. It will be equally
obvious, I think, that the languapge of graphics (photographs

and drawings) simplifles the task of showing the reader those

. features to be emphasized. & simple outline view 1s good for

showing dimension, shape, and major features and avoeids the
clutter of photographs. Cutaway or cross-sectioned views
are good for revealing inner parts, for clarifying the
position nf interior assembly 1n relation to its housing,and
in showlng what would be hidden in a view of intact
assembly. An exploded view 1s good for showing 1internal
parts of small and intricate objects in explaining how they
are assembled. '

Classification

Classification involves showing the relationship of the unilt

to the group.f near 1ldeal for dolng thils is the outline, the

tree dlagram, and the Venn diagram. These are often taught to be
be used in pre~writing as alds to organization, but they

should also be taught to be used as communicative devices 1n
their own right. No other devices so clearly show componency--
unless 1t 1s the exploded drawlng, which is a kind of outllne
1tself.

Definition

Deflnition 1s essentially an equilvalency process, and the
adaptability of the varlous languages depénds upen the thing
to be defined. A specific physical object 1s most easily
deflned by a pilctorial. A process 1s defined in much the
same way that one 1s described. However, when the definltlon
requlired 1s ¢of an intangible or OQ%%O%TOQP’ pictorials fail,
and only words will do. *ﬂwmochs De;malrrrmn.t

MOI'&head Sin';den Library
819 University

Coneclusion

There are two main ideas that I should like to leave with you,
One is that for each writing situation the writer needs to
choose the language that will most elearly convey the kind
of 1Informatlon required to the infended reader. When the
information Involves such non-linear concepts as shape,
space, componency, or simultaneous. comparlison, the informa-
tilon can often be presented more effectively in nén-llnear
words, graphics, or formulae. Second, the wrilter needs to be
sure that whatever non-linear verbal language or non-

verbal language he uses, the reader 1s able to understand 1t.
If the reader cannot read chemical formulae or electrical
schemats, then formulae or schemats should not be used to
explain a cehmical or electrical process-~but a simple block
diagram could be used to explain the same information.
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Here we are involved with complexities that are mainly psycho-
linguistical. With Linguistics. we are concerned with what we

can say or write, With psychology we are concerned with the
"whyness” of what is to be sald or written. Further complicating
these-matters, we have to take into account distribution. Media, is,
of course, distribution.

On the simplest level we can state that language is a system of , -
articulated sounds through which people, mainly, communicate,
express, or commune, I shall be rather deliberate in saying that

by communication I have in mind that "B" understands what I

"A" understand in much the same way. Of course, that does not

mean "agreement." By "Yexpression,” I do mean that my concern is

with emotions evoked on my part and/or on the parts of °* those who
hear or read what I have to say. By "communion," I have in mind

the pleasure that language gives in tevrms of sounds.

But then we have to take into account the environment that modifies
language. The environment can be physical, social, psychological,
or philosophical. Whether one person hears me or whether several
hear me at the same time can make many differences. I am more
likely, as a listener, at least, to think with one person , or to
worship or to emote with many people.

The kind of building I am in, or the kind of street I walk on,

or the particular room I sit in will find that each does constltute,
as such, some kind of media. I perform linguistically -in-a different
fashion because of the nature of each social or physical setting.
There is the media for casual conversation; for the classroom
lectures, for family communication, for formal dialogues, for love,
for hate, for respect, for envy, and for other emotlons or
attitudes. Some of these are carried or introduced by the speaker.
Some are carried or introduced by the listener. Some are carried

or introduced simply because of a general situation existing--

for instance, the tensions and nature of a trial court, the nature
of an encounter with a traffic policeman, or the nature cf an 1lnter-
view for a position. '
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Even ‘in the mind of an individual alcne, an individual: not‘
consclous of  external forces or.actions, the i.p.f. for
linguistic functions 1s.a complex matter. The medium of all past
- experiences strong renough to beceme a part of the nervous system,
the' medlum of a2ll. crganic and. hormonal functioning, . and

- the-media...of present intellectual, endtive, or sensorial con-

cerns are themselves' a complex set of elements. What I have been
saylng is that apart from the television, thé radlo, the news-
paper, or the cilnema, we are caught up with human beings in the
kind of media'I have been talkinp about and the kind we do not
usually consiaer Joeee s

-Of course, as-one 1earns in socﬂolinguﬁstics——lf not elsewhere--
the cultural-chasm 1s, itself, a matter of meédla. The unper
middle class, the middle class, the lower middle-class, the
upper lower class, the lower class, and the lower lcwer class
through their views-about” social institutions use the views,
themselves, as: media for. language..-Perhaps, hdwévcr, we need
to-,1ook at the Speciflc nature of the 1anguages of - mass media.

