BULLETIN OF APPLIED LINGUISTICS

DR. L.W. BARNES, EDITOR yveoiume VI, Number 2

The Pronoun

The term itself would indicatethat a pronoun is that part of
speech which can be used as a noun. But, let us stress once
more that other parts of speech may be used as nouns. Phus,

~we have, definition-wise, a problem, We cannot define a pronoun
as such bhecause it can be used in place of a noun when other
parts ©of speech can have the same function.

We have indicated, before, that in such sentences as

The guilty will be punished.
Over is out,
_ ®ishing is an exciting sport.
a part of speech other than a noun is functioning as one. -
In the first sentence, "guilty" is an adjective. In the
second sentence "Over" is an adverb., In the third sentence
" ishing" is a verb. That is, "guilty® is an adjective by -
structure; "Over" is an adverb by structure; and, " ¥ishing"”
is a verb by structure, HoweVer, each functions as a nounal.

It can be argued, of course, that a "pronoun" used as a noun
is unique in that the "pronoun" does not take a regular
determiner before it.

Perhaps, then, we need to amend or mend the definition to state
that a pronoun is that part of speech that can, like some
other parts of speech, be used in place of a2 noun, but that,

unlike other parts of swpeech used aa nouns,cannot have a regular
determiner before it.

Our regular determiners are those in the subclasses that are

designated as "Beharts," "lemonstratives, " "Articles,”
"Possessives or Genitives," and"Null (¥)." Now, ocur articles

are "a," "an," and "the." Our demonstratives are "this," "that,"
"these," and "those.," Our "Beharts--hehaving as articles--

are oaomposed of such words as "each," "every," “some,"-.and
"sevaeral," --among others. The Possessives include “my,"”."your,”
"his," "their," ‘and “"John's"--among others., But we are left with

a problem.

Null =--@-- is a reqular determiner. We can have nouns with
null before them. Apparently, we must have the null before
every pronoun. Then, we must restate the definitioén

by ensuring that while we agree that a pronoun can be used
for a noun--as is true of other 'parts of speech~~the pronoun
is unique in not taking before it any regular determiner other
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Now, let us go back and see where We really are. The pronoun--
by stumucture-- can meet some of the tests of the noun. The
pronoun can reflect"hore," "fewer," and "“"less." The pronoun
can reflect the guality of baving twe or more attributes or
qualities. The pronoun, like a noun, can have a null bhefore it.

But, the pronoun cannct have a noun hefore it. And, the pronoun
must have null before it. Then, too, in its written form, the
pronoun cannot have the apostrophe mark for the possessgive. We
are not too enthused about _stating this 1last means of
structural indentification because we are then dealing witbh -
the written aspects of grammar, We would much rathexr concern
ourselves with the oral aspects, Now, apparently, we are on
s0lid ground with respect to distinguishing the noun from the
proncun, both structurally and . functionally.

Let us look at what are called the "classes" of pronouns. While
there is some variation in stating the classes, the classification
listed below will ke that of the . substantial majority of
grammarians. We have the Personal Pronouns, the Felative
Pronouns, the Interrogative Pronouns, the Demonstrative Pronouns,
and the "Indefinite Pronouns."

The Personal Pronouns are indicated as

I We
You You
He,She,It They as Tor the nominative case.

Then we have the Personal Pronouns for the objective case as

Me 1s .
You You '
Him, Her, It Them
Then, for the possessive case we have the personal pronouns
as )
My, Mine

Your, Yours

His, Her, Hers, Its
Our, Qurs, -
Your, Yours

Their, Theirs

We will make only one or two observations here. ? irst, we must

note that the regular determiners do not include, for the possessive;
"Hers,"ulCurs," ¥oirs," "Mine," and "Theirs," Next, we must

considar the classification of +the nominative, the objective,

and the possessive cases as indicating that we have the one
speaking (nominative),; the one addressed {(ohjective), and

that which possesses or is possessed--the possessive or genitive
case.,

The DemcnstrativePronouns offer few problems: we have "this,"
"that," these,"” and "those." We have seen that these four words
cdn he used and are uBed as regular determiners.
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There are three Interrogative Pronouns, and they are used in

asking guestions. We have "who,"” "which,"” and "what." Now,

the kind of pronoun we are speaking about here does meet the

structural tests for a pronoun. ¥ unctionally, although these

pronouns, as interrogative, are used in asking questions,

each varies. "Who" has three case forms :"who"for the nominative,

*whose"for the possessive, and "whom" for the objective. "Which"
and "what® have the same form for the nominative and objective
cases, but have no possessive form. We might note that the
Interrogative Pronouns can be used in indirect guestions:

She asked me what he .wanted,
Tell me whom you greeted.

I wonder ‘yhich you chose.

Then, too, we can well consider that we can have the following
pronouns as interrocative s whoever, whatever, whatsoever, and

‘whosoevex™ - .

We have the relative pronoun. This proncun is often stated

in terms of two further subclasses : we have the simple relatives
as "who," "which,"” and "that." We have the componnd relatives as

"whatever)"whatsoever’ "vhoever)"whosoevery' whosesoever,

"whomeverj"whomsoever) "whicheve?} and"whichsocever.”

Functionally, the relative pronoun has two tasks: first,it is a
connective ; and, second, it is a reference word. In the sentence

"Jerry discovered the blue* lake which was wvast," “which"
connects the clause "which was vast" with the antecedent
“lake" and is used instead of -"lake" as the subject of the verb

"was." In the sentence "That is the boy whom you kicked,"
the relative proncun "whom" is both a connective and the cbject

of the verb  "kicked." Now, let us take a look at the
""Indefinite " Pronouns. We can have a real problem here.

With respect to the indefinites "some," "any," "all," “many,"
"few," "each,"” and “"both” we have no difficulty. The difficulty
comes with "someone," "somebody," "anyone," "everybody,"”
"everything," and "nobody,"--among a few others. These terms

do not have to accept a null before them. We can, on many
occasions,use our regular determiners hefore them. F urthermore,
We can use the apostrophe for the possessive form. We would
probably be thinking guite clearly and logically were we to
censider that in =sach case we are talking about some one hody,
some one thing, every single body, any one hody, and every

one thing. Either “thing,* ot "body" has the demand of the
noun by structure, We would be sound, I helieve, to take

these compounds and classify them as nouns.

Then, too, WwWe would do well to call the cardinal a noun. We

refer, specifically, to "one." "One"” meets all of the tests for
the noun. It is suggested that you look at the other indéfinites
not listed here--such as"neither, " "gither,” and " another.”

Apply the tests for a noun by structure to all alleged indefinites,
and you will find that scmes$hduld be clasgsified as nounB
by structure.



~

j-?ﬁ?x‘m

GEL

~srioaicals Deparimient
_ohnson Camden Library

Morehead State Universlty BULLETIN 0F APPLIED LINGUISTICS _'

[

DPr. L.W.Barnes, Editor . Volume VI, Number 3

Ronald Bottrall "English Poetry and English '

The creative act is difficult to pin down. The creative process
escapes human comprehension. We need not be surprised that suchis
the case. Without probing into why such a condition is SO, we might
consider that the freely-flowing imagination cannot te

stopped and cannot be dammed up. When can we give orders to

the imagination to cease or to slow down so that we can see images
in their fleeting movements?

The lines of the poem, for example, are lines ' which show the
net results of the process of the imagination, Lut.they are not the .
process itself. We ses traces left, but we cannot understand why

. the traces of the imaginative act were made and how they came
about. .

-Although we cannot stop and examine the creating nrocess, we have,
in art’ and its various forms, the aesthetic object-picture-- poem,'

bars of music, or simply designs. We can .see the results of the
act. The product of the acting or the act of creation is before
us.

+

In looking at the end result, or the aesthetic object, of a poem,
we know as fact that the words are there. They are arranged in
some unusual order. Thez words may undergo such ordinary

and repeated usage that they fail to evoke an emotive spark.

In much the same way as we go to the dictiomary and look at the
accentual forms of words we try to dissect cach word and derive

its meaning ;n a microcosmic context. The poem is an entire organic
unit. There is a problem to be solved, a thesis stated, a theme
implied, and, usually,. a title to indicate that the poet was, not
writing to be writing: he was writing about some thing, some body,
some idea, some institution, or some event.

If a poet or reader decides to consider what 2 poem means, Re
works in terms of the title and the range 6f~meanings which the
title does carry. Now, no meaning is derived--if Gurrey' is
correct--until and unlcss some impact has been maﬂp on the nervous
system of the reader--some lasting impact.
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If a poet or reader decldes to conslder what a poem means to

him, he restricts the range of meanings. He grasps the lines

of the poem within the context of hls own range of meanings

or biases. Of course, the critlic or reader, or the poet as

reader and crltic, can see an assertlon justifled to the extent
that the reader, of any kind, can create a new poem out of the
poem read-should he so desire., However, the llnes of the
aesthetic object, or the poem , as such, still remain.
Nevertheless, the critle can create- hls own meanings out of the
poem. However, trouble comes when the crlitic pralses the artist
or condemns the author because of what the critic has made

from the voet's work(s). There 1s a need to~distingulsh between
what a critic can do by creating‘/or re-creating a poem in his

own terms, and what the original writer produced--1n the sense

of a series of sound units, and/or in the sense of the graphilc
black marks and white spaces which confine or free the words
which, as a poem, constitute the "aesthetle product.”

If a poet's poem 1s the object of an extended explicaticn by a
critic, one might consider that one of two events has taken place.
First, if a’'critlic comes out with the right expli®cation, ~

hé 'has pa<crfeated the true poem. If he handles hls work out of
sympathy or empatlywith the orliginal writer and his words, he

has created a "brand new poem."” Here, we seem to be saylng that
the critic "ecan never be a loser."™ 411 the critic can do, if the
truth be known, is to produce a written or oral argument about

the aesthetlc objJect, and the argument normally takes the form of
an analysis. :
Different critics often belong to d@ifferent schools. The “historical
critic” makes his utterances in the form of language patterns

and tones that have little sympathy for other schools- such as

the following- the textual, the psychological, the philosophical,
the sociological, the mythopoeic, and the reportorial, among sone
bthers. Language patterning, skillfully arranged,may have the
disadvantage of taking a reader down one road through the ecritics’
maneuvers, when other roads are equally available.

Too much emphasis on "meaning" as such, and "meaning™ in isolation
wlll get us only a short distance along the trip which leads to

poetic enchantment. The sound patterns, the rhythms, the images,
.visual and kinaesthetle, and the word play ultlmately determine

the excellence of the poem.

But, the solution 1s not very simple. Although poetry 1is -made
with words and not with ideas, the total range of ornaments

of poetry and flgures of speech must lead to the meanlings.

I am not certaln that poetry is really made with words. The

poet and the reader must work with words which stand for the poem.
. The aesthetlic objsct is the poem 's visual and/or tonal reality.
However, both words and thelr tonal features stand for what the
poem must be. Words do carry meanings, and carry nothing else.
Man's ideas, his attitudes, and hls - _ sensorial makeup(s)

demand the kinds of imagery and phonology which carry meanings.
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No one would talk about a painting or piece of music without
carefully considering the medium, or without consldering how the
artist has used his materlals, Words are different--not the same
at all. They have thelr everyday use and usage. They are
ordinary. They are precise. They are vague. The evoke a sense

of the ineffable. They lead to sensorial responses. Some

words form the cliche or the worn-out phrase. Others are

simply familiar and comfortable. In painting and in sculpture,
the created pattern matters. With poetry, we are in a new world.

We all belleve that we know, better than anyone else how to
use words.

Now, I belleve a good poem to be a sueccessful_and satisfying
formal expresslon of significant attitudinal experiences.

A good poem should sharpen our perceptlons of sensuous forms--
the world of eye, ear, taste, smell, and sound. A good poem.
should make us dlfferent individuals, to the extent that” we
respond to rhythmlcal patterns, poetic structure, and poetic
logic that we had not before met. If we read the poem correctly,
our sense of values should be altered. We should be aware of
different emotive responses to different situations. We should
be able to distingulsh between the sublime and the ridilculous.
We shiould be able to tell the differences ‘between desired-’
sentiment and the wundesirable sentimentailty. We should pe
able to distingulsh between bathos, as false emotion, and pathos,
as true emotive response.

A bad poem is one which allows the reader to become aware

of a difference between form and content, that does not have
lines referring back to 1ts 1nltial assertion, that does not .
consistently -develpp.. a poetlc logle of feelling t™roligh having
movements from the more general.to the more specific words.

When all this 1s said and hearkened unto, there 1is the problem

of experience. Although all words in the poem are found 1ln the
dletlonary, not all of them are known to the reader. VWe may

have instances where the wrilter of the poem, or the speaker in the
poem,uses :Symbols in ways not understood by the reader.
W@rdsworth's gatherer of leeches, existlng precariously among
hills and dales, was to the poet a powerful symbol of resolutlon’
and independence. The reader, unaware of certailn poetic logic,
or unaware of the nature of the symbol, as literary, or poetilc,
may not understand.

Wordsworth's "The Solifary Reaper" offers few problems in 1ts
early reference to nightingales and thelr séngs and sounds. The
reader understands the meanings carried by ‘“weary bands pf
travellers," and "Among Arabian sands.” However, they are often
checked by the "Cuckoo" in the following lines. They have never
seen or heard of one. What is romantlic and exotle to one

group of readers may be commmonplace to another group.. Much can be
done by IMAGINATION , but imaglnatlion 1s not the same matter as
EXPERIENCE. Fxperlence with meanlnzs carried by varlous words
is often essentlal 1n allowlng or moving the reader to
respond with wonder and imagination to the words of the poetlc
statements,
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That adjectives are hard to define notionally becomes quite
evident on serious consideration of that part of speech., PRoberts,
in his T nderstandine Grammar* , notes that the assertion that
nouns name sSubstances and adjectives indicate qualities does not
really aid us tooc much. We run into trouble trying to define
"suhstance" and "quality."

Jesperson in his Philosophy of Grammar considers that we can
distinguish nouns from adjectives in that adjectived are less
specialized than nouns. Adlectives, according to the Jesperson -
school of thinking on this score, relate to more things than is
true of nouns. When an adjective becomes nounal-- is used as

a noun—- the adjective applies to fewer things a8 a nounal

than was the case when the adjective was an adjective.

"Now, both Jesperson and Foberts, and too many others, run into
difficulty--and run others into difficulty-~ by not distinguishing
between structure and function. In reality, Jesperson and Fobherts
err in their assertions that the adjective becomes a noun. The
adjective becomes no such thing: An adjective by structure

is always an adjective, but, in some instances the adjective may
function or behave. as a noun, ' '

Foberts talks about "blue" as an adjective in the "blue dress.”
Then he indicates that "when blue becomes a noun ('out of the
blue') "blue"becomes:? more specialized and does so or.becomes sO
because of its now being a noun. It would be far more appropriate
to suggest that when one part of speech is used as another, its
use ag the other partrbecomes more specialized. And why should that
not be the case? However “blue"” is by structure an. adjective and
remains one. That we see fit to wuse the adjective as a noun
indicates something about the nature of our language. We might
suggest that two things indicated are that we stress the gquality
of a thing at times, rather than the thing itself, and, further,

in our idiom, we gain freshness -nd vigor through' using the
adjective metaphorically . We suggest,then, that we distinguish
carefully parts of speech from others stmuctunrally!, and then

look to their effects when they function as other parts of speech,
But, the adjective does hot become a noun--although e can perhaps
change an adjective to a noun through certain deletipons or additionms.

— - [
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"Some More Thoughts on the Adjective" 2

:-\)’.,J) | T

There are problems with defining the adjective in terms of
modification, limitation, and description, Let us review the
problems, It is difficult to see how "modify"” can apply, logically,
to any relationship the adjective may have with respect to the
ngun or pronoun. No change or alteration is made in applying the
adjective to a nounal before or after a verbs There is a way
through which we might use the term "modify" to relate the adjective
to the noun, or nounal. Here we might say that the speaker's

or listener's responae to an adjective may modify the attention
or direction from the noun or pronoun to its quality. That is,

in using the assertion " gray cat} with relation to the "cat"

.we may modify "cat" by changing our interest or concern in the

cat to its " grayness." We will have to change the traditional
verbalizing on this modification score to Bring &hout this new
view or slant to "modification."

Then, "1imit" is a problem, for certainly we cannot limit the nounal
as such by placing an adjective in a prenominal or postnominal
position. But, we can limit the speaker's attention or the
listener's attention to the quality or attribute of the nounal.

We are more sensitive to the term "describe" with reference to

%What an adjeotive is alleged to do to the nounal. To describe any
thing, idea, evént, institution, or person, we would, in effect,
need to consider every guality or characteristic that nounal

does, in reality, possess, ' Even could that be doné=a-wvhidéh is far
from likely-- listing all the gualities might reveal all that

can be known about the nounal, but not what the nounal is, in fact,
or essence. Thus, the "descriptive" label for an adjective is far
from satisfactory. But an adjective does mark something about

the nounal. The adjective does signal something about the nounal.,
The adjective, used by itself, for a nounal does signal the fact that
for the time or place the quality is so important that it merits

in a particular context being considered as "that spoken akout."
Thus, if we say "The miserable" shall be pitied, being miserable
has such significance that the quality becomes the noun. (The
psycholinguistical support for this position is overwhelming.™)

Foberts, in 7 nderstanding Grammar gives the following examples

of modification. In so "8¢ing he concludes that there is a general
trend in calling the word befosxe the noun an adiective, and that this
general trend carries considerable force:

a high fence a stone fence

a muddy raad \ a mud raad

a large committee 2 citizens committee
Foberts indicates that 1f we call "high," " muddy,” and "large"

adjectives on the ground that they modify nouns, then we must call
"stone! flud} and Bitzens"adjectives for they" modify the same nouns.”
But, he himself , is not happy with that solution. He goes on to
tell us why he is not happy. However, we shall check him at this
point for his conclusion that he must call "stone," "mud,”
and "citizens" adjectives “because they modify the same nouns

as those modified by "high," "muddy,"” and "large" is not correct.,

-
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He is not correct because any noun by structure that occupies the
first slot to the left of a noun used as the subject, object,

or object of a prevosition must be f£illed--if the slot is filled--
by a pure noun that functions as a noun. (In fact, the suquqt,
object, or object of a preposition in a sentence need not he a
nocun but can be nounal.. )

The words "stone," "mud," amd "citizens" are nouns by structure.
They meet the following tests:

a. more, fewer, or less c. having two or more attributes
b. how much?or how many? d. being able to take a pronoun

before them.
Since they are nouns by sStructure, and purely so, they can never
be other than nouns. However, they may function as some other
part(s) of speech. But, in the cases signified by Foberts, they
do not function as adjectives. Since they occupy the slot
immediately to the left of the nouns specified, they behave as

nouns, For, as we have fsieen ©on more than one occasion, ° pure
nouns immediately to the left of a nounal have a special role.
Such terms as "made of," " constituted from," " a class of,"

and "broken down into" come toc mind. Here the fence is one made
from stones. The road belongs to a class of roads known as “mud.”
The committee happens to be one of a class known as "citzens."

Now, "muddy,"” can be an attribute of a road at a particular time,
but “"mud" is not. A ring can be made 0of gold, but the gquality of
the ring or the attribute would be designated as “"golden."

We simply must see that 2 pure noun occupying the slot to the

left of a nounal can never function as an adjective, but must always

function as we have indicated in the examples.

Other linguists distinguish on the basis of filling the first and
third positions. {T"he first position is filled by nominal one,
the second by verb markers and the verb, the third by the verb
completer assembly, and the fourth, optionally, by the adverh.) *

In this theory, if the same word can £ill the first and third -
positions, where in the first position we do have a noun and

an adjective to its left, then the word is an adjective:

"That yellow rose is yvellow." Since "gellow™ is to the left

of "rose" in the first position and since "yellow™ £fills the third
position, "yéllow" 1s an adjective., Yet, these linguists, most
assuredly on the right track, stop short of claiming the test

as absoclute and foolprcof. Yet, they do not need to so stop. Their
assumption that they should not assert this criterion for
defining the adjective is based on their assumption that any
word to the left of the nounal, not a determiner, must he an
adjective. In the next issue, we shall iddicate specifically
how their assumption about the adjective's ability to f£ill the
third and first positions, for the same adjsctive, is entirely
cbrrect and justified.
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“MORE CONSIDERATIONS OF THE ADJECTIVE®

IN THE LAST ISSUE ( &), WE POINTED OUT THAT WORDS SUCH AS "MuD, "
"STONE,™ AND "FENCE'" BEFORE OTHER NOUNS ARE NOUNS BI STRUCTURE,
AND THEY FUNCTION AS NOUNS, NOT AS ADJECTIVES, (THE FIRST SLOT
TO THE LEFT OF A NOUN USED -AS THE SUBJECT OF THE SENTENCE,

THE OBJECT OF THE VERB, OR THE OBJECT.OF A PREPOSITION IS .
OPTIONAL. BUT IF THE SLOT IS FILLED, THE SLOT MUST BE FILLED BY
A PURE NOUN BY STRUCTURE FUNCTIONING AS A PURE NOUN +) -

WE REFER TO ROBERTS' STATEMENTS ON THE scan OF FILLING THE
POSITIONS BEFORE AND AFTER THE VERB" .
PROFESSOR FRIES IN STRUCTURE OF ENGLISH ATTEMPTS TO SEPARATE
NOUN MODIFIERS FROM ADJECTIVE MODIFIERS BY USING
THE FRAME "THE GOOD, (NOUND IS GOOD," IF THE WORD IN QUESTION
WILL SBBSTITUTE FOR GOOD IN BOTH PLACES, IT IS AN ADJECTIVE;
"IF NOT, IT IS NOT,. THUS,IN COMPARING "THE OLD SURGEEN"
AND "THE TREE SURGEON,'" WE FIND THAT'"OLDMIS AN ADJECTIVE
BECAUSE WE CAN SAY,"THE .OLD SURGEON IS OLD';"TREE"IS NOT AN
ADJECTIVE BECAUSE WE CANNOT ‘SAY "THE TREE SURGESN IS TREE."
THIS TEST IS HELPFUL, BUT IT IS NOT FOOLPROOF. IN OUR
EARLIER EXAMPLES, IT WOULD ‘SHOW"HIGHY''MUDDY," AND "LARGE"
TO BE ADJECTIVES AND "CITIZENS™. TO BE. A NOUN. BUT IT LEAVES
US IN DOUBT ABOUT YSTONEY 'AND "MUD" WHICH SEEM TO FIT THE °
TEST "THE STBNE FENCE IS STONE," "THE MUD ROAD IS MuD," AND
YET APPEAR NOT,TO HAVE THE CHARACTERISTICS OF "HIGH," 'MUDDY,"
AND "LARGE," *

BUT THE TEST IS FOOLPROOF AND IS SO BECAUSE "STBNE " "MUD n
AND OTHER SUCH NOUNS BEFORE THE NOUNAL ARE NOUNS BY" STRUCTURE
AND NOUNS BY FUNCTION., THEY DO NOT FUNCTION AS ADJECTIVES. ALL
THAT WE ARE SAYING WHEN WE PLACE "STONE"™ IN THE THIRD POSITION
AFTER THE VERB "TO BE" IS THAT THE VERB "TO BE" CAN HAVE ITS
COMPLETER (IN THE THIRD POSITIOND A NOUNAL. WE KNOW THAT THE

% ~ . . : .

ROBERE, _UNDERSTANDING GRAMMAR , HARPER, N,Y.f PP,SFF1)
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VERB "TO BE" CAN BE COMPLETED (IN THE THIRD POSITION) BY A NOMINAL,
AN ADJECTIVE, OR LOCATION., THE TEST IS FOOLPROOF, BUT WE ARE TN

A MORE IMPREGNABLE POSITION IF WE USE THE "SEEMS" AND "VERY" TEST
FOR THE ADJECTIVE. THEN THERE ¢ AN BE NO POSSIBILITY OF BEING
CONFUSED. THAT 1S, WE CAN USE THE PHONOLOGICAL TEST + THE THIRD
POSITION TEST AS IN-

THE GOOD BOY SEEMS VERY GOOD.

THE MUDDY ROAD SEEMS VERY MODDY.

THE LARGE PORTION SEEMS®VERY LARGE., -
, . BUT NOT -,

- THE STONE FENCE .SEEMS VERY STONE.

THE MUD ROAD SEEMS VERY MUD.

IN REVIEW, THEN, WE NEED TO POINT OUT WHAT SEEMS TO HAVE BEEN
OVERLOOKED BY SO MANY GRAMMARIANS FOR SO LONG~~THE FACT THAT

THERE IS A SLOT JUST TO THE LEFT OF THF NOUNALS. HGFD AS

SUBJECTS, OBJECTS OF THE VERB(S), AND ' OBOECTS OF ' THE PREPOSITION(S:
THIS SLOT, AGAIN, IS FILLED BY A PURE NOUN FUNCTIONING AS A

NOUN, : '

WE NEED TO STAND ON THIS DEFINITION BY STRUCTURE, RQBERTS, AS.
IS THE CASE WITH SO MANY OTHERS, . .MAKES A.POINT THAT ADJECTIVES.
DO NOT FORM AN -S PLURAL, BUT NOUNS DO, NOT ALL NOUNS FORM AN
-5 PLURAL, NOR DO ALL NOUNS FORM A PLURAL- e ' ¢ '

THEN THE ASSERTION 1S MADE THAT ADJECTIVES MAY BE COMPARED

AND NOUNS CANNOT BE COMPARED.” ROBERTS USES THE ILLUSTRATIONM

"OF BEING ABLE TO COMPARE THF ADJECTIVE AS IN "HIGH," "HIGHER,"
‘AND "HIGHEST,' BUT NOT "STONE," "STONER,' AND "STONEST.“ BUT,
WHAT ABOUT THE FOLLOWING PROBLEM? WE HAVE "CAUTIOUS,'" "MORE
CAUTIOUS,' AND "MDST CAUTIOUS.'" BUT,TMEN,WE CAN HAVE "STONE "
"MORE STOME...,"™ AND '"MOST STONE." ( WE AGREE THAT THE LATTER IS
NOT USED FREQUENTLY OR ORDINARILY..BUT SUCH. USAGE IS A FACT,

IF AN INFREQUENT ONE )

IT IS TRUE THAT SOME ADdECTIVES HAVE ENDINGS WHICH MARK THEM .

AS ADJECTIVES. AMONG THESE ARE ‘SUCH AFFIXES AS -ARY,-AL, -IC,
~Y, ~FUL,-LESS,~EN,-ABLE, ~IVE, -0US, =ISH, AND -SOME; BUT

WHEN WE HAVE OTHER PARTS .OF SPEECH ENDING WITH THE SAME TERMINAL
MORPHEME AS IN "VIGOROUSLY,™ "SADDEN,'" AND "MISSIVE," WE SHOULD
NOT RELY ON THESE ENDINGS FOR IDENTIFICATION. WE CANNOT DEFINE
UNTIL AND UNLESS WE CAN A UNIQUE OR DISTINAT FEATURE, FROM AT
LEAST ONE UNIQUE FEATURE DENIED TO ALL OTHER PARTS OF SPEECH
WE CAN DEFINE THAT ONE PART OF SPEECH., WE HAVE THAT DEFINITION
IN THE FILLING OF THE FIRST AND THIRD POSITIONS, TOGETHER WITH
THE "SEEMS," "VERY," AND '"QUITE" TESTS.

"
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ROBERTS AND OTHERS ALSO SUGGEST THAT WE MAY CALL SOME
WORDS "LIMITING ADJECTIVES." WE THINK SUCH A TERM QUITE
UNFORTUNATE. HE LISTS SUCH WORDS AS

MY .. THE L BOTH =, +.
A .. SEVERAL . EVERY

AS "LIMITING ADdECTIVES " NOW, "MA,'" YAN,'" AND "THE"

ARE ARTICLES. THEY ARE SO BECAUSE THEY ARE UNIQUE IN

BEING ABLE TO STAND FOR ALL OF THE QUALITIES OF THE NOUNAL
BEFORE WHICH THEY APPEAR, THOSE THREE ARE THE ONLY PURE
ARTICLES. PRONOUNS ARE OFTEN USED AS ARTICLES-tFUNCTION

AS ARTICLES. BUT THEY ARE RECOGNIZED OR DEFINED AS
PRONOUNS THROUGH MEETING THE STRUCTURAL TESTS FOR PRO=-
NOUNS——AS WE HAVE SEEN BEFORES

ONCE WE HAVE DEFINED.A PART OF SPEECH BY STRUCTURE, WE
THEN INDICATE: THE FUNCTIONS THAT CAN BE .TAKEN CARE OF
BY THAT PART OF SPEECH BY STRUCTURE. FIRST, HAVING
IDENTIFIED THE RONECTIVES, AS SUCH, WE SEE WHAT THEY; .
AS ADJECTIVES, CAN DO. THEN WE FIND OUT WHAT FUNCTIONS
OTHER PARTS OF SPEECH CAN TAKE CARE OF WHEN THEY
FUNCTION AS ADJECTIVES. = '

IN SLOT-FILLING, WE KNOW THAT MOVING FROM RIGHT TO LEFT
FROM THE'NOUNS THAT ARE USED AS SUBJECTS, OBJECTS OF VERBS,
AND OBJECTS OF PREPOSITIONS WE HAVE (N-1) WHICH IS
RESERVED FOR A PURE NOUN.. THEN WE HAVE (N-2) SLOTS.

SOME OF THESE ARE FILLED BY -ADJECTIVES:AND SOME BY OTHER
PARTS OF SPEECH FUNCTIONING AS ADJEETIVES. WE HAVE

THE ADJECTIVE, AS SUCH;  IN THE PROPER;,- COLOR, SHAPE,
SIZE, AGE, AND VALUE SLOTS.. BUT, .THEN, WE HAVE THE
ADJECTIVAL SLOT ALWAYS FOLLED BY VERBS FUNCTIONING AS
ADJECTIVES: WINTERESTING," "BITTEN," ‘" DELAYED,""

AND "BLOWN" ARE SOME. EXAMPLES OF VERB "FORMS BEING

USED IN AN ADJECTIVAL SLOT.

AS TO WHERE THE ADJECTIVE OR ADJECTIVAL MAY OCCUR IN
A SENTENCE IS A MATTER OF OBSERVATION AND DESCRIPTION,
WHEN ADJECTIVES FOLLOW THE NOUN, AND DO SO NOT AS
PREDICATE ADJECTIVES, WE HAVE THE NOUN TAGGED AND |
FOCUSED UPON, ADJECTIVES BEFORE THE NOUN OFTEN CARRY
SUCH POWER AS TO "COVER UP" OR "VITIATE" THE FORCE OF
THE NOUN. v : '

THE IMPORTANT POINT 1S THAT WE CAN IDENTIFY AN ADJECTIVE
BY STRUCTURE AND CAN DO SO IN AN INVARIABLE AND
ABSOLUTE WAY.
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We have become quite well aware of writing 'S Rules-~-I’hrase Structure
Rules—-for our sentence patterns. We can do a better job than we

have done. We can do so through having individuals undersgtand the
nature of rules and through having them write their own rules. While
there is little hope that we shall all agree on the exact terminology
and symbtolism essential in making the rules, we willl come to realize
that there are really few significant differences whether the rules
cone from Chomsky, Gleason, €arncet, 0'Neil, Postal, or any other
individual working with rules and writing rules.

Our$euies mnust encompass all. the kinds of statements that we can
make in our lanpuage. It nust be made clear that the term "rules”
i1s not used in an entirely mandatory sense. What is mandatory,
apparently, 1s the condition that 1if all rules were dropsed today
there would be rules made tomorrow. These rules show an amazing
likeness to the rules previously droppeéed.

» The term "rules" is hLest approached through understanding that they
carry the means of revealing patterns existing in a language for
each particular place and time of that language. The rule describes
" such conditlions for particular times and places, The linguist does
not "make” the rule. He states a rule, and the descriptive nature

of linpuistics is such that he can do 1little more than state the
rule.

The PS rule Which states that the predicate is unique to the
"to be" sentence pattern is the result of a description of the
language . The description is one which shows that there are
other kinds of sentence patterns as to +verbs, The description
then goes on to reveal that following each verl there is a verb
completer--in one case, a2 verb completer that is @,or null.

The verh conpleter for the verb "to be' pattern is the Predicate.
Now, we write a rewrite rule for the Predicate. The rewrite
rule comes from an observation that the verb "to be" can be
completed as to its third position in the sentence by three-~
possibilities. We can have a nounal; we cen have an adjectival;
and, finally, we can have a locational statement. We cannot
complete the verb " to be” by such a temporal statement as

"is whenv..." It is poor usage to wutter "That is when the bell
rang."” But we can and should say ""That was the“time when:'the bell
rang.”" For this time and place the description of the language 1s
such that %we write a rule which tells us that the Predicate can be
broken down in the nounal, the adjectival, and the locational .
Statement:
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Mow, to return to take a look at the larger picture! Phrase-
Structure Rules have been constructed to take care of the

basic or kernel sentence. As yet, they do not operate systematically
in terms of the paragraph~or-greater-structures. These rules
operate 1in such a way as to enable gf individual using a

specific language to generate an almost infinite number of

examples of a particular pattern., They also enable zp

individual to wunderstand that although there may be an almost
infinite number of specific examples on a one pattern basis there

is no infinite number of patterns.

There may be such a statement as "John is here.” The word "John"
can be replaced by a vast number: of words. The same pattern--

the "to be” pattern will be in operation. In the pattern where

there 1s the transitive verb-- there can be an almost unending

number of possibilities for substitution of a specific or

particular name: "The men kicked the ball briskly" can be

substituted for as in "The boys kicked the ball briskly." It is

not hard to see that there can be an impressive number. of -examplesa
1llustrations of a particular pattern .

It is noted that I am not detailing or reviewing sentence patterns
specifically. Nor am I detailing 2a complete set of PS8 Rules. YWhat

I am doing is indicating . and--: explaining the nature of rules.

In so doing, I am 1looking at certain terms which do confuse

both amateur and professional in dealing with the language, Consider,
for a moment, the "verb.”

There are many verbs: according to my completed coaunt of specific
verbs in the English language—--not counting verhs with the sane
meaning but with variant spelling(s)-~there are at least 35,675!
It is doubtful that there would be much profit in spending the time
essential to memorize thousands of the verbs. RBut, one can
determine the sentence patterning which will accommodate these

individual or specific verbs. There is the "to be' pattern.
Then there 1s the “transitive” pattern. The other two patterns
are, regpectively, the"intransitive"pattern and the “whole-part”

pattern The PS5 rules take these four sentence patterns into
account.

It may be interposed at this point that there are more than four
sentence patterns--in the basic sense. Such is not the case in a
parallel sense. While each high school text tends to show more than
four patterns,; these patterns , when examined., indicate that
a major class has been broken into subclasses. (The problem here is
that the whole and the part are mingled, with no distinction
made between the whole sentence pattern~-as in the intramsitive-
and the part pattern where the verb "to be" is completed by location
which is given equal value with the entire intransitive pattern.

*

This term "whole-part" is used by me instead of the

terms "copulative,” "linking," or "state-of-being."” In the
sentence "He has hair,” the word 'hair® 1s actually a part of the
subject "He." The utterances "He has a pain,” and "He seems

lazy"” are also examples of the "whole-part™ pattern,
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Because. of the large number of sentences apd:because of the

large number of verbs which can be used in comnstructing sentences,
I need to abstract or to find a rule which will show me the
patterns of all sentences requiring or accepting verbs.

After I have concluded that all.sentences may be restated in
terms of having a Noun Phrase  (complete subject) and the rest
of the sentence (Verb Phrase), I then go to the next rule which
allows me to examine the verb phrase as to parts.

I find that in American-English, for example, I <can break this
Verb Phrase into two smaller units. They a2re the verb marker
and the Main Verb. (I could have used "auxiliary” or "helper"”
instead of "marker." I could  have used such terms “as those of
"ehief" or "principal" instead of "main.") .

I conclude that it is useful to state that the Main Verb (}MV) can
b8 restated as”or"broken down into " a Verbh and, optionally, amn
Adverb. I have now reached the point of my earlier illustrative
statements. I now need to restate the conditions that exist

in my language as of this time and place for the verb. So I

do my rewrite rule as follows:

5 \Vpe * Predicate
v ... vy + P 2
v + NP
— vt + comp

wp

Now, in order to have the reader understand what I am doing, I
agree with myself and with him--I trust-- that the arrow indicated
"broken down into.” The braces indicate that in my language

I have a cholce of four verb patterns but can choose only one.