Deer and Deer have discvssed some of these matters in thelr

-~text - Danguages_of the Mass Média. .Language itself 15 a medium.

Whether one talks about the past, ths present, or the future--
or. even. about.timelessness, he has to move from left to right
as he speaks or writes over time. In oral conversation, what

1s sald and what 1s heard must follow chrecnologically in space-

. time; which is-1tself -4 medium. It does make a difference how

-one uses. language-as to 1ts being oral and represented vranhically
.as written: -The first, the oral, 1s almost irreve r51ble.

When we reread, we can almost read the same thing. I-say “almost™
because the conscilousness is already tinged with the first
readlng and .so, on’'subsequent readlngs, -we may not be reading the
same thing again. Even if we have sbmecne repeat what he had

- 8ald before, 1t 1s uhllkely-that the auding can be the same as
. for the-first instance. We do not ever speal the sane way twice.

The. tone changes. Tone is-a -medium. We can repeat, "fhe second
time with Joy: we:can repeat, the second time with asperity. Thus,
through the slements of ‘human behavior, we ‘have cur emotions

or attltudes as carriers for language., carriers,that unlike
product.- Then, too, while we. are . still harplng -on the categories
of the mind and of the emotions--or attitudes--and senses which
are themsevlies media,rwe might consider the question of psycho-
logical tim . This is a. complcx medium its:lf

When. what ls in external experience, when what is in the emotlve
transportive world, and when what 1s available as the medium in
a. blo-physidcal sense act and .Interact at any one: tlme, we are
1c‘airly well compelled to behave. in certain ways.' I wculd suppose

:,that this psychological mode or medium-accounts. for such forms.

of behavior as that of the Texas sniper; of .Hitlerian ' oration,
and c¢f the Lizzie Borden axe that gave her pappy forty whacks,
and other dramatic events, physical or linguistical:. Then there
is the medium of the newspaper.
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_ reader. The paper is a jumbling apparatusa. o

(W3]
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The,medium ‘of the paper ‘is .such-that the “statement. the build-
up, and the falling actlion- are fractured. The.ordering that

.. such a, medium as a book can:-do-i1s- impossible: to: the paperi: ! The
..newspaper report takes on the. kind -of reader participation’ that

is reouired in_reading or- listening to moderhn poetry. -The'tead- .
er has.to order and create.-- All is in the heading.. Whatever
detailing .and ordering that.must be done must bel ‘done: by the

r

-,,.

As the anthropologist Carpenter has nointcd out,-the bltS and
pieces of events are strung together by the commercial which,
however, is becoming so technically perfect as to lead from

.the scene of one-event: to- another.. Sometimes one wonders Whether
the beginning of .the commercial. is:not. still a“part of the'”
production 1tself. N -;_ e E . S

R WL

Certainly, the medium used must affect or cffect the language
When television is the ‘medium;; the three=actriplay becomes> two
acts.-.Such 1s the case-because of the financigl charge :for?
time allotted. Therfore, the language structures must be such
as to move the:situation to the ¢limax rapidly.".Then, too,

. -, there 1s no-falling cff-or.declining torie dlloted. . There’ must
. be an-€conomy of language. “First, language riust be used: so

.that each- ‘word counts. . Next, thehflow of ‘language -must-be""
rapid._, :f R S FERGUNTS SN VI
' - SRR vz Do Tk

Obviously, that must cut . down.on the 1ntellectualizat10n -inthe
play. In. radios we -hear -the differeént peoplei: We.cannot -see

"'them. Language plays & sharper-~and more demanding rolei 7 The

resultants must be gained through contrast in articulation.
Thus, language effects are exaggerated5 on television, we see
and we hear, .- . R - AR

.But we look at one, and we watch the other. Tclevision pays
not: as much- attention to the speaker or actor:as .it does .to the

, one spoken to or, the ;one acted upon. " Telkevision is more .inter-
ested .in the 1nnermost details of the face or. the hands' .as- such.
Telavis10n 1s not a panoramic medium. Were we reading a mapa—
zine Or, a_riewspaper, we, as the readers, .would have to providc
the image of the statements or tbe action. o . !