I can choose only one; but I must choose one. So, I let the braces
stand for '"choose one and only one.'. -

I then point out that in a basic sentence that commences NV...
(where that order indicates the subject ftrst and the verb second)
there are four positions: 1,2,3,and(4).Then Position 1 is filled
by the subject. Position 2 is filled by the verb. Position 3 is
filled by a verb completer The parentheses signs indicate
"optional.”™ Thus, Ihave a fourth position. This Position 4 is
optional as to being filled., However, in my language that position
if filled must be filled by an adverb.

Now, I did not make up these rules. I simply describe the
conditions for my time and place, and the conditions for that time
and place happen to be the game for all others using Ameiican-
English 1n any standard sense. The third position in the V
pattern is that of the Predicate. The third position in the 96
pattern is f{lled by @, The third position in the V, pattern i filled
by a Nominal? or an NP —~-which is the direct object? The third
position 1in the Vop Pattern 1s filled by a Complement. More
detalled gatements as to "rules” will appear in the next
issue,
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I look the language situation over and come to conclusions. If

I come to the same conclusicons often enough, I belleve that there

is a "law." In Linguistics., I write rules for the so-called "law,"
Put I do not prescribe. When I am ready to start writing rules, my
thinking goes from "1" to "We." At that point I am becoming quite
universal in the sense of considering that what appears to me to be
an adequate description of a situation in language will also be
quite adequate for a large number of other individuals.

I.observed+-inylast week's issue of the Bulletin that an adequate
description of the verb condition in English is one which reveals .
that verbs can be subsumed in four basic patterns in English'

the “to be" mode, the "intran91tkve méde,"” Phe "tramsitive"®

mode, and the "“"whole-part’ node. I then wrote a phrase structure
rule in terms of that description. This-rule is to the effect .
that
. Vbe'+ Pred,
V:———f—;? vyt ? 9
. ' V. + NP

i t
(‘ pr + Comnp

One can and must be chosen--but only one for each specific
sentence utterance--when we are dealing with a BSP, or Basic

Sentence Pattern. HNow, the rule tells one and all that in
American-English, for this time and place, the verb gsituation
is as deseribed. Now, if the rule doés.not apply to our

basic patterns in any one instance, T shall have to start all over
agalns Thus, our rules--ny rules and your rules-- are held but
tentatively in an "as far as we know or as well as we canm
ascertain for this time and place"basis,

I do not pull rules out of the magic hat; they do not come to ne
in any 1ineffable fashion. These rules are derived, distlilled, or
abstracted from flesh-and-blood acquaintance With specific -
linguistic utterances. For example, I ponder :tha matter of verbs
and find that the matter of time sequence causes ne, whether I
will or not, to use verb markers,

* _ .

As indicated in a previous issue, the tern "wholé~part"
is one I :use in place of "copulative,'" :Mlinking," or "state-
of-being." The reason for using the term is that the verb complete:

represents a part or attribute of the' subject.
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I find that when I want to talk about an action I am sustaining,
I must make a statement such as " I am running well."” If I

desire to indicate something 2bout my running in the past where
that running was sustained, I will say "I was running."If I simply
want to point to the past event, I will say, "I ran."

However, I am not finished yet. Let us suppose that I desire to
make some utterance about the action commenced in the past and
continued through the present moment. I will most likely say
that "I have been running.'

What if I desire to indicate that of two past events one was
earlier than another? I will state that "I found my glovea where
I had lost then."” Then there is the question of the rmodals. On
the simplest level, I find that wusing “may,” "can,"” "will";, and
"shall" indicates the present tense. Using " might," "would,"
"should," and "could” will indicate the past tense. We know, of
course, that the modals can introduce other notes, such as those
where '"can" 1s equated with physical ability and " may" is
equated with permission. So, I find that I do make such statements
as

Joe runs.

Joe 15 running.

Joe ran.

Joe was running.

Joe has run.

Joe has been running.

Joe had been running.

Joe may have been running.

Joe might have been running,

Joe had run.

In each case, we have differentes .in time involved.*#* It would
appear that we are quite time conscious. Now; I did not make up
these utterances in the sense of being the one who brought them into
being.

When I consider other verbs, I find that I make parallel statements
through them in much the same sense as those made above. I then

write the rules, in the sense of indicating the descriptive elements
which seem to rule the language.

In writing the rules, I decide on some kind of symbolism that a
large community of readers or listeners will accept. I next have
to decide on the syntax of the situation. I find that the verb
markers go before the berb when we have basic sentence patterns.
Then I find that each marker has a certain position with respect
to the oiger markers, I must show that condition 1in the rules.

We are talking about ordinary clock time here. Other
kinds of time we must take into account are psychological time,
eternal or religious time, and space-tine,
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When I consider the verb markers-- you may call them auxiliariles
or helpers—- I find that closest to the verb 1itself is
(Be+ing.) Then, one more slot to the left 1s (Haveten). TYhen,
third and farthest to the left is the' slot for the (Modal.)

I use the parentheses to tell you that the filling of the slots
is optional. However, there 1s nothing optional about the fact
that these markers have relative positions next to each other.
All these facte have been determined -thréugh ebserving how UI"
and "you" and hundreds of millions of other indfvidual3, use the
American-English tongue. h

When I write the rule for myself and for all others to follow, I
let my PS rule take the form of vm >> {(Modal) (Have+en)
(Reting.)

I am not yet satisfied;for I find that the modals have to bz
rewritten as giving the choice between the present tense andythe
past tense. Then, when I cecme to (Haveten), I find that the /en/
yields the sign of the past participle and that the /have/ can be
rewritten in terms of /have/, /had/, and /had/. Then, finally,

I come to the (Be+ing) before the verb itself, I find that

the /ing/ indicates the sign of the present participle. Further,
(Be+ing)! is rewritten now —-from the point of view of /be/T-as
/ve/,fis/,/amn/, [was/, [were/, [/been/, and /being/, and fare/.

Now, the intent, from the primary point of view, is not to furmnish
information as to the descriptive condition of the English language.
The intent is to show that one looks at his language and describes
it. When he findsunvarying situatigns, he writes the rules for

the language. In doing so0, he works from the larger to the smaller
@laments, or from class to subclass.

What I have been doing in these papers is being done by many, many
other individuals working in this field. In nearly all other
languages the same methodology is followed. Thus, we do not make
the language for other individuals, Before proceeding to indicate
a set of P53 rules for basic sentence patterning, I will ¢call your
attention to two polnts of some critical d{mport.

Although we work in the direction S§-F-M--structure-to-function-to-
meaning, language does not’ work i1in a vacuunm, nor does it serve
its own wunrelated purposes, Language serves the personality of
each individual in constituting a system whereby each individual
can find available to him enough linguistic competence to take
care of his need for communication, expression, and comnunion.

The second point 1s that although specific individuals may not
find enough linguistic wealth or potential to take care of their
need to articulate their thoughts, emotions, and attitudes, there
is a common store of potential great enough to serve the needs of
a substantial majority of the individuals constltutlng any

he eclfic lanzuage-speaking comounity:.
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In the usual approach to introducing PS rules to students, the &

first model usually opens with the § ——7 NP + VP, 'where
" stands for " entence." “NP" stands for Noun Phrasej; with the
agreement that the first "NP" is the subject. "VP" stands for
Verb Phrase. It 1s not until the student is presented with
successive models, with each model representing another step into
complexity,that he sees the entire plcture. Let us discuss this
statement.

After a while, we realize that we have other than Basic Sentence
Patterns. We have the "Emphatic." We have the "Interrogative.” .
We also have the 'Passive,"” "the Negative, " and the "Exclamatéry,"
50, we need to do a little rethinking. We need to consider the
total perspective.

"

If we decide that the functional unit of the language 1is the

. sentence, then we need to consider the natnre of the sentence. We

really need. to understand the range that the sentence possesses
in this_or any other language.

In American~English, at least,,we can define the sentence as "A
word or group of words followed by the fade-out of the voice." Now,
this fade~out occurs in one of two ways. The voice fades out on

a rising note or on a falling note. That 1is, the voice fades

out on a '"fade-rise" or on a'"fade-fall.," Thus, our definition is
great enough to take care of the obvious declarative statenment
and the interropative statements, We can also take care of the
one or twoe word sentence since the voiée poes out on a rising or
falling tone.

Thus, we would not open with the single —-option that tells "

us that a sentence can be broken down into the noun phrase and

the verb phrase. We have to offer a range of choices of the nature o:

"you must choose one but only one of these possibilities.”

Therefore, the opening P5 rule could look like the following-

graphic representation:

" ¥pl + vp

s Emphatic

J% *“'—ﬂ:? .| Interrogative
Exclamatory
Negative

Hore we are told that for any sentence in this particular  language
you must choose one of the possibilities but only one,

T
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Without detalling the entire set of PS rules at this point again,
I shall consider another aspect we have not discussed. After

we tell ourselves that each particular kind of verb has a verb
completer and that there are different kinds of advertials in

the fourth position, we then write the rules for our subject, or
NPl or Nominal 1. I believe it profitable to talk about another
phase of language.

It is customary to consider that each Nominal can be rewritten

in terms of "beterminer," "Noun," and "Humber." We easily understand
that "Number" involves the "singular" or the "plural.' We also
understand the nature of such Determiners that we find under

the subclasses "Possessivea) " Articles," "Beharts,"""Demonstratives,”
and "Null," .

" The man" can be understood, and we see that '"The™

The Nominal

relates to or is essential to "man." If we had a nominal-that

read "The big man” we would also understand the logic with

big + man and the logic in terms of"Pfhe + big man ." But, we

would have some trouble discerning any logic insofar as "The + bhig"

night be concerned,

Thus, we will have a PS rule that will take care of "The man,"

"big man," or "The big man."” But we will not have a PS rule for

"The big." In an opener such as "The very expensive"chair} my"’

“troubles -would come with '"The very." We could write no PS rule for

such a combination as "The" + very."”

We can see, after a brief trial," why we would not be able to
write a rule for Buch a case = "a" + "rich." However, we do come. to
a thorny area. We have the habit of letting the quality stand for the
thing. While - we would not rest content with an opener such as
"The big," we would not hesitate to have sentences such as

The very rich will inherit more wealth.
The guilty will be punished.
The 1idle will .:enjéy relief

We would handle "The very rich™ in terms of Nominaf:_~—4§ Det +
Int + N + 8% . But we could not take care of a construction such as
"The big" where "big" 1s not followed by a noun.” Thus, we come
to realize, I trust, that we have toc define linpuilstic situations
where some phrasing is logical and where phrasing is not. One of
these situations, as we have seen, comes vwhere we let the quality
stand as the subject or object of the sentence.

Another problem can arise when we have the two following sentences
which represent the '"collective' mode;

The jury have been unable to agree.
The jury has been akle to agree.

Here, we have no probleu with the PS rule which tells-us that
the Nomfna ~———> Det + N + N*, Our problem comec in-deciding
whether N2 —— B, or W2 > Z,,
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We can see that writing rules for a language is not toeo*difficult,
What is difficult is being aware of the range of possibilities
which exist in the language, and, thus, ensuring that the rules will
cover all cases.

One useful set of PS rules- is offered for consideration.(lt
is entirely useful for each individual to attempt to write his own,)
While the symbols will vary, the same situations should he covered,

, 1
#3taif -m——J? Neminal sj + VP

oV, gbe++¢Pred.
vi + Nominal 2
v + Conp

wp
Yominall
Pred ———=} Adjectival

Locational

Nominal

Comp-¢~__:7 Adjectival

Locationzal

Vesw

vt mw

vs ._———Ha? (Modal) (Héve+en) {(Be+ing)

noun

Nounal
T § oup.s

adjectlve
Adjectival—
@R8

adverb
Adverbial_;?
ANB

Nominall__%7- (PrerBet) + rbet .+ -(PtrDet) + (N-2) + /N-1) + N + N©

. +(N+2) 4-(b+QJ
rDet 3 Art

Dem

Behart

Poss.

PrerDet) Just
[:a only
both

all
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Ordinals
PtrDet :; Cardinals
Intensifiers
Comparatives and. Superlatives
(N-2) —, ddjectivdler d
Adjectives
- " OY.

Adjecéiﬁals > (¥erbs) (values) (size) (shape) (color) (proper)
Adjectives

(N-l)__.___:a nouns _ L
(§+1 adverbs e e - )
(et

adverbial

(N+2) ;? prepositional.phrases~'

Tense = Present
Past '

- LEGEND
Nominal lsj = the subject
Nominall pe = a completer of verb "to be"
NominalzVt = the direct object
Vi = the intransitive
Vt = the transitive
v = the whole-part
ng = the verb " to be" i

CV= Chief Verb

Pred.= Predicate

Comp.= Complement

Art.= Articles

Behart= used as an article
Dem.= Hemonstratives

Poss.= % ossessives

rDet= Begular Beterminer
PrerDet= Preregular Deterniner
PtrDet= Postregular Determiner

vs=Yerb Signallers
@ps= Other Parts of 8peech
v = Multi-orded Verb

tow
Vigw™ 91lngle-¥orded Yerb

There is nothing exclusive about this model for phrase structure
rules. Of course, we have no transformation rules present. The
model is presented to show the nature &f rules, It ‘is only through
timeidering whether these would write each individual sentence that
2 kho¥oupgh knowledge of the nature of the sentence can be grasped.
One can sen that these rules can be refined.
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We make degisions every day: the clothes we will wear, the distance
we will walk, other methods of transportation than walking, and

the time we will arrive for dinner. When we are faced with making
decision® we know t0 be important, we try to consider all of the
facts so that our decision may be the most satisfactory one possible
This "decision-making matter is often troublesomz. There are often
many factors which have to be taken into consideration. We make a
decision on the grounds that the results will be good for us, or
good for someone else, and good because of moral values. The reasor
for our decision is called our motive : this motive may be selfish,
anselfish, or moral. Of .courgse, we could make a dercision for the sal
of making the decision~-where the "making" is the important part .

When &7 important decision has to be made,it is a great help

0 be guided by principles such as fairness or kindness, so that-
the decision We make is based upon & worthiesr motive than self-
interest, Having a clear conscience comes from knowing yau

have acted in a way you beliave to be right even though it

may be unpopular. That is the reason why people in authority with a
strong sense of duty o firm religious principles are sometimes
misynderstood by those who do not share their beliefs or points

of view. Making decisions which affect other people is often
difficult. Parents, teachers, doctors, and judges are constantly
having tc face this.

When we make a decision,.we choose one thing or another. Or, we can
choose not to-choose. We vote, or we abstain. We say "yes," or "no.
We even say "maybe." We agree or we disagree. We accept or we reje:
Making up our minds is exercising this freedom of choice which we
could describe as positive or negative. We could therefore indicat.
our choice by means of a + or ~, or we could use a tick ot a cross.
.When conditions are favorakle ,the proposed course of action is
rendered effective. When they are unfavorable, it is rendered
ineffactive.

If I say that I will go to the ceast for the day provided "the car
is repaired and the weather is fine, I am making two conditions
upon which my decision to go to the sea will depend.

We now, of 'course. need some language to articulate this sitation
to the decision-maker, or to others interested in the process.

We can use our language through constructing a tabhle, should we
sp desire. Let us consStruct cne , agreeing that another would
be possible. '
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The Conditions Proposal Symbhol
l. Ccar ‘repgired weathar bad Go to sea? 0 (no)
2. Catr repaired wesather good Go to sea? 1 (yes)
3. Car trouble weather wet Go to gea? 0

0

4. Car trouble weather fine Go to sea?

Here we hava use simple statements . In so doing, Wwe have set up
four apparently unamihguous conditions. If the car 1is in good
shape or repaired and if the weather is fine, we will co te the
coast, or to the sea.

We hava desianated two symbols as "ves” or “mol The first “8"
indicates that we will not go; the second "1" indicztes that we
will go. B=zre we have one chances out of four of going to the
coast. W%We try, from a language point of view, to be unamkhiguous
in such an instance as we have here.

Now, we have apparefitly used our language with some degree of

precision. Whether we could or should be more precise, ~i:-
linguistically, is that which we should consider.

On th=2 bhasis of what we have said, we might need to indicate

a starting point more clearly. When I say that®I will go to

the coast for a day provided the car is repaired and the = weather
ig fine," there are two "if...then® statenents as we can sea.

The words would seam to carry the following meanings:

1. ¥y car. at the time of the proposal needs repairs.

2. The weather must be fine before I will set out for
the coast,

3. I will have {0 know that the car is repaired before I
set out for the coast.

Now, wWa mMmay -say that we understand what is @«oing on. However,
the initial statements made is to the effect that some "I" will
go to the coast for the day, with certain provisions made.

I- is possible that the fine wsather may turxrn wet after the “I'8"
departure, It is possikle that the repaired car may develop prohlens
after the "I" has started." The prohlem would seem to he with

"I will gO..++sDrovided the car is repaired and the weahher is
fine."®

Ejither the mind at worlk is not too precise, br the language
reflecting the fdecision made is not pracise. Or, both conditions
may exist. We can say, of course, that the “1" envisions that
if the car is repaired and if the weather is fine--at the start--
he will go to the coast, However, as has been suggested, he may
start but might not reach the coast under certain conditions.
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The problem could »r happily resolved, lincuistically, were

the "I" to indicate that he would start for the coast if tWo prior
conditiona resultedi. ¥ irst, the car must be repaired, and,
second, the weather must be fine at the time he proposes to dapart,
The decision-making should be communicated to others in terms
of language which may remove as much ambiguity as pessible.
Let us look at a short paragraph, one involving a decision.

Jack decided to wear his new tie. It was hright blue , and he
felt very smart when he had it on., Although no one else seemed
to notice it, he was glad that he had worn it.

Let us look at the statements, chronologically:

1. John decided. . — N
2. He wore his tie. Sentence I
3. It was new

It was blue.

It was bright.

He felt very smart. Sentence 2
He had it on.

1.0ther %eople were there.
2. e believed something x neagative Sentence 3 reconstruction.
3.They noticed his tie

l. He was glads - - . Sentence & Fecanstructed,
2, He had worn his tie.

Each statement has been reduced to its simplest elements, with as
ambiguity removed as possible.

Careful observation of each statement indicates that we would
answer any quastion as to Jbhn's decision to wear his new tie in
terms of its importance to John. Asked to decide whether John's
decision to wear his new tie was (trivial) (important only to John)
or {far-reaching). we would make the middle choice.

Having made simpla kernel sentences or statements for the most
part, we become aware of the words "“new," "blue," "bright,"
"felt vert smart," and, terminally "glad he had worn it."

His speculation that others did not seem to notiece it does not
disturb him because we have a signal from the word "although."