The listener or reader of. news must recreate. In'the television
..situation, the listener is-shown: he' actuallv ‘sees outside him-
‘self. - He is to some degree-negated-as a participating agent

he. is shown——experience is, sensorily, thrust: upon- thim. of-
course, one advantage of.television dn its visilal and oral roles
is that we see a reality that might otherwise be masked by our
_own creative or. creating faculties. if.' - et -

. [ . -.,-._.., -
P i _,:_i toat i o e L (]

Where the -world. is much wider,: mUChu more. panoramic, lang uage

does not.play. as- largera_role. - Sheer .physical mass and magni-
tude tend to dwarf- speech. as such .It:takes'a sort of: vastpess
to-hold man- speechless._; e TV S S
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In a novel, tims moves on as the usuzal man's 1life moves on.

The language reflects large arceas and long areas cf a '1ife that
can be dull, repetltlve, and uninspired together with monents of
heightened sensitivity.! .Radio and televislon must move swiftly
to the crux of the action. There is no- time for the audience to
assimiliate too many.words; thus, the character of the indivicdual
in ﬂadio and telev131on ten@ to be ereeled, rathur tnan crecated.

It is interesting to note that mors versions of mystery plays or
episodes of murders are-explicit as to action and language than
was formerly the.case. .The audience does not have time to listen
to many words or-to engage in 'too many private speculauions as to
the 1likely guilty party or partiss. The linguilstic utterances
are short and directive more than suggestive. Since we now get
-.expectatlion rather than surprise, we ought not to be surprised

- that-the utterances in any TV pley are far from being introspec-

tive only. :

-The dsmands of television are such as to replace as many words
as possible wlth gestures or other non-linguistic tokens. These
demands, as we have noted | result from the time factor. In an
‘Important wey the modification of language is truer to life
situations where our verbal flow is often punctuated-with . para-
linguistic features. Sight and sound work together: the visual
demands a certain kind of verbal flow. Consider, for example
the packaged goods for sgale. The picture of a forceful figure
demands an "Ajax."™ The visicn of a power that surges over all
dirt demands a Ysurf" or a "tide."

The action and vision of that which has a pressure resulting 1in

that which squeezes and is soft is "Charmin.% Swift, delicatse,
elegant, all that of the feminine 1in the old tradition requires
a set of words like "jiffy," "jello," "rinso," "dove," and other

such soft or swift: light vovels,

In Multimediate a text by Clare and Ericksen, we are told that:

- - -"In thlS eléctronic age, much of our culture is trans-
mitted by movies, records, and television programs,
through pletures and sounds, rather than through
printed words.”

We find it easier to think about 1life more meaningfully through
movies and popular songs than through printed essays.

Television and other sound media tend to deal with 1life as con-
temporary. In many instances we see what is taklng place at the
time it 1s taking place. In the printed page we are faced with
the faect  of completeness. The language of the printed page 1s
the language of an action completed. Someone has already made
the observation that he wants us to note. Thus the language of
the printed- page-~other than the medium of the timeless sonnet-—-
thus is the language of yesterday. We have an awarensss of 1t
today, but with such an awarensss, we have the language of com-
pleteness absorbed, as well.
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Then, of course, there is the matter of malking the dec151on If
a novel is sentiﬁcntal the novelist has. made the decision B
that he or she is the one who is a- ereature of sentimentallty,
rather. than one of sentlment. The television presentatien is
more- likely to have- aﬂlanguags which cémpels’ the reader to
declave himse¢f as- pathotic or as bathot:cw

.t
b * .