Now, we did not use "although" in our format above. We can

use such words as "although" in a symbolic sense. defining the
symbol. Let us consider that we call such words as "although"
subtraetive, using the minus symbol "-~," Then, if the subtraction
gives a positive result, we could use "Pos," or "Neg" if snch a case
might be. Now, the - subtractive aspects represented by "although”
are indicated by " ~-." That it turns out well is indicated by

1pog.” So, for this kind of a language solution , we could designate
the "although" aspects of the adverbial clause as "-Pos."
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W.r.ngis "mLanguage and Decision-Making ~--The Alyebra of Sentences-
Languace used emctionally is like a mirror reflecting the user's

point of view. At the same time it often distorts the facts. For
this reason, at least, one always has to bhe aware &¢f-and to

-hbeware~- language directed toward arousing the emotions.

Let us consider Sentence Algebra by considering the implications
of a simple statement such as :

(A R EERE B EEEREEE AR SRS EER SRS EREEEEESRRYEEEEYEEEEEE R ETEE K]

I will go to a show tonight if I have had my meal

by 6 p.m. 2and if Jim will come with me.
Here 2 decisdion is te ke made which is depandent upon twe factors,
Cne 1s.my meal-time,and the other is my friend's willinoness to
acgompany me, Meither of them is something about which I can have
any doubt. They will occur or they will nct. Therefore it shculd
be possible to*treat the proposition mathematically.

Refore we can do so, We must ensure that our language of " Mathe-
matese'” is adequate. We will need symbols for the 4dements of our
sets. We will need operators to combine them, and we will need
symbols to express the final relationship after they have been
combined.

If we borroew symbols from other branches .of mathematies it will
save our inventing new ones, but we must be careful in oux choice.
It would be foolish to use + for an element ¢of a set when its
familiar function is that of an operation. (We can argue the wisdom
of our use of ~Pos in the preceding article.) In the Algebra of
Number we are usually accustomed to letters reprasenting elements,
so there would be nothing c¢onfusing in aldowing them to represent
'conditions' which are the elements of this algebra.

In the Algebra of Number we are usually concerned with size or
gquantity, but in the Algebra of Propositions we are establishing
their being effective or non-effective. We use the symbols--as
befoee-- of "0" and "l." (We choose these because the modeXn
computer, with its ! Binary Code uses "1” and "0.") ¥Wg could use

= to mean "is," so that =1 would mean"is effective, and =0 would
mean 1s ineffective. All we need to consider now are suitable
symbols for operators, . :

Until we can define the ﬁay in which conditions may be combined
we will use a neutral * to signify some kind of. éperation. We
may now symbolize the statement like this:
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That I will go to the show [ if I had a meal by 6 p.m.] and
[if JTim comes] is true.

Becomes algebraically ... &2 * B = 1

That is to say : Condition A combined in some way with
Condition B makes my intention effective.

Now consider another situation such as:
John will go if it is fine, or if Peter takes him in his
car.

This may be symbolized in the same way :

That John will go [ if it is finel. or [if Peter takes him]"
iS true.

Algebraically... A* B= 1

The Algebra we have tentatively adopted looks the same in both
cases, and we have to decide whether the same sign * will do for
the operator in both cases.

In Arithmetic we usSe a + .sign for I 6 ana 4], [6 plus 4] for
[add four to six] or [ increase 6 by four], because ih each
we mean combine the elements & and 4 in the same way.

The question before us at the moment is whether or not two
conditions linked by "ané@" have the same effect-upon the
proposition as they do when they are linked by "or."

/

Putting the gquestion another way, we ask :

"Is A and B, the same thing as & or B?"

)

If they are the same in effect we can use the same operatof*
for both, bhut if they are not we shall have to use different
operators to distinguish between them. -
We examine this question.

Table I .

Progositién Condition A Condition B Truth
I will go Had™ meal by 6 p.m. Jim comes : . Yesg '
I will go Not had meal Jim comes . No
I will go Had meal Jim does not come No
I will go Not had meal Jim does not come No

Proposition true [ it is fine)] or [Peter calls] -

John will go It is fine “Tpeter calls ) Yes
John will go It is not £fine Pater calls Yes
‘John will go It is fine Peter does not-¢all Yes

John will go It is not fine Peter dces not call No
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Clearly, the cases are different, In the first,BOTH of the
conditions have to be true at the same time. This occurs only
once out of four. In the second example, so long as EITHER

is true the proposition is true. This occurs three times out
of four.

We will therefore distinguish between them by using different
operators. Let us agree to use /™ to mean "both" and"v "
to mean "either or both.".* Our algebra now looks like this.,

">

Both A and B necessary A
B

B =1.
Either A or B sufficient... a v 1

T sing symbols has the great advantage of conciseness. This can
be seen if we compare the examples of the last section

by writiug them side by side and usinag symbols 1 and O to
indicate the positive and negative forms of the two conditions.

If AAB =1 If Av B 1
then I =1 then 1 A1 =1
but OAl = O or 0 N1 1
and In0 = 0 or 1 /~0-=1
and OAO = 0 but 0 N0 =0

Another convenient way of showing we mean the negative form of
a condition is to use a "dash" after the appropriate symbol.
Thus A’ means the negative of A and is called "A-not.,"

The tables of combimed conditions are even clearer by this
method :

If AAB = 1 If . Av B 1
then AzA B=1 then 2 4 B =1
but a“A B =0 or E/A B =1
and -y ’:\B'= 0 or A A B=1
and AYAB'= 0 but Af4 B/= 0O

You should take the trouble to translate these statements into
words, so that the logical meaning is clear in your mindg =

consider a situation like the following: " The President will order
the blockade of Eland yhere. missile bases ar e built and his Naval
Commander says it will be effective.” Qur statement A ,B=

1l now represents:

A... the hases are built

B... & blockade could he made ffective
= 1 the decision will be taken.

Notice that if it were proved there were no bases in Eland, or
that they were being dismantled, there would be no reason for

the blockade. If the President were advised by his Naval Commander
that a blockade would be ineffective there would be no point in
ordering it: We would have A'A8=0 or A A B' =0,
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First, let me say that I do not speak' ahout oral composition here.
Of course, “oral® indicates the spoken lancquace, and,I will
heartily agree that lancuage is, in essence, “oral,” I start with
the human being, himself, in speculating aboiit compositich.

One of the problems in speculating about composition is that
invariably we are thrown back to the arena of £fresaman
compositions or into that of advanced compositions. In the first,
the freshman must struggle to become a sophomore insofar as he 1s
battering his way through three or six semester hours. In the
second area, that of the advanced COMpOSltlon scene, students
generally fight through another three or six hours to work toward
certification as teachers.

But these are specific matters , matters which simply make concrete
the whole nrohlem of comnosition. In confining my remarks to

the written composition, I must, of necessity, consider the area
that is ., that of the” ‘non—creative®variety of camposing - anAd that
which is called “creative writing." And here I must speak of

the emotive aspects of cormosition,

Invariahly we are always thrown hack to_the individual. FPven if =
reminder is an chvious one, it would seem as though .-comnosition
has to ha essentially a matter of some kind of communication,

In my response tc the world of thinmg, avents, persoens, and ideas,
I respond somehow, Mow, I can resmond silently to myself, but I-

am forced to the conclusion that vhen I do so words are somehow
involved. I can respond without worda--as hv gzsture or more
overt physical action. I can respond through music presumahly
without words. Rut, in our time, wa would prohakly agree that we'
do respond throuch words. :

I can speak to a large number of individuals personally or
impersonally. I can speak aloud to myself. I can speak to one’

or twg People directly. I can expect a response tc my spapch. :
I can expect no response to my speech. (H¥ere, I use "speech®
broadly, to include speaking or writing.)I can speak so as to have
agreement or disagreement as the result of my utterances. In any
of these cases, I am "composing.®

It is inevitable that there will be oral composition all of
the time. I can conceive a situation where communication.without’
language or its represantation can coccur. But.I cannot .think rof
very many such -situations, Orallv, ny tones and gesturas can
direct or reinforce my words in santence ——or—greater——structuré
In written composition. T hawva +m wenaTee e £b o e
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Now, what kinds of -¥Wrjtten composition can I have? In an arbitrary
way, I shall divide these into two main classes. I can have the
kind of composition where I desire understanding, only. I can have
the kind of composition where I simply desire to explain, to
identify, to point out, or to elucidata, In so doing, I am not
concerned with arousing an emotional response on the part of the
"other.” It is true that I may arouse an emotive response, but
such is not mv intent. I shall, therefore, try to use my language
so that there will he a minimal number of instances whers the
emotive response should come about from the nature of the language
itself.

For example, I shall not use such terms as "hash," “clash, “
“slaughter,”® "weasel out,” or *sic 'em®™ if I am trying to point
out, explain, or identify. (It is true that I could be merely
pointing out the significance of such terms as I have just used.
But the reader here will understand the hoint I am making.) It
is true that if I am discussing political parties merely for the
sake of factual information, I can run into some nroblems if,

for example, an individual by the result of his mxperience, or as
the result of his family background, hates the term "nemocrat.”
Here., he would raspond not so much to the compesition cf phonemes
as he would to the ezperiences he has had where the word itself
stands for that which is negative to him.

In this kind of writing, where the effort is made to point out,

to explain, or to clarify, whatever words in combination are used
such words are not intended to arouse the amotive resmonse of the
reader.

More technically, if I decide, as I do, that "attitudes” are

comzosad of heliefs and emotions , and that I dc not desire tbe

reader to adopt an attitude, then I will avoid, as much as possible,
words alone or in combination that will tend to evoke emotive
responsas. I think that we can see, at this peint, that writing
compositions is not an easy matter. Now, I do not speak of the kind

of oral or written composition that is essential in motivating

people to write compositions. I am concerned only with the composition
range as ldentified thus far in this article.

T am also assuming--an assumption that must break down as to degree--
that the writer must intend his words and that the reader must
understand such intention., Mow, in the real world of written
composition, the phrasing that is, per se, intended to explain

and to identify does contain ingredients that de evake. emotive
responses. Recause words dc carry so many different meanings on
different levels, it would seem difficult to have pure exrositional
Pieces  comresiticon., Fven when I mention the word “Friday,” I

run into trouble with those who take certain attitudes toward O a*out
"Friday.” Fven when I menticn ""grading® in the sense of explainina
.its "meaning,” I run into emotional reactions and responses from

the reader who takes a dyslogistic view toward being rated in a
vertical scale. I run into perscnal or attitudinal responses from

the reader as to his own feelincos about "grading.”
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It would appear that we dc not need much training in composition

to arcuse attitudes. Of course, we need much training to arouse
specific attitudes in .specific wavs. Our problem, in expositionary
writing is to keep the readers' resrnonses. on the intellectual
plane, insofar as that is possible.

We approach such composition in the lancuage of physical sciences,
less so when we enter the composition of "hiology.” The landuage
which treats of certain organs of the body is far more lilkely

to evoke an emctional response .than -~would ke true of the language
which discusses rock formations. We can see the reason for

some of the emotive response in that the organs, as abstract,

in study bhecomzs quite concrete in face of our own personal responses
to our own organs. There is much that is gquite removed from flesh-
and-hlood in the mathematical compositions. Such, of course,

is truer in the purely numerical statement of a problem than im

a word problem,

Even in a dissertation on automobiles, where the dissertation is
meant for information, not for personal reaction, the mention
of certain srecific makes of automwbiles 1is certain to cause
some personal response from the reader. If the discussion is
purely on the hasis of heavy cars, medium cars, and light

cars, then the emotive response will be diminished. However, we
then run into a problem,

As individuals we want to resrond to the concrete example, that
which we can evidence at least to the senses. We cannot respond

to "heavy" automobile, but we can and do respond to "“Cardillac,”
"Ruick,” and “Lincoln.” When we resmond to the concrete example,
then the emotions begin to have their play in time. Ironically,

we do not understand too well until we have the more concrats
exampnle. When we have the concrete personal example, we bring our
attitudes with us. Then, there is the dancer of having the
communication that is in the mind of the wWriter subsum=d in another
way by the reader. I am certain that this rhenomenon must have
bothered " Plato. We seem to he cancht in the impasse where the
pure nature of a phenomenon can never be known or conveyed because
the language of communication is never free from the elements

of emotions. Without the emotive elements, it would appear that
little communication, if any, would prevail,

Yet, as I have observed, certain subjects lend themselves to the
language of communication more easily than others. Without
abhandoning my questioning view (s) as to the problems of the
language of communication, I must observe that many other languages
as well as ours are sufficiently objective in the fields of
Sciences and mathematics to the extent that men can do their work
in communication reasonably well. Of course, the fact that we

find the language of communication difficult to control should not
cause us to direct our efforts any less intensely in the direction
of more effective communication. The direction and degree of
effective communication is one of the major responsibilities oOf
school. afid university systems.
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Whether the work is creative or not, the words in each  cage coma from
the dictionary of the language, a dictionary that is the;common
denominator for all individuals using that lancuage. I have never
.been able to perceive that there are words in the dictionary that are
uniquely those of the creative speaker or writer. But I have ohserved
that many of the werds would be somewhat inapprovri:ate for a piece

of creative writing. I would not have my readers under the illusion

or under the delusion that there are words that are uniquely those

of the creative writer. '

It is rather the pace and the arrangement of the words which determine
to a large degree whether or not we have exposition or reoetry. Without
going into the area of creative writing, I will limit my remarks

to the kind of composition where someone tries to explain some idea,
perscn, event, or thing to someone else. The supnosition is that T
will use written comnositicn to convey some bit of information to
other individuals. The kind of composition I am speaking about

will not he that of persuasion.- ™he rhetoric that uses nersuasion is
certain” to arcuse S0Ne emotive response. I Simnly wish that my-
readers will, in each instance, understand what I have to convey., I

do not desire, in this instance, to have them reach any agreement
other than that they understand what I am uttering. I have already
agreed that no matter how careful I am in tryinc to utter

sentences that carry but one clear meaning, I am hound to be defeated
because of the number of ways through which utterances carry meanings
on different levels., For example, in trying to dascribe a Siamese

cat or in trying to narrate the instances of hehavior of a Siamese
cat, I must run into situations Where the readers are by nature
either strongly for or strongly against Siamese cats. '

Even in the world of mathematics I may have some considerable |
difficulty because the reader may disiike mathematics of any kind

or degree. 1 may have much difficulty in describing a hqQrse to those
who have never seen a horss, or to those whec have lost money on a
horse. Nevertheless, the kind of composition I have in mind. at this
voint is that which seeks to give information as much devoid of
feeling or sensibility as nossibhle. To some dagree, putting this kind
of composition over is a “game.” Rut the game is an intellectual one.

But lest there be any unfortunate misunderstanding, all kinds of
compositions are games), and, in each case, there is a strong .
intellectual discipline in each game. One of the features of the

i ntellectual part of composition is that of Yordering." Written
composition 'simply has to he a matter of order. Whether the rules
ara explicitly stated in each case, the rules of the came are there.
For there can bhe no order withnnt rilas
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It is a matter of intellectual orderinc where I must make clear
my view of some . fact of experience--whether the fact is one of
arithmetiec, exnlalnlnxbrldge, ascertaining the cause of a
demonstration, measuring the difference in intelligence quotients,
or revorting, as fact, a baseball game. In this kind of a game

I desire to exrlain the facts, bhut do not desire to convey oOr
evoke any emotive response to the facts or ahout the facts.

Some of the rules are .immosed hy the nature of the lancuage.

In crder to conveyv my :mformatlon, I need to use the lancuace

that is available to the readers. Please note that I say "available”
to the readers. It is not likely that all that I have to utter

by way of words will be known to each reader. Different readers
will have at their disposal a knowledge of different words. However,
I should not use words which cannot he found in some common
depository of the languace.

Further; it would be as well that I use the words in the sentence
natterning known to the readers. Then, too, there are such rules of
the game as should be understood through punctuatlon, spelling,
and grammar. In this expository kind of composition, I am not trying
to fool or mislead my readers: I am trying to explain some matters
rather clearly. Therefore, I shall try to use words commonly

known, and, at the same time, I shall try to keepr the WorQS

in their patterning as unambiguous as possible, in exposition.

If T am writing "creatively,” I desire to have my sSentences
reveal that the speaker in the lines is thinking with deep
feeling. I wish to reflect or mirror some kinds of feeling,

or some kind of feelings. In creative writine I am willing if not
insistent on using my private cr merscnal language. In writing
the exnository piléce, I am not desirous of using my perscnal or
private language . My personal or private language is certain to
reflect my attimdes which, most assuredly, will reveal the
attitudes compounded of emotions and heliefs. Yet, each writer
writes from an individual personality. Therefore, it is not likely
that any one writer can escape the fact that he holds any kit of
information in some subjective way. In writing the expository
composition, he is asked to obhjectify the suhjectivity he has.

We need to teke a logical look at the situation of individuals

in a given society. While each has a personal and unicue '
individuality, one which experience indicates has some gopreciable
range, there are common denominators to man’s thinking, feeling,
and sensing. There are no emotions available to one denied all

ot lers. There are no ideas accessible to one but forbidden all
others, Thers are no senses the store of one individual - and not
the storé of all cther individuals. (0f course, we are not sp eaklng
here of those suffering from pathclogical deprivations.) It is

only logical and essential that we must speculate on the likelihood
that the langunage of any single people is adequate to enable each
individual :in that language to communicate with himself or with
others. Therefore, we conclude that despite the unigqueness of

each individual, there are ways and werds throuch whibh he can
speak - to other unique individuals, not as unique as he,in the asame
way.
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In a quite recent text, one of whose chapters is entitled "The
Mystery of Composition," its author states that

No one, as a DSychOlOngt told a “student who came. to him

for counsel, can give us a new nervous system or miraculously
enrich our Hackground, but we can at least develop the nervous
system we do have and enrich the hackground we do nDosSSess

so that what we have to say can be of great interest to
others.8

Now, there is quite a bit in these lines that is interesting and
valuable, It would appear that the psychologist and that the
author of the text are trying tc make the point that everyone

has something worthwhile to state. And that since such is the case,
a prospective writer should not be hesitant about his own
intrinsic merits or demerits insofar as writing 1is concerned.

I think that the significant point is that while each person
has a nervous system that is not the same as that of any cther
individual, the nervous system is such as to experience many of
the ideas, events, things. ideas, or intuitions that are common
to others with their different nervous systems. Mervous systems
vary, but do so finitely. There is certainly much about each
nervous system that is common to all other systems.

The act of will to choose words that carrv as much as possihble a
precige meaning in a certain set of contexts is the act of

will that must ohjectify the fact or bit of knowledge that is
to be rassed from an individual to another through words.

Even granting dAifferences in style, it is easy to ascertain that
what is in the mind of an individual as to some phenomenon that
is to be conveyed or stated so that others can understand in the
same way can be subsumed quite closely by others. But this
understanding is most complete when the language as to tone
association itself is -as devdéid of emotive tones as possible.
Again, I would agree that readers and listeners are most

alert and attentive when illustrations or examples are used.

But the illustrations and examples, leaning on the concrete and
personal poles of appeal, can be dangerous if they lead

the reader ° away from the abstraction they are supposed to
highlight.

If wo'desire, then, to cocmmunicats ” sc that others will un”=rstand
what is. said ‘in much the same way as we sav what we dasire to
communicate, we must make every effort tc use wor/s: that as much

&s nossible have the single meaning, one which -loes not carry,

in context, the voetic element of surpnrise. The words must bhe such
as to be capahle of some physical measurement or apprehension., They
must be those which are somehow canable of some dearee of
objectivity between writer and rearfer. To reach such a state or
condition, we must somehow get away from an invitation to"just

sit down and express ourselves, "®
*

Sidney P. Moss, Comrosition Ry Logic, Relmont. Wadsworth,
1367, =xxxi, 170pp., p. 2.
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“ critical Thcughts on Literature and Its Landquage” I _ -

Mearly all of us in the field of English, in its bLroadest
sense, know when we are reading literature and¢ when we are not.
Tven granting that what is literature to one person is not litera-
ture to another person with respect to any specific work: of

a literary nature, there is some reasonably close ¢oOnsensus as: to
what constitutes a piece of literature as distinct from some
piece that is not literature.

Please note that I have not defined literature: I have said,
simply enough, that I can tell one piece of literature from

a work that is not litarature. And I have granted and even

uraed that all of the conccurse of those designezted hy “you® may
or can also make this distinctieon. .

After a few thinutes in nrohine out each other's languace

sracifics, we would agree, somewhat mutually, that the matter

of thcught and feelince is critical. . In the arrav cf forms through -
which the Iiterary statements are carried, we find that the lanouage
structures are used to evoke--or to exnrrss~~ some of man's

emotive states, :

. When the speakers ox actors in the literature itself reveal
attitudes in conflict or crisis -, we can Jdiscern some of the
attitudes represented. At this point, I nrust do what I Lave
not done keenly enough hefore., I must point out that my
attitudes toward a piece of literature are quite different
from the literature that is the aesthetic Okject I contemplate
or engage in., At this point, the whole matter of language

and literature gets a bit confusinc. '

There are several areas of confusion heing intermincled. Ky first:
task is that of isolating, if I may, each confused area. Host
of us who write ahout literature or who talk alout literature
are critics or teachers., If we are critics of literature, we
must he critics of the work itself, of its author, or of its
language, or, of all of these elements.

A critic of literature passes some kind of a jud~ment as to .

the work's heing good or had, Ne may also pass -ju’qment on the
poet, dramatist, novelist, or short story writer. Or, the critic
may: assess a certain literarv work as heinc some rind of a
competent or incompetert illustration of tragedy, comedy, nr

meIdgrama, for examele,’
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A critic may consider that a certain author's explicit or implicit
theses=-caming throuch his literary work-- are justified, or

not justifisd, For =xarple, amon~ the many issucs raisel in

Arthur [iillsar's neath of a Salesman , the critic may support
“iller's arcument for rno<ern trarndy as oprosed to trafitional
tragedy. If Death of a Salesman 1is JjuAdced according to the
standards of traditiomal tragedy, the plav will come out poorly .°
indeec,

The critic may state his own 1literary “octrine an® jurge works
accor”ing to such a doctrine. For exarnle, a literarv critic

coull nroduce his own commandmsnts for “literary n~xistentialism”
and theén judge literary wotrks accordinc to these commaniments.

The critic may~~and Foms~- armroach a work with sore subjectivity.

In so foin¢, he evaluat~s the work accor~ing to ~motions or
attituies arouses” in him. In many instances, the work is consi“ere”
100 or “acd accoriing to the attitules that arn avoke” or

not evoked in the lirb™t of some predetecrmine” orfer an’

intensity set out 'v the critic.

'Iovartheless, the critic coes not come out as*arcly as we miqht
exrect, or even hope. "is lap~uage is exvository. layne Embler,
in his “The Lanruage of Criticism," roints out trat the critic
“oes make statements ‘of fact aout a uu‘ject I rmust grant
the critic the language of the ‘“indicative mood. "ow, let re
hasten to assure the reacer tnat the indicative m00’ is not
that which is always verifia':le. ut the inlicative. mool Aoes
present, throuvh the words which Stand for ideas, ‘ideas a§
though they were the cxact t:utn. Eqmlerlurges this‘point_of
view: © -

- . - . , ‘5

‘The wrltlng in thlS novel is verv ‘eautlFul" 1s a
~ 'sentence- -one mis ¢ht find.in a critical review; and what
- the sentence says is that the writine is “eautiful, though
the critic proba™ly knows well enough that this is his
feeling a™out it, tha* this is the wav the prose
stvle appeals to him.

e -
s Fl

Yet, T point out.that the us~ of the verh "to “e” as note? a‘ové
is a sort of timeless é+servation, and one of indicatin-.

Embler’s reasoninc is sufficiently at noint *eo inclu’e more
o”smrvatlons on the lanvuaﬁe of criticism:

If a critlc says “Richar” "'agner is inferior to Megerbeer,
we may agree or fisacras, »ut the sentence says--

as presumably the critic lLelieves, an® therefore, intenfed
the sentence to say--that Wagner is infarior to
fleysrheer in-the sam= sense. that ®styrchine is n01sonous.

* " N . . - -
ﬁellerrnmﬁler,fThe‘Language of Criticism,” TG,  ¥XII, Wo.3.,
n., 262. - T '
®% I1id,
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tle come to a critical noint now. The critic, howevar hn omerates,
is to e sul sume?® in at least one cormmondenominator. WWhen a
critic tells his rearlers or listeners +hat Person 2 is ™etter
or worse than Person B, we ten? to take the critic's statements

as fact, not as oninion. "= accord the statemerts the same
certitude as we Ao those of +the scientific fact.

Than we come across the indicative statement in science, we 70

not have to ¢o to the thinc itself for authority. Tut, in
criticism, we would Ao well to view the aesthetic ohject itself. Is
Aldous Buxley often--verv often--o"serve” the - language of
criticism is most wvigorous” anl most vigorously dogmatic, -

Ry this time it shoul:® he somcwhat apnarent that the critic -in
his language of criticism--ahout literature~- often uses the
inficative mood to hring the reader to the critic’s position
a“out a piece of literature, rather than to the literature itself.

And,yet, perhans, that is precisely what the critic has in mind.
Is the critic seeking, in each instance, to direct the rearer

to the critic's standard(s) for evaluation? 1Is the critic seeking
to direct the reader to the critic’s feeling about a niace of
literature? Is the critic seeking to ~irect the rea‘er's attention
to the critic's lancuage, rather than to the langvage of the

niece of literature? "Thatever the anrswer may he, the lanaquage
an?' the tone of the critic are of the indicative roo”, having, at
all times, elements of certitude.

Mow, when We look at the languace of the critic, as to the
specific words, we “o not f£in® tho scientism that we would find
in the indicative mood in a Fescrintive science. The critic Joes
insist on his " heing a“le to use all wor”s in any way. Ye does
rest his case on some soli? evidence for - suprort. Tecause his
range is that of life itself, literature cannot ™2, for the
critic, an areadf learnirg set off from all ¢cther areas.

The critic, havine mace the assertion that all experience in life
is of the nature of literature , is , of course, determincd

by this very defining,

In rmathematics we do not expect to find such terms as ¥shatterinc,
“ecstatic,” " denuding,' ‘' "enthralling,  or -splendrous.-”

itlow, it is true that critiecs have produced their own unique
vocalularies. On cecasion, these formats seem to he a bit

rigid and hinding. However, the vocalulary for each writer

or for each set of writers is entirely unigue. iiodern critics
attempt to find new and refreshing meaninas for words that are
known to rearlers.

I conclude this direction of observations hy pointing out that
critics who have triec to find a specific and special language

for literature-~cdenied all other forms of human responsSe ande
experience-—~have reen entirely unsuccessful. Fowever, hy insisting
that tearinc words used in conventional contexts out of their
contexts to shed light on other contexts agives vigor to language,
the modern critic gives woras new vitality.
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In the {4ixst section on this discussion concerning Language and .
Literature, 1 have tahken the easdiest noad in falbing akout
LZanguage, Literature, and fhe crdtic, 1 did note that the critic
uses the indicative mood, and that, as a result, his pronouncerients
take on the structure of the scientific assertion, however, I also
called attention to the fact that the ernitic does not Limit himself
to a special glossary that would make his treatment vf Liternature
a-private one, and one that would reduce Literature o the role or
position of a specific disciplire. T was not hedging on this
point: it is simply the fact that Literature, as one of the arts,
{4 a hevelation 0§ someone’s, responde to experdience as he Sees L%,
Lhinks about it, and feels if. .

Recause ihe critic must talh about authors and their wonks, he

must make what he consdidens some definditive statements, Howevexr,

as he must also respond to that part of experdience in the Literarny .
wonrk(s), his wondd RAust carry his own §eelinas about what he

“conceans himseld with., Again, we consider the craitic and

Litenature, and we consdider the critic and his words ahout Zifenatunre,

cand we would do welf to considern the Pitenatuie and Lts words,
“We depart from the 'econsideration 04 the confusion the critic

musit- anden, and move Lo qudite a trichy. area, What abduif the
Hteacher of Literature?”

Anhitnonile, T noatrone cohcesin ahout Pifpriiune Ltself and its
Language., There 448 al this noint the teacher and the Liternatunre.
In each instance, wonds are Lnvolved, [t is doubtful that fhe
feacher will teach much Liferature without wornds. Then we have fhe
wonds of the teacher, the wonds of Literatunre and, L{hevitably,” " -
the students. Even when T define Literature, 1 am saying somelhing
about Literature, nathen than defining the thing itsel§. T do hknow
that: Literatunre, Linvolves, for modt of us, “thinbing with feeling
about things, ideas, events, insititutions, and persons, alf Ln space
and £ime. When T have made thdis statement; I have in mind that
“things, Adeas, events, Ainstitutions, and persons, all in 4dpace

and time™ do encompass. all of experdence~-all that s sinong enough
to Ampress itself on the nervous system--all that L& Afrong -enough
1o evohe emotive responses.

Yet, sdince 2zhis definition could be about othern {forms of ant, 1
would ‘add that this thinking and- feeling ahoui experdience °~ udually
comer.about through words--written on spoken. Pernhaps "comes about"
43 not a fontunate tenm, 1 say, otherwise, that Literatunre 44

to be experienced through wonds. -
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I hnow that there wilfl be those who will demur Long enough 1o suggest
that Liternatune can be experndienced through visualization., Then,

0f course, we have fo decdide whether on not drama, orally rendered,

L8 Riternatune.,

But, how does anyone “teach® Riterature? We can feach what
Riteratune 43, perhaps. Jhen we can defdine to ithe extent that

we Locate one specific difference betfween one form of experdence
and another. What mahes Literature distincet from non-Literaturne?
Each 4is carnied or nevealed through ~‘worndé. 1§ we want ZLo
detenmine that we have Liternature when our emoiions are evoked
over what we dre councerned with by way of words and thait we have
non-Litenatunre when our emotiond are not evoked, we have a
hecognizable possibility, 0f course, we then haue to decdide
whether the thinking with feeling 48 on the . Literature Ltself,
on because of some othern situation which the Literature

sdeems Lo encounrage or bhring abouft.

But we can approach definition with some degree 04 centainty when
we realize that olL that has been called Literature seems 10 have
an ingredient of affective response. Ver, this feeling 48 always
accompandied by "thinking."NMow, my desires to tachle Literatuhre
on not to tackle Literature ane another matfer. My "Love" fon
Literatwre 48 one maiten; the Literature is another.

Now, you and 1 can go through many exne&&oncea in the neal wonkd,
and we would not call such experdences”Ziteratune,” Tn this neal worLd
we would have attifudes Linvolved, artitudes which anﬂude helieds
and emotions. How, then, do 1 diétinguiéh the affective world of
experdence that £8 of the neal and concrete wornld with the affective
experdence im Liternaturne? 1In Citerature 1 am grasping a segment

0f experdience which may be my own private iLLusion on delusion

of the world of experdance. In Literature, I do not feel for Zhe
neal world, but secem to feel for my views of the real world. 1 do
not classiffy my experdiences 4An the neal wornid as Literature and
non-LAterature, But 1 do mahe such distinctions 4in wniting on
speakding about my iLlusion or nesponse to experdience.

Eventually and esseniially, we must defiberate on philosophic
grounds, and, at that point we have to be dissatisfied with

wLth deﬂ&n&ng what a thing 4s by what it does. 0f course, we can
edcape Lthis prohlem by simply not facing 4t . The teacher of
Literature deals with Liferany pieces, in their usual and well-
known forms. Bul whai 48 taught?

When 1 teach the Fnglish Renadlssance, 1 have a clusten of wiitens
ranging from Spensen through MiLton., 1 say something about each
individual. When T speak about each individuacf, T use words Zo

do 40, and my wornds are about these individuals., But, such péople
as Spensern, Raledigh, Sidney, Shakeépeane, Ben Janéon, Manlowe,

and John Ponne are not Literature. 1% is possihie fthat 1 could
speak about these individuals in a way that my remarks, in oral or
written form, might be considered Literatune. Rut, as a teacher
of Literature, I--and othen teachers-- do not ,maké Literatune
about the individuals or theirn Literatunre,l I might as a critie).
Mow, T make comments about these individuals and their Literary
wonhs. 14 the usual run of affairns accompandies my teaching, 1
will probably mahe commenis about my Ldeas about the Literany wonrk
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In teaching my Literature course--Ain this instapce the
English Renaissance-- 1 will Zalh about the backgrounds of
the period--economic, political, social, and rheligious. Yet,
the background is not the Literature,

I§ T have verve and drive, 1 can feach my enthudiasm for what 1
am doing, but such {4 not the Literature. 1 can teach my undern-
standing o4 the poems, for example, hut the understanding 44 not
the Liternatunre,

I can teach ithe sthucitune of the poem, for example, Rut fhe
sthuctune 45 not the poem {tself, not the Literature. 1 can assent
that what the author was {8 what the poem hecame, but that is

not the poem. Fven 4§ 1 teach the words of the poem, that Ls

not the poem as Liferatune, ALL that 1 would have taught, 4in
teaching Zhe words, is that T am aware of the words and that 1

bnow ZLhenm,

1 can feach the students--and myseld, enroute--that 4in the Faenrdie
Queen there are sevenral sets of symbols . But teachding that fheie
are severnal sels of symbols L4 not teaching the poem. I can show
that Spender {s Zhe poet 0§ "museum time,” but that does no 2 yneory I
teach the poem itself. 1 suppose that 1 could say that while I
cannoik. teach zhe poem dinectly by teaching style there can be
Little understanding or apprecdation of Literature. without style.

Vet, even here, 1 am in a quandry. To say that we can approach
Spensen’s poethy beitern thhough studying Spenser as an
individual , thnough appreciating the age 4in which he Lived, and
through undernstanding his foamis), 44 to assert a valuahle truth.
Yet, at this podnt, 1 have not been able to teach the poems 0f
Spensern, as Liferatunre,

1 might take a new tack and suggest that Spensen's poems

heveal hid concern overn Catholicdsm and Profestantism. Such 448 the
thuth, no doubt. However, to mahe this astatement {4 2o show
what can happen through Spensen's poetrhy, Put such L4 not the
Litenatune. 04 course, anyone can define Li{ternature 50 as o
equate Literature with the concenns Lt reveals thhough Lis

Lines and through L1s teachenrns., Yet, when we do 50, we encounten
the chitics, Fon, as they have told us, Literature is not to be
defined in terms of a singleddiscipline or several disciplines.
11 i4 not Zo he defdined as that process and achievement which
betten neveal history, sociofogy, or ethdics., Literafunre has

jew boundds--and we nofed that for such a readon the words of Lhe
chitic have {ew bhounds or constnrna ints. .

At this point, as a fteacher of Literature, I am becoming somewhat
dedpenate. 1 then go to certain passages and indicate the meanding (4}
that these passages have or carry, VYex, when 1 do so0, 1 axill
have my phoblems, 1 am giving my inteaphetationl(s) of the poem,

but such 448 not the poem L{tself. Then, how do I teach Literature?

I thy, finally,to be honest, 1 do all these things or make all
the steps Andicated. 1 boldly announce that Literature is the
achievement of a prdivaie response to public experdience. But, then,
do I Zeach my Adea(s) gbout py own response Lo a privafe
hesponse to some publfim expendence? We need fo redefine Zhe
concepits carnded by “"teacher of Literature.,” '
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A student approached me the othern day with the statement: "1 want-
to tahe another counrse in Litenatunre, 1 Love Literature.” 1L 80
happened that she was not ahle o gef ancther course in Literature.
She was somewhat relieved to hnow that the counse she wanted o0 take
in Literature was not requined. So, she thought that she would

wait another semester to Lake a counse in Litenatunre.

A nathen simple s0fution had occutred to me, Since she sinessed

hen Love for Literatune, why.should she not have ap much £iterature
as she wanted? ALL she would need fo do would he ratheh

easy., Simply take a book and nead Literature! I§ she wanted to

read about Literafunre, we have many books in such a vedn. 14 she
wanted to nead Literature henself, iLherne would be no problem for we
have thousands of &L bools £lat cdontain £iferature. ~She'expressed
a desine to hread the peethy of Shelley and Keatfs. I was plLeased *

to he able to suggest some readable and useful volumes 04 their
poefny. But she was sdvgularly unhappy, L§{ noi*alarmed.