T could go én to show how such udia as science, education,
.politics,.and society determine- the direction.and nature-of
language. -Some of the media use language as.a’ .camouflagé) -to
.. state what is not.really therz,.or to hide.that which 'is there.
‘_,Others use language- to- attenuate or-to.pollute language, agH
' in calllng a colleotor of gavbacc a sanltation cnpineer. o

’ Suffwce it to say that we. need, . to ccnsider mere “than the- first
obvicus.fact which is that nhatever we thinky fecl, or sense,
we should have linguistic capacity to maks sense, sSensationy
and sensibility apparent from cne person to another. What wg,

..need to. consider .is that the medla we use .or the medla we are

- caught up Wluh must detevm1n¢ thc way our: lanpuage behaves or
performs.. . ) ) . .o ::

e L aaditlon to the patent nauure of the newspaper, the stage,

',fuhe radios or the televislon, there are such'media as elements
“of the emotions, bio-physical features, and external material
factors. There is also the.unique medium of the *ncﬂvidual

.Mind, body, and soul or spirit. . . -

.
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American Idiom in Walt Whitman's Poetry

Walt Whitman wrote "in the 1855 Preface of Leaves of Grass
the now familiar line: "The United States themselveg are essent-
lally the greatest poem." He elaborated:” " . . . The genlus

~of the United States is not the best or most in 1ts executives
or legislatures, nor in ifs ambassadors or éuthors or colleges
or churches or parlors, nor even in its newspaﬁers or inventorsf.

+ « « but always most in the common people." And he wrote in

Democratic Vistas that in the common.people also lies "the infant
genius of American poetic expression.” It'waits unrecognized

"in some western idiom, or native Michigan.or Tennessee repartee,
or stump speech--or in Kentucky or Georgla, or the Carolinas--or
in some slang or-local song or allusilon of’éhe Manhattan, Boston,
Phlladelphia, or Baltimore mechanic¢--or up in the Maine woods,"
and the. 1ist continues. There can be no doubt about Whitman's
theoretical devotion to the American idioﬁ.

But a practical devotion can also be demonstrated. C. Carroll

Hollis reports with enthusiasm in the Quarterly Journal of Speech
his examination of an unpﬁblished Whitman manuscript in the Felnbur
Collection., Here, Hollils says, is evidence of Whitman's "consclous
preparation for poetic use of common Speeéh.“l Whitman ﬁrepareé
a flling system by cutting out the pages of-a book and retaining

the spine and stubs to paste in later rew sheets with notes,
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clippings, and observations whlch he wilshed to presefve. 'He
labeled the volume Words. Here;'according to Hollls, "he inserted
a curlous array of notés-that indicate:an amateur buﬁ shrewdl&
perceptive understanding of langugge growth and p'r-r:alc'cice.'-'2 The
entrles, in random order, concern'efymology, éolk tales, philology,
vocabulary, place names, idiom, aﬁd slang. Hollis reproduces a
number of the 1dlom and Slang entries and discusées them 1in
detall. Whitman records, for._future use, such expresslons as

"Did he do it a purpose?“;m"That's so, easy enough-"; "Bully for
‘you; "that's rough"; "1og rolling.“3 Whitman seemed especlally
interested in phrases with prepositional endings and listed "swim
out, cave in, dry up, and switch off," among others. He records
one phrase "so long" with a note of approvél: "z delilclous
American-~New York--idiomafic phrase at partlng--equlvalent to
Tgood bye' 'adieu! etc."5 "So Long!" 1ater.becomés the title

of one of his Songs of Farting.

Each list which Hollls reproduces contains words of interest

to feadefs of Leaves of Grass, but the significance of the Words
book 1s the evlidence 1t provides that Whitman devised a practicai
method for studying, recording, an& preserving the words that
become a part of the language of hils poetry. Here also 1s evidence
of Whitman's enthusiasm for the fmerican idiom, an enthuslasm
that led him to remind himself to:

Talk to everybody, everywhere--try 1t on--

keep 1t up--real talk--no alrs<-real questions--

no one will be offended--or 1f any one 3Is, 6
that will teach the offendee just as any one else.
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The poetry ltself provides internal evldence of Whitman's

zest for idiomatic words and phrases, especially the poems which

make up the first two editlons of Leaves of Grass. The poems .

of the Leaves of Grass of 1855 and 1856 are rich with Americanisms-

words generally labeled slang or colloquial, words assoclated
with rural customs and activities, words related to specific -
trades, and even American place names. The reader of Leaves
of Grass 1s likely tb generaltze that the tone of the poetry
1s exuberant, oftetxbardie, and sometimes biblical; without
acknowledging that thls tone 1s frequently achleved with the
ald of--and sometlmes In spite of--a vocabulary heavy wilth
Informal, idlomatlc words.