Pursuing the matten furthern, 1 wondened why she did not want fo

Sead her favonrite poets’ voetry., Ske ventured the observatfion that

she would not get fhiee semesfer houns o4 credid neading by henself.
But then she backed away from the admission that she would pursue
the poetry only Aif she would necedve credit Ain semesfer hounrs,
Then 'T ventured the pwossilbility that shae would FLove Literature
only when worbing with Literatfure An a class situation, She

did not accept that possibility, Firallfy, 1 found that she was
talbing about studuing Literature, in the form of peetry

by Keats and Shellen . ‘

I wonked some few minutes with her in tryding to-have her see

that studying Literature might nét be the same as foving Literatunre
on as enfoyding or apprecdating Literature., Qven the next {few
minutes’ convensation, 1 discoverned that she wanted to be fold

about Xeats and Shefley and about Zheir poetfrny. But she did not
want to analyze the poetnry, or "tean it ko bits.” She thoughi that
Antentionalism was a good thing. The poem ~is the intentions of

the poet. VYet, she was much keener §or implessiondsm, in that ifhe
poefiry was what she wanted fhe poetry to mean £fo her. T musit admit o
confusdion, ' -

My mind sLipped back on over to Guirey's wiew fhat Literature

i4 always the matten of"expectancy, surprise, and congruency.”

The Level of observaition contains sdimple words and situations.

We are at one with them on the primary Level.
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I think of Shelley's bried "To--." I foobk at the {inst Lmage
which goes to the finst majorn , punctuation:

MUSIC, when s042 vodices die,

Vibhatés in the memony;
Fach one of these words is qudite familiarn Zo the neader or Lisitenen.
The syntax {8 qudiie usual . The statement {s {Juditfe explicit as
Lo Zhe physdical aspect of musdic in teams of #s04t vodces,” 1
can penQQLUe that when the nhyéicai sound 04 the vodce carnpying
Lhe musdic Ls stilled, the music can vibrate on as a hemembered
set of chornds on funes.

At this point the nature of Lifernature, especially poetnry,
becomes more patent, There L8 the contrast befween the Sound

as physical and fhe sound as nemembered, as ideal, rathern than as
neaf, T am "surprised? At this point of surprise 1 begin to feel
attitudinally involved. The next two fines do much the same Lo
me, on fon me:

Odouns, when sweel violets sichen,
Live within *the sense they quichken.

Here;, we go fo the sense 04 Amall; hene, when the odourns move

£0 thein intensdty bejore fthe demise of f“e violet, they are
smelled by ourn memory o4 them. The WOnd isonse” Aintellecitualizes
these two Lines,

1 feekl deeply at this point. T feel deenly because I am forced
£o see the greatl ftruth that often there must be a physical death,
a neduction fo phuysical nullity Lo gadin Antellectual insight {into
the natune of thdings.

The secand . stanza of Lthis two-stanza verse offers the primary
Level of expectancy.There 48 no unusual syntax o semantic
compongni:

Rose Leaves, when the rose 44 dead,

Arne heaped {or the beloved's bhedy

And 50 thy thoughts, when thou art gone,

Love itself sheall slumben on,
We were surprised and mowed in the §insf stanza at finding that
when the physdical senses abated, the didea of them was strhong
and alive. In the second stanza the thoughts of the dead may
be heaped as the Leaves fon the dead nose, but ouflasting each
L8 Zhe quiet hut efernal force of Love. When 1 nead the Lines
again, 1 nealdize how powernful L8 the matien of thought, of Shelley's
ideal wonld, forn while Love slumhens on, L% has no Life and
no ALgnLﬁLcance without zthe wonld of zhought. As Guanrey ohaserved,
Literatune 48 always congruent. That is, when the whole experdence
L5 complete, fhe reader undenstands that nothing has happened fhat
45 not human, nothing that is not an iLLusion :d4 Life, on not a
mirnon of some view o4 Life. Theréd can he no world of Lhought
without the world of sensation that dies to give ihought Life.
Vet, forn each individual, thought Leaves when the physical Life
Liself ends, and Love, without the 4irne of the mind, can but slumber.

Now, of counse, othens will see the Lines in a fashion somewhat

different, 1 am centadin. VYet, 1 would beldeve that fon everyone
there L& always that common Antroduction, the swift element of

being surprdised intfo {eelding by seeing expzirdience 4n a new and

PR (I PR B | N _ 1 o
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Mow, Lfhe poem is composed of words. These words were wiitien

by a poet who was noi unaware of their nature. Without the
§igLy-boun words and punctuation marts, zthere would be no poem,
and no Literature. Since Shelley did wrhife the poem, we conclude
that the words mgst carry the meanding, thiough their sthuctures
and gunctions, of the poet's chreatdive imagination, Yet, the wonds
on the prdimary Leveld are simple words, words common fo each
person,

The warads, then, while essential,are not the meanings of the poem;
in a physical sense, they may be the poem as an aesthetic ohfect,
But the arhangements in syntax and the phonolfogical notes

drhe part of the total structunrne which sets the stage for the
semantdic functions, The poem brought to Life i35 the Literature.
The poem alive .is Literature; otherwise, the poem L4 the poem

as hestricted to the sthucturing o0f the words in certadin
orhderings.

Literature~-poethy and other LLiterary forms-- is the world of
experdience--as ordered through words-- as seen by one Aindividual
who then heveals through his creative mind thuths great endugh
to be hepresented to other huiman bedings Ain this or in other ages.
There are those who wiite Literature; there are those who are

set on aedthetic {ire by insights into Literatunre; there are Zhose
who are moved by the Ainsights that the Literature provides

about the total workd of expenience, or about some unique gacet of
experdience.

It would seem unique to Literature that Literature is that depiction
0f experdience which enables a person to cheate wiithin himself

a total vision of a world that he does not have to objectify

for any person orh 4on any discipline, or for any ideal.

That 48 not to say that Literatunre is that private view 0§ a
private experience rederved for a few individuals only., Uerds that
are used by millions of peopfe over many, many years are alwanus,
for each word, zthe product of one mind. A man uses a word; the
word catches fire and carrnies meaning. The word finds Litself

in the dictionany as one 0f the members of a vast storehouse of
words for hetter carhying certain kinds of meaning.

In a hemote but not upusual comparison, we can say that Literarny
worhs are phivate visions of what musi be the public ..domain

0§ experience , The visions are phrivate hecause the one man

must create thrhough his total personality  his hesponse to what
he considers some facet of Life that comes as common, fhen as
unusual and, §inally, in its total picture, as apphopriate to the
human coendition,

It might be helpful to healie that Zhe greal poem oi the gheat
novel on the great short Atory ris each made possible because

the poet pr whiter reduced to nothingness his own . personal §Low of
images about himseld as himself in ordeéern to hear, to see, and o
portrhay a gheater vodce, that of some moving view of £ife Lfself.
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Mary Netherton, "Modern Trends in Forelgn Language Teaching: French . 7=
\ -« "Composltion: Part I
Every slnce World War II -the horizons of foreign language teaching have
been battle fronts between theorists and proponents of confllcting
teachling methods and approaches to second language learning. One may
hope that the fighting has stopped now that the cognltive-code
theorists have popularized their findings of the promising success
of a comblnation of limlted grammatlical analysis and use of English
with pattern drills ( unllke the first "Polly-Parrot" drills designed
to unconsciously condltion. students to speak in estahlished .patterns
wlth native-1ike pronunclation) are designed to teach pattern
transformations and generatlive speech. But, regardliess of the eventual
outcome of the preoccupation with habit formatlon and pronunciatlon
perfection that has almost conmumed French teachlng in at least the
last ftwenty years, nearly all French teachers who use 'il n'importe
systeme' now agree that wrlting, or composition, has been shamefully
neglected in the majority of systems, both new and old. Fér even if
the techniques employéd allow equal attention to be.spent on the teaching
of listening, speaking, reading, and wrlting, the last of these four
skills to be developed is often left with the smallest amount of
classroom tlme and the least amount of directlon outside the class.

""Also, since the disparity between the spoken and the written French
languages 1s so great, the difficulty of even the slimplest writing .
assignment makes 1t somewhat unpopular among students early in their
. .Wwriting. experilence. Furthermore, the lurking phantoms of "well-known"
English morphology and syntax are always Ilkely to root out whatever
French systems a student has lately been taugh to write.

Indeed, a recognition of the intense hatred with which many American
nativeé speakers of English endure courses in Engllish composition

. ".eduld indicate that French composition could be hated even more, For

not only does the Amerlcan student .of French composition encounter

all the difficulties he encounters in hls English class, but he meets
additional difficulties as well. Certainly, the study of composition,
in which a young writer seeks to express himself in what seems to him
a burdensome written medium, often causes depression and even

psychic upheaval in a student who is sensitive about belng corrected.
Since hls written words, favorite expressions, and clever locutions
may seem to him to be projectiOns of his very self, its renrganization
can produce angulish and hostility. And if such feelings are present
in the student who reluctantly composes in hls native ftongue, they
become intensified as he attempts to compose 1n another,
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Indeed, when the native language is English and the second language

French, the learner suffers from more than anguish and hostility. For
there is a significant problem of interference between these two lan-
guages. That is, whereas an American high school student or college stu-
dent of English does not know enough about the English linguistic system

to write acceptable English themes, he often seems to know English only
‘too well to allow himself to speak or to write in French. Instead, he
writes English in French, Therefore, although a student may not understand
the English system he uses, he is, however, so deeply attached to its basiec
patterns and vocabulary that when thesz confliet with cerresponding French
patterns he has great difficulty in accepting the French. Most of the time
such interference occurs on the subconscious level which prevents the
student from even perceiving- or dealing with the wvague and untouchable
frustration that comes from earnestly trying to write clearly, while con-
sistently having his papers rewritten by the teacher's stifling corrections.

Indeed, nearly all of the problems connected with English interference in
French composition result from the fact that there are a limited number

lof patterns that are parallel in French and English: there are just enough
similar patterns to trick, subconsciously, the student into expecting
Ialmost all sentence patterns and sentence pattern components to coprespond
between the two languages. Actually, however, only a few pattermns are
exactly congruent, while others are identical in seme situations, yet not
in others. Therefore, by assuming that certain French patterns allow him
to channel his thoughts in the same way that his own language does, the
American often thinks that he is composing in French when he is actualiy
imposing English patterns on the French words he is using.

For instance, one pattern that sometimes corresponds exactly to its

English counterpart is the subject-verb-direct object pattern. In both
English and French when a verb has a noun direct object, the word order

of the items is subject-verb-direct object. Therefore, the American student
has no pbtablem in composing French sentences built on this pattern. How-
ever, although English keeps this same word order--subject-verb-direct
object-- when the direct object is a pronoun, French has, has a different order:
the pronoundirect object-in French precedes tather than follows the verbd

of which it is an object—--except in the affirmative-imperative. Consequently,
students often forget this difference in writing even if they observe :
it in speech, For although they may use strange patterns in speech ,
without analyzing them, they often doubt and change them when .they see them

in the graphic form--on paper.

But however great the problem of English interfernce may be, it is not the
only interference problem that American students face in French composition.
For they must also learn to recognize and to remember French patterns

whdich correspond to each other in some situations, but not in others.

Again, the problem is more psychological than intellectual, for even though
an American accepts without question numerous English inconsistencies, he
may be reluctant to accept them in French.
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Since there are these unconscious problems in both external and internal
linguistic interference , one may wonder if 1t is posslble for a student
to avoid the almost uncantrollable act of confusing French syntax with
English and not mistaking French patterns for others. At the beglinning
level, perhaps brief simple warnings against lingulstlc prejudice toward
English, comblned with an almost exclusive use of French in the classroom,
can help establlsh correct French patterns in useful mental tracks with a
minimal trouble from English. At the intermediate level stronger and
more analytical warnings against English interference can be given,
together with the greater use of Erench baslec patterns which now may be
extended and expanded to allow a wider range of controlled expression.

At the advanced level the students can be allowed to indulge in the more
meticulous comparative analysis and even in the heretofore forbidden art
of translation in order to sharpen their awareness of the singularities of
the two systems.

In the second part of this paper I will specify more particular
methads and techniques that should ald in solving some of the problems
the American-English student has when facing the task of written
composlition in French.
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' Nelsen Brooks, Language and Language Learnling :
Practiee, 2nd, Ed., N.Y., Harcourts Bracé, and World, Inc,,l1964,p,173,
—  F& .
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174,

Ibld.’ pl

Ibid., p.
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In the
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after the student has progressed steadily through these three stages,
wherein his development has been carefully gauged to his experience,
he is ready to begin to write essays and themes.

For beyond the paragraph lies the realm of composition "where concern

for creativity and the perfection of writing as a fine art begin to

assume primary importance,'"**%* However, no matter how creative, imaginative,
and artistic the mind and talents of an American student of French, his
'writing will be labeled as "contemptible,”™ "illiterate Franglais" or "Frenglish"
unless it conforms to established French syntax and morphology.

An instruictor's first effort in composition-teaching, then, is teo give his
students practica in completing sentences from which key words have been
removed. The second endeavor is to teach sentence-writing by presenting
familiar information as raw material to be channeled through suggested
|patterns. And the third objective is to teach the organization of sentences
iwithin the paragraph unit by having students follow models in order to
iencourage the learning of "logic of presentation and aptness of expression

'in addition to correctness of form."**%%% By structuring the learning
exercises with these careful controls, students are allowed to gain experience
in writing while their writing experience is not given the freedom to fall
into the familiar interference traps mentioned above.

The essence of these suggestions, therefore, is that students must be lead

in an orderly and systematic fashion through the composing of propositions

at the subsentence level, the construccing of complete sentences, and the
integrating of sentences into paragraphs that are complete, unified, orderly,
and coherent #*#*%#%%_-_byt that are 'avant tout' 100 percent French. Then,

and only then, after the student has gained experience and confidence in
paragraph—-writing, is he ready for more advanced composition assignments--
putting paragraphs together to construct essays, themes, and other forms of
composition,.

However, even now the students should not be given extremely long assignments
to prepare until they have gradually built up their composition endurance
¥rom the one paragraph level to the five~hundred word theme, and slowly
. beyond that point. For in moments of fstigue, bewilderment in crisis early in
one's experience in writing whole composition, a student often falls into
lthe more familiar syntactical patterns of English, unknowingly slipping
away from the more correct French ones. The result is that the student who
is required to write too much French too soon in his development begins to
write English in French. He uses a French lexicon but arranges it in English
structural schemes: he employs English idioms and French functional devices
filled with EPench words.

Ak kk
Bnooks, Op. Cit, p. 174
Ekdkk ~
Ibid, p. 174,
fdok gk

James M. MecCrimmon, Writing With a Purpose, 4th Ed., Boston,
1967, Houghton Mifflin, p. 109.
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Another concern in addition to that of length during writing development
1s the problem of choice of subjects upon which longer assignments should
be written. Such choices should be carefully guided by the instructor
until the American student becomes skillful in converting the devious
Americanisms of his thought into standard, legitimate French. Consequently,
for his early writing assignments, he should be steered away from deeply

| personal subjects whose roots are entrenched in a purely American cultural
context. I'or certainly the more deeply Intimate the subJect of his wrlting,
the more difficult 1t is for him to separate the message of his thoughts
from their English medium. Likewise, ldeas evalving from the unique in
American culture are more difficult to explain in any foreign tongue,
especially in French wherein Engllish interference is almost inevitable.

. Indeed, for the beginner, the best French theme topics are those taken from

| French literature and from French cultural concepts.

Therefore, regardless of what method American teachers of French use

to teach the phonology, morphology, and fluent manipulation of the French
language, many of them have come to agree that no one pure system can
achieve all the objectives of teaching American students to listen,

speak, read, and write French with near-native success. Thus, lnstructors
are discovering that the best method i1s a mixture of methods integrated

to emphasize both analysis and practice. Furthermore, they are recognlzing
that all methods can be adapted to the teaching of original compositilon
gulded by applications of common sense, cautlon, and control.



ol oty % S M b S W L Tag TRNSW
BT e g (P S

ri:\ L N \\\\\“k
\\'5_ ‘: \\_ \_ AN AR
PErfodicals \Deparmish
Uohnson Camden Library
Moarehead ‘State Wnlversity

MOREHEAD STATE UNIVERSITY/BULLETIN OF APPLIED LINGUISTICSY Volume VI, Number 18

Dr. L.W. Barnes, Editor: " Language and the World(s) of the 'Tactile""Part I

Much work has been done during the middle part of this century in the
sensorial areas of the tactiles the worlds of touch, or pressure. Much of

the work has been done by the psychologists and by the physiologists. The
psychologists have been interested in human behavior and the tactile aspects
of the individual. 1If, indeed, the. skin is the boundary  of each organismn,
there must be external pressures to which every individual must be sensitive,
or sensitized. One must make the minimal or minimum suppositions that every
human being must view his own responsesto his own tactile pressures
against the outside world , as well as the outside world's physical pressures
on him, as an individual,

In addition to such pressures as those which evoke pain, warmth, and cold,

as physical, there are the pressures which seem emotive or attitudinal in
nature. I do not need to labor the point that everyone is aware of physical
pressures of all kinds or degrees exerted against the individual--such

pressures as physical blows, the thrusts of gusts of wind, the backward _
thrust of the steering wheel, the reactive Ppressures of mattresses, underwear,
gloves, shoes, socks, and other pressures such .as- heat and vater vapor.

Then, too, there are the natural pressures aexerted by the body against the
entire external universe. Some of these are natural, mechanical, and operative
below the level of cdonsciousness. Others are consciously manipulative.

There is the opening of a door. There are the many twists and turns. cof arms

and legs very much a part of facing an ordinary physical reality. Many

of the tactile’experiences 'are so automatic and essential that the'individual
is not aware of them in a way which arouses emotions or which evokes some
intellectual speculations.,

Then there are the pressures or experiencescf touch wherein a certain kind of
touch is expected. With the conscious tactile experience there is also an
expectation. The expectation can be one accompanied by or indicative of

an intellectual speculation. If I consciously search out to touch a

certain object when I need to touch the cobject or when I expect to touch the
object, there is at least some degree of expectancy which has to be justified.
I might say to myself when I am trying to work ocut how to open up an object
that " 14f I put my right hand here and my left hand there and turn, the cover
should come off." There the tactile experience is projected, some level

of expectation brought into my intellectual focus, and some intellectual
response while I am performing the action, or after the action is performed.
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The world of the tactile is never free from the world of the emotions.

Whether ithe emotional association is that of destruction, or that of expectancy,
or that of rejection, or that of deprivation, or that of dislike, touch and
the emotionrs are many, many times inseparable. The one evokes the other.
Lawrence Frank, in his excellent essay on "Tactile Communication" expresses

his views:

The skin is the largest organ of the body with a variety of
: functions including the crucial function of acting as a
thermostat for regtlating the homeostatic processes.
’ Being exposed to the world.,it receives the direct impacts
of the environment which it medfates to the oxganism.Also,
the human skin is being e¢cntinually renewed in the epidermis
and is richly provided with sweat glands... The skin has
both s taste and an odor... *

'Implicit in the words is the impecrtant point that the world of touch

is far from being a simple matter. Odor and taste '"strike." A particular
kind of an odor hits hard! We respond, I bellieve, to the odor as we often
do to the physical pressure agalust the skin, generally, or against any
particular part of the surface of the body, specifically. We are hit by
-certain perfumes. We flinch. We advance. We retreat., Quite often the odors
affect not only the nostrils, but the entire body . The odors can strike
physically, with no previous expectation omn our part. We can anticipate the
tactile blow of the odor. We can anticipate this blow intellectually or
emotively. We can take attitudes or develop. attitudes toward odors, and
the attitude will reinforce the striking power of the ddors themselves.

Such is also true of the world of different kinds of taste., I taste. licorice;
'the taste Is a blow. Now. one may interrupt  me and say that it is a
scientific fact that we can smell only what 1is diffused as a gas, that we
can smell no solid. I will agree, of course. Then one can urge that

no one can taste a solid. To taste anything, that thing must be in liquid
form. The surface molecules of a solid are in liquid form, and, thus, when
anyone asserts that he tastes cheese, for example, he really tastes the
surface molecules which have become liquified, All this is granted,

But that does not take away the assertion that when I taste such a substance

as licorice I am actually touched, and I do not mean by the mass or weight

of the licorice as such. When an object is tasteless, quite often the object
is tasteless because of behaviorial as well as physical reasoms. It may be
true that any form of experience which has mass, occuples space, and is subject
to the pull of gravity does touch. In fact, it would be a contradiction

toassert that a thing does not touch. FRot, apart from that volume or mass
- factor, the odor or taste does strike.
* .

» Lavrence K. Frank, "Tactile Communication,'
- Psychology Monographs, 56: p. 210 ( 1957).

article from Genetic
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We can make the samé assvmptions and asserticns about sound. We are aware

of the nature of sound waves, and we kncw, adequately enough, how they operate
in our auditorial processes. Yet, sounds do strike. We feel them. They kouch,

I know what I have in mind ,and I knowvw how a soft sound "feels™ in a tactile
way. I can feel that pressure cf the sound of the wave. I can feel the blow
from the rolling tcnes of the drum. I can feel the shutting or opening

of the door.

'Then, I can also feel what I see. I am stxuck in different ways by the
electromsgnetic spectrum in operation. I am touched in different ways by

red, orange, yellow, green, blue, violet, and black, and by all the combinaticns
of color. For example, I, perscnally., feel whippped, cut, lashed, and

infuriated by certain shades of orange. I am 1literally flogged by that

color, and by certain shsdes of brown. I 2m jabbed by octhers. I am pricked by
.pastel colers, I do feel them physically.

Thus, in addition to the overt and explicit J]abs, thrusts, pinches, twists,
turnings, and crushing pressures from the world ¢f sensible things, I am also
‘touched in many various ways by that which 1 smell, by that which I taste,

by that whieh I hear, and by that which T see. And, as I have indicated in

the process of developing this paper , the pressures, as i1illustrations

of touch, are real, whether carrying real mass, cr not.

After a while--after I habituate certain kinds of real touch and after I
habituate a positive or negstive response or attitude toward touch whether
physical by mass or weight, or whether by sound, smell, taste, or vision--

my feeling or touch about these aspects of experience becomes fixed or oriented
emotionally. I am impinged on not only by physical materiality but by

Fhe fdeas or emotions I have associlated with the +wast and bewildering world

of touch. : ’

Yet, despite the fact that we are invelved, irrevocably in such a weorld,

wve do not have very much of a nonverbal world of appreciation or evaluation
"in terms of "&S..%.35....when." That is, we do not know how hard, soft,
'malleable, or ductile each thing or idea may be. When we assert that "A" is
"M"gsoft" and "B" is "hard," we do not have clearly in mind the range that
exists between that which is very soft, on the one hand, and that which is
very hard, on the other hand.

Then, too, my emotions strike me. I can feel "anger." I am pressed down,

physically, by grief. I am buffeted about by astonishment or samazement.

I am involuntarily stitetchédd ,in a vertical sense, by the impact of ecstasy.

In all emotions within all emotive states, I am actually "pressured." I

am always touched. But the pressure or touch of words seems equally as

i pervasive and as powerful and as inevitable as the pressure c¢f tcuch itself,
‘or of the the senses in their tactile impacts. We need to consider the

:force of pressure of words at some length.
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Words strike! Words touch! Phrases exert pressure. More macroscopic units
of oral or written composition exert tactile force. Let us agree that the
word is not the thing, not the referent. Yet, our skin can curl, expand,
wrinkle, or otherwise react to the word, as well as to the physical pressure
of a thing, or as well as to the blows of that which we smell, taste, see,

: .aid hear., It is excellent that I should understand the difference between
the word and ‘the referent..But I do feel, physically, the word. It may well
be that I feel that word as strongly as 1 feel an exploratory fingernail
tickling the more sensitive parts of my anatomy that are subject to tickling.

When we say-that words have striking force, we admit that they strike the
attention; they strike or evoke the emotions; they aid in developing

) attltudes 5 but, again, they also have physlcal impacts. Some words have

< more- strlklng force than others; and such is the case for phonemic reasons,

,perhaps.. . -
, .

f-.

= It has been known for some time that phonetic elements of a language have a

certain strlklng power with respect to the other elements, That is, there
is .a relatlve set of values: among the different phonemes insofar as the
ability to "strike the- audltorial blow is concerned *Nearly all linguists

L-worklng” with phonology will 3§ree that the "th" combination has the

: . leagt ;striking power and that -the'i' as .in line and the"oi'"as in

,fS°1l have’%he most strlklng power. At least we have the wupper limits and

sesuthe' stnlklng power of the phonemes is set out for

1. sounds and “for .thé  consonantdl sounds separately. Of course,
ing out the: total striklng power ‘of a- word, for example, the result
h’-ﬂtotal ‘of, the number * offrelatlv: striking power figures

el hwneme constltutlng the word. If; for example, the word "W"
dlstlnct Bapﬁ"_ﬁnits . as 11, 18, 4, 9, 13, respectively and
rvely, ‘the _retal .‘"RSPV” would be the figure "55." #*% But
factor -should always be con51dered in dealing with intensity.

. ibe- cof51dered in, terms of the unit of time rpequired

phonemes.~

. ?ﬁul Milié, J.B. Kelley, Ralph Potter, and
¢ ‘xRobson s ~book The Orchestra of Language,
is.'a landmark in this area. “
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Nearly all phonologists work in decimal fractions of the second when
counting the time required to articulate a certain phoneme, The longest
phonological time --~duration-- 1is given for the "i" in "dine, for
example, or the "oi" i 'eoil, as another example. *** Thus, we have

two factors. First, there is the relative striking power of a phoneme, and,
next, there is the relative decimal fraction of a second required to
articulate 'the phoneme. Tt is widely agreed upon that the phonemes

"k" and "t" have the lowest rmts ***% for each has acratimg no higher thanm
.02 seconds.

Much work needs to be done with regard to intensity or texture. It is
possible to have a relative striking-power factor of 25 and a relative
mean--time in seconds of .20, giving, for intensity , 25/.2 , or

125, It is also possible to have a relative striking-power factor of

only 20 but a relative mean-time facter in seconds of but .1 . In the latter
case or instance, the intensity must be calculated as 20/.1 or 200.

Thus, the <impértant point to keep in mind is that the result gained

from dividing the relative striking-power value by the relative

mean—-time in seconds is the only fruitful wazy to approach the question of
striking power—--through intensity.

Furthermore, it is probably equally important to stress the fact that

the sentence value for intensity will give a more useful result than

can be obtained from looking, separately, at the intensity value for each
word. The rhythm of the sentence is carried through "ups" and "downs"

that are far more useful, meaning-wise, when considered in sentence

context and design. Of course, this brief discussion does little justice

to the substantial phonological work  .that is being domne in this area. However,
the discussion is to be considered simply along the lines of auditorial
stimulation initially.

It is true that the words do appear to strike the skin and the other organs.
The increase in blood pressure is more than directly related in an
arithmetic sense to the difference in intengsity. The intensity of ‘the

words does affect the entire tactile system, and it does effect certain
changes in this system. It is not enough to ascribe this "touching"

effect or this "pressuring"”" effect to the action of the waves on the

delicate auditorial receptors. The entire human organism seems to be touched
with the intensity of the word, phrase, clauses, or sentence. We now

turn our attention to certain unique word listings.

F Y
Robson, op. cit., pp. 148-149.

ok ke de
Relative Mean-Time in Seconds
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Experience with words and experience with the referents of words result

in individuals being touched. The word "hospital" can strike an inddividual
in muech the same way as a blow or punch might affect him. Whether the learned
experience with the hospital is a general one of a negative nature that
affects the whole personality and the whole human system subject to tactile
pressures or whether the experience is one where part of the total experience
in the hospital gives the general or specific tactile result, there is no
question that what we experience can result in tactile experiences when the
word standing for the hospital i3z used. It cculd be that the sounds
constituting "hospital"” evoke the association of the soft punch of a
hypodermic entering the skin. 1In this instance, the one pressure from one
single experience-among classes of other experiences undergone in the
hospital - is sufficient to color the entire concept of hospital on the
nonverhal level and the word "hospital" on the verbal level.

We could use many other illustrations. Now, we come to the area or realm

of word associations in sequence or serial form. To use one illustration, there
are at least sixty words which denotatively and connotatively.refer to the

nose, or evoke perceptions concerning the nose., There are such words as
Ysnout," "sneeze," "snub,” "snivel," "sniffle," snicker," and "snore," among
many others. In addition to their evoking an image of the nose, these words
also strike; They have distinct touching effects. There are other special
lists with their special effects. There is a list of jarring and violent:
sounds, generally indicated through words with some onomatopoeic sounds.

Such words as "clacker," "crash," "cloeck," "crackle," "crash,'" "grapple,"
"erow," and "chatter" have pressure or touch effects as well as sound
effects. Of course, different individuals have different sensitivitiées to
sounds generally, and to some sounds specifically. Those who hear the sounds
most acutely are often those who feel the pressure sensitively. Now,

of course, all this is not to say that every word does exercise a touching
or tactile effect. Nor is it true that teo be struck by a word is the same
physieal experience as to be struck by a stone, for example. It is possible
to be scratched by the physical pin so as to leave a cut, or scratch, or
trace of blood. The word "scratch" will, I believe, touch or exert pressure
on the individual, without leaving the extermnal physical mark.

It is the inner sense of touch that is quite likely the same in each

instance. Sometimes, as is urged in Hamlet, the "word's the thing." We do
respond, then, to words through their striking power, through their intensity.
through experience with the referent for which the words stand, and through
the wordes themselves.

Each language will have words which because of their phonemic combination and
their phonological ordering evoke a set of gserial or sequential associations
which affect us in many ways. One of the most significant ways in which we
are affected is that of touch or pressure. Of course, there are other
behavieral factors which need more consideration than we have been able to
give here.
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R. Q. Wunfield "Language Instruction and the English Idiom" Part I

I consider an "idiom" a set of words whose total meaning .differs from the
sum of its parts. When one says, for example, that we have to make a
concession--that we have to give up something-- "we have to give way,"

we communicate or express an entirely different meaning from "give"--to
present-- added to’ "way" or path or route. Yet, as is true in virtually
all examples of idioms the metaphorical origin of the phrase seems quite
apparent. Of course, there is another condition where -idioms. gain their.
effect or derive their nature through a functional shift; that is,

when there is a functional shift which does not result in metaphor.

In the example "He went home," we have idiom that comes about through
completing the verb "to go" with the noun used as an  adverbial of
Tocation. As with all verbalizations, any idiomatic expression or
statement comes from one individual. If the expression "catches on"
within one or more groups, some wide acceptance results. Then the
expression comes into wide usage on regional, national, or even
international scenes. Eventually, an idiom, whether the result of
metaphor or the result of a functional shift, obtains such wide
acceptance as to become a part of the Texicon for that time and place
in language history. Then people use it so regularly and easily that
it does not seem as though idiom is being used. ‘

On the other hand, an idiom may not_ "catch on." It may remain confined
or Tocked within a particular Tanguage--speaking community--usually
within a group of the same cultural or-sbécial background--or it may
enjoy a period of popularity and then fall into disuse as it is supplanted
or taken over by other modes of expression.

u

I dare say' is another good instance or example of this. Not many years
ago it was a popular idiom among a wide range of British people to
indicate the Tikelihood of an observation that the speaker was making.
Today, it is rarely used, and I would not be surprised if in a few
years' time it:were to disappear from current or wide usage.

#5ince idiom arises within a group of cultural similarities, we can
distinguish between idiomatic usages which remain c¢losely bound to
the cultural expression of a section of *the language community and those
which gain universal currency. In fact, we shall find it useful to think
of English idiom in four broad divisions, which I shall try to
illustrate:
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“~71. Idioms which may have been 'culture-bound' in the past, but can
hardly be considered to be so now and are generally accepted as part
of the lexical core of the language.

Do you know the 'short cut' to the river?
They all 'paid tribute' to John's generosity.
This, 'by the way,' is not the first time,
His parent are quite 'well off,'

She refused 'to take part' in our game.

A large number of phrasal verbs fall into this category: put off, keep
backs, put on, put by, go on, get on, leave off, work out, go into,
look after, stand by, take up, and pick up,

Now, we may well ask why we have these phrasal verbs, We have observed
that idiom is mainly associated with metaphor, We did also observe that
a functional shift results in idiom. Let us take a closer Took at the
category of phrasal verbs.

We will agree that we have the following equations for meaning with
respect to the phrasal verbs just noted:

put off = postpone get on = make progress
keep back = retain leave off= stop

put by = save work out= catculate

go = continue go imto = investigate

look after = supervise
stand by = support
take up = absorb

pick up = collect

[t will be quite interesting to note that in virtually all cases the
phrasal verb replaces the overt Latinate form of the verb. The only
phrasal verb which is not in the set of verbs with Latin prefixes

is that of "leave off" which replaces "stop." In all cases other than
that of "leave off" the phrasal verb carries more immediate -tanal
force or vigor that the single word (verb) replaced. In the case

of that where "leave off" is equated with "stop," there would seem
to be a phrase carrying less phondological force than *“stop."

In each instance the use of the phrasal verb deepens the connotative .
range, and, in so doing, tends to evoke or express more emotive force.
In using "put off" in place of "postone," we substitute meanings for
the rather neutral "postpone." "Put off," for example, indicates more
than delaying an act or decision. A negative or blocking note is
introduced. The individual as well as the act or decision is involved.
There is a sense of threatening power in the "put off"” that is not
present in the " postpone." There is a personal equation introduced.
It is not surprising that we arrive at the point where the statement
"You put me off" carries far more than a "delay" meaning., We are
moved, too, from the depersonalization in "postpone" to the personal
note in “"put off."
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With "“keep back" there is a sense of an order or command, There is
also the meaning carried of holding something back, In addition to

the note of holding back an idea, money, other things, or a group,
there is also the note of "holding out” on someone or something. In
this case, as with "put off} there is a more personal tone than in the
single verb that the phrase substitutes for.

Each phrasal statement appears to have a much greater phonological striking
power, as evidence by ‘"put by," " work out," "pick up," and "stand by."
Further , each term seems to acquire more meanings over time. That

is, the term becomes more personal and more emotive-evoking. Consider,
for example, " look after.” A person can say that " There is no need
for you to stay, I will vremain and 'look after' the matter, Here, there
is the substitute for _-—“superyise.” Then, the statement to another
effect can be made. An-pEéFson says " Don't worry, I'11 *look after'
everything for you." Here, we are away from 'supervise.” The connotation
is to the effect that "I'T11 protect your interests." Then, invariably,
we come to the situation where there is a negative tone. In such

an instance, we have something Tike the following: " He thinks that he
will get away with it, but, we'll 'Took after' him."

Obviously, we can continue in the same vein with each of these phrases.
In using the phrase "lTeave off" for "stop” it might appear that we are
'going for' Tess force. However, such is not really the case, From a
phonological point of view, the force of the phrase is about the same
as that of "stop." We can obtain a greater range of meanings with or
through the use of " Teave off" than we can by staying with the single
verb. Let us go back for a short time and consider the five sentences
set out before we considered "phrasal verbs."

In "short cut" we obtain compression and striking power, because it

is not possible that the phrase "the shortest way," or the "nearest way,'
or the "shortest distance”. . has the force and direction of "short cut.'
Further, the tone of "cut" itself, together with the imagery of- ¢ouch or
pressure brought about by "cut} deepens the emotive tone of the phrase.

In the sentence "They all'paid tribute' to John's generosity," we

have metaphor, of course. However, we are struck by the association

of "tribute" with that which is regal or imperial. The "generosity" is
not Tegal or imperjal, but the equation of meanings carried by "tribute’
serves to enhance "generosity."

i

In the phrase "by the way," we are able to enter the area of process,
since "by the way," evokes a sense of & continuing state of affairs.
Thus, in " This,'by the way, is not the first time," we convey a sense

of having a chronologital set of actions or omissions that establish

a precedent, knocking out any chance that we are at a "first time
position." Then, the 'wkll off' in "His parents are quite 'well off,"
deepens to a range of meanings apart from being wealthy or comfortable

in a material sense, For example, the "well off," also connotes a sense

of Tleisure, of being free from pressures, Then, in "She refused

‘to take part' in our game,” we have a darker tone. For the one spoken of
apparently deliberately refuses to cooperate! It is not just a question

of non-participation. Thus, the idiom, as discussed in this first section
of the paper, extends the emotive range of meanings, at least,
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I have pointed out the unique nature of._idiom in the first part of this
presentation. In pointing out that Engliish idiom comes in four broad
divisions, I indicated that the first division dealt with idioms which
were culture-bound in the past, but not so now, Further, I pointed out
that a number of phrasal verbs fall into this first category. It was
then noted-that the phrasal verbs 1introduce~more power, emotively-
speaking and that they do so through moving to different connotative levels.

In the second broad division, there are strong metaphorical idioms

w@1ch are to some extent culture-bound. They present 1ittle communication
difficulty because the metaphor is so obviously apparent. We 1ist some

of these:

He'lost his heart'completely.

It was-a'shot in the dark.'