"Song of Myself," entitled in the 1856 edition."Poem of
Walt Whitman, an American," a poem of invitation, ildentiflcation,
and celebratlon provides a number of instructive ekamples. Here,
when the poet invites his fellow Amerlcans to identify physically
and spiritually with him, he generally does so0 in words that are
informal and colloquial. In sectlon 16, for example, the poet
claims ldentlty with "every hue and caste"-and enumerates farmer,
gentleman, sallor, and such but 1néludes in the conventional 1list
"fancy-man" and "rowdy." Later, in sectlon 19, he invites the
"kept-woman" and "sponger" (1. .375). He claims that he 1s not

"stuck up" but rather "am in my place" (1. 351).
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Late 1n the poem he relterates the'invitation with similgr
Informality:

Shoulder your duds dear son, and I will mine, and let us
hasten forth,
Wonderful ciltles and free natlions we shall fetch as
we go. .
If you tire, gilve me both burdens, and rest the
chuff of your hand on my hip.
And 1n due time you shall repay the ‘same service
to me,
For after we start we never lie by agaln. (11.. 1215-121%)

"Duds" 1s a surprising cholce of a slang term, but 1t seems appro-
priate in thils direct address. The collogulal "fetch" 1s apparently
a favorlte of Whitman since he uses 1t often in "Song of Myself"

(as 1n "A child said What is the grass? fetchling 1t to me wilth

full hands"). Here 1t may carry 1ts usual meaning, we shall
gather wonderful cltles and free nations as we go, or 1t may be

. used as a nautlecal term meaning to arrive at, as 1n "to fetch port.”
The use of another nautlcal term, "lle by," two.llnes later suggests
the nautlcal definltion of "fetch." The use of "chuff" to mean
the heel of the hand 1s unigue. "Chuff" properly means "chubby"
or "fat,h and Whitman must be thinking of the heel of the hand as -
the cubby or fat part of the hand.

The use of colloquial and slang terms 1s By no means limlted
to direct appeals t6 thé reader. Speaking of hls senses Whitman
wrltes: "They bribed to swap off with.touch and go and graze at
the edges of me" (1, 630). lle describes himse;f as "voyaging to
every porf to dicker and adventure™ (1. 786). He refers to the

tale of the sea fight of John Paul Jones as a "yarn" (1. 899),
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describes "Lads ahold of fire-engines"v(l.-1039), and judges
thé_traditional accounts of the universe only "middiing well"
(1. 1025). His comrades come to him "Bussing my body with soft
balsamic busses™ (1. 1178). With the vivid dialectical ﬁord
.Mimpsey," he describes the runaway slave: "Through the swung
ﬁalf-dodr of the kitchen I saw him limpsey and weak® (1. 191).
He borrows the slang term for an Ipdian, "o0ld top-knot," to address {
the earth (1. 990), and obviously with .no ridicule refers to Negro
field workers as "wooly pates™ (1. 286).

This language, whlich Whitman calls in the last sectlon of the
‘poem "my gab" and "my barbaric yawp," 1s forceful, evocative, and
appropriately directed to the audlence Whitman wished to win.

Whitman writes 1n a short essay called "Slang in America" for The

:North American Review that: "Language, be it remember'd, 1s not
an abstract construction of the learn'd or of the dlctlonary-makers,
but 1s something arlsing out of the work, needs, tles, Joys,

affectlons, tastes, of long generatioﬁs of humanity, and has 1its
. ' 8
bases broad and low, close to the ground."