You're 'wide of the mark.'

Until you told me, I was'in the dark.'

I am certain that you will'come around'to my
way of thinking.

Please'fill me in'on the details.

The metaphor is obvious. I suggest that metaphor is an indirect self-
contradiction, quite explicit in nature. The metaphor in the examples
Just given is such as to indicate that one part of the personality--
in each case-<is so strongly emphasized as to stress that part to the
exclusion of all other parts. In the examples the stress is entirely
negative. The "sense " or the "head" or the "mind" is revealed as
entirely inadequate. I am certain that +this statement is readily
supported in each example save that of "come around."” However,

some reflection should indicate that the "coming around" to "my

way of thinking" is not going to come about through the rational
processes of the one who makes the assertion.

The third class is also strongly metaphorical, but in order to ensure
successful communication, a superficial acquaintance with the social
or professional activity from which the metaphor is drawn is
required. The following examples are at point:

I know you've got 'something up your sleeve.'(conjuring)
There were no holds barred.(wrestling)

He saw red. (bullfighting)

We're down to rock bottom (well-digging)

They had a stroke of luck.( from mining, a strike)
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In the fourth broad division, idioms which are culture-bound to one
or more language variants and would tend to sound out of place and be
misunderstood if used in other variants are dominant. Consider
the few following examples:

She told me she couldn't bear him.(bear his company)

In ht new uniform he .cut quite a dash.( made a smart and
dazzling appearance)

The manager gave John a severe dressing down (spoke to him
in a manner indicdafting serious displeasure).

She wondered whether he was on the level,(honest and straight-
forward) ,

She stood me up.(discontinued a friendship).

How did you make out?(What happened to you?)

In this last class we have a number of phrasal verbs. Many of them are
orthographically identical with those in the first class, but have other
cu]ture-bound‘connotations.

Such idiomatic usages arise out of the cultural atmosphere that is prevalent

in the Tanguage community. It would be difficult with many of them to trace
them back and discover exactly how they originated. "He was stumped for

an answer"” comes from the cricket field. "He had another Took to assure
himself that all was shipshape' comes from a traditional nautical back-
ground.

A1l the examples given may be said to be colloquialisms. But the border-
line between a colloquialism and an informal idiom 1is a very tenuous one,
indeed. If one attempted to lay down what was or was not acceptable

in formal speech, or informal speech, or in writing, he would soon become
involved in pointless and unprofitable argument.

We have now to consider whether the classifications I have attempted
are of any importance to a teacher of English. The teacher of English
where English is the primary language has his hands full in this area.
But the idiom is spoken; identification and classification are what are
essential here.

Then we have the teacher of English as a foreign language, He moves
along these scales as his pupils' proficiency increases, selecting
carefully among culture-bound idioms those of the variant which serves
him as a model, and for the purpose of encouraging understanding rather
than active use. The teacher of English as a second Tanguage faces

a more difficult problem.
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For the whole point of a second language is that it must ultimately
become available to the learner as a medium jn which he can think
and write creatively. He can express the whole of his personality.
He cannot be expected to do this through idiom that is culturally
foreign to him. For this reason, we find in areas where English is
used freely as a second Tanguage that a local variant with its own
idiom establishes itself. We must be careful not to suppress some
foreign idiom as "bad English."

The examples given could be tolerated; in fact, we would do well to
permit _them:

We shall try for second-class tickets,
I want to drop down to the corner,

The examination disappointed me,

I am financially weak this week.

He went to take breakfast.

May I follow you to town.

It can be seen that the idiom 1is certainly intelligible. Of .course,

we are speaking here for the student learning- English as a second language,
Even so, we could tolerate these statements for students using English

as their own first tongue.

As regards the first broad class, the teacher should encourage the students
to learn and to use these forms. A Tittle more caution is required

with the second and third broad classes of idiom. The idiom should not

be forced against natural inclination. Since few of them present problems
of comprehension, there is no problem in exposing our pupils to them

and Teavinc 1t to .our onupils to pick and choose whatever appeals to

them. In any case, picturesque Tlanguage has such a strong appeal for

most language-learners that they will tend to use too much rather than

too Tittle. There is therefore 1ittle need to practice using these

idioms.

It is the culture-bound idiom that causes the most difficulty. These
phrases tend to be misunderstood or misapplied when used within a
cultural setting that is; foreign to their origin. One of the major
difficulties facing an outsider is to gauge the right degree of inform-
ality in which they become acceptable. Even a slight error in this can
give offense or cause a sentence to sound quite Tudicrous,

However, through films, radio, television, certain culture-bound idioms
catch on and are readily incorporated in the Tocal variant. That is as
it sholld be. The more recent variants of English readily absorb from
the older variants such usages which appeal and "feel right.!

The vital thing is that the impetus to absorb a particular idiom

comes from within, thus bridging the culture gap.
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In Philosophy, The Journal of the Royal Institute of Philosophy,
Richard Robinson's "Ought and Ought Not", suggests that there
are four uses of "Qught." His first has to do with the "moral
ought™; his second, with the "Prudential OQught'"; the third, with
the "Ideal Ought™; and, finally, his fourth, with the "Probable
Qught."

In the first, the "moral ought,'" Robinson urges that the word
"ought" 1is used to express the moral law or necessity. It is
interesting to note that he beélieves that when one uses the first
person singular and plural and the third person singuiar and plural,
the inclusion of "ought” signs or signifies that "ought" carries
the moral force. The sentences "I dught to love my father," and
"She ought to love her brother" state the moral 1law, necessity,
or obligation. Robinson gives as a further example the sentence
" You ought not to have spoken to your mother like that.” He
conslders this a singular moral decision coming from some moral
compulsion, ’

We can see that each example given is a Pattern II Basic Pattern,
using the transitive verb, The verb completer 1s quite singular,

or specific#*0f course, we might wonder whether "'his first sgentence
relied upon 1s thé general lay from which he derives hils subsequent
examples. He states that "We ought to honor our parents."

Perhaps we are to imply that the "We" is wuniversal, and the "our"
is also universal, leading to the equivalent of "Everyone ought to
honor his parents." However, perhaps it is the very ambiguity

of the "We" and the "our" which gives the "ought" its moral force.

"If the "We"™ is the collection of a set of intimate I8, and the

"our" is a set of intimate mys," then we can have the intimacv
as in "We ought not to have behaved like that toward our wives."

Robinson is fairly convinced that " You ought not to have done

that" is not a clear deduction from some moral necessity. If that

is the case, then Robinson, and those who are in his camp, would
assert, perhaps, that the verb completer "that" is not sufficiently
explicit or singular for moral law force. We might infer that
Robinson would agree that a knowledge of the total situation might
find the statement one deduction from some moral law. It is worth
stressing the fact such discussions as these are always more clearly
defined when the total situation is defined.

Richard Robinson, OQught and Ought Not," article in
The Journal of the Roval Institute of Philosophy, Vol. XLVI,No.l1l77,

pPp. 193 et sequentia,
* %

By "verb completer," I mean that which occupies the third
position of a basic sentence pattern,

]
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Robinson's next example 1s fair enough for his position:

You, being a strong man, ought to have gome to his aid." The
position seems to be that "going to one's aid" does not specify

a moral obligation or law as clearly as 1is the case when
specifying what ought to be done or ought not to be done tg ome's
parent, wife, or other kin. Yet, there is a distinct uneasiness
hers,and perhaps the uneasiness 1s brought about by the very lin-
gulatic - ordering of Robinaon's article; to use Robinson's

own words:

"

Even when the singular judgment characterizZes
both the agent and the action, as "You, being
a strong man, ought to have gone to his aid,"
it may still be obscure what, 1if any, moral
law implies this judgment. *%*#

First, Robinson did not define "moral law.'" He did not define,
for his purposes,"moral." He did not define for his purposes
"law,"™ And, he certainly did not define for his purposes-or
for ours thée ceoncépt of moral law.

When we go back to his opening statement that the word "ought"

++. is used to express moral judgments. It is used
to express moral laws, as in "We ought to honour
our parents ... LE T

we accept thils initial statement to
the effect that he considers honouring our parents a moral
law. Certainly, it is his right to make that statement, trusting
that the readers will go along with him . Now, our problem
comes in accepting his suggestion that "honouring our parents”
is a matter of moral law in a sense that "going to one's
aid" is not. Presumably, we would not call it a matter of
moral law that we should go to the ald of a safecracker.
And it is tolerable that we would hnot:be.chided were we'.to insist
that going to one's aid, generally, i1s 2 moral necessity, or
a deslrable act.

We could take a look at "strong"'" and consider whether . that
word refers to physical power, to emotive power, to moral
uplift, or to intellectual power. To aid cne's fellowman

has been rather universally construed as a sign of satisfying
one's creator, of being moral, of obeying a divine command.
Now, if it i1is urged that it is common knowledge that one of
the Ten Commandments relates to the honouring of one's parent,
we can scarcely disagree. However, it is also common knowledge
that a good man is one who obeys the moral law, written or -

unwritten ,and that coming to one's aid is a moral act --and,
perhaps, a moral law.
Kk %k

Robinson, op. cit., p. 193.
kkkk

Ibid.
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All through the section dealing with the moral "ought"” Robinson
struggles from a poor initial definition, I belleve. It would
have been more fruitful to open with the assertion that

the inclusion of the word "morally" is both binding and explicit,
at least from the speaker's or the writer's point of view. If

I say that " I believe that you ought to obey this law from a
moral point of view,” I have no problem wurging "ought" and
"moral law," whether I may or may not be redundant.

Robinson points out that not everyone who makes a singular
moral judgment may have in mind the general moral law or
principle funder which the singular statement may be subsumed
or subclassified. Then, we are led to the thormy position

of deciding whether individuals are conscious of the source
for their particular statements. Presumably, if anyone agrees
with someone else that a singular moral statement or judgment
has been made, there must be some -common denominator. And that
denominator points to wuniversalization,

Robinson uses as an example of a singular moral judgment " She
ought to be slapped.” I do not know how we can call that
statement a singular moral judgment. For if that statement can

be a statement that can be other than a singular moral judgment,
we have a real problem. Now, that statement cannot be a

singular moral judgment and not be a singular moral judgment

at one and the same time. If the statement is a singular judgment
at"time alpha"and another that is not a singular moral judgment
at"time beta," what can we guarantee about the time of its
utterance or the significance of its cccasion?

The sentence ''She ought to be slapped,'" could well refer to an

occasion when whe might be slapped to bring her to consciousness,
an occasion of concern, rather than one of punishment. Robinson's
words do suggest that this singular moral judgment could be
"deduced from several general judgments."#%*%**%* Ye know that
words do carry.several meanings. We know that when words are in the
dictionary they carry more meanings than when in a sentence-or-
greater context. Nevertheless Robinson's case 1s weakened consider-
ably by his failure to establish direct deductional routes fron
any peneral moral law. Robinson abruptly shifted his position.

He shifted to one of defining "ought" in the sense of its

being a categorical imperative. He mnegated "ought" as a value
judgment. He finally rested his case as to moral law on his
negation of the relevance of value-judgments. For him, "ought"
and "ought not”™ are equated with "right" and "wrong," not with
"good"or"bad' We ought to do what we are required to do, and
what we are required to do is that which is right. We ought not to
do that which 1s wrong. But, here, sadly, ordinary usage steps in
to break up this Robinson gambit. We are quite willing and anxious
to say that we ought to do that which is good; we ought not to do
that which is bad. In the next part to this paper,we look at "ought"

*%%%%* Robinson, op., cit., p.194 again,
kk%%%% Tbid., pp. 196-197.
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In the last issue, I raised a few questions concerning the first
aspect of Robinson's "Ought and Ought Not." The problem centers

on language; the problem 1s substantially linguistic. In asserting
that "ought" and "ought not" have four meanings--moral, prudential,
ideal, and probable -- Robinson poses himself the problem of defining
each term as separable from the others. Presumably, when one can
find an area of definition for each usdge uniquely different from
the others, definition has been successful. In the first use

and usage of "ought" and "ought not" as matters of moral law, I
suggested that in the article itself the distinctions made as to
general moral and singular moral law do not hold up well. Let us

look at his brief statements as to the "Prudemntial Ought."”

Rebinson gives, in his article, several statements to aid in making
the distinction he so desired:

«+.It 13 used to express the prescriptions

of prudence. " I think we ought to go back now,

as the tide will soon be coming in.' "You ought

to change your shoes."” "You ought to buy

diamond shares.™” "My lawn gets mossier every year;}

what ought I to do? "You ought to see the play; it

is most amusing.” Such ought-sentences ate prescriptive;
but the prescription comes from prudence and not

from moral law. *

Certainly, there is a difference between these examples given and

"You ought not to have spoken to your mother-in-law like that."

Again, there 1s the problem with “prudence.” If the positicn

is taken that there is a common,everyday, ordinary usage about
"prudence"” that is understood sufficiently well by all readers without
the need to give a unique definition of that term, then we are

working with eome version of an ordinary language philosophy. But,
even here there are senses in which not all of the statements may be
for each occasion "prudential™ in nature.

* Richard Robinson, '"Ought and Ought Not,” The Journal of
the Royal Institute of Philosophy, Vol. XLVI, No. 177., p. 195
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In the sentence " I think we ought to go back now, as the tide will
soon be coming in," there is certainly a prudential element. If

we believe that we are in danger if we remain where we are for the
time and place of the tide, then the note of prudence will be coming
in. If we regard 'prudence™ as a virtue, however, we are back to this
singularity of moral law and the question of right and wrong. It is
both good and right that we should be prudent; it is both wromng and
bad that we are not prudent, We have a moral duty. to¢ preserve

the individual self, to keep one's own self safe. Now, if it is urged
that we are dealing here with a prudential aspect of the moral law,
that, too, is another matter. However, the "tide'" that is spoken
about might be the tide of evil. In the field of metaphor, we would
be with a moral judgment, rather than with a prudential one.

If it is urged that "tide" is to be taken in a2 literal sense, then
perhaps we should be quite precisely literal. For 1t is of the nature
of man to treat the common "tide" in a rather uncommon manner. We
simply cannot legislate out of existence or out of relevance the

use of "tide" 1n a metaphcerical semse. If it is urged that we should
take all statements literally unless otherwise designated, there

is also a problem there, for we find ourselves contemplating what

man actually does and says on more than one level.

Even in "You ought to change your shoes,” there may be a problem.

It is possible that the “shoes" could stand for "ways.' There may
well be a moral necessity for changing one's ways. Then, again,

on the more literal level, the changing of the shoes may be an "ought"
not because of the need to protect the shoes or the feet. The need
may be one of a moral duty to keep Aunt Bessiejs best oak floor

free from mud, snow, or dirt. We ought to be concerned for the
feelings and property of others. Npw, the other two examples

" You ought to buy diamond shares" and "You ought to see the play;

it is most amusing" are more clearly distinct from the matter of
moral judgment. However, the second one is quite different,
"prudentially-speaking” from the first. I new leave the area of the
prescriptive '"ought" in both moral law and prudence to consider

the first of his descriptive "oughts," that of the ideal "ought."”

*

The words of his artiele indicate that Robinson shifted to the
descriptive mode in calling his ideal "ought" 2 value judgment. Here,
there is no command  or demand as to prudemce or moral law. " The

first sentence "Everybody ought to be happy"” is not, accordiag to
Robinson, a prescription. It is an ideal. What a wonderful

state were everyone happy. As an ideal, everyone "ought to" be happy.
Robinsan, in "Do you think the hem of this dress ought to be higher}"

soon ran into trouble, On the face of the gquestion, there is a
"prudential®” note. There 1s a utilitarian note to the question.
But then we are told that '"what the speaker has in mind is rather

the question of beauty, of betterness, of the ideal dress-length," #*%
But the question is one of how we can know what is in the mind of

the speaker and to what degree the question of that which is utility
and that which is the aesthetic determine the situation verbdlly. -

* %
Robinson, op. cit., p. 196
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Robinson goes on to point out certain difficulties in succeeding
sentenceg but his point is that there is a note of the ideal, a
value-judgment quite distinct from any prescription. (He would
have been on sounder ground had he indicated that in the four uses
and usages of "ought" and "ought not," two seem Hellenic and two
seem Hebraic, perhaps in the Arnoldian sense.) I now move to consilder
the fourth concept of "ought" and "ought not," that of the "probable
ought.”

Robinson's position here is one of probability. His sentences

"That ought to be easy to find," " He ought to be here soon,""I ought
to have oiled the bearing and loosened the nut,” and "He ought to
have reached London by now," are examples. Some of them are more
clearly at point than others. There is a definite concept of

"under the conditions which exist,” all leading to probability .
There are fewer problems 1in this category than in the others. 0f
course, in such a statement as '"He ought to be here soon," there can
be a strong sense of obligation or necessity. Hven in the others,
there is still a note of "If he did what he should hawve done, then
«s.0s" Now, there is no question that "ought" and "ought not"

carry different meanings. Such a statement is also true of the modals
generally and specifically. In fact, the term '"modal" would have been
an excellent starting point for Robinson.

It is also true that "ought" and "ought not" do carry tones of
moral necessity, probability, prudence, and the ideal. It is also
true that we could substitute other terms for these, but, in all,
the terms would be somewhat synonymous. Robinson's article "goes
on beyond the points discussed to insist that "ought " and "ought - -
not" are not opposites. The article also asserts that the

negative of ought is not the opposite of "ought.” He calls this
phenomenon"a grave linguistic error in our language."

Now, language does serve man, and serves him well. The defect is
not a linguistic one, but the defect is a lack of knowledge as to
how language handles that which is opposite and that which 1s
negative and not -opposite.Language must serve the .facultiles of man;
and cannot not serve them, The problem involved with Robinson, at
least as evinced in his article, is the question of terms. I1If one
takes the position of the ordinary language philosopher, it is very
difficult to make precise distinctions when the use and usage of

ordinary language always 'tend to 1diom or metaphor. It 1s equally
difficult to make distinctions with a highly-formalized symbolic
language or logic about matters which so commonly affect s0 many

of the language= speaking community. Unless the language set aside
for formal and exclusive treatment is number or design only, the

terms must be hnown by a few philosophers only in one sense, and

by the larger part of the speaking community in another sense, or

in no sense at all.

At any rate, the failure of Robinson 1s a frequent cne, and one that
merits both sympathy and understanding. The only hope for dealing with
an important treatment of "ought™ and "ought not" more effectively,

1s a more precilse format, one based on a more precise semantic
functional design., And such would be true of a treatment of the other
modals.,