Conslstent with this view 1s Whitman's use in "Song of
Myself" of words which derive from the customs ard activities of
rural Americané. Whitman describes the butcher's.helper by borrow-
ing a metaphor from minstrelsy:
Tﬂe butcher-boy puts off his kllling-clothes, or
sharpens hls knlfe at the stall in the market,

I loiter enjoying hils repartee and suffle and
breakdown. (11. 217-18). .
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In a catalogue of places and activities, he names plcnies, Jigs,

baseball, and bull dances, the last a slang term for the Indian
buffalo dance (11, 751-52). The list continues:

At the cider-mill tasting the sweets of the brown
mash, sucking the Julce through a straw,

At apple-peelings wanting kisses for all the red
fruit I find,

At musters, beach-partles, friendly bees, huskings
house-raisings. . .(1l. 753-55). 5

This may be the earliest use of “apple peeling" in print, and
the borrowing of the military term "muster" for a gathering of
people is‘a colloguialism no longer current. There was for

"Whitman poetry in the sound of such rural American words as well
as muslc in the street sounds that he calls the "blab of the pave"

(1. 154).

i

Hollis records from the Words book an entry which testifiles

to Whitman's speciél regard for the "blab of the pave®:

X love to go away from books and walk amidst

the strong coarse talk of men as they glve ruscle

and bone to every word they speak. X say the great
grammar of and the great Dictlonary of the future
must embody all these.... You who would hear

superb music,. go, traverse our streets. I often
wander all day, on Manhattan Island through the
streets toward the East River, on purpose to

have the pleasure of hearing the volces of the natlve
born ... workmen and apprentices in the spar-yards,

on plers, caulkers on the ship-scaffold, workmen in iron,.

mechanics from or to thelr shops, drivers calling to
their horses, and the like.l1l0

"Song of M&self" reflects this interest by incorporating the

1diom of the workmen. Whitman speaks familiarly of the Journeyman
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printer as the “jour printer with gray head and gaunEIJawﬁ. . "

(1. 275). He writes in customary idiom that "The policeman travelsa

his beat" (1. 279) and includes among the sounds of .the city the

"heav'e' yo of stevedors ﬁnladiné ships.by the wharves" (1. 591),

He borrows the nautical term "slues round" for other contexts,

"My head slues round on my neck™ (1. 1060), but writes accurately

that "the pillot seizes the kingpin" (1. 267). Of course, he knows

the terminology of carpentry well and so descrlbes perfect unity.

as "plumb in the uprights, well entretlied, braced in the beams™

(1. 49). | |
Whitman also seems confldent of the poetry latent in American

place names and the slang nicknames that are commonly assoclated

with partlcular states. The Wolverine, Hoosief, Badger, and Buckeye

appear in "Song of Myself." The Red River, the Tennessee, the

Arkansas, the Chattahooche, and the Altamahaw are all named.

Whitman ldentifles with Ya planter nonchalant and hospltable down

by the Qconee" (1. 337), "a Kentucklan walking the vale of the Elkhor

in my deérskin leggins, a Loulsianian or Georgilan' (1. 335).

He announces himself as "Walt Whitman, a kosmos, of Manhattan the-

son" (1. 497). In one series Whitman 1ists "Kanuck, Tuckahoe,

Congressman, Cuff,” gfduping the names for a French Canadian

and a Virginlan with the typically American "Congressman" and "Curf,!'

a slang term for a Negro.
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Of course, instances of idliomatic words and exp;essiéns
could be multiplied in each category, and still only one element
of Whitman's heterogeneous vocabulary would have been sampled;

As Roger Assellneau polnts out: "Archaic words' are found side by
slde with neologisﬁs, abstrﬁse terms next to slang words, and
forelign words close to Americanisms."ll The language of Leaves
of Grass 1s exceptionally rich, conslstlng of, according te one
eritic, 13,447 words of which 6, 978 are used only once.12 But
there seems no doubt that in the poems of the 1855 and 1856

- edltlons of Leaves of Grass Whitman chose American idiom

over a more conventional poetic diction. By 1865 Whitman had
apparently relaxed tﬁe rigor with which he had excluded typ-
lcally poetic words and alluslons. In Drumtaps, Asselineau
polnts out, "archalsms suddenly proliferated,” and in the 1865
edition Whitman consciously added poetic diction to previous-~
1y published'poems.13 The language becomes lncreasingly
coniventional throughout the subsequent editions of Leaves of

N
Grass. Asselineau summarizes: " . . . If we clas;Achron-

ologlcal order, . . . all the Americanisms in Leaves of Grass,

1t becomes apparent that after having abounded 1n the flrst
two editlions, they become rarer 1n the third and almost com- .
pletély disappear from the followlng ones, where a dozen at

14
most can be counted."
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